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Part 1: 
[bookmark: _GoBack]The term ‘enquiry’ is defined by the Oxford dictionary as being ‘an act of asking for information’. However, the term is generally perceived by many within education as referring to the process of focused questioning and research. Enquiry-Based Learning (EBL) describes an environment where the learning is driven by a process of enquiry which is owned by the learner (The University of Manchester, 2010). It is a form of active learning which is introduced through the use of questions, problems or scenarios. This form of teaching and learning contrasts with that which is considered to be traditional where the class teacher presents the necessary facts and relevant knowledge about the subject to the students, instead teachers now become facilitators of learning by providing encouragement and support to enable the learners to take responsibility for what and how they learn. Within enquiry-based learning the work is very student-centred as the learners start to direct their own lines of enquiry and identify suitable methods in which to collect and record data. The EBL process starts with a scenario and with the guidance from the teacher who will act as a facilitator the learners then begin to identify their own issues and questions. The learners then move on to examine the resources needed in order to research a particular topic, which then helps them to acquire ‘requisite’ knowledge. This knowledge which is gained is believed by many to be retained more readily as it has been acquired by the pupils through experience and in relation to a real problem (The University of Manchester, 2010). Furthermore, the term enquiry-based learning is a teaching-learning approach which focuses on collaboration, independent learning and problem solving and that is characterised by ‘learning through doing'.
American education philosopher John Dewey is well known for his role in ‘progressive education’ which is essentially a view of education that emphasises the need of learning through doing (Jordan 2018). Dewey believed that pupils learn through a 'hands-on' approach and therefore, he designed an enquiry-based approach to learning which was ‘truly child centred’. This child-centred approach places the emphasis of learning on the individual needs and interests of the pupil. Dewey believed that the pupil’s interest in an issue must be found and learning should be centred round that interest in order to encourage them to further pursue their interests and construct their own paths for acquiring and applying knowledge.
Enquiry-based learning has the ability to enhance a pupil’s learning experience during their time at primary school. One of the many benefits of using EBL within the classroom is that it encourages pupils to take responsibility for what and how they learn. Through the use of EBL pupils start to develop a more flexible and independent approach to their studies as they are now given the freedom and the responsibility to organise their own pattern of work within the time constraints of the task (The University of Manchester, 2010). EBL motivates pupils to gain a deeper level of understanding of the work which they are covering whilst also building and developing the necessary skills required for tackling issues which may arise in the real world. All pupils within the classroom are expected to investigate what has specifically been asked of them, however, they are also urged to conduct further research into their own areas of interest and utilise that knowledge and apply it to real world contexts (Little, 2016). Fundamentally, pupils become more engaged with the subject being explored as the learning that is taking place is perceived to them as being more relevant to their own needs, thus they become more enthusiastic about the topic and are eager and ready to learn. However, the pupils aren’t the only ones who benefit from the implication of EBL within a Primary school classroom as it also aids the class teacher (facilitator) when determining the learning process and the changing needs of individual pupils. EBL also happens to be both flexible and adaptable enough that it can be used for a variety of different projects/subjects and can be used across all age groups of pupils. Yet, whilst there are many benefits of implicating EBL within a classroom, facilitators are often met with challenges which may prevent them from implementing it correctly and effectively. 
Implementing EBL successfully and effectively within a classroom requires more in-depth planning and preparation from the teacher as well as a higher level of responsiveness from them than what other traditional teaching methods require despite them now acting as facilitators of learning rather than the main source of information. EBL also requires more class time as pupils are now accepting responsibility for their own learning and become a self-directed learner as they take an active role in planning, organising, and evaluating their own learning. Therefore, time is a common challenge that teachers face when using EBL within the classroom as there is a struggle to incorporate and cover all that is specified in the national curriculum whilst also ensuring that each pupil becomes an ambitious, capable and confident learner who is ready to learn throughout their lives (Successful Futures, 2015). Another challenge that teaching practitioners’ face is deciding when and where to implicate EBL within the classroom. Whilst EBL can be used for a variety of different projects and subjects, each individual teacher must decide when it would be best and most appropriate to implement it as well as decide on the duration of each learning experience. Should the learning experience provided through EBL be cut short the pupils’ overall level of knowledge and understanding in regard to the specific subject/topic which is being investigated may be restricted. However, should the learning experience provided by EBL continue for too long a duration than the pupils may lose interest in the investigation. Therefore, it is vital that a balance is found in order to ensure that the pupils get the most out of the experience that EBL can provide them with.
