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	A review of Physical Education in Wales; A valued part of the school
Curriculum, or merely a means to and end?

During this review there will be detailed focus on physical education in Wales in an attempt to discover whether physical education has a worthy place within the school curriculum. There will be emphasis on what physical education can achieve as a subject and how it can provide developments for children that are unique to the subject, with specific focus on the National Curriculum for Physical Education (NCPE) (2008) with further evidence for the need of physical education within children’s education. Following the evidence on what physical education can achieve for pupils, in the hope of developing young, healthy and active children set for life. Although many researchers share Lawson’s (1998) views that physical education is still practiced very much in the same way as it was delivered in the 1950’s, with Kirk (2010) specifically defining school physical education as “physical education-as-sport-techniques.” Focus on why there is need for a review and how physical education is failing children’s development. In an attempt to justify the subjects’ requirements, new projects and concepts have great potential in improving pupils’ development in physical education. With focus on the use of pedagogical models and also Margarete Whiteheads’ physical literacy concept, which is becoming a large talking point within physical education. There will be information on what physical literacy is and what role it can play in children’s development in life and develop physical education. The new curriculum for Wales, ‘Successful futures’ will be consideration on whether the “Health and Well-Being” area of learning is a step in the right direction in relation to pupils’ learning experience of physical education in Wales.

The first section is a focus on why physical education is a subject within the curriculum and what aims in which it strives to achieve. The NCPE (2008) is the most recent curriculum for Wales, in full effect, and has a range of aims and outcomes across all key stages, stemming from the key stage 2 through to key stage 4, with a pathway into community sports and activities. The NCPE (2008) states that children should begin their physical education journey, discovering enthusiasm and energy for movement, with physical development a helping hand in helping them to use their bodies effectively. To encourage this they should be developing their special awareness, balance, control and coordination, through motor and manipulative skills. Progressions should be made to develop their gross and fine motor skills, with physical control, with the use of a range of equipment and environments. Through all these approaches, young children in the foundation phase should begin to create a sense of identity, with their own self-image, self-esteem and confidence within themselves. Emphasising the healthy start to their emotional, social and mental health and well-being. The foundation phase framework then note that pupils should be introduced to concepts of health, with elements of diet, rest, sleep and exercise key to further development. Throughout the key stages pupils should be able to continue to develop their knowledge and understanding over the range of movement, personal and health traits across the four areas of the curriculum; Health, fitness and well-being, creative activities, adventurous activities and competitive activities. By key stage four pupils should recognise the importance of health and fitness, with individuals acquiring a “growing sense of personal responsibility for a healthy and active lifestyle through developing activities that can be enjoyed and sustained” (NCPE, 2008). Through refining a range of skills across a variety of environments and contexts, pupils will have the best opportunity to engage successfully in physical activity, this requires a high level of physical development, one of 5 of Bailey et al’s (2009) domains of physical education. 
The domains consist of; Physical, Lifestyle, Affective, Social and Cognitive.
Physical development is the most evident of the subject, with emphasis on developing a range of pupils’ control, coordination and motor and manipulative skills. Development of these skills can certainly have positive effects on pupil’s long term commitment to leading an active and healthy lifestyle (NCPE, 2008; Kirk, 2010). Developing pupils’ fundamental motor and movement skills in the earlier years are thought to be essential in acquiring the basic skills required to successfully participate in physical activity, and pass through Seefeldt’s (1980) “proficiency barrier” or form the base layer of Clarke and Metcalfe’s (2002) “mountain of motor development”. With the development of a broad range of movements and control manipulation, not only can pupils successfully partake, but have the opportunity to specialise in certain physical activity through further development of the skill associated with the activity, the wider the range of skills developed, the more physically competent a pupils will be (Clarke and Metcalfe,2002; Bailey et al, 2009; Stodden et al, 2008). The development of fundamental movement skills can be the beginning of children’s commitment to community sport, with the skills developed forming “the foundation of almost all later sporting and physical activities” (Gallahue, 1998). The aims of promoting short, long and lifelong physical activity in children is an aim that physical education can achieve, and with these developments as a focus, physical education can influence a child’s lifestyle (Bailey et al, 2009; NCPE, 2008). The importance of a healthy and active lifestyle is a high priority, with “physical inactivity being identified as a major risk factor for coronary heart disease” (Freedman et al, 2001) with further emphasis linking to obesity and event premature morality. Proposing the importance of school physical education to provide some opportunities to engage children in physical activity. Physical education is one of few factors that contribute to an individual’s foundation of physical activity as an element of a healthy lifestyle (Kelder et al, 1994; Fox, 1996). This is emphasised with Kirk (2010) noting that health related behaviours and routines learnt during an individual’s childhood are often maintained through into adulthood, although young people need to gain the appropriate knowledge, understanding and behaviour skills to ensure physical activity becomes a regular part of their day (Fairclough and Scratton, 2005).

