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Section 1
The first aspect to note during section 1, what is early years curricula? An early year’s curriculum is designed to be an educational provision to guide practitioners and support children. Underpinning a child’s foundation with experiences that are positive and invaluable in children’s development (Welsh Government, 2022). However Donaldson (2015) describes it as a form of framework that needs to be taught over a period of time, generally the framework will be tailored around a specific subject or might include a time frame for each subject. It has generally been believed that subjects should be taught individually and it was the best path to a successful education. One can agree to a certain point, however international approaches have been implemented with more success , with the child being at the centre of the approach with a holistic ethos (Donaldson 2015).  Additionally, throughout the world various countries have developed unique curriculums to support children, Reggio Emilia and Te Whariki are exceptional examples of how curriculums are shaped around families, languages, culture, well-being, belonging and communication. They are centred around the child and celebrate their uniqueness, encouraging the children to be confident and competent learners (Reggio Emilia 2023, Tierney, 2013).

 Learning through play in early years is key, children construct their own play independently and by choice, in areas that interest them, thereby actively learning. Moreover, it is beneficial for learning at such a young age, Susan Issacs proposed that children who engage in free play will benefit in higher order thinking (Murray, 2021). The new curriculum being implemented currently is play-based , children have the right to play  as is recognised in the UNCRC UN Convention On The Rights Of A Child (2023) Article 31 states that ‘ Leisure play and culture , Every child has the right to relax , play and take part in a wide range of culture and artistic activities’. According to Piaget play is fundamental for cognitive development during four stages, which in turn will help develop actions that children can attain in different situations. Particularly language within an environment that is influenced by positive experiences as the child grows (Simply Psychology, 2022) .

Practitioners in early years need to ensure that the curriculum is implemented successfully, and children are seen as individual and unique. Training is key for implementing a new curriculum, not only for teachers and management but for practitioners and teaching assistants. The quality of professionals in a setting is necessary to increase standards and awareness opposed to the quantity. For example, Adult and child ratios were increased in Wales when the foundation phase was introduced, however staff were not trained to understand the new curriculum and unless practitioners were supported by competent teachers lacked confidence and understanding (Siraj and Kingston, 2014). Additionally, in the review conducted by Donaldson (2015) One of the recommendations he made, was that immediate action was needed to increase confidence amongst professionals in order to progress with the reviews recommendations. Learning through play was a new concept for practitioners and teachers to comprehend when the foundation phase came into effect in Wales, a proportion of practitioners misunderstood what learning through play entailed. For example, some practitioners viewed play as interactions by chance and not invitations to play, that have been created in an enabling environment, with peers and adults that children respond to in a positive manner (Waters, 2015).

‘Moving towards the Foundation Phase pedagogy is likely to involve many maintained schools and funded non-maintained settings in making a complete change in approach and practices and a fundamental shift in philosophy, understanding and knowledge of how children learn, which needs to be reflected in the training and support they are given, to enhance the adult role in supporting the Foundation Phase’ 
                                                                                                                                    (Waters, 2015, p.11)

According to Siraj and Kingston (2014) newly qualified teachers who had been on placement in schools that had already implemented the foundation phase, seemed to have a much better understanding of the new curriculum. Additionally, emphasizing the importance of experiencing this new way of teaching in practice with confident pedagogues. Continuing professional development was also suggested in the report to enhance provision and understanding, this could be undertaken by combining theory and evidence based practice.
Section 2    

Children are born ready, able, and eager to learn. They actively reach out to interact with other people, and in the world around them. Development is not an automatic process; however, it depends on each unique child having opportunities to interact in positive relationships and enabling environments.
                                                                                                   (Early Education, 2012, pp. 2-3)