The term enquiry has been met with enthusiasm across the national curriculum particularly within science education. In fact, there is an enthusiasm worldwide for the change from traditional science teaching to enquiry-based science education (Harlen, 2009). According to the Association for Science Education, scientific enquiry describes the processes and skills pupils should be taught and learnt how to use in order to find out more about the world and how it works (2017). Therefore, enquiry is an important notion in science education as it paves the way in which process skills leads to understanding. Children are perceived as behaving like scientists from birth as they explore the world around them using all five of their senses (Serret and Earle, 2018). According to Moore and Wong (1997) children learn best through ‘daily, direct and concrete experiences that relate to what is already familiar and comfortable’. Throughout a child’s life they will interact with the world either through the exploration and manipulation of objects, the contend of questions and controversies, or by performing experiments. Enquiry-based science adopts an investigative approach to teaching and learning where pupils are provided with opportunities to investigate a problem, search for possible solutions, make observations, ask questions, test out ideas, and think creatively whilst using their intuition (Gillies, 2019). 
Enquiry-based learning has been identified as being a ‘powerful means’ for pupils to learn both scientific content and scientific reasoning together. When implementing EBL within science education in Primary schools there is a specific model which is known to and followed by teaching practitioners and this model is known as the ‘generic model’. The generic model consists of five stages: stage 1: formulating questions; stage 2: planning the enquiry; stage 3: conducting the enquiry; collecting, comparing and analysing evidence; stage 4: presenting findings; and stage 5: reflecting, evaluating and responding. This model empowers pupils to answer scientific questions posed to them about the world around them. Pupils are able to do this by following the five stages which requires them to ask questions, collect and analyse data, develop explanations and solve problems. Once the pupils become accustomed and familiar with the generic model, they will be capable of using the scientific enquiry skills that they have developed in a variety of different contexts whilst seeking evidence to test their ideas and answer any questions presented to them. Moreover, there are many opportunities within the curriculum for pupils to plan and carry out numerous investigations which link to their own ideas and questions using EBL.
For the remainder of this assignment the focus will be on EBL within the humanities. The term ‘humanities’ generally refers to the subjects of geography, history and Religious Education (RE). However, due to the upcoming modifications to the Welsh National Curriculum the term ‘humanities’ within Wales will soon be identified and recognised by teaching professionals and practitioners as being one of the seven areas of learning as proposed by Professor Graham Donaldson in his review titled ‘Successful Futures’ (2015). This area of learning and experience titled ‘Humanities’ will encompass the subjects of geography, history and Religious Education, along with the topics of politics, economy, society, culture and beliefs (Donaldson 2015); thereby, replacing the document titled ‘Knowledge and Understanding of the World’ for 3–7 year olds within Foundation Phase and producing a single document to replace the individual framework documents for the separate subjects of geography, history and Religious Education within Key Stage 2.
 Enquiry-based learning within the humanities in primary school builds on the prior knowledge of the pupils in regard to their level of understanding of values and beliefs as well as identify any preconceptions they may have about the world. EBL in the humanities is based on the pupils’ desire to know and it supports them in developing their understanding through the use of questioning and analysis (Pickford, Garner and Jackson, 2013). Appropriate use of EBL within the humanities is  known to effectively encourage schools to focus on developing the kinds of educational experience deemed appropriate for young people growing up in the ‘twenty-first century age of globalisation’. It is through the use of enquiry within the humanities that pupils learn to think like a historian or a geographer which may influence the way they perceive their world. The use of an enquiry approach within the humanities puts the pupil at the heart of the learning process by building on their prior knowledge, developing their curiosity and helping them to make sense of the world whether it be past, present or future.
