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The educational change initiative in the following case study is Professor Graham Donaldson’s Review of Curriculum and Assessment Arrangements in Wales, known as ‘Successful Futures’ (Donaldson, 2015). The case study will explore the drivers which were instrumental in the case for change and will also critically analyse its implementation and evaluate leadership theories and approaches relevant to the change initiative. 
Due to increasing globalization, driven by dramatic technological change, businesses are being forced to compete due to the changing economy. The fast growing economy is creating more opportunities for everyone, therefore, schools, hospitals and government agencies are also feeling the impact of these forces and are being forced to improve and change (Kotter, 2012). Some examples of the factors that are affecting the need for major change in organisations are faster communications and transportations between people, therefore connecting people globally (Kotter, 2012).  There is also international economic integration and fewer socialist regimes, leading to large scale business mergers and new global markets (Kotter, 2012). The first half of the current century have seen developments in societies’ perceptions and expectations regarding the value of education systems and referring to this assumption, the OECD (2013a) said, 
The emergence of the knowledge society and the strong skill bias in technological changes have increased the value of education as a determinant of social and economic outcomes… (OECD, 2013a, p.5).

They agree with the belief that families are changing, leading to a transformation in society, driven by globalisation and connectivity (OECD, 2013b). Due to this shift in the nature of societies’ expectations, politicians in developed countries have moved to focussing their policies on driving more educational change and radical transformations through ‘major organisational and structural reforms’ (Donaldson, 2014, p.1). In countries such as Finland, these include greater decentralisation and school autonomy and the introduction of business practices, designed to improve the effectiveness of management (Donaldson, 2014). 
Another of the motives which initiated the case for change within the education sector were the PISA 2009 results, serving as a ‘catalyst of reform’ (OECD, 2017, p.16). The results showed that fifteen year olds in Wales performed below the OECD average and the results for reading and mathematics were also significantly below the international average (OECD, 2017). Again in 2015, Welsh students performed below the OECD average in reading and mathematics, also performing lower that the PISA results of England, Northern Ireland and Scotland (OECD, 2017). Wales is committed to providing a quality education for all citizens and even more so, since devolution, however, the disappointing results of PISA 2009 sparked a huge debate about the future of education in Wales and in 2011 Welsh Government started to introduce a range of policies to improve the school system (OECD, 2017). Another of the reasons for the introduction of the new curriculum was the challenge of disadvantage and its pernicious effect on the educational achievement of children (WG, 2017). Therefore the new curriculum has been designed to engage the interest of all children in an inclusive and equitable way and is responsive to the individual needs of children (WG, 2017). 
Over the centuries, education in Wales was often the subject of confrontations with England and was often subjected to struggles over decisions regarding religion and language, resulting in reforms from administrations in London (Power, 2016). However, as a result of devolution in 1999, the new Welsh Assembly Government distanced itself from neoliberal politics and was then itself responsible for its own policies, which included health and education in Wales (Power, 2016). 
Politically, Paulo Freire (1970) was well known for his support of social diversity and his support of freedom in education. One of Freire’s (1989) beliefs was his methodology of conscientization and Sernak (2006) suggests that school reform can be guided by leaders in a socially just manner in the same way as Freire’s (1989) concept encourages each individual to possess an understanding of their lived realities. Leadership for school reform must embrace the opportunities to guide students to take control of their own lives for their own benefits and for the benefit of others (Sernak, 2006). The leaders then guide the teachers to provide the freedom for the children to achieve (Larson and Murtadha, 2001) and such leadership nurtures participatory, equitable and just relationships and ‘the role of leadership is, therefore, that of facilitating the opportunity for empowerment, rather than delivering it’ (Grinberg, cited in Larson and Murtadha, 2001, p.8). According to Paulo Freire (1970), different political ideologies have driven different types of educational reform and in ‘Pedagogy of the Oppressed’ (1970), he contrasts his liberatory education with banking education, which he describes as a monological pedagogy belonging to the teacher (Beckett, 2013). Liberatory education, on the other hand, is designed to challenge the minds of the students, is problem-posing and one in which teachers and students are co-investigators and ‘…they become jointly responsible for a process in which all grow’ (Freire, 1970, p. 80). Also, Freire (1970) suggested that in working with the teacher to understand their world, students would understand things more clearly and would ‘…come to see the world not as a static reality, but as a reality in process’ (Freire, 1970, p.66). The new curriculum reform could be seen as a liberatory education in that it aims to engage and motivate learners through an enriching and experience based pedagogy, in order to inspire them to become autonomous learners and informed citizens in the modern world (WG, 2017). Donaldson’s (2015a) review encourages critical thinking and metacognition in the child enriched with experiential learning which should encourage the children to think for themselves in a changing society. 
