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Critically examine the role of power and authority within modern formal education settings.
This essay will critically examine the role of power and authority within modern formal education settings. Firstly it will look into what power and authority is considered as within modern formal education. In addition to this it will show an understanding of the role power and authority holds. Also, it will consider a wide range of formal education settings as well as their structures such as curriculums and assessments. Furthermore, it will assess different radical theories and their role of power and authority within modern formal education settings. Throughout the essay, it will be critical and evaluate arguments held for these modern formal education settings and their take on the role of power and authority. 
Power and authority are said to come hand in hand in modern formal education settings. Micheal Foucault is a philosopher who states that power is a way for someone to modify the behaviour of others (Valikangas, 2011). Within the modern formal education setting, Foucault states that power is given to those individual by an higher institute. For example, the university sets out the rule that if students do not hand in work, they do not achieve the grade. This power is then implemented through the professor of the university (Alsobaie, 2015). However, not all theorist see the concept of power in the same notion. Max weber is a sociologist who stated that power comes in the form of violence. Furthermore, Weber states that power only comes into play once authority is failed. For example if a student is not able follow the authority, the teacher then shows their power by putting them in restraints (Rao, 2018). Despite this theory, this is not a view point that would be help in modern formal education settings as violence is not something that is condoned. Also, it is stated that this theory will only follow with insubordination of students further down the line (Alsobaie, 2015). An article looking into the distribution of power within teachers states that with power comes leadership. Furthermore, the article stated that strong formal education settings have leaders at different levels (Hatcher, 2005). It addition to this, research shows that the ‘heroic leadership’ model no longer holds in formal education settings. It is stated that due to the knowledge and demand, one person can no longer hold the power and authority alone. Therefore it must be distributed amongst the teachers within formal education settings (Gronn, 2003). Overtime, thorough power being passed down to others as opposed to one, it is now seen as a collective social process within modern formal education settings (Uhl-Bien 2006). Despite, research showing this, it is stated that the notion of power itself is not shared within formal education settings. The idea of power and distributing it and creating other forms of authority essentially comes from the headteacher in modern formal education. Through encouraging other members of the school to hold authority of certain elements as well masks the idea of the headteacher holding the power himself (Bolden, 2011). Following on from this, philosopher Bourdieu stated that in order for someone to gain power, they would first need to go through a state of struggle. Within this struggle Bourdieu states that teachers in the setting of modern formal education they will seek to maintain or improve their positions. Overall, within a school the head teacher holds the power. Therefore, the headteacher is the one who hold authority amongst teachers (Hatcher, 2005). 
However, not all sociologist or philosophers see the matter of power and authority within a modern formal education setting in the same manner. Alasdair MacIntyre, a well-known philosopher within the education sector states that authority within schools only comes from someone who is exemplifying the best standards. Furthermore, he goes on to state that this person will also be willing to go further and direct others in how to go further (Fordham, 2017). Macintyre research shows that authority can not just be given to anyone within a school. It needs to be given to someone knowledgeable, not just past knowledge although that is very important but with the capability to exceed in further subjects and gain more knowledge (Macallister, 2016). However, MacIntyre states that in order for schools and students to succeed the modern schooling system we have will not work. The researcher states that modern formal education settings only work towards market interests and the economic needs of society. Furthermore, research shows that due to this teachers have lost their authority as they are not able to teach their students to question and think for themselves (MacIntyre and Dunne, 2002). Philosopher Foucault has said during this research that power and authority is something to be given. He also states that panopticon society are to produce individuals who are not educated but a group of people disciplined to serve the same interest (Wain, 2008). Panoptic theory has been used throughout history to assist the empowered society and control populations to modify their behaviour. It is said that the method that Jeremy Bentham used were outdated and it was a method that was suited to what was need during his time with what resources (Sheridan, 2016). Despite the panoptic theory being develop in the early nineteenth century, it is stated that within modern day we live in a heavily panoptic environment where society is surveyed in most areas. One of those areas being schools. A thesis conducted on the panoptic theory states that people in power and in high positions such as managers use the panoptic theory and bend it to meet their interests (Whitaker, 1999). Research conducted to look into modern formal education settings and see if they had any panopticism in the schools found that initially they were. From their observations they immediately saw the teacher hold a position that was highly panoptic and showed power through monitoring the children from the front, their postures and mannerisms. However, this research does also show that panoptic views cannot be implemented within schools to their highest degree as there are many blind spots, teachers and students not fully committing and turning a blind eye (Gallagher, 2010). 