Kirk’s mention of health related behaviours can have a heavier weighing towards the path young people lead, within the context of social, effective and cognitive domains. Bailey et al (2009) quotes: 

“It is claimed that purposeful engagement in PE has the potential to engender positive social behaviours (such as cooperation, personal responsibility and empathy) in young people and to address a number of contemporary social issues relating to problematic youth behaviour, such as depression, crime, truancy and alcohol or drug abuse.”

There is further research with suggestions that it is the social and educational processes inherent in physical education participation that can be the vital elements in effecting behavioural change. Arguing the value of physical education in accumulating pupils’ personal, social and socio-moral skills (Sandford et al, 2006). Participation therefore allows individuals to function successfully in a wide variety of social situations and environments, suggesting physical education as the suitable approach to the development of personal and social responsibility (Bailey 2005). Social skill development are largely down to the shared feeling of affiliation, emphasising on both personal challenge and cooperative group work, whilst highlighting relevance with life beyond school years, whilst still relating to the curriculum (Penney and Chandler, 2000). Outdoor and adventure are perceived to be the most effective in promoting this skill, with both personal challenge and cooperative learning,  a key element to the sense of adventure, with different social environments to promote communication skills (Dyson and Brown 2005; NCPE, 2008). 
Affective domain is a domain in which a sense of identity, or self, can be achieved, with some elements running parallel with the social domain. An individual’s sense of self-image, self-esteem and confidence can be influenced with the ability to socialise with others successfully, contributing to cooperative physical activity with peers and other pupils through its character building potentials (Bailey et al, 2009). NRCIM (2002) continues to emphasise, that developing the skills of “self-regard, coping skills, conflict resolution, motivation, autonomy, moral character and confidence,” can all influence pupils’ mental health and emotional wellbeing. Mutrie and Parfitt (1998) concluded that; “physical activity is positively associated with good mental health, and the psychological benefits of regular physical activity include reduced stress, reduced anxiety and reduced depression.”   
Physical education as a school subject in the curriculum can aid in creating healthy active individuals, with the skills to recognise and develop the responsibility over their own health throughout the transition from young children through to adulthood, promoting the long lasting positive feelings of self-esteem, self-image and confidence.

With all the positive outcomes physical education can achieve, why is there any question or need for a review? There is a large consensus of physical educators and researchers that suggest that physical education is failing its pupils, and “that physical education is in crisis and in need of radical reform” (Kirk, 2010; Puhse and Gerber, 2005). Kirk (2010) believes that the problem is over-emphasis on the “dominant model” of physical education, focusing solely on skill development within a team games and sport environment. This has been a prominent focus of physical education from around the 1950’s following the end of the World War physical education shifted the focus from drill and muscular training and preparing young people for war, to the focus on “traditional team games” among other physical activities such as swimming, walking, running and marching (Mauss, 1973). For decades following this shift the emphasis on traditional team games has grown, to the point of U.K government prioritised the centrality of sport in schools, prioritising certain physical activities while marginalising others (Waddington et al, 1997). Waddington et al (1997) continued to note of the governments emphasis on team games with the introduction on “Sport: Raising the Game” initiative that was introduced in 1995. Supporting Roberts (1996) claim that the overwhelming majority of schools physical education in England and Wales had traditional team games as a priority.
Although it is generally agreed that physical education can develop children’s fundamental skills needed to participate successfully in physical activity, Lawson (1998) nicely emphasises the issue with physical education:      