Let us begin by considering what the concept of the ‘Unique Child’ encompasses. Firstly, the purpose of a curriculum is set out for groups of children, not an individual child and are a result of all the experiences that a child has undergone during their education. Therefore, as experiences will be unique, each child’s curriculum should be unique (Wilhems, 2022). Additionally, the unique child will develop and learn individually and at their own pace. This should be recognised in all aspects of a child's education and well-being by practitioners, as stated in Birth to 5 Matters (2021) and A Curriculum for non-maintained nursery settings (2022). As Teachers TV (2015) points out, the child needs to find their voice and personality within their setting amongst other children, the practitioners need to be confident and eager to trust the children to do this.
Following on from analysing the unique child, an equally important aspect to consider would be, why we assess children and is assessment and recording their progress accurate as each child is unique. According to Snow and Van-Hemel (2008) there are a number of methods that can be applied when assessing children observations, tracking progress and learning journals , however this must be determined on the reasons for the assessment. Notably, there are numerous reasons such as further planning, decision making, maintaining standards of quality, and supporting professional development. Additionally, during early childhood there is a need for assessment to ascertain whether there are any underlying medical risks (Snow and Van-Hemel, 2008). However, would assessment be creditable? if practitioners and teachers approached this crucial element in a unique child’s development in the same manner. Furthermore, if the practitioner embeds their own values and biases into assessing, the outcome would not be fair for the child. With this in mind, there are other obstacles that should be considered such as the environment, class size, system requirements and culture (Tierney, 2013) and to illustrate this point, one might refer to article 3 within the UNCRC (2023), which states that the best interests of the child must be a top priority in all decisions and actions that affect children. 
An example of assessing children would be by observations, taken and recorded by a practitioner. Notably, observations can promote good teaching but need to be utilized appropriately with training, if done professionally, can be incorporated into children’s developmental learning in the early years (Gurnsey and Ochshorn, 2011). These observations also allow the practitioner to meet children’s needs and be aware of their strengths and weaknesses. One should not forget that there are various types of observations such as tracking, written , time sample, narrative and learning stories , however the most important aspect to remember is that often the most informative time to observe is during play (Sharman, Cross and Vennis, 2004). As stated in the Curriculum for funded non maintained nursery settings (2022) observations now play a key role in practice here in Wales within the new curriculum, notably they will enlighten practitioners on what motivates, interests, and engages young children. This knowledge will then prove to be significant for planning spontaneously or currently for each individual child and their uniqueness, where all concepts can be explored. However, this process needs to be fair for the unique child, of course often practitioners can feel overwhelmed within their workday and finding time to document observations can be difficult. Additionally, some practitioners may feel they need more training around documenting their observations and this time could be utilized more resourcefully by interacting with the children (Knauf, 2020).
Vygotsky’s socio – culturalism suggests that there are no general stages of development and that there is a strong significance to being a social constructivist. As a result, Vygotsky’s theory displays the belief that every child is individual and unique and will develop at different stages depending on their interactions, and culture (Mahn, 2016). Take for example, Te Whaariki’s learning and teaching stories, they are focused not only on the unique questions and interests by choice that the child has shown, but the role of the adult as a practitioner within the curriculum when documenting. Furthermore, would this way of assessing children be more beneficial for the unique child without age or stage related assessments, focusing on their achievements, wellbeing, belonging, communication, contribution, and exploration. Additionally, all children are seen as capable and competent and it is approached philosophically (Carr et al, 2002).  However, one must admit that as practitioners would there be time to document these stories within settings that have large classes, children with ALN, staffing issues and sickness. Practitioners additionally have a duty to build on their professional development and to have a better understanding of the concept and skills required to observe children, so it will be consistent (Gurnsey and Ochshorn, 2011). Additionally, in Italy the early years curriculum is known as the Reggio Emilia approach, which was founded on the belief’s  from the hundred languages approach, this was adopted after the Rise of Fascism in Italy by Loris Malaguzzi (Reggio Emilia, 2023). The new curriculum in Wales has adopted the idea of observations as a means for assessing the unique child in an enabling environment (Welsh Government, 2022). However, in Italy they not only observe children’s ideas, experiences and thoughts to assess and document their achievements , the practitioners appreciate the uniqueness and beauty of the children’s work and display it artistically around the setting for the children and their families to value (Reggio Emilia, 2023). Practitioners working within the New Curriculum in Wales should value the importance of observations, understand the importance they maintain and incorporate them into their daily practice confidently, knowing how and when to interact with children during learning (Welsh Government, 2022). With this in mind, the new curriculum, if implemented with practitioners that are reflective, creative and willing to adapt in new techniques to improve their interactions with children will help produce confident and capable learners who will in turn become stable and resilient adults.