[bookmark: _Hlk8598564][bookmark: _Hlk8598614][bookmark: _Hlk8600114]When implementing EBL in humanities within the classroom there are six different models to chose from and explore. These are: the ‘S’ Model; the ‘Enquiry and Questioning Model’; the Four Stage ‘Investigative Cycle’ model; the Five Stages of Enquiry Model; the Michael Storm Five Question Model; and the Six Stage Enquiry Framework model. Each model is typically used for different topic interests across the subjects of history, geography and Religious Education. The ‘S’ model is essentially a simplified tool for local enquiries. It consists of the four steps: select, search, sift and synthesis, and share. Similarly, to the ‘S’ model, ‘The Investigative Cycle’ also consists of four steps which are generate, do, analyse and reflect. However, this model is not restricted to local enquiries and can therefore be used for a variety of different topics as well as for a range of different subjects. The Questions and Questioning Model follows a slightly different approach when implementing EBL. This model consists of only a single overarching question and a reasonable number of subsidiary questions. Typically the teacher formulates and presents the overarching question to the pupils and they then formulate other questions which they either need or would like to find the answer to in order to answer the overarching question which was presented to them. Similarly, to the ‘Four Stage Investigative Cycle’ model this model can be applied to a variety of different topics as well as for a range of different subjects. The ‘Five Stages of Enquiry’ model, similar to the ‘S’ model, is enquiry specific as it focuses solely on EBL within the subject of Religious Education. However, this model consists of five stages and these five stages are used to answer a single question produced by the class teacher. The five stages within this model serves to encourage pupils to take control of their learning as well as formulate and identify the necessary steps to support them when finding an answer. The remaining two humanity-based EBL models the ‘Michael Storm Five Question’ model and the ‘Six Stage Enquiry’ model are both geographical focused. However, the ‘Michael Storm Five Question’ model is also a local area enquiry similar to that of the ‘S’ model. Furthermore, whilst the majority of the six different types of models listed are either enquiry or subject specific they can be effectively altered in order to explore either a different topic or in some cases such as the ‘Enquiry and Questioning’ and the ‘Five Stages’ models, a different subject area. 


Part 2:
[bookmark: _Hlk8650460]‘Did Henry VIII really murder all his wives?’
The question displayed above would be presented to pupils within KS2; ideally it would be presented to a Year 4 class as that is the age group where the history of the Tudors is more likely to be explored and examined. According to the Key Stage 2 Programme of Study of the Welsh National Curriculum ‘pupils should be given opportunities to the daily life of people living either in the Age of the Princes or in the time of the Tudors or the time of the Stuarts’. The Tudors are recognised as being one of if not the most popular dynasty in all of English history, in fact no name probably has a deeper significance in history than that of ‘Tudor’. The Tudor dynasty came from humble origins and flourished for only three generations with the ascent of Henry VII in 1485 until the death of Elizabeth I in 1603; reigning for only one hundred and eighteen years which is arguably one of the most important periods in English history.
The subject of history is a part of the syllabus/curriculum that all primary schools across Wales follow.  Through the study of history pupils are introduced to the major events which have shaped Britain and provides them with a better understanding of historical global relations. History provides an explanation of why things are the way they are today. The aim of subject is to inspire a deeper curiosity for how society has changed over the course of time. Pupils often convey a fascination with the past lives of people and express a desire to understand their ancestry and origins, as well as the origins of their country which in turn can develop into an appreciation for what they have. According to Professor Graham Donaldson ‘children and young people want lessons to be relevant and engaging, with more practical lessons, more fun, more interactivity, and more out of classroom activities (Successful Futures, 2015). History is a vital part of a well-rounded education as it allows pupils to explore, question and understand the past and the impacts it had on society (Hunter, 2010). However, despite the many opportunities that history provides the pupils with, it is still regarded to be a boring subject with a ‘stuffy’ reputation. Yet with the proper use of an EBL strategy within the humanities the subject of history should enrich, delight and foster the pupils desire for knowledge.
