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Task 1
Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience
Guidance:  
	Focussing on your initial 6 months of learning and since being attested as a Police Constable, outline the coping strategies you have applied to develop resilience and minimise stress.
500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER: (543 Words)
In this answer, I will discuss coping strategies used to develop resilience and minimise stress in my first 6 months of training. I will use Gibbs Reflective Model (Edwards, 2020) to structure my response. Stress is defined as “the degree to which you feel overwhelmed or unable to cope as a result of pressures that are unmanageable” (A to Z | Mental Health Foundation, 2020). Resilience Resource centre defines resilience as “the capacity to recover from difficult life events” (Hurley and Young, 2019). 

A coping strategy used, was learning to use OneNote as a revision tool. For me, the important element was making sure I had an alternative to a hand written notebook, which can become messy, lost and disorganised. Therefore, an online planner is a cleaner and more effective choice (Author 2016). At the time, I requested my colleague's help, who taught me the basics of OneNote. Alternatively, I could have watched an online tutorial to get the most out of the program. I have significantly improved my understanding of OneNote and this will be essential to me as a learner to assist in future revision. Prior to using OneNote, I would shy away from using technology, as it did not come naturally to me. I do not know the full functions of OneNote, so I will now continue to develop my understanding further. 

Preparing for lessons in advance was another strategy I used. The most significant issue would have been failing my exams if I fell behind in my studies. At the time, I used the tabs on OneNote to write out the lesson plans for each week. “It’s free-form approach allows me to gather and organise my thoughts, research and notes without any of the constraints imposed by other more structured applications” (Jones, 2014). I questioned whether there was an alternative method to OneNote to assist in preparing ahead of lessons. From this consideration, it prompted me to download material from Moodle, read my Blackstone’s book and make notes. Having analysed different methods I used to prepare for lessons, I now realise that repetition of note taking developed my understanding of the topics and going forward I would use this method again. Ebbinghaus shows the retention of information does improve from how regularly the information is studied. (Greene, 2020)

The positive element of using these strategies was that I felt prepared when attending lessons, which allowed me to focus and ask questions. The negative was the unforeseen changes that COVID19 brought to our learning timetable. As we had to work from home, my timetable changed and my preparation work was now in the incorrect order. Going forward, I only planned a week ahead, which meant fewer changes and less editing of notes. 

To conclude, I believe that advance preparation and the use of OneNote aided me to minimise stress. Policing shift patterns change regularly and the timetable changing has helped me to develop methods to be more resilient to those changes (Wellbeing and resilience PDF, n.d.) I learnt that changes occur, no matter how prepared you may be. I recovered well and adapted my way of working by preparing only a week in advance. I will continue to use repetition as a revision tool and develop my understanding of OneNote. 
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Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion
You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 
	Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 
Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).
Describe the process for determining whether the use of force was necessary in a conflict situation (including any theories or models underpinning the causes of conflict within policing interventions – e.g. Betari’s Box, The Drama triangle, Emotional versus rational brain) and provide a reflection on the outcome of the incident. 
Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.
1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER: (Words 1618)
In this answer, I will discuss a policing incident involving conflict, whereby I played a significant role with the offender.  Conflict is “serious disagreement and argument about something important. If two people or groups are in conflict, they have had a serious disagreement or argument and have not yet reached agreement” (Collins English Dictionary, 2020). I will be using John Borton’s reflection model 1970, to assist with my answer, to discuss how I dealt with a physical fight between two parties, witnessed only by CCTV. (Dabell, 2020) In this answer, I will also be reflecting on the social contexts, defined as “how someone reacts to something depending on their immediate social or physical environment” (alleydog.com, 2020) 
I will also be reflecting on the legislative contexts. Legislation is “rules or laws relating to a particular activity that are made by a government” (Cambridge English Dictionary, 2020). I will also be discussing relevant language issues that I experience during this incident. 

Whilst on patrol, a CCTV operator reported that a fight was ongoing between two parties in the Town Centre. The fight involved a male and female who appeared to be together and a lone male. Both had reportedly thrown punches towards one another and were heading in the direction of a busy roundabout. 

