A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.   
Introduction
The term critical incident originates from history referring to an event which acted as a turning point for an institution or person. A critical incident within education, is an unanticipated or unplanned event that occurs during the course of a lesson. The incident could act as a pivotable point within the lesson or in some cases might go unnoticed by the teacher (Joshi, 2018). Tripp (1993), goes on to say that critical incident events can be mundane and “In principle we can read any and everything that happens in a critical fashion”. 
In this assignment I will outline the observation of a critical incident which happened during an English lesson. A record was taken of how the incident impacted on the progress of the lesson and the learning of the students present.
I will research a variety of literature, exploring a range of differing teaching strategies and opinions relating to the critical incident. I will look into modern trends and theories on behavioural management within a classroom. This will include government legislation and changes in the new Welsh Curriculum.  
Key terminology specific to the incident will include behavioural management, low-level disruption and tone of voice. I will also explore terminology relating to good practice in teaching such as guide, praise, motivate and encourage.
To conclude, I will gather together all the theoretical and practical information regarding the critical incident. I will then be in a position to identify my next teaching and learning steps and adopt any positive strategies to utilise for future use within the classroom.  
The role of critical reflection. 
The term critical reflection is used in many fields, both academically and in industry. It is, however, very difficult to define and is open to several different interpretations. 
Lucas (2012) explains that the word ‘reflection’ is the process of looking back into the past. Critical reflection takes this concept to a higher level. It is the ability to look back, criticise, make judgements and act to make improvements. In its basic form critical reflection appears to adhere to Borton’s framework, a ‘What? So What? Now what?’ model with a purpose to improve on, or completely alter any presently accepted conventions. 
Perhaps the most well-known model of critical reflection is that put forward by Kolb, who extrapolates and introduces an experimental aspect to Borton’s framework. This model takes a cyclic approach to critical reflection (Healey, M. & Jenkins, A. 2007).
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From this model, the practitioner reflects on a concrete experience and in the ‘Abstract Conceptualisation’ stage formulates theoretical ideas and new approaches to enhance or replace the original experience. The practitioner will then experiment with these new ideas and adopt a practical approach to discover what really works. The new experience is then re-worked in an ever-improving cycle of events. In a simplified form it can be described as a Do, Observe, Think, Plan model.
The new Welsh curriculum will be introduced into schools up to Year 7 in September 2022. Donaldson (2019) refers to this as a ‘purpose-driven’ curriculum replacing one which was heavily ‘coverage-based’. This innovative document refers to the concept of reflection on several occasions. It gives the opportunity for schools to “reflect their local curriculum and offer their learners a positive learning and teaching experience”.
The use of critical reflection can be clearly identified in The Introduction section of the new Welsh Curriculum (2020). It offers the pupils an opportunity to use the reflective process, and take their thinking and analytical skills to “new levels of sophistication”.
As well as the pupils, staff are also invited to use critical reflection as a tool to enhance the quality of their teaching. In the Journey to curriculum roll-out (2021) we see that teachers are given the chance to use “mechanisms to reflect on the effectiveness of Curriculum for Wales, pedagogy and assessment arrangements, and use that insight to improve”.
The guidance for Initial Teacher Education in Wales promotes a partnership and strong link between universities and schools. The Welsh document Professional Standards (2017) outlines the need for “practitioners to reflect on their practice, individually and collectively”, and aims to “support practitioners to identify areas for further professional development” 	
Thomas (2018) argues that the concept of continuous self-criticism in order to make positive refinements in teaching can only lead to a higher performance within the classroom. This, in turn, will result in raising teaching standards. There is, however, a need for the student practitioner to be aware that the process of self-criticism is good for raising teaching standards, but too much can be damaging and might have a negative impact on the student practitioner’s self-confidence. 
Observation.
With reference to the school visit and practitioner observations that took place during Autumn 2021, all the information collected is Bera compliant and its guidelines strictly adhered to. The collected data, including any online publications, did not directly or indirectly lead to a breach of agreed confidentiality and anonymity between the school and the privileged observer.