The Tudor’s are widely well known and have been largely popularised due to the scandals that accompanied them. Henry VIII is arguably the most important Tudor King and most well-known monarch of the Tudor dynasty. His reign was revolutionary in many ways and was known to be dominated by his obsessive need to produce a male heir. In fact, Henry’s matrimonial exploits are what people remember most about him and this question (did Henry VIII really murder all his wives?) focuses and emphasises that. It is known that Henry VIII famously married a series of six wives during his reign whilst in search for political alliances, martial bliss and a healthy male heir. It will be the task of the pupils to use any pre-existing knowledge they possess in regard to the Tudors as well as conduct their own research, and either work collaboratively within groups or efficiently independently in order to reach a well-informed answer to the question asked.
[bookmark: _Hlk8650932]There are two possible EBL humanity models which would be appropriate and most effective to implement; these are the ‘Enquiry and Questioning’ and the ‘Four Stage’ models. As previously stated within part one of the assignment when discussing EBL within the humanities, these two models follow different strategies, however, both strategies are somewhat flexible and therefore can be altered in order to suit the teachers as well as the pupils line of enquiry; thereby making these two models similar to each other in the way in which they are rather generic and can be adapted to suitably cover any topic within any subject area. Both of these models will be implemented when presenting the question ‘did Henry VIII really murder all his wives?’ to the pupils as these two models if combined successfully and effectively will create a positive EBL experience for the pupils within the humanities. Out of the two models it will be the ‘Enquiry and Questioning’ model which will be implemented first. The teacher will present the question ‘Did Henry VIII really murder all his wives?’ to the pupils; this question will act as the overarching question with the Enquiry and Questioning model. From briefly examining this question the pupils will then be tasked with creating subsidiary questions which are generally a series of smaller questions which they believe will help aid them when attempting to successfully and effectively answer the overarching question set by the teacher. The subsidiary questions that will be generated and produced by the pupils are expected and predicted to be somewhat similar to those listed below: · How did his wives die?
· Why did he have so many wives?
· Was it all about having a son?

· Who is Henry VIII?
· How many wives did he have?
· What happened to his wives?
The pupils will already have a certain level of knowledge and understanding of the Tudor dynasty before the implementation of this enquiry approach as it will aid them when formulating their own questions and give them the confidence to take charge of their learning as they will already be somewhat familiar with the subject. These subsidiary questions can be generated by the pupils during perhaps a ‘Pupil Voice’ session. The term 'pupil voice' refers to ways of listening to the views of pupils and/or involving them in decision-making (Department for Education 2014). Pupil Voice encourages pupils to become active participants in their learning and is linked to higher levels of achievement and attainment within pupils. Through the use of pupil voice and greater pupil participation, pupils are believed to have the opportunity to become better prepared to become ‘ethical, informed and active citizens of Wales and of the world’, with their attitudes towards ‘active citizenship’ becoming more positive. Greater pupil involvement during decision-making is known to encourage the development of a series of valuable personal and social skills within the pupils; skills such as listening, communication, negotiation, prioritising, and working with others (Estyn, 2016). Thereby, by asking the pupils to generate the subsidiary questions they are effectively taking control of their learning whilst also building on the skills needed to make them ‘healthy, confident individuals’ (Donaldson, 2015). Furthermore, the first venture of implementing EBL within the subject of history is the formation of both an overarching question and a series of subsidiary questions and in order for the pupils to answer the overarching question they will first need to answer the subsidiary ones and they will do that by following the four step process of the ‘Investigative Cycle’.