My main concern attending this incident was the location and the officer safety implications involved. I wanted to keep the situation calm due to the possible risk of injury or death to persons on the roadside. There were 456 pedestrian deaths in the UK in 2018 (Brake the road safety charity, 2020). To achieve this, I considered the three main use of force powers, which the College of Policing detail as Common Law, Section 3 of the Criminal Law Act 1967 and Section 117 of the Police and Criminal Evidence Act 1984. (Control, restraint and searches, 2020). Equally, I was using the National Decision Model throughout this incident, assessing the Threat, Risk and Harm of the situation as it developed. Later I realised, I had naturally been conducting a Dynamic risk assessment throughout this incident, which stay safe defines as “the practice of mentally observing, assessing and analysing an environment while we work, to identify and remove risk. The process allows individuals to identify a hazard on the spot and make quick decisions in regards to their own safety.” (Billington, 2020). Having considered different options to keep the situation calm, I now know that the National Decision Model was the most important tool, to assist me in making quick decisions to keep control of the situation. Most importantly, I have learnt that use of force is not always required to control a situation. 


On arrival, two other officers had already detained the lone male on the bridge. CCTV advised that the other two persons involved were walking across the roundabout and would shortly come into view. I headed in that direction and spotted the two other persons, said to be involved.  The most relevant aspects, was how I engaged with the two persons and how to request them to stop. Firstly, I used the ‘Control Handling’ Communication Model, taught to me during my Officer Safety Training. This communication model is “Intervention, Calm, Rapport and Control” (Module 6 – Communication, 2020). This involved an intervention whereby I stood as a physical barrier between the two persons and the lone male. Alongside this, I spoke in a calm manner requesting them to stop, so I could ascertain their involvement. Together with these techniques, I used non-verbal communication, such as opening my arms wide; to indicate they are not to walk past to take control of their movements. Having used three different techniques, I realise that reinforcement of what you are saying can help the person to understand what is required of them, as both persons stopped and listened to what I was saying. This understanding of reinforcement is useful to me as a learner because I will inevitably end up managing volatile situations in the future. Reinforcement is an “effective learning tool to encourage desirable behaviors and discourage undesirable ones” (Cherry, 2020)

The most useful learning that arose from this incident was managing the aggressive behaviour presented by the male. The male who was intoxicated and of large stature, began replying in an aggressive tone to my questions. He was making comment such as “Where do you think we have been? To play golf?” At this point, I thought about the different levels in the ‘Profiled Subject Behaviour’ Model, taught to us during Officer Safety Training (Conflict Management PDF, 2020). The male was displaying ‘verbal resistance and gestures’ so I needed to try and lower his aggression, to regain compliance. At first, I did this by using closed questions to find out what had happened, in a shorter amount of time. Secondly, I considered Betari’s box and used this to guide my behaviour (The Betari Box, 2020). Betari’s Box taught me that my attitude and the way I behave could affect someone else’s behaviour and attitude towards me. Having considered both Betari’s Box and asking closed questions, I would say that the use of closed questions was most helpful in this situation, as it helped the male understand the questions easier and provided him less opportunity to give a sarcastic or aggressive answer. (Guthrie, 2018) I am not yet certain whether the use of Betari’s Box assisted me in this incident; I will now need to practice using it at future incidents. The situation did not escalate on this occasion but as a next step I would like to test this more, to be sure that it works. 

An important element of this incident was building rapport with persons involved. Whilst waiting for the Police National Computer checks to return, I considered how to engage with them. Building rapport is important because it will decrease the tension and communication becomes easier (SkillsYouNeed, 2020). At first, I asked them what food they had brought from the takeaway and they responded by showing me what was in their bag and laughing. I continued by asking them about how they were finding lockdown and they replied in a conversational and calm way. On reflection, this engagement worked and I would use this again. Furthermore, I have learnt that how I treated them ultimately determine their reaction to me. 