The school observed is an 11-16 English-medium mixed comprehensive school serving a city community with 1,035 pupils on roll. 
The school shares many of the challenges associated with a city comprehensive school. Around 29% of pupils are eligible for free school meals. This is significantly above the national average of 16.4% for secondary schools in Wales. Around 34% of pupils are on the special educational needs register, of whom 5% have statements of special educational needs. Both figures are much higher than the national averages of approximately 23% and 2% respectively. Very few pupils speak Welsh at home. Around 84% of pupils are from a white British ethnic background. Around 15% of learners speak English as an additional language. The school has a special teaching facility catering for pupils with speech, language and communication needs. (Estyn 2019).
A group of students were followed around the school during the course of the day. Extensive notes were taken for three classes, a lower ability English class, a Mathematics class (set 3 out of 4 ability classes) and finally a mixed ability Welsh class just before lunch. All pupils observed were of a Year 8 age group.
Critical incident linked to Donaldson’s Four Purposes 
The critical incident took place during a lower ability English lesson at the beginning of the day. The objective of the lesson was to formulate ideas and to strive to make sense of a nonsensical poem - ‘Jabberwocky’ by Lewis Carroll.
The teacher asked a question and child x started to hum. The staff member requested that the pupil stopped humming. The pupil continued to hum and the teacher again requested that the pupil stopped, this time in a more assertive tone of voice. The humming was low level disruption which, in turn, inhibited the learning process of the other pupils within the class. The pupil, once again, ignored the directive and continued humming. The staff member made direct eye contact with the pupil and stated very clearly that this should stop or there would be further consequences. This approach was in line with the school achievement and sanctions policy of Reminder – Caution – Final opportunity.
Later, during the day, there was an opportunity to discuss the incident with the staff member who stated that the particular student involved would challenge authority and seek attention regularly.
This critical incident will act as a springboard to the literary research for low-level disruption in the class and various strategies on how to deal with this as a practitioner.
Donaldson’s four purposes are at the core of the new Welsh curriculum and is the ‘starting point and aspiration’ for all children in Wales. It sets out high expectations and encourages pupils to adopt a critical approach to learning. Schools therefore need to fully encompass the four purposes, and design their own school curriculum around them. (Hwb 2021).
The critical incident observed can be strongly linked to two of the four purposes as set out in Donaldson’s review of the curriculum, Successful Futures (2015).
From an ethical standpoint relating to behaviour management, it is important that pupils will ‘understand and consider the impact of their actions when making choices’ and ‘respect the needs and rights of others, as a member of a diverse society’. Without a consideration for others, continual low-level disruption will inevitably impact negatively on the learning process of the other pupils within the class.
Building a healthy, confident individual as referred by Donaldson, is also at the heart of the chosen critical incident. Confrontational issues, no matter how mild, can be avoided if ‘positive relationships based upon trust and mutual respect’ are promoted within the classroom. Developing a well-rounded, confident individual that grasps the importance of empathy towards others will also support a positive atmosphere in the classroom and contribute towards good behaviour.
The last two purposes refer to the need for a curriculum that promotes ambition and prepares the pupil to be a ‘valued member of society’. A constructive curriculum that delivers topics that are relevant to the real world will ultimately assist in behavioural management of the classroom and help avoid confrontational issues.
Literature Review
[bookmark: _Hlk85188331]The areas identified for literature research, linked with the critical incident, includes defining low-level disruption and its causes. Reference is made to students physiological and psychological needs. Research will include strategies to enhance the management of poor behaviour, such as tone of voice and the selective use of praise and encouragement.
Low level disruption definition
Bennett (2015) defines low-level disruptive behaviour as ‘anything that undermines the flow of your lesson without actually blowing it out the water’. Some examples of low-level disruption might include chatting, disturbing other children, not getting on with work, purposely making noise to gain attention or even the use of mobile devices. This form of disruption is not outright confrontational or a direct challenge to the staff members’ authority, but can impact significantly on the teaching and learning of the other students in the classroom.
