Portfolio on Children’s Play, Principles and Practice 
Section 1
[bookmark: _GoBack]Role play is an activity that allows children to engage and explore the realms of fantasy and reality as an individual or as a group. It gives children the opportunity to safely rehearse a variety of real-life future scenarios for example, a visit to the doctor’s surgery playing the doctors and or the patient or buying groceries at the shop playing the customer and or the shop keeper (Bryce-Clegg, 2013, p.6).  
According to Smidt (2011, p.9) Lev Vygotsky believed that play was the most important and natural ways that children could understand the world. Vygotsky believed that the element of imaginative play made it such an influential learning tool and, in his work, always spoke about it as ‘imagination in action. For Vygotsky the ability that early years children must create an imaginary situation provides the basic criteria for role play to be explored. Children might be able to see, feel and hear things but when they can explore the situations first hand by playing the roles within a variety of situations, does the imagination engage fully and play comes in to being. 
Role play is a crucial part of a child’s development as it builds confidence, social interactions, awareness of overcoming problems and physical development. The teachers needs to establish an environment where role play can take place- for all the children including children with individual education programmes or children with additional learning needs. the space will be filled with props costumes and equipment conducive to the particular setting chosen, for example supermarket or dentist (Benefits of Role Play (Millward Education, 2016). The children, however, can be consulted on this decision so that their voices can be heard, and they feel a part of the initial decision-making process as stated by the United Nations Convention on the rights of the child. Once the setting is chosen and the role play is set up in the class room- the children can involve themselves in self-directed play by selecting their costume for their specific character, using specific props for the character and entering into a dialogue with a partner or group also in role play. From a situation like this the child is exploring- through role play- a wealth of learning experiences. It is encouraged when the teacher is observing the children to ask relevant questions without imposing their own opinion or ideas on the role play taking place (Smidt,2011, p11.) 
Numeracy and literacy skills are also encouraged naturally during role play for example a child will use the till at the shop when selling items, the choice of language used when being a doctor or a police officer and phones to encourage communication and language development. It also teaches children basic social skills, how to make an introduction to a conversation and simple meet and greet techniques. Once these techniques have been explored and children feel confident using them, conversations can be further developed where the child experiences empathy and further understanding of the scenarios acted out enabling them to experience something for someone else’s point of view (O’Connor/ Nursery World, 2001) 
Another advantage of role play is that if the play is self-directed the children are left to decide for themselves which role, they play without having any gender stereo typing imposed on them even inadvertently, by the classroom staff, for example the girls being free what once being deemed male dominated roles and likewise for the boys.  It also offers children a chance to explore different cultures and ethnicities. Role play encourages children’s imagination and experiences to expand and develop from a young age. 
Role play is a powerful holistic play as it connects with a fantasy, imaginative and sensory play encouraging children to be confident in themselves along with different professions and day to day situations thus has a value within the early years setting. 
Treasure basket play was discovered by Elinor Goldschmied in the 1940s while she was observing babies’ fascination with day to day objects such as house hold items. Inside a natural wooden or wicker treasure basket today you would find articles full of sensory opportunities for young minds to explore and interesting treasures that appeal to the specific child (Gascoyne, 2012, p.52). This play should offer open- ended play potential along with a valued sensory experience encouraged to children of all ages and interests (Gascoyne, 2012, p.53).
Treasure basket play belongs to the heuristic play. Carine Robin (2016) suggests that although Treasure Basket play is not necessarily a method developed by Maria Montessori (1870-1952), it fits into the philosophy of Montessori. The beliefs of Montessori were that children learnt the most through their senses. Gascoyne (2016) notes that Montessori believes a child’s intelligence is developed most importantly by their senses and the adult’s role is to encourage this by creating an imaginative and stimulating atmosphere. All of what Montessori believed about sensory play is included in treasure basket play – encouraging learning through senses and to be supported by the adult. Many theorists such as Jean Piaget (1896-1980), Friedrich Froebel (1782-1852) and Rudolph Steiner (1861-1925) also understood and recognised the importance of sensory for children’s development and wellbeing (Gascoyne, 2012, p.6). 
Gascoyne (2016) explains that a well-prepared treasure basket can encourage individual, communal and emotional development by allowing children to develop their concentration while playing with a specific object in the basket, encouraging the child to make decisions while exploring the objects potential and materials, also letting independent self-directed play take place along with collaborative play to help broaden and develop ideas with objects. Treasure baskets also improves fine motor skills encouraging children to grip and manipulate objects, use both hands when moving objects, transfer objects from one hand to another, balancing objects on top of each other. Also developing gross motor skills while playing with the treasure box for example sits without support, throws an object to an adult or away from itself and rolls over, crawls or walks to get a new object or get an object out of the child’s reach (Mauro, 2018).  Early numeracy skills are developed allowing children to count objects and group them together along with literacy skills letting children name colours, simple shapes and communicating their likes and dislikes with specific objects from the basket (Gascoyne, 2012, p.53). 