Once the situation felt calmer, I approached the lone male who was in the company of two different Police Officers. The male advised that his English was not very good and that Lithuanian was his first language. The most meaningful learning resulted from this aspect of the incident. To resolve this barrier, I firstly considered using Language Line services, which the male declined. Next, I used simple language to ensure the male understood why police had intervened. Having analysed my response to this aspect of the incident, I wonder if the male declined language line because he thought it might be a lengthy process. Additionally, I have learned that he may not have understood what I was saying and therefore could not have accepted or declined. This understanding will be important to me as a learner, as going forward I will be more proactive in dialling the number for language line to be sure that the person understands me. As a next step, I will have the number saved to my phone and the language line code to hand. Other considerations from this incident include whether this incident was a Hate Crime due to the male’s Nationality. I also thought about the Human Rights Act 1998 and Article 14, which is prohibition of discrimination and how this could relate, to not using language line. (Equality and Human Right Commission, 2018) 

Later, I thought of legislation that may be applicable to the incident, such as the Offences against the person Act 1861, in relation to section 47 - assault occasioning actual bodily harm. Alternatively I considered the Public Order Act 1986, relating to section 3 - Affray or section 4 - Fear or provocation of violence. I also pondered whether there could be a domestic element to this incident, which would require additional safeguarding measures and a risk assessment to be completed. As a next step, I would like to attend an incident where I am able to apply this knowledge of legislation.

On reflection, I did not initially know how to react in this situation, as I thought someone would have been a clear victim. With none of the parties talking and without viewing CCTV it was not possible to ascertain what had happened. It was a strange feeling at the time, letting the persons both leave the scene, knowing that something had occurred. A week after the incident, I now feel that maybe both parties had equal involvement in the fight, which is why neither of them were willing to provide information.

In conclusion, I would try to be more assertive to ascertain the facts of the offence and not accept “nothing has happened” so quickly. I could ask a colleague to view CCTV whilst we had the persons detained, so that a victim or offender could be identified. 
I did like the way I communicated with the persons involved and I was able to build rapport in a potentially volatile situation. Although there was no need for use of force on this occasion, I was aware of the legislation involved, had I needed to control the situation. In the future, I may be more insistent on the use of language line, as the lone male may not have understood completely. Overall, I believe I handled the situation well and prevented any escalation in resistance using closed questioning and by building rapport.

 Task 3
Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 
	Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 
Explain and reflect on your responsibilities and procedures in line with the relevant Codes of Practice to support victims and witnesses through the criminal justice system. 
Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.
1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER: (1623 Words)
In this answer, I will discuss a policing incident, whereby I played a significant role with the victim. I shall reflect on the outcome using Johns Model of Reflection 1995 (Johns Model of reflection, n.d.). I will also look at the legislative and social contexts of this incident. This includes legislation I considered throughout the interaction, especially the use of stop and search. Social context is “the specific setting in which social interaction takes place” (Given, 2008). I will touch on the cultural and ethnicity issues I faced throughout the incident and the importance of a non-discriminatory approach to policing. I go on to discuss my responsibilities relating to the codes of practice, to support a victim through the Criminal Justice System, looking at special measures and the importance of choice. I eventually discuss how I engaged policing values, namely compassion. 

Whilst on patrol, I noticed in the distance what seemed to be a fight ongoing. I notified my tutor and as we got closer to the incident, I realize a white male and black male are both pulling on a bicycle and shouting towards each other, stating that the bicycle belongs to them. All three of us jumped out of the van, separated the two males by standing in the middle of them both and I took hold of the bicycle. 

Immediately I begun to consider Legislation that may be relevant, including the Public Order Act 1986, section 4a – intentional harassment, alarm and distress and section 4 – fear or provocation of violence. I also considered if this was a Robbery, under section 8 of the Theft Act 1968. Due to the different ethnicities of the males, I considered if this could be a Hate Crime or Racially Motivated offence. 
Under Section 31 of the Crime and Disorder Act 1988, a Public Order Offence becomes racially/religiously motivated (Crime and Disorder Act 1998, 2020). Hate crime covers certain protected characteristics and is defined as 'any criminal offence which is perceived by the victim or any other person, be motivated by hostility or prejudice’ (What is hate crime, 2020).