Causes of low-level disruption 
It has been found that there are many complex reasons why children misbehave in class. Some of these include attention seeking or looking for conflict, family problems outside of the classroom, boredom or a lack of respect between the teacher and student. 
[bookmark: _Hlk86139826]The American educational psychiatrist William Glasser states that humans have two basic categories of needs. The first is the need for survival. This category has similarities to the first level of Maslow’s hierarchy pyramid (Kremer and Hammond 2013). Glasser affirms that no learning can take place if basic needs such as clothing, food and warmth are not met. The second category looks into the psychological needs of the student. Here, Glasser points out that problems in classroom behaviour, stem from a lack of four psychological needs. The first two needs refer to belonging and power. People have a ‘need to belong’ to a group in order to enhance creativity. The second is the need for ‘respect, recognition, feeling important and the need to be heard by others’ (Olutayo, 2012). This view once again reflects the ideas of Maslow, when the pyramid of hierarchy refers to social needs and a sense of belonging on its third level.
Glasser places the utmost importance on maximising creativity within the classroom. Again, creativity and spontaneity appear at the summit of Maslow’s Hierarchy of Needs. Glasser goes on to point out that the way to maximise creativity is through freedom of choice. Even basic freedoms such as choosing what to do in the playground, where to sit and what to read. To develop creativity Glasser places importance on the structure of the curriculum and the need for fun. “The day we stop playing is the day we stop learning" (Glasser,1998). Giving children the freedom to choose is at the heart of his theories and this in turn, fosters creativity. 
When a teacher opts to deliver a lesson with activities that are fun-based, the atmosphere in the classroom becomes a better learning environment, more relaxed with no tension. This is beneficial for the learning process. When fun is used, classroom behaviour improves and creative thoughts are maximised (Olutayo, 2012).
There are several other factors that initiates poor behaviour and low-level disruption. These issues might be outside of the normal teaching day and beyond the control of the teacher. If a child is experiencing a traumatic event such as domestic violence or mental health issues, then the child “may adopt challenging behaviour as an outlet” (Collier, Hub, 2018). There is a need to remain well informed of any personal issues relating to the children in the class. It is good practice for a teacher to take an interest in each child as a person and this will have a significant impact on their behaviour. “They will naturally respect your interest in them and respond in kind”. (Practical approaches to behaviour management in the classroom 2012).
Low level disruption strategies
There are many differing views on how to manage low-level disruptive behaviour in the classroom. Davies (2006) sets out a list of cardinal rules for classroom management. She advocates a strict approach to bad behaviour and low-level disruption. If a teacher is speaking, then there should be silence in the classroom. If a child wishes to speak, a hand should be raised. When a staff member allows a pupil to shout answers, this possibly becomes a “weapon” that they can use against the teacher in a future scenario. She goes on to advocate that a teacher should not “allow any misdemeanour to go unnoticed”. This is an area of contention in which another educational figure, Rogers (2006), advocates a strategy of “tactical ignoring” under certain circumstances. This is where a teacher is encouraged to “ignore certain behaviour and keep the focus on the flow of the lesson, or on acknowledging and reinforcing good behaviour”.
Based on the evidence of the two conflicting views, it would be wrong to see every classroom scenario in black and white. Sound classroom management is paramount to a positive learning environment. Established rules need to be set out and adhered to. There are, however, certain times in which knowing the child and ignoring a minor incident might be a preferred option to interrupting the continuity of the lesson. The teacher needs to make a judgement, based on the particular scenario and which strategy to employ.
[bookmark: 1)_Attention_getting][bookmark: 2)_Power_and_control_][bookmark: 3)_Revenge_][bookmark: _Hlk86073376]The Austrian education psychologist Rudolf Dreikurs identified four main causes which contribute towards a child misbehaving in class: attention seeking, power and control, revenge and helplessness or inadequacy. Dreikurs did not believe in punishment or even praise, which he considered to be patronising and stimulated selfishness. Instead, he was a big advocator of the use of encouragement, which he believed inspired effort rather than achievement (Dreikurs et al 1998).