“The institutionalisation of physical education, with its ideal and material interests rooted in sports and games, was also the first historical moment in its future objectification. For institutions imply historicity and social control… to the point where a way of doing things may well become ‘the way.’ In other words, physical education, the institutionalised profession whose dominant programs consist of sport and games, is viewed as natural process. A way of thinking about, and doing, physical education tends to be the dominant way. This view of physical education becomes part of the common sense disseminated through societal socialization.”
									(Lawson, 1998)
Lawson made this claim in 1998, but Kirk (2010) feels that this “dominant model” has been a part of physical education for such a long period of time that it will, in fact, all ways have a place in the curriculum. There should be a breadth and balance to the curriculum, with equal opportunities and a variety of teaching approaches (Lockwood, 2000). Within Wales pupils should have the opportunity to experience; creative activities; adventurous activities; health, fitness and wellbeing activities; and competitive activities. To ensure this takes place the Educational Reform Act (ERA, 1988) was put in place to “establish general principles that must be reflected in the curriculum of all pupils,” but Kirk (2010) still feels that this is not in force, almost 20 years later. Children are not being given the opportunity to experience different physical and social skills. Kirk (2010) quotes today’s physical education as, “physical education-as-sport-techniques” due to the short nature of lessons, limited time given to units of work, which is reserved for practice of sport techniques, easily confused with the claim of skill development. Queues of children behind each other, practicing a dribble in hockey or football, with the teacher using a command style of teacher, telling the students what to do and where to stand, before going into a whole game, where only the most developed will be able to perform successfully, leaving a majority of pupils un-involved (Mosston and Ashworth, 1993; Lockwood, 2000; Kirk, 2010). Due to this approach “introductory units of work tend to be taught over and over again” (Siedentop, 2002) and learning progression comes to an end (Lounsberry and Coker, 2008). Not only does the physical development come to an end, social development does not have an opportunity to develop. Through the command teaching style, there is no affiliation, and with queues and individual drills, there is no place to improve on social skill, providing new experiences and challenged risk, which comes with outdoor and adventure activities (Dyson and Brown, 2005). The chance of discovering a physical activity in which they enjoy and persist at beyond school years is limited (Penney and Chandler, 2000).   

With physical education in a need of a radical reform, what new and arguably improved approaches can we implement within physical education. Pedagogical models have been seen as the most suitable methods to achieving certain goals with many outcomes in relation to social, physical and cognitive, dependant on the model used (Metzler, 2011). The sport-technique approach has been resistant to change, with Thorpe and Bunkers, Team Games For Understanding. Created in the 1980’s the model was and still is an innovative idea of physical education (Kirk, 2013). The same applies for Siedentops 1994 sport education model, a highly praised model for its key features of; Seasons, Affiliation, Formal Competition, Record keeping, Festivity and Culminating event (Siedentop, 1994). The model help encompass the ever resilient sport techniques element into a competitive season with a particular sport, with records kept from week to week and participants in the same team for the season, there is an opportunity to develop social skills, teamwork, personal responsibility and problem solving with every participant reliable for gaining points with the relatedness of having the same goal, win the league (Siedentop, 1994; Bailey et al, 2009). Pedagogical models could offer middle-to-long term futures, with models providing a means for physical education to pursue a range of physical, social and cognitive goals, encompassing a range of aims for physical education (NCPE, 2008; Bailey et al, 2009; Kirk, 2010).