For me the most important issue was ascertaining to whom the bicycle belonged and how to confirm this. In the first instance, I asked the black male what had happened, he then crouched down on the floor and began shaking. I reassured the male that I was there to help and once he had composed himself, he produced evidence on his mobile phone that the bicycle belonged to him. Later, two witnesses stopped to confirm that the bicycle belonged to the black male. I decided that another way to ascertain ownership might be a stop and search. I advised my colleague that I would like to search the white male under section 1, Police and Criminal Evidence act 1984 for articles used to commit theft. My male colleague conducted the search in line with the force policy, with a negative result. Qureshi and Gove state “The abuse of police stop and search powers can be ‘a serious threat to peaceful co-existence and exchange between communities” (Qureshi and Grove, 2013). It is important for us as police to gain accurate information and to have reasonable grounds before searching anybody. I felt that in this situation, I had asked enough questions and gathered enough evidence before making this decision. I have developed my skills in conducting an initial investigation to allow me to make a decision on stop and search. This makes me feel confident in my decision-making. As I did not conduct the search myself, as a next step I would like to practice a search on a female. 

The black male’s reaction, when first stopped was a significant learning point for me and I wanted to find a way to reassure him that police are neutral and non-bias. I considered whether his culture or ethnicity was the cause for his reaction. He confirmed this, by then saying, “You see a black man fighting over a bicycle and you are going to assume I am guilty”. The black male’s idea, supported by Gov.uk who state “Black men were over 3 times more likely to be arrested than White men – there were 60 arrests for every 1,000 Black men and 17 arrests for every 1,000 White men” (Arrests, 2020). Initially I advised the male that I would be dealing with the matter impartially and without bias or discrimination. The experience of dealing with this incident was uncomfortable at times, as the black male clearly had a negative view on how the police would respond to his involvement. I was very clear with him, that police are impartial and going forward I would use this method again to reassure a person. Additionally, I could have asked him why he felt this way, instead of making assumptions myself. I am not yet certain of how to best reassure someone who feels this way towards police, I now need to research and gain a better understanding of his views. 

I considered how I could engage the policing values throughout this incident and Gwent Police’s new values and the value of “compassion” came to mind. Pam Kelly states “Take the time to think about what victims of crime might be feeling and how we can support them” (Gwent Police, 2020). I considered how being compassionate towards this male, may change his view of the police and give him the confidence to proceed with an allegation. Council on Foreign Relations discusses how “the killing of George Floyd, a Black man, by a white police officer in the United States sparked a national reckoning with police brutality and systemic racism” (Cheatham and Maizland, 2020). Understanding how other nationalities perceive police is essential to me as a learner, as it could also explain the reaction the black male had towards me as a white police officer. I love that our communities are so diverse, so it is important to me to support people who feel unsupported, to lead by example and bring the communities together. 

At the time, I considered the procedures I must follow to resolve this incident. I wanted the black male to lead, with how he wanted me to proceed. It is important to give options to the victim, as research by Irina Elliott shows that “in some cases the victims felt pressured by the police to do what the police wanted them to do.” (Elliott, 2012). Firstly, I provided options such as arrest for a Theft offence or not making a report, explaining the outcome of each. The black male did not wish to make a report and I explained once more that the white male would walk away without reprimand. Having discussed this with my tutor after the event, I now realise that the male may have benefitted from thinking about the incident and making a decision the following day. This makes me feel like I have missed an opportunity to support a victim and progress the incident with his best interests in mind. The way I feel, will assist my understanding and help me to adapt my response in the future. 