Dreikurs’ opinion that praising pupils can have negative consequences, contradicts much of modern educational thought. “Praise is an effective way to encourage children to engage in the desired behaviour” (Practical approaches to behaviour management in the classroom. (2012) whilst Cowley (2003), points out that “Praise can be an effective teaching tool” but goes on to state that “generalised praise has its limits”.
Taking into consideration the two views regarding praise within the classroom, the evidence suggests that humans generally react positively to praise, which can therefore act as a motivational tool within the classroom. Delivering praise does, however, need to be selective and delivered alongside encouragement and positivity.
Another area that teachers can utilise for behaviour management purposes, is the use of tone and voice. Beadle and Murphy (2013) point out that only a short time ago shouting in anger at a child was acceptable. The complete reverse is now the norm. Today, many schools now adopt a non-shouting “approach unquestioningly, almost as a form of religion”.  
Tone and volume can be used to good effect when dealing with low-level disruption, both for individuals and the class as a whole. They have two separate identities, but can often be linked together. Having explored the use of voice control, it is apparent that there are no circumstances where a staff should raise their voice as a consequence of losing their temper. It is, however, the case that “Most good classroom managers shout at some point for effect – not because they are really mad! Most good classroom managers would be worthy Oscar winners” (Davies 2006).
Regarding volume, Rogers (2006) puts forward the case that “loud teachers correlate to loud classes”. He goes onto say that a “snappy tone of voice, unsettles, unnerves, over-excites or even entertains the class”. Rogers acknowledges however that there are times when raising the voice is appropriate, but generally, the teacher needs to promote a calm atmosphere from the outset. A classroom where a continual loud noise prevails will teach the students that this approach is acceptable.
As a teacher, Cowley (2003) believes that it pays dividends to occasionally step back and listen to the tone and volume of ones’ own voice, whether it sounds agitated or relaxed. Whatever atmosphere that is created will ultimately transmit to the students and will have an effect on their behaviour, and consequently the quality of their learning. 
The evidence points to the simple conclusion that only on rare occasions does a teacher need to raise the volume of the voice in the classroom, and indeed, there are scenarios when a subtle change of volume can work in the teacher’s favour. A sudden lowering of the practitioner’s voice can often be copied by the students in the classroom. Situations in which the volume of the voice needs to be raised is in possible emergency circumstances, where the safety of a child is compromised. There might also be a time in the playground, or in a classroom where the children are working in groups and the teacher needs to gather them together. 
Linking to the critical incident, the misdemeanour of humming has acted as a springboard to research a variety of themes and strategies. Issues raised has created a toolkit of ideas to take into the classroom. 
Reflection/Evaluation and next steps
Reflecting on the critical incident in which a pupil was persistently humming during an English class, I will focus on the various strategies researched through literature. I will then adopt the ones I consider will enhance and improve my professionalism as a teacher.
The incident occurred during the first lesson of the day which would have satisfied most of the physiological needs of Maslow’s hierarchical pyramid. 
The lesson observed was to make sense of a nonsense poem. It was creative, fun and encompassed Donaldson’s concept of promoting an ambitious curriculum. When planning a lesson, I will attempt to create lesson plans that are accessible to the ability of the students, being both stimulating and challenging at the same time. 
The English teacher displayed a sound knowledge of the pupils within the group, which was an important contributor in promoting good classroom management. As a new practitioner, my knowledge of the pupils will be minimal, it is therefore important that I am aware of potential problems prior to entering the classroom.
During the critical incident, it was noted that when the teacher spoke with the pupil involved, he offered little praise until the pupil was back-on-track and focused on the task in hand. From my literally review Dreikurs disliked the use of praise, while Cowley advocated praise as a tool for encouragement and behaviour management. Assessing the two points of view, I consider that praise can be an effective method of motivation and a tool to channel positive behaviour. However, a ‘selective’ approach appears more desirable, but a wider use of encouragement appears to work to good effect.
