According to the Education Endowment Foundation, (2019) ‘Behaviour interventions seek to improve attainment by reducing challenging behaviour, including aggression, violence, bullying and general anti-social activities.’ There are many different interventions that can be used when dealing with challenging and positive behaviour in an education setting. If challenging behaviour arose within the classroom, interventions are more often than not already in place in order to deescalate the situation and calm the child. However, it is vital for classroom teachers, LSA’s and other support workers to have interventions in place to praise children that show positive behaviour amongst the classroom, setting an example of what is expected from others. However, there are ways in which some challenging behaviour can be prevented. 
Well-defined rules in the classroom can prevent many behavioural difficulties. When students are involved in the development of the rules, they are more likely to adhere to them and understand why they have been put into place. (Cook et al, 2005, pg 5). 
At the beginning of the school year, the children within the setting will sit down together and come up with five main rules which they will need to follow within the classroom, this allows them to have the sense of importance but also to set rules in which they understand and would be able to follow. They then have a contract to sign to show that they have understood the rules that have been set and that they will follow them as often as they can. Often, when children feel that they belong, the result is usually the display of positive behaviour. ‘It is beneficial to have the children’s investment to promote a positive and safe learning environment.’ Harmon, (2017). 
There are various interventions that we use in the setting when dealing with challenging behaviour. For instance, time out, loss of playtimes and privileges, phone call home to parents and internal exclusion. 
Quite frequently, a child in class often sits quietly and calmly doing her work, however sometimes she will become disruptive and frustrate others. Beginning to fight with other pupils, ignore requests or just become impolite. Through observations we have found methods in which we can prevent the negative behaviour.  Every morning the child will come into class and fill out a chart of what is expected of her throughout the day and the reward she will receive when completed. This is a visual for the child to work towards something new every day. When we see the child starting to become disruptive, making noises, throwing small objects or annoying her peers we remind her about the reward and have a discussion, this often distracts her and deescalates the situation. If the child does not gain her reward, we would discuss why she did not receive it and what she could do differently the next day to work towards her reward.  ‘According to Skinner (1904), punishment is the application of an adverse outcome that decreases or weakens the behaviour it follows.’ Cherry (2019). However, situations where behaviour escalates, children would be taken out and given a time out. Once calm, a discussion would be had, and correct consequences would be put in place, such as, missed playtime, no rewards or even missing enrichment hour on a Friday afternoon. 
Another intervention that is used within the setting quite often is restorative practice. ‘Restorative practice is a strategy that seeks to repair relationships that have been damaged. By bringing about a sense of remorse and restorative action from the offender and forgiveness by the victim.’ Victoria State Government, (2018). 
This is often used when children display challenging behaviour in the classroom or outside on the playground such as fighting, name calling or upsetting other peers. When using restorative practise, six questions are asked such as; what has happened? What were you thinking at the time? Who has been affected by the actions? As professionals, we allow the children to do all the talking, we simply ask the questions, this allows the children to express their own feelings and views on the situation. According to Dreikurs, (1968), ‘Students must learn to control their behaviour. The teacher`s role is to guide the student in reflecting on his behaviours and explore reasons behind it. Encouraging discussion, reflection and making amends in place of simple rewards and punishments.’ Bushra, (2012). As seen in practise, a child had been impolite to a member of staff while on duty. Once play was over, I took the child into a classroom that is used for dealing with behaviour. A poster was on the wall asking each question for restorative practice, we stood by the poster and went through each question together to get to the underlying problem. Once we went through the questions she could understand where she went wrong and how she had made the member of staff feel, before being asked what she could do to make the situation better, she asked if she could go and apologise. Even though the child was given a consequence for her behaviour she was also given praise for showing that she had understood and even showing empathy towards the adult that she had upset. Maslow (1968) reminds us how humans have a desire to belong and feel wanted. If the child was just left at the consequence even after her understanding, she possibly may not show the understanding and remorse on the following occasion due to the fact that no one had had noticed her growth in the acceptance of wrongdoing. The behaviour policy that is adhered to in my school setting states;                                            
It is much more effective if positive behaviour can be reinforced, rather than negative behaviour punished. The next best thing is to redirect and offer an alternative to pupils who are behaving poorly. So, breathing space, thinking time, humour, issuing a challenge etc will be used in the first instance, instead of rewarding bad behaviour with undue attention. When a child is calm, it is essential to discuss consequences, talking it through, understanding, considering apologies. However, there are circumstances when the behaviour requires a formal consequence to make it clear to the child(ren) concerned, and to others, that this particular behaviour is unacceptable. (Ysgol Glannau Gwaun, 2018.)  
All behaviour can be maintained, changed or shaped by the consequence of the behaviour.

Oppositely, there are also many different interventions we use when praising and rewarding positive behaviour. Such as; pupil of the week, golden time, dojo system, stickers and extra privileges within the class. 
Interventions are put in place for positive behaviour for reinforcement. A reward system called ‘Dojo’ is in place, children will earn points through good behaviour and work in order to gain a treat at the end of each week, they would also be praised in a special assembly by the headteacher. Positive reinforcement is likely to increase the reoccurrence of that behaviour due to children seeing others gaining rewards. Theory based on Pavlov’s observations, Watson proposed that ‘Everything from speech to emotional responses was simply patterns of stimulus and response.’ McLeod,(2018). This can be seen in the setting, children can often get lost in the background of children that are being disruptive, so it is vital for children to be rewarded for excellent behaviour, any rewards that are placed on the dojo system can be seen by the parents or carers at home, this is so praise can be continued at home. However, when giving praise to a child it is important to state why they have been given the praise. For instance, saying “well done” isn’t as effective as saying “well done, I like the way that you stepped away from the bad behaviour and chose the right path.” Mortimore study found that ‘teachers of older KS2 children expressed the view that praise openhandedly lead to ‘inflation’ and was devalued by pupils.’ (Docking and MacGrath, 2002, pg 31). This is because pointless and none effective praise can lead to a child being oblivious to future praise. Spoken praise can often be seen as the weakest reinforcer. 
Another intervention that is used to reinforce positive behaviour is golden time, throughout the week all children will have a target to gain special time on a Friday afternoon, this is when they are awarded with a choice  of activities. According to Mosley and Sonnet, (2005) ‘When Golden Time is fully implemented, teachers tend to spend less time on behavioural issues and more time teaching.’ Children will work towards gaining their time through good behaviour and work throughout the week. This not only allows every child the chance to work towards a goal, but it also allows children that have displayed negative behaviour to change their behaviour throughout the week and gain their golden time. Even though the reward is not until the Friday afternoon, children will see the time building up, encouraging them to continue with their positive behaviour. Skinner (1970) states that ‘The more rapidly rewards are given after an appropriate response, the more effective they are.’ (Fleming and Zgodzinski, 2012, pg 189). This shows that, children seeing their time building up for Golden Time will more likely be encouraged to continue with their positive behaviour in order to receive more time. It can also support children seeing others gaining their time. 

Overall, I believe that continuously using strategies for both negative and positive behaviour can impact the classroom and the individual child positively as reinforcing positive behaviour with rewards will encourage children to follow the rules in order to gain praise. Whereas, children that display negative behaviour needs to have consequences to show them that their behaviour is not acceptable. Doing this in a professional way will lessen negative behaviour but also boost the children’s moral, as they themselves see a more positive classroom. 
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