Treasure baskets can be filled with between 50-100 natural objects for example house hold, metal, material and wooden objects but these need to be an appropriate size to not cramp the basket. Indeed, the basket is just as important as the objects themselves. It is encouraged that the basket is made from natural sources preferably round shaped with no sharp edges, with little or no handles. It  is suggested to be able to hold the child’s weight, so they can fully explore all aspects of the treasure box (Gascoyne, 2012, p.54). 
Forest schools use treasure baskets as a first encounter for younger children with natural nature objects for example conkers, fur cones, moss (Goldschmeid and Jackson, 2003).  This can be developed for older children by including stones and shells, sand and mud allowing children to investigate for hours (Moyles, 2010). 
To maximise the sensory experience of the treasure basket it is vital that the children discover sight by including various, tones, shapes and patterns using a balanced amount of colour along with items that are shiny, dull and clear. Sound can be introduced to offer the children the opportunity to experience different noise making such as the difference between wood and metal and the vibrations made by sound. Offering materials with different touch such as fabric, rubber, shell will also help children understand textures such as smooth, rough, hard and soft. Small can also be included by putting a bag of lavender or fresh lemon or orange. Metal, wood and rubber also have specific smells and can be put in the basket. Naturally children will put objects in their mouths therefore all items in the basket must be carefully picked to enable the children to play safely and hygienically. As children grow and mature dried foods can be added to allow the children to discover new tastes (Gascoyne, 2012, p.59). 
This play can be self-directed from a young age. Although children at first cannot chose what goes in to the basket, they choose themselves what objects they take from the basket and develop and explore those independently. As children develop and mature, they may have more of a choice in what is put in the basket but will always be exploring new items along with items they already enjoy.
Section 2
It is suggested by Hughes (2012) that taking risks is a crucial part of children’s play. As it states in article 31 of the United Nations Convention on the Rights of the Child (UNCRC, 2011) all children have the right to play. This right came from the realisation that play enhances the quality of childhood for a child through which they will develop in resilience and understanding of other rights (Play Wales, 2015, p.2). The Welsh Assembly Government Play Policy (2002) believes that children display a behavioural authority and natural desire to play. This behaviour has contributed to the evolutionary and growing survival of our species. They also state that free and self-directed child play makes it a powerful and comprehensive learning procedure. The Welsh Assembly encourage us to react encouragingly by offering a wider range of environments and challenges for children’s play while taking their physical and psychological wellbeing into consideration (Department of Health and Social Services, 2002). 
It is vital that children experience risk throughout childhood in order to avoid a lack of self-confidence that possibly may affect them making future decisions as adults (Hackitt, 2016, p. 8). Health and safety issues now affect many schools, play groups also parenting thus casting fear and worry over certain activities, areas of play and environments. A statement was released in 2012 by The Children’s Play and Leisure stating: promoting a balanced approach, aiming to reassure schools, play groups and parents that health and safety should not deter from encouraging children to take risks and challenging play (Hackitt, 2016, p.9). Certain children will seek out risks when play is not stimulating enough and that could lead the child into risks in dangerous environments which could have been avoided if challenging play was provided to them (Hackitt, 2016, p.9). 
Most children irrespective of their background, culture or disability will want and need to experience physical and emotional risks as part of their growing up. The benefits of exposing children to risk include: expanding on skills, ensuring physical and emotional levels are developed to capacity, understanding that all actions have consequences while challenging themselves in new unexplored ways also while learning how to deal and accept failure (Hart, 2016, p.10). It is beneficial that children from a young age understand the importance of being brave and overcoming a fear, this is a sign of growth (Hart, 2016, p.10). 
Allowing children, opportunities with elements of danger and doubt lets resilience develop, this then encourages their approach to life whilst growing in confidence and they can handle the uncertainties that adult hood may hold. Protecting children from everything is potentially harmful emotionally and physically and will lead to children being less resilient (Hart, 2016, p.11). 
Disabled children’s need for risks can be greater as they are not given the chance or opportunity as given to their non- disabled peers (John, 2016, p.13). Adults over compensate around disabled children and this can make the children push boundaries to experience risk. Emotional risk is also needing to be taken by all children but remembering that disabled children or children with anxiety, depression or obsessive-compulsive tendencies may find this more challenging due to past experiences or assumptions (John, 2016, p.14). 
Emotional risk taking may include: experimenting with different clothes and hats, boys playing with dolls or children disagreeing and expressing their opinions (Play Wales, 2016, p.15). These risks are a vital part of development around children’s personalities and future opinions.