Rogers’ concept of ‘tactical ignoring’ was a teaching strategy that I was initially completely unaware of. This tool can be effectively used when the lesson is in full-flow and the teacher wishes to minimise any interruptions. This can only be used over small misdemeanours. During the critical incident observed, a pupil humming would be seen as a direct challenge to authority and therefore would have to be immediately addressed. I feel that there are times, however, when the use of tactical ignoring could be utilised to maintain the positive momentum of the lesson. 
The tone and volume of a teachers’ voice is immensely important from the outset. The atmosphere within a classroom is very dependent on how the staff member introduces the lesson. A loud or quiet voice can make the difference between creating a tense, hostile atmosphere or one which is pleasant and calm.
During the observed critical incident, I noted that at no time did the teacher lose his temper. A ‘three strikes and you are out’ strategy was used with subtle changes in tone and small alterations to volume each time. This approach worked extremely well. The pupil eventually stopped humming with no apparent bad atmosphere or tension within the classroom. A possible confrontation had been avoided without any of the parties losing face.
Although the selective use of a loud voice can be used on rare occasions, a quieter approach is more desirable. I have a naturally loud voice and will therefore have to be constantly aware of the impact of this on the class. When entering a class for the first time I will therefore resist the temptation to raise my voice or shout to gain attention. Instead, I will experiment with standing and waiting for silence in an attempt to initiate a calm atmosphere from the outset.
Finally, there is a need to reflect on Glasser’s theory that stated that creativity and the learning experience is nurtured through lessons that are fun. There is a need for fun to be part of any curriculum in the learning process. Too much fun will, however, lead to the children expecting this to be the norm and consequently becoming bored. I believe that the key to a successful curriculum is ‘variety’. I feel there is a need for fun to enhance the curriculum, but a variety of differing approaches, will ultimately produce more positive responses from the students and have a positive impact on their learning experience.
Conclusion 
Reflecting on behaviour management proved to be a good aspect of teaching to explore, combining both the theoretical and practical approaches. The literary research and lesson observations enabled me to evaluate several strategies that can be utilised and experimented within the classroom. In particular, the assignment revealed the importance of tone and volume of voice, together with strategies to promote a calm working atmosphere and pleasant environment for learning. 
Taking an interest in pupils, together with the knowledge of any individual problems, will assist in developing a culture of good behaviour and mutual respect. A sound understanding of the school behaviour policy provides a unified and consistent approach to behaviour management and raising teaching standards.
As a student practitioner, it has been a beneficial experience to learn about the five professional standards for teaching and leadership and their practical application within the classroom. The introduction of the Professional Learning Passports will be a key factor in the professional training, and will provide an opportunity to regularly reflect on previous experiences and make positive refinements and adjustments for the use in future lessons. The collaboration between the practitioner, university and school is very important in providing a holistic framework where new ideas are shared and professional standards are constantly reviewed and improved.
The importance of innovation within professional standards cannot be ignored. This assignment has highlighted the need for a creative, imaginative curriculum and one that is relevant to the real world. These developments will enhance the motivation of students and evidence suggests that it will have a positive impact on any behavioural issues. In Donaldson’s words, a key feature of the new curriculum will be a switch to a ‘purpose-driven’ curriculum from one which was heavily ‘coverage-based’. The future is indeed, exciting.
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Record 1
	Date and time, year group: Thursday 23rd September. Period 1 at 9am. Year 8 English lesson.

	Where and When: Context of the observation.
The observation was of an English lesson. It was the first lesson of the day. It was a lower ability set. The lesson objective was to interpret the poem ‘Jabberwocky’ by Lewis Carroll. To achieve this the warm up involved the children trying to put a meaning to nonsense words created by the teacher. The warm up was a class brain storming exercise. The teacher used a stop watch to keep the pupils engaged and on task. 

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The practitioner observed a pupil starting to hum loudly during the lesson.