Under the Victim Code, I have certain responsibilities to the Victim. Victim Support defines the Code of Practice for Victims of Crime as a “statutory code that sets out the minimum level of service that victims should receive from the criminal justice system". (Code of Practice for Victims of Crime, 2015). At first, I spoke about the use of special measures. I mentioned to the black male that he seemed intimidated by the white male. I Secondly consider the use of restorative justice as an alternative disposal option. I quickly realised that this was not a viable option, as the offender would have to show remorse and admit guilt, which he was not willing to do. Having considered a couple of options, I perhaps could have mentioned Victim Support Services, to make the victim feel reassured and supported. Later, I questioned whether the black male did not report the matter from fear of repercussions from the suspect. Going forward, I will research support services available to victims and have the contact numbers to hand, to remove any barriers or fears to the victim making a report. Although the victim chose not to proceed, I knew I needed to keep the victim up to date under the Victim’s code, so I text the crime reference number to the victim along with my collar number. (Code of Practice for Victims of Crime, 2015)
In conclusion, I was grateful to see the incident as it occurred. It allowed me the opportunity to prevent a crime and engage with a victim who was possibly afraid of police. A main factor of this incident was the uncertainty of whom the victim was initially. Rectified by taking the time to ask questions and investigate the matter. From this, I learnt the importance of explaining the role of the police prior to beginning any investigation to prevent the victim feeling as though they are a suspect. The other main factor was the difference in ethnicity of the two males and ascertaining whether the black male was too intimidated to support an allegation. On reflection, I could have dealt with this better, by arranging for the victim to come into the police station the next day and provide us with a decision once he had time to think. I learnt that the black male might have had a preconception of the police being oppressive. Heading into future situations, I would hope to leave every victim with a positive view of the police. Although I did consider the Victim Code, going forward I need to consider using Victim Support to support victims of crime. 


Task 4
Relevant areas of the National Policing Curriculum: 
Decision-making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.
	Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. Reflect on how you applied the National Decision Model (NDM) to assist in resolving this incident. Consider the role of discretion in the decision-making process. 
Explain your responsibilities with regards to the provision of the CPIA when conducting this investigation including when managing the offender and suspects and recording and retaining significant information.
Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.
1500 words (+/- 10%: include your actual word count at the end of each section)






Answer: Words (1645)

In this answer, I will discuss how I played a significant role with the offender, whilst dealing with a traffic offence by means of Traffic Offence Reporting. I will use Gibbs model of reflection 1988 to explain my answer (Learning Performance, 2019). Throughout I will talk about the use of the National Decision Making model to assist me to resolve this incident and list legislation that I considered. I detail my considerations for the use of discretion and discuss how bias can affect decision-making. I touch upon the importance of policing values and the importance of continued learning. I will mention the processes I followed under the Criminal Procedure and Investigations Act 1996, detailing how I relate these processes to this particular incident. 

Whilst on patrol with my tutor, we parked up on the side of the road to complete outstanding paperwork. Ahead of us, I saw a driver take an illegal right turn on a dangerous bend, in their vehicle. I notified my tutor, who assisted with pulling the vehicle over further down the road. 

By using the National Decision Model 2013 (National Decision Model, 2013) throughout this incident, I had the confidence to make decisions that were well informed (Cummins and Edmondson 2016). Firstly, I gathered information by observing the driver commit the offence. Secondly, I noted down the drivers registration as well as the location. Alongside this, I considered the threat, risk and harm involved in taking this no right turn. I was able to ascertain that it was a dangerous location to conduct this manoeuvre. There was obstruction to the driver’s view, as the bend was too sharp to see oncoming vehicles or pedestrians in the road. There were 554 collisions in 2019 from conducting an illegal turn, making up 1% of road traffic accidents in Great Britain. Ten of these collisions were fatal (Contributory factors for reported road accidents (RAS50), 2020). After the incident, I learnt that I should have paid attention to the road markings and signage, which would have shown further, that the driver should have known it to be an offence. I went back to the location after the event, to confirm that these markings and signage were in place. As a next step, I will contact the Central Ticket Office to confirm what information is vital in a traffic offence statement, to improve my learning and statement writing further. 