The ‘Enquiry and Questioning’ model has little to no detail or information available nor accessible to the facilitators of learning in regard to how the pupils are expected to answer these questions formulated, hence why the Four Step Investigative model will be introduced as this model clearly displays a four step process which is fairly simple for the pupils to follow. The four steps of this model are as follows: Generate, Do, Analyse and Reflect. The generation of ideas and questions process of the ‘Investigative Cycle’ links to the model of ‘Enquiry and Questioning’ as the questions will have already been ‘generated’ during a pupil voice session. However, this could be expanded on by asking the pupils how they think they could or would like to find out the relevant information which in turn will help them answer the questions presented to them. From the ideas supplied by the pupils, the teacher can than start to plan the type of activities which would appeal to the pupils as well as teach them the necessary enquiry skills. Once the lessons and activities have been planned the teacher can then temporarily relinquish the role of full-time educator and instead become a facilitator of learning. Throughout the process of implementing EBL in order to answer the overarching question, the pupils will be supported when developing the enquiry question as well as the subsidiary questions and also in acquiring and developing the necessary investigative skills. However, the pupils will gradually take more and more ownership of the planning in order to become more independent learners.
Within history there are many opportunities to incorporate enquiry in order to meet the requirements of the curriculum. An activity which may be carried out in order to help understand what type of man Henry VIII was when attempting to answer the subsidiary question ‘Who is Henry VIII?’ is a organisation table activity. According to the national curriculum with Wales, pupils should be given the opportunity to distinguish between ‘fact’ and ‘opinion’, whilst also giving some evidence/knowledge-based reasons for it. The activity in mind requires that pupils are given a table made up of two columns as well as a series of statements. In the table, one column will be given the heading ‘fact’ whilst the other will be ‘opinion’. A picture of Henry VIII will be displayed on the interactive whiteboard at the front of the classroom whilst the pupils are tasked with reading the series of statements and deciding whether they are either a ‘fact’ or an ‘opinion’. They will then put their answer into the correct column. However, once the pupils have done this a video of an historian describing the life and personality of Henry VIII will be briefly be shown to the pupils before they confer their thoughts to their partner. This activity places an emphasis on ‘discovery learning’ which is an enquiry-based, constructivist learning theory that takes place in problem solving situations where the learner draws on his or her own past experience and existing knowledge to discover facts and relationships and new truths to be learned (Bruner, 1961). This activity is beneficial as helps to advance the historical enquiry skills of the pupils within the class whilst providing the pupils with an insight into what type of man Henry VIII was as well as providing examples and demonstrations of the thoughts other individuals harboured towards Henry during his reign.  
There are a variety of activities that can be planned for and used in order to determine whether Henry VIII really murdered all of his wives. An idea for a collaborative activity would be that the pupils within the class are put into pairs or small groups of no more than four and are tasked with each researching a particular wife of Henry VIII. The research given to the pupils will be handouts of information which can either be given to them on paper or electronically. However, these resources will be created by the teacher and should strive to only conclude a personality summary of the chosen wife, the age they were when they died, as well as the dates of birth, death and marriage to Henry. The pupils will then create a type of fact file on the wife they are given, recording the facts and statements which they deem to be of some significance; for example dates of the marriage to Henry VIII and dates of their death. Once the research has been conducted and the facts recorded, then each member from the pair/small group will be tasked with finding a single individual from a each group which examined the life of a different wife of Henry VIII. Therefore, there should be new groups formed within the classroom which consist of six individuals who examined the life of all six of Henry’s wives. As a new group the pupils will be tasked with explaining to each other which wife they had and together theorise how they might have died. The pupils would be given the duration of ten minutes for the group conversation, before then being given a timeline activity to complete within their groups. The pupils will be tasked with arranging the order in which Henry VIII married each wife on the timeline using their now pre-existing knowledge. The pupils are expected to work responsibly, respectively and collaboratively within their groups. This activity would help the pupils with their chronological awareness as they are tasked with using a timeline to sequence a series of events. The timeline will also act as a visual representation of time to the pupils in order to help them recognise and understand the series of events which occurred during the Tudor dynasty. Activities such as this one aim to improve the historical knowledge and understanding of the pupils as pupils are given the opportunity to understand why people did things, what caused specific events and the consequences of those events as outline by the History National Curriculum document (2008).