Section 3


	Description
	A woodland welly walk with 12 children through school grounds.  An opportunity for the children to investigate the forest woodlands and its inhabitance. 

	Location:
	School grounds in the forest woodland area. No roads crossed. 






Risk Assessments 		
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Risk Assessment
	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls

	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Harmful substances e.g. needles, matches, glass bottles and cigarettes can cause injury to child or member of staff. 
	Class children and teachers
	A Power Point Presentation will be presented to the children explaining the risks of the welly walk.
Secure locked area. Closed off school property area. 
	The area that is being used will be thoroughly checked by an adult before children arrive.
First Aid Kit will be carried along with a trained first aider.
Appropriate materials to remove the harmful substances. 
All contact number held for parents/ guardians for the children present.
Antibacterial hand gel to be carried by a member of staff. 
	Teachers and Learning Support Assistant 
	Date of activity 

	
2
	Animal Faeces - Standing in it, slipping in it, children investigating the faeces and putting it in mouth and eyes. 
	Class children and teachers
	A Power Point Presentation will be presented to the children explaining the risks of the welly walk. 
Secure locked and closed off area.
	The area that is being used will be thoroughly checked by an adult before children arrive.
First Aid Kit will be carried along with a first aider. Also cleaning equipment appropriate to remove Animal Faeces. 
Appropriate materials to remove the faeces. 
All contact number held for parents/ guardians for the children present.
Spare clothes for the children.
Antibacterial hand gel to be carried by a member of staff.
	Teachers and LSA
	Date of activity

	
3
	Tripping Hazard- Hitting head and tripping on branches, twigs on floor, rabbit holes, mole hills.
Slippery surfaces – when rained wood may be slippery and icy puddles.

	Class children and teachers
	A Power Point Presentation will be presented to the children explaining the risks of the welly walk.

	The area that is being used will be thoroughly checked by an adult before children arrive regarding any large tripping or slipping hazards.
First Aid Kit will be carried along with a first aider. 
All contact number held for parents/ guardians for the children present.
	Teachers and LSA
	Date of activity

	
4
	Allergies (e.g. fur, hay fever, nuts)
Asthma - walking in cold weather, fast pace activities, if child feels anxious or scared.   
	The individuals with asthma pump or allergies and the rest of the class
	General letter sent out to parents asking about any medical requirements or allergies.
Letter sent out to parents informing them of the welly walk. 
	All contact number held for parents/ guardians for the children present.
First Aid Kit will be carried along with a first aider who is trained with EpiPen and Asthma fits. 
Asthma pumps and EpiPen’s to be always carried.  
Staff ratio to be correct if child where to have a medical emergency. 
LSA to buddy with children needed to observe them on the walk.
	Teachers and LSA
	Date of activity

	
5
	Weather- rain/ ice and snow/ sun/ thunder and lightning/ cold temperatures. 
	Class children and teachers
	All children asked to bring appropriate weather proof clothing.