Section 3  
As practitioners in early years, we now have a duty to facilitate learning outdoors with constant opportunities that encourage play, play based learning, physical literacy, and authentic and purposeful learning in our settings. This is endorsed by our new play-based curriculum within Wales for Funded Non-Maintained Nursery Settings (Welsh Government, 2022). One should not forget that Froebel understood the importance of education outdoors, possibly being one of the first theorists to incorporate this in pre-school, designating parts of the garden to the children to watch, grow and engage in nature whilst experiencing what hard work could achieve and nurturing the child’s spiritual awareness (Garrick, 2009).

Firstly, let us begin by considering why the outdoor environment is fundamental for learning, when developing a new play-based curriculum in early years.

There are many benefits to outdoor play that enrich a young child's healthy materialization, such as cognitive, social, emotional wellbeing and physical development. Additionally, the chance to connect with nature in its natural environment with enabling adults that are curious practitioners, will provide children with quality provision therefore, encouraging enthusiasm and motivation to learn (Bento and Dias, 2017). To put it more simply, how will children experience the seasons, the light and shade that the seasons bring and observe and feel the changes to their environment, without connecting with it. These are all fundamental to learning and growing and are invaluable to personal and social development (Early Years Matters, 2016). However, as stated in Beattie (2015) from research conducted from a child’s perspective of outdoor play, children need to be actively involved in their choices in a co constructed environment and prefer a familiar location. This indicates that we as practitioners need to provide settings where the children are safe, have a feeling of belonging and experience feelings of emotional attachment.


Consequently, outdoor play-based learning is still not being practiced as much as it should. Why is this not taking place in our settings when it is so fundamental in a child’s unique development?

Firstly, are all practitioners in early years fully aware of the benefits of outdoor play-based learning in this day and age? Bilton (2006) points out that practitioners are not fully aware, that their perception and awareness of the enabling environment is crucial to the success of a curriculum, where pedagogy at its best, is when children play, learn and develop naturally. Secondly, it has been recognised that practitioners and teachers still see the outdoors as a time when children play freely in the fresh air, unaware of the benefits it brings to play-based learning (Maynard and Waters, 2007). Furthermore, as stated by Bilton and Waters (2017) outdoor provision is learning through play and during curriculum time and that the outdoor environment is not just a time for free play, these experiences that are facilitated by the adults with meaningful and engaging materials, equipment, and objects are fundamental for children to learn. The weather, ratio of practitioners to children, parent’s perspectives of the outdoors and the lack of adequate clothing are all factors too. Thirdly, another factor that may be contributing to this question would be the lack of confidence in practitioners who are responsible for the children outdoors, due to the factors associated with play and risk. Additionally, parents may experience the same problems and concerns and choose to encourage their children to play and learn indoors, where they identify that their children will be safe and not exposed to the dangers associated with being outdoors (Mcfarland and Laird, 2017).


Denmark’s Forest Schools 
Take for example the forest schools in Denmark, they are engaging and motivating, and the children are taught how to experience, to enjoy and to understand the natural environment. The educators believe that the children need these areas of learning to become whole (Enabling Environments, 2023). These schools and their pedagogues were inspired by Froebel’s approach to teaching, originating from his ideas surrounding the outdoors and play with its value for learning. As Froebel believed “play is the highest expression of human development in childhood for it alone is the free expression of what is in the child’s soul” (Moyles, 2012, p.1).Furthermore Danish schools recognized the need for risk and challenge in children’s enabling environments, it is fundamental for children to be able to assess risks and take challenges, the adults are there to facilitate, guide and support. Parents are fully aware of the risks involved and the children know their boundaries but play freely in the natural environment connecting with nature and becoming confident learners in their environment (Williams-Siegfredsen, 2012).

How can we help raise awareness of the benefits of outdoor play-based learning?
With what Denmark has achieved within their Forest Schools is admirable and has shown us that the outdoors has the foundations that children need for their well-being, learning, communication, and play.  As practitioners, it is fundamental in our role to engage parents with our knowledge, experience, and training of what the outdoors offers their children. Updating them with our newfound belief and understanding arising from the New Curriculum here in Wales and giving them the confidence to learn and experience it too, in turn will promote positive roll modelling for their children. Engagement that is dependable in an inclusive environment that supports the family as well as the children, will provide them all with a sense of belonging.  In addition, parents will have the trust and confidence in practitioners in Early Years, to provide their unique children, with all the experiences and possibilities that the enabling outdoor environment offers.
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