Within EBL there are also plenty of opportunities to arrange an educational visit. Educational visits are extremely beneficial to pupils as they provide them with a range of unique opportunities which encourage the use of enquiry whilst also encouraging students to engage with people, places and buildings in new ways (National Justice Museum, 2019). The national curriculum document for Wales emphasises the importance of pupils having a range of different experiences which helps to make the subject of history more enjoyable, interesting and significant to them (Welsh Assembly Government, 2008). Educational visits have the potential to enhance a child’s historical knowledge and understanding by providing them with the opportunity to identify the differences between the ways of life at different times. There are many places around the UK which offer children the chance to experience Tudor life; for example, places such as Tudor World which is located in Stratford, England. The Tudor World education programme is known to offer inspiring day visits which covers the national curriculum in History, Drama and Literature from Foundation Phase across to KS3. However, not all educational visits need to leave the school. Should resources or funding be scarce within the school, specific individuals from the community could be invited into the classroom to share information or in an attempt to carry out an activity or workshop. In this instance a visit from a member of the church such as a priest or a vicar may be appropriate. Religion during the Tudor dynasty was of extreme importance therefore it would be of some use to see how religion of the past is different from today. Yet, in regard to the overarching question which is ‘Did Henry VIII really murder all his wives?’, a local vicar might be asked to explain the importance of marriage and the reasons for an annulment or divorce. Therefore, it is not essential to leave the classroom, the local are or the country for a worthy historical enquiry experience as there are plenty of opportunities for better and advanced learning wherever you are.
Enquiries which are focused on developing the historical knowledge and understanding of pupils provides them with tools for ‘doing’ history and thinking historically. There are plenty of opportunities for EBL within the humanities particularly in history when examining a dynasty such as the Tudors. Activities such as hot-seating, role play, time machines, circle discussion, translator or which incorporate dates and timelines all positively impact a learner and develop their historical skills. It is through opportunities for enquiry within history which encourages pupils to think like a historian and become an explorer of the past thus influencing the way in which they view the world. 
To conclude, EBL begins with a new experience that raises a question about how it can be explained, pupils are responsible for the process of learning as they follow their own ideas and methods to answer any questions which they may have in regard to a particular subject or topic. It is important to recognise that EBL is not a replacement strategy to the method of traditional teaching but is rather a tool of enforcement as it goes over and re-instils the knowledge and skills that have been previously taught to the pupils by the teacher but in this instance allows the pupils to instead work independently or collaboratively within small groups. Furthermore, EBL is an active form of learning which is characterised through doing, therefore, the pupils must be active participants in their learning and should be encouraged to make their own decisions and follow their own curiosity rather than the opinions of the class teacher or facilitator.
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Critically discuss the Enquiry Based Learning (EBL) approach that can be used
as part of a range of teaching and learning approaches in the primary school. In

your discussion, refer to examples of EBL strategies and techniques that you
would use to develop learners’ knowledge, understanding and skills in aspects

of the humanities and science in the primary school.

Part 1

The term ‘enquiry’ is defined by the Oxford dictionary as being ‘an act of asking for
information’. However, the term is generally perceived by many within education as
referring to the process of focused questioning and research. Enquiry-Based Leaming
(EBL) describes an environment where the leaming is driven by a process of enquiry
which is owned by the leamer (The University of Manchester, 2010). It is a form of
active leaming which is introduced

f questions, problems or
scenarios. This form of teaching and leaming contrasts with that which is considered
to be traditional where the class teacher presents the necessary facts and relevant
knowledge about the subjectto the students, instead teachers now become faciltators
of leaming by providing encouragement and support to enable the leamers to take

responsibilty for what and how they leam. Within enquiry-based leaming the work is
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