	All pupils taking part need waterproofs, wellies, hat and gloves. School can provide if needed. 
If child is cold and shivering or feeling unwell due to the weather report to teacher or LSA. 
Thunder and lightning make your way safely but as immediately as possible indoors.
	Teachers and LSA
	Date of activity

	 
6
	Autistic – pupil who finds change of setting and routine challenging
	The individual and the rest of the class
	One to one with the child allowing the child freedom to explore. 
Individual Education Programme in place.

	Informed the child about the walk.
Now and then board.
Social story time. 
	Teachers and LSA
	Date of activity

	
7
	Bee, Wasp and horse fly stings- child or teacher being stung or bitten and inflammation of area. 
	Class children and teachers
	A Power Point Presentation will be presented to the children explaining the risks of the welly walk.
	Teachers explain to the children about the dangers of bees, wasps, horse flies or any inset that may sting. 
First Aid Kit will be carried along with a trained first aider.
All contact number held for parents/ guardians for the children present.
	Teachers and LSA
	Date of activity

	
8
	Thistles, brambles and nettles- child or teacher being stung or pricked by the above and area becomes inflamed.  
	Class children and teachers
	A Power Point Presentation will be presented to the children explaining the risks of the welly walk.
	The class and teachers on the walk will be made aware of obvious areas with the plants and to avoid touching them. They will be also pointed out on the walk. 
First Aid Kit will be carried along with a trained first aider.
If first aider feels confident to use a dock leave to ease nettle sting.
All contact number held for parents/ guardians for the children present.
	Teachers and LSA
	Date of activity


	