Margaret Whiteheads’ Physical literacy concept is a current topic within the world of physical education, physical activity and education at this moment in time. Whitehead (2013) explains how physical literacy can contribute to learner’s physical activity and education, she mentions that; 
“The concept is founded on philosophical principles and provides a clear rational for the importance of the subject. The concept identifies a unique value for physical activity as well as clarifying how physical education can make a significant contribution to the education of young people”
									Whitehead, 2013
Physical literacy’s valued on a monist approach, over a dualist approach, in which every experienced is to consider the mind and body as one, as oppose to developing the mind, and the body as separate dimensions. Through this holistic approach, pupils are seen as “one indivisible whole, with every experience we have and every action we take being influenced by, and influencing, all aspects of our personhood” (Whitehead, 2013). So with the focus of whole embodiment, how can physical literacy transform the way in which physical education is percieved? The suggested aim of Whiteheads physical literacy is to promote positive attitudes towards physical activity, with the focus on establishing exercise as a lifelong habit (Whitehead, 2013; Jurbala, 2015). This aim is further broken down into different elements in which every individual should strive to develop across their lifelong physical literacy journey;

“Physical literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life” 
										(IPLA, 2017)
This holistic view and lived embodiment can lead to a better quality of life, with an everlasting physical literacy journey, every individual should strive to achieve mastery of each quality across their lifetime (Jurbala, 2015). Physical education provides the most suitable vehicle for the first and vital steps on every child’s physical literacy journey. With its unique characteristics and aims towards children’s health and well-being. If children receive the opportunity to experience a wide range of movements and experiences, through activities in a wide range of environments requiring new and exciting tasks, the holistic mentality that physical activity can be a challenged; physically, mentally, and intellectually, encompassing a development of all traits at one, in a range of contexts (Whitehead, 2010). Children become aware of the personal responsibility, and equipped with the knowledge and understanding of the outcomes of leading a healthy and active lifestyle (Whitehead, 2013; Jurbala, 2015). This approach has become incredibly popular in nations such as Canada and America, with its positive results in physical education and seen as a “stepping stone to sport excellence,” and is currently a part of teacher training programmes in Wales and the rest of the UK (Rainer & Davies, 2013; Jurbala, 2015).

Physical literacy is viewed as such a positive and successful physical education and children’s overall health, elements of the approach are evident in Wales new planned curriculum, “Successful futures” (Donaldson, 2015). There is vital importance on schools to ensure the success and well-being of every child in Wales, with the Health and Well-being area of learning and experience, a centre point for children’s holistic development. The document notes that themes of physical education are to be included, but there is focus on children’s mental, physical and emotional well-being, with focus on life skills such as sex and relationships, parenting and substance misuse (Donaldson, 2015). This new approach shares the same holistic approach to health, promoting a complete focus on health, in a safe learning environment, attempting to give children the best opportunity to lead a healthy, safe and active life. Through development of every part of individual’s health, there is an opportunity to provide young people with the knowledge and understanding of different situations they encounter in life (Donaldson, 2015).     

Throughout this review, the aims of physical education are evidently ones that can contribute to leading a healthy active life. Becoming physically skilled individuals experiencing personal development such as developing self-esteem, self-image and confidence in themselves are traits which can last a lifetime. Providing the opportunity granted to them is full of wide ranges of experiences of physical activities and enriching knowledge and understanding of the importance of health, every child can receive the best start in their lifelong health journey (NCPE, 2008). But as Kirk (2010) makes abundantly clear, his ideology of “physical education-as-sport-techniques” has, and is, a resilient tradition of physical education and one that is stubborn to change. Lawson’s views of nothing short of a “radical reform” away from this dominant form of physical education will provide pupils with the quality of learning, each pupils deserves. If physical education does not change, the likelihood of pupils actively participating in physical activity will continue to decline (Bailey, et al, 2009). Although there is still time for physical education to adapt its approach. The use of pedagogical models can provide a new and exciting approach in developing, physically and socially competent and confident learners (Bailey et al, 2009). Whitehead’s Physical Literacy is a concept with a positive reputation and ever-growing popularity, there is a definite need for inclusion within physical education. Values prioritising the everlasting, holistic health development can be a striving goal for every individual, on their unique physical literacy journey. With further emphasis on health a new health promoting curriculum, could this finally spell the end of the dominant, traditional team games model within physical education? (Roberts, 1996; Lawson, 1998)

Word count: 3247.
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