An important aspect of policing is considering what policies and legislation are available to resolve an incident. I considered section 36(1) Road Traffic Act 1988, concerning failing to comply with traffic signs that have been lawfully placed. When my tutor stopped the vehicle, I considered section 163 Road Traffic Act 1988, which is the police power to stop a vehicle on a road, whilst in full uniform. (Road Traffic Act 1988, 2011). Adjacent to this, I thought about section 165 and 164 of the same act, to obtain names and addresses of drivers and view their insurance documentation and driving licence. (2011). Other relevant legislation includes, Section 59 Police Reform Act 2002 in relation to contravening section 3 of the Road Traffic Act 1988 by careless and inconsiderate driving (Seizures of vehicles used in an anti-social manner policy (O35c), 2019). Also considering the ability to seize a vehicle if required under section 165A of the same. I could not help but wonder why the driver had taken a right turn here and whether it was impatience or related to a possible criminal offence, such as Section 12 Theft Act 1968 – taking a conveyance without consent (The Crown Prosecution Service, 2019). During April 2019 to March 2020, 80% of Theft of Motor Vehicle offences occur in the evening, which is when this incident occurred (Stripe, 2020). I had to anticipate if the vehicle failed to stop, what my contingencies would be, such as utilising traffic units to stop the vehicle safely, postal charge and requisition to their home address and perhaps an Intelligence report. I considered whether the driver had a reasonable excuse or special reason under Section 34 of The Road Traffic Offenders Act 1988, such as responding to an emergency incident or driving under duress. (Kang & Co Solicitors, 2020)
Having considered all of the options above, I felt prepared if questioned on my powers, to lawfully deal with this situation. 


It is important to engage policing values whilst interacting with the public. I considered the policing value “Keep Learning”, where Pam Kelly stated, “We will be open to new ideas and new ways of doing things”. (Kelly, 2020)  When speaking to the driver, I pointed out the offence and advised that I would be dealing with this matter by Traffic Offence Reporting, as it allows for the option of an education course (Paying a Fine, 2020). To engage the policing values ‘keep learning’ further, I considered the Welsh Language Scheme and I asked if the driver would prefer correspondence in English or Welsh. “The Home Office has adopted the principle that in the conduct of public business in Wales, it will treat the English and Welsh languages on a basis of equality” (Welsh language scheme, 2018). By utilising a traffic offence report instead of a fixed penalty notice, it shows I am willing to learn new processes. By adhering to the Welsh Language Scheme, it demonstrates my willingness to learn and follow new laws. As the driver requested the correspondence in Welsh, I have learnt the importance of asking that question and giving that choice. This has improved my understanding of the importance of the Welsh Language Scheme. 


Another important aspect of this incident was how bias can play a part in making assumptions. The driver was an elderly female who was apologetic throughout the encounter. This caught me off guard because whilst following the vehicle, I assumed it was a male driver and I am not sure why I thought this way. Dwyer looks at the “backfire effect” and how a person can “hold on tighter to the idea than they had before” when we are wrong about our bias (Dwyer, 2018). Due to my unconscious bias, I wanted to make sure I handled the situation, as I would with any other driver to prevent the backfire effect from occurring. This understanding of my unconscious bias is helpful to prevent it from affecting my future decision-making.

Discretion is not always appropriate but I feel it is important to consider it. In this situation, I thought the offence was dangerous and I did not feel lack of concentration was a viable excuse to conduct that manoeuvre. As the Authorised Professional Practice dictates, “police do not have to follow the procedures and policies to the letter, when using their discretion and professional judgement to make a reasonable and justifiable decision” (Gwent Police, 2010). As an initial response and following the National Decision Model, I knew I must take action. I considered a traffic offence report, arrest under Section 24 Police and Criminal Evidence Act 1984, Fixed Penalty Notice, Report for Summons, Postal Charge and Requisition, using my discretion and a verbal warning. I settled on a traffic offence report, as it seemed most fitting for the offence type. I have developed my ability to make decisions. This skill will be useful in future when facing situations that are more complex. 

Throughout this encounter, I took into consideration the Criminal Procedure and Investigation Act 1996, as “any investigator has to adhere to the codes of practice”. (Johnston and Hutton, 2020) I carefully recorded and retained all information, due to possibility of a court hearing. If Magistrates Court hears the case, Part 8 of the Criminal Procedures Rules 2015 states that you must provide initial details to the court and defendant. The initial details could include a summary of offence, any account given by the defendant in interview and any Witness statements/exhibits. (Johnston and Hutton, 2020) I recorded information by utilising my body worn video, making original notes on the traffic offence report and in my pocket notebook. I completed the ticket in the presence of the driver and noted down the reply to caution. Once back at the station, I completed my MG11 witness statement and gathered my colleague’s statements.
To finish, I created a crime report, an attached all material in the interest of disclosure. I also did this because the recording of information has to be durable and retrievable. Material is anything generated from the investigation and relevant material is anything that would have bearing on the case (Johnston and Hutton, 2020). I found adhering to these complex procedures daunting. Going forward, I will ask colleagues or supervisors to check my compliance and learn with more experience in the role, as I am not yet confident in completing this correctly. 