Power and authority are also conveyed in other manners within modern formal education settings. Power can be seen within the curriculum. The curriculum overall is created with selected knowledge and created to change. Curriculum also is a method for change for society and often reflects what society needs (Boddy et al, 2013). However, from the research found the issue is when the curriculum is used as a power tool to change, alter and teach values, power and privilege of majority group within social class (Young, 1971). Furthermore, research from theorist like Giroux and Friere view that the education system and the curriculum is only a power tool for the middle and upper class. Their theories state that the curriculum is to reproduce interest that are beneficial for the middle and upper class. This is also followed on by the statistics and attainment levels shown (Gobby, 2017). However, research shows that modern education and curriculum has shown attempts to change these social and political views. It is shown that schools are more fairer, more equal, allow critical thought and freedom. Despite this, within modern formal education systems, power and authority can still be seen through the curriculum. Giroux states that the purpose of the hidden curriculum is not only for students to learn but for them to learn norms and principles throughout their educational experience (Giroux, 2001). Research shows that the hidden curriculum is for reproducing class structure. Through power, the curriculum has the ability to send these messages to the students silently (Bowles, 2002). Furthermore, the hidden curriculum is used in modern formal educational setting to show power and control society. It allows power over social and cultural reproduction such as racial, class and gender based issues (Kentli, 2009). The curriculum can also entail power in another form and that providing power to students in modern formal education settings. Bourdieu states that through knowledge of the curriculum, it will lead students down the path of social power. However, when Bourdieu stated this, he states that it only provides social power and advantages to the middle and higher class. Furthermore, he stated that students of the lower class will have a different set of curriculum for them which does not provide power (Bourdieu, 1977). Despite this, in modern formal education setting, power through the curriculum is provided more equally. In addition to this, power is also provided is different aspects through the curriculum. Through the curriculum students learn obedience and initiative which also leads them to have a sense of power in the future (Anyon, 1980). 
Furthermore, power and authority also hold a role in modern formal education setting through the pedagogy of education. Pedagogy is socially constructed, therefore creates and provides power and authority within education (Too, 2007). Foucault states that our educational system and pedagogy provides power to the educators, the teachers. The philosopher states that teachers are there to be judges and ensure the norms are followed. Therefore, enforcing power and authority. In addition to this, Freire also states that our educational pedagogy provides power to the teachers. He states that our education system follows a ‘banking model’ in which teachers provide facts for students to memorize. By doing so, the students are becoming oppressed (Freire, 1972). However, the curriculum and schools are said in modern formal education settings to create free, responsible and creative individuals. When taking into consideration the ‘Early years learning framework’, it can be seen that many modern day schools include student participation in decision making. This is a move forward to providing the students power within the curriculum and modern formal schooling (Gobby, 2017). Furthermore, research shows that educators and the modern formal schooling system hold power and authority for a long period of time. Through secondary school into university, students are expected to gain qualifications and degrees in order to progress. This is way for the educators and schooling system to hold power of the students. They educators are able to pass judgement, mould attitudes and behaviours as they hold great authority over students in order for them to progress (Danaher, 2000). Despite there being clear forms of authority and power within modern formal education settings, power is not always explicit and occurs when individuals willingly take on actions. However, not all researchers believe that power and authority only lies in the hand of educators within modern formal education settings. The ‘Laissez-faire’ style of managements states that students can do whatever they please. In addition to this, this style states that students holds more power then the teacher. This is due to class room being a zero discipline area (Porter, 2003).
To conclude, throughout the essay it can be seen that whenever discussing power and authority within modern formal education system, it always refers to modifying attitudes and behaviours to an extent. In addition to this, majority research shows that power and authority belongs to the educator. However, researcher such as Foucault state that power is something to be given. This is also relates to how power is distributes within modern formal education settings where research shows that the power and authority lies in the hand of the headteacher and the head teacher has to distribute it to other teachers. Furthermore, within the essay is can be seen the that how power and authority is displayed has changed over time within modern formal education settings. Sociologist Weber stated that power should be shown through manners of violence. However, within modern formal education settings this no longer stands. Despite this change, one thing that has remained the same which is the power the curriculum holds over students. In general, modern formal education settings provide education for students to learn facts and memorize, to take in knowledge so they can then be reproduced within society and benefit societies needs. This is also similar to how the curriculum held power over students in the past, by providing different curriculums for different social classes to meet societies needs. In addition to this, the hidden curriculum has remained the same. The hidden curriculum is still holding power over students by teaching norms and values to suit society. However, within all research there was always an element to state that modern formal education settings through society and the curriculum is trying to move forward. This is by trying to incorporate the students in more decision making, providing more freedom, enabling questions and critical thinking and creativity. 
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