Section 4
I will be writing this reflection on my risk assessment using Gibbs’ model of Reflection (1988). My risk assessment is based on a woodland welly walk with 12 children through school grounds giving children the opportunity to investigate the forest woodlands and its inhabitancy.
I was quite apprehensive while writing the risk assessment as I had never written one before. I felt driven to make sure all risks where noted down and was unsure how detailed I needed to go when discussing the risks. Making sure that the children are as safe as possible is the main priority and I did feel anxious while planning. Ensuring that the children had chances for self-directed play was very important while writing the risk assessment as it is the most powerful play. 
Reviewing my risk assessment, I do feel that I wrote too much detail although I do not feel that my risks would restrict the children and their learning opportunities for example, they are asked to bring water proof clothing therefore the welly walk will still be going ahead in rain, sun or snow. Preparing a power point presentation for the children explaining the hazards and obstacles that we may face on the welly walk such as nettles, brambles, wasps and bees is an aspect I believe will work well. By showing the children pictures and explaining the risks involved, allows the children to be more vigilant and aware of their surroundings and possible risks. 
Forest schooling was a big influence for my welly walk, encouraging children to be outside surrounded by nature is a crucial part of childhood especially with amount of technology that children are exposed to currently. When considering possible risks during the welly walk it was difficult to pre-judge what risks where a necessity and what risks would potentially restrict the children’s learning opportunities. The benefits of taking risk and enjoyment in outdoor play are shown in a video of a Forest Preschool in Copenhagen (SBS Dateline, 2016). Children in forest preschools are always playing and learning outside in rain, snow or freezing conditions and through this approach they are taught to survive these conditions and understand any risk brought with them. Children can play freely around the forest area, independently or with friends undertaking activities such as climbing trees and creating things out of natural resources. There is a moment in the video where a boy climbs a tree that is extremely high and doesn’t seem to be stable, but the pedagogue was not concerned as they encourage children to take risks such as these. He stated that as a pedagogue they must use their brain and that children can take care of themselves, by learning to be careful and respectful while taking risks. This forest school is also 100m from a lake with no fence as protection. The children are told of the risk of going to water without an adult present and with such a high level of trust between the child and the pedagogue the child will not venture over to the lake without an adult present. The risks that the children are exposed to in forest schools are deemed dangerous but teaching children at preschool about risks will allow them to be resilient in future (SBS Dateline,2016). Athey (1990) noted limiting children to safe flat surfaces refuses children the needed experiences which are essential when learning conceptually. Being outdoors surrounded by nature is also a great chance for children to undertake self-directed play. A programme called Outdoor Play and Learning (OPAL) is aimed to engage children in self-directed play outside, enhancing their creativity and activities with the aim to create a more wide-ranging environment. This programme also encompasses the United Nations Convention on the Rights of the child allowing all children to be heard and considered (Outdoor Play and Learning (OPAL), 2018, p.2). 
Along with my apprehension about writing the risk assessment due to my inexperience of this task I was also concerned that I might not be covering all the risks and therefore would be leaving myself open to blame and/or prosecution. I am aware, however, of the need to take this personal risk so that the children revise the rounded education they deserve. Judith Hackitt (2016, p.8) the Chair of the Health and Safety Executive (HSE) acknowledges that when children are immersed in challenging play they develop and understand how to deal with failure whilst also encouraging them to overcome failure and therefore succeed. The report also mentions the importance of team work and decision making that can all be developed and bettered during challenging play and are fundamental skills for the children’s future development. HSE also states that banning activities on the understanding that they could possibly propose a risk to those taking part is not true as they also take into consideration all benefits such as physical, social and mental health and then decide on an overall outcome (Hackitt, 2016, p.8). The HSE explains that a “risk assessment is about enabling not preventing” and to not deny children the chance of new opportunities and experiences on the basis that HSE will not let the activity take place (Hackitt, 2016, p.9).
The opinion of parents was also a concern that I had whilst writing the risk assessment as I had to make sure all aspects were covered in case of an injury or accident. Certain parents accept that their children need to take risks while others are opposed to risk taking (Hackitt, 2016, p.9). It is advised by the HSE when organising the activity (such as our welly walk) to involve the parents and give them enough information to allow them to make an informed decision on whether or not they want their child to take part in the activity (Hackitt, 2016, p.9). Informing carers and parents on the benefits and risks of the activities may prevent possible civil legal action if a minor injury occurs (Hackitt, 2016, p.9). Writing careful and sensible risk assessments whilst also planning the day’s activities then presenting these to parents gives evidence to them that planning has taken place, so in the event of any legal action being taken there is evidence of how the day will progress with all risks considered (Hackitt, 2016, p.9). Parents who send their children to Reggio Emilio and Montessori schools encourage self-directed play allowing children to learn through their own decisions. Parents send their children here accepting and acknowledging the importance of risk and freely chosen child led play (REFRENCE). 
On reflection my risk assessment is very practically based looking at hazards and preventing injury to the children rather than risk to enabling their leaning. I realise that restricting play by eliminating risks can by itself have negative outcome (Hackitt, 2016, p.8). A future risk assessment could also include therefore, analysis of the risk to the children’s learning because of the need to consider health and safety issues. One can view a risk assessment as a vehicle to prevent a challenging activity because it is to dangerous. I see, however, a risk assessment as being a challenge to finding ways to make things happen.
To enhance the risk assessment, I could have walked the route taking note of any hazards and risks along the way rather than just thinking through them. I could have created a floor plan and given this a in map form to the other key workers with potential hazards noted on it. If this map was detailed with land marks for example an interesting tree, then the key worker would know in advance to stop and observe the children as they explore. 
This risk assessment that I have created, however, keeps the children safe covering health and safely aspects whilst at the same time allowing them to develop using self-directed play.