In conclusion, I felt confident in what I had witnessed but was unsure how the driver would respond to police. Once the vehicle pulled over, it took me by surprise that the driver was an elderly female. I reacted well to this, challenging my unconscious bias, to prevent this persuading my decision and use of discretion. Using the National Decision Model to review the use of a traffic offence report, I think the process was lengthy and awkward on the side of a busy road. By having the opportunity to complete a report, I know I will be more comfortable with it next time. From the driver’s perspective, she may have felt embarrassed at the lengthiness and location of the situation. The successful element was educating the driver on the dangers of conducting a no right hand turn. Also being compliant with Criminal Procedure and Investigations Act 1996 and the Code of Practice, especially with the recording of information. Next time, I would like to use other means to deal with an offence, such as a verbal warning or discretion if it is appropriate. 






Task 5

Personal Development Plan (PDP) / Learning Plan. 

As part of your reflective process, please use this table to aid you in identifying the next steps for development.  This is equivalent to 500 words. Please note that this not the actual number of words you need to use, the word count reflects the thought and research you put into it. 







	Identified area for development 
	How it will be achieved
	Who can provide support?
	Timeline 

	Explaining the role of the police, when arriving at incidents.
To ensure that suspect and victims understand our role and feel more relaxed whilst we conduct checks and begin to investigate. 




	Taking the time at every call, where possible to speak to all parties about the role of the police. 
Asking my tutor, what investigative opportunities there are at certain incidents, to be able to relay that information correctly to the suspect and victim
	My tutor 
My Sergeant 
Colleagues – by watching how they interact with victims and suspects on arrival at an incident. 
Preparing a document to refer to when I arrive at incidents, to prompt me. 


	5-6 weeks, towards the end of my tutor period. 
It may take some time to have the knowledge to support what I am saying to victims and suspects. I will attempt this at each call I attend and try to develop my skills and knowledge as I attend new incidents. 

	Use of body worn Video at incidents. Understanding when Body Worn Video is required and reasons why. 











	When on route to an incident, I will consider the type of offence and if I should be using Body Worn Video. 
Learning from other colleagues and turning my camera on, when others do. 
I will also watch the Body Worn Video guide on our force intranet, as well as the tutorial video that is available. 
	Speaking to my tutor before attending each incident about whether it would be appropriate or not. 
Learning from other colleagues. Utilising my Body Worn Video when they do. Also asking them when they have used it in the past.
My own research into the force policy and viewing tutorials on the intranet. 


 
	1-2 weeks, as I feel this is an easier area for development. I can put this into practice at the next incident I attend, which requires body worn video activated. 
If I keep forgetting, I will ask colleagues to prompt me until this becomes familiar to me. 

	Completing an interview and casefile. Unfortunately, I have not yet had the opportunity to do so. 



	When incidents arise that require an offender being arrested/interviewed, I could highlight this to my tutor. 
I will look through casefiles on the system, to gain an understanding of what is required in a file. 
Read material given to me during training, to refresh my casefile knowledge. 
Read my Blackstone’s book 
Completing the Casefile NCALT learning package.
	Ask my tutor to talk me through a mock casefile.

Sergeant – in my ten-week review, if I have not completed a casefile, I could highlight this as an area of concern. 
Self-teaching: NCALT and Blackstone’s book. 
Reading old casefiles.
I could also research force-training courses and see if there is a case-file refresher course available. 

	3-4 weeks – I am hopeful that there will be an incident where I have the opportunity to complete an interview and casefile.
If not, my tutor has advised that they will go through a mock casefile with me.
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