The teacher had already placed names of 8 pupils up on the white board. It was a sort of game the teacher had with the students in order to build up a strong rapport. If a child was really well behaved or answered a question well, the student’s name would replace one of the other 8 names. The teacher asked for silence and this one student started to hum loudly. The teacher asked the student to be quiet, but he hummed again. The teacher then warned him in a more authoritative way. The boy said ‘all right then’ and the student stopped humming. The student had a TA sitting next to him. The teacher continually engaged with this student in order to keep him ‘on task’.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
The student may have been seeking attention. The student had a Teaching Assistant sitting by his side throughout the lesson, he therefore may have personal 1:1 support for behavioural issues. It was not a ‘one off’ incident as the teacher implied to the practitioner later in the day, that this particular student had to be encouraged to keep engaged. The avenue of research would be to focus on behaviour management in particular the area of tone and volume of the voice, together with the use of praise and encouragement.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Directions from the teacher were explicit. The teacher used repetition in order for the pupils to understand what was required of them.
Encouraged the pupils by asking who had the neatest hand writing.
It was a very positive lesson – a student stated that the time was racing on too quickly, as the teacher had a stopwatch and students were under pressure to finish the work. The teacher stated ‘time flies when you’re having fun’.











Record 2
	Date and time, year group: Thursday 23rd September. Period 4 – 12.20pm. Year 8 Welsh lesson.

	Where and When: Context of the observation.
The observation was of a Welsh lesson. This was the fourth lesson of the day before lunch. It was a mixed ability set. The lesson objective was learning about hobbies through the medium of Welsh. This was an oral and listening practical lesson. The pupils had to repeat words and phrases. They needed encouragement to get going. They got louder as time went by. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The practitioner observed that the students were not participating. Pupils were yawning and were lacking in engagement. The teacher pulled out a miniature foam rugby ball and called the students’ name and threw the ball at them. The pupil would then have a short conversation with the teacher in Welsh and the rugby ball was thrown back. This happened to approximately 10 students. All pupils had to stand up and were asked individual questions. When they were answered correctly the children could sit down.

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
The students may have been sleepy due to the fact that this was the fourth lesson in the day, the lesson just before lunch break. The energy levels changed in the room when the rugby ball appeared. The pupils sat up and listened.  The avenue of research could be to focus on behaviour management and how the time of day affects pupils’ performance in the classroom. Also, the need for windows to be open to have plenty of fresh air.

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Students arrived in the lesson sporadically. The lesson was before lunch and pupils were getting very tired and losing momentum. There were no distractions but the windows were shut and therefore quite hot and stuffy.















Record 3
	Date and time, year group: Thursday 23rd September. Period 3 – 11.20pm. Year 8 Maths lesson.

	Where and When: Context of the observation.
The observation was of a Mathematics lesson. This was the third lesson of the day before lunch. This was set 3 out of 4. Pupils entered sporadically. The lesson objective was learning about short division. Pupils started with basic multiplication which recapped from the previous lesson, this was followed by simple divisions. The first task was a reinforcement of mathematical technical terms. Finally, questions were put on the board for pupils to answer.

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
 One student, who had already been moved, threw the glue from inside a glue stick at another student. There was much laughter and hilarity in the classroom. The teacher immediately removed the student from the classroom. The student was standing outside the classroom and the teacher then followed him out in order to have a firm word with him. During the time the teacher was outside the room there was a lot of disruption within the class. When the student and teacher returned, the pupil was more co-operative. There was still tension within the room.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

From the practitioner’s perspective, it appeared that the student appeared quite capable of doing the set task. He may have co-operated more and his behaviour may have benefitted if he had been given a more challenging task. Another area of research could be the opportunity of giving ‘time out’ for the student and looking into the school policy regarding removing pupils’ from a class. Seating plans may be another theme which could be explored.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It was a hectic and busy environment. Pupils had to be relocated from their seats during the course of the lesson. There was a lot of distractions with pupils moving around the room and pupils entering sporadically.
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