One major curriculum reform, which some say (OECD, 2004; OECD, 2014; WISERD, 2015) set the pace for ‘Successful Futures’ (2015) was The Foundation Phase in Wales (2015), marking a radical departure from the previous more formal National Curriculum (Taylor, Rhys and Waldron, 2016). The foundation phase is a statutory curriculum for three to seven year olds and encompasses the developmental needs of children by encouraging them to learn through experiential learning and play, by building on their previous learning experience and knowledge (WG, 2017). The context to its introduction and rationale was that the National Assembly for Wales intended to ‘get the best for Wales’ (WG, 2001, p.3) and the new curriculum represented one of the first of the education policies for Wales, following devolution in 1999. However, another factor contributing to its introduction was evidence taken from examples of best practice internationally and it was the appointment of expert advisor, Margaret Hanney in 2000 who insisted that all new curricula changes should include nursey provision and that international evidence should be central to developments (Taylor et al, 2016). Also, underlying the need for reform in early-years education was the persistent underachievement of twenty per cent of the population in both England and Wales (Taylor et al, 2016). The Foundation Phase (2015) is underpinned by constructivist theories of learning and highlights socio-cultural ideas of empowerment and play (Maynard, Taylor, Waldron, Rhys, Smith, Power, and Clement, 2013) and as a result advocates ideas of experiential learning and equitable developmental approach similar to the required pedagogy of Successful Futures (2015). Research and evaluations after successful implementation of the Foundation Phase have shown a ‘…significant improvement in pupil attendance in the majority of schools… and higher levels of pupil involvement and wellbeing…’ (Taylor et al, 2003, p. 6).
In the next stage of educational changes, in 2014, the OECD embarked on an improvement plan for the quality of the school system in Wales and to contribute to economic growth, known as ‘Improving Schools in Wales’ (cited in OECD, 2017, p. Introduction) Subsequently, in 2016, Welsh Government invited the OECD to further strengthen Wales’ education reform journey and this agenda was part of the rationale which triggered an education overhaul leading to a reform of initial teacher education and a major curriculum reform in Wales (OECD, 2017). Another policy Welsh Government have introduced builds on the current Qualified for Life plan of 2014 (WG, 2014) and Donaldson’s Successful Futures curriculum development (2015), known as ‘Our National Mission’ (WG, 2017) and they explain that this focusses on developing the new curriculum, with an emphasis on leadership and an equitable education system. The OECD (2017) Director for Education and Skills, Andreas Schleicher, advises that the OECD aims to help Wales in its reform journey and that through making leadership one of the key drivers for its education reform, will commit to help Wales achieve its ‘ambitions for education and society over the long term’ (Schleicher, 2017, p. 3). 
Successful Futures (2015) embeds existing policies, such as the Foundation Phase in Wales (2015), Qualified for Life (2014), Teaching Tomorrow’s Teachers (2015) and the National Literacy and Numeracy Framework (2013), as evidence has shown that these initiatives already work well in Wales (Donaldson, 2015). Teacher Training providers must now ensure that they help new teachers consider how their provision is shown to fully integrate the four purposes of the new curriculum into their teaching strategies and all programmes starting from 2018 will equip the teachers as they qualify (WG, 2017). 
In a report in 2005 by the OECD, they found that teachers were central to school improvement efforts and this was evidenced from research involving twenty five countries and was also a response to better social and economic expectations (OECD, 2005). Reasserting this view of teachers being of critical importance are Hargreaves and Fullan (2012), Hattie (2009), McKinsey (2007) and Whelan (2009) with the inclusion of previous international evidence reinforcing this view (OECD, 2005). In fact, some have suggested that all teachers should be more highly qualified, with Sahlberg (2011) arguing that teachers should be educated to Masters Level, which is comparable to Finnish teachers who are all Masters level qualified. The new curriculum in Wales’ requirements are that teachers will embed their practice and pedagogy in relation to the four purposes and in the micro level, or schools, leaders, such as head teachers, must ensure that teachers have the necessary skills to deliver the curriculum in their own context (Donaldson, 2015a). In a report from Estyn, they stated that they had not been recruiting enough teachers ‘…with the best qualifications and we need more consistency in the quality…’ (Estyn, 2013, p.41), acknowledging this, the Donaldson Review (2015) recommends the ongoing initial teacher training arrangements (TTT, 2015).
There was a widespread consensus that teacher training needed to change to fit in to the 21st century, mainly due to the necessity of teachers needing to teach students to ‘learn how to learn’ (TTT, 2015, p.5). Donaldson (2015) also suggests in the review that children need metacognition skills, in order to keep up with the rapidly evolving technology. He also suggests that young people not only need to know how to use technology in the 21st century, but they need to be able to design programmes and to develop the skills needed to solve problems relating to technology (Donaldson, 2015). One concern raised during the initial consultations from the children involved in the Review team was their perception that the curriculum was out of date with regard to digital technology (Donaldson, 2015). The research suggested that it would be beneficial to learn creative research technology and problem solving in order to satisfy prospective employees in the modern world (WISERD, 2015). This assessment is shared by many stakeholders and Estyn (TTT, 2015) and was also of concern to Tabberer (2013) in his review of teacher training in Wales when he indicated that schools must ‘…respond to the changing nature of knowledge in society’ (Tabberer, 2013, para 36). Donaldson (2015) states that prior to the introduction of the new curriculum, primary schools were merely places for teaching literacy and numeracy, based on features of a curriculum devised in 1988 and reflected ‘a world that was yet to see the World Wide Web and the advances in technology’ (Donaldson, 2015, p.10). Donaldson (2015) recommends that the curriculum should focus on pedagogy in connection with digital competencies and understanding and that teachers should have the knowledge to support these skills in all subjects, therefore should be taught cross curricular. 
There is much literature citing strong leadership and teaching as the main factor of school improvement and effectiveness, correlating with educational achievement (Gray and Wilcox, 1995; Stoll and Mortimore, 1995). One study based on a sample of fifty seven schools in England and Wales were shown to have displayed certain common management features (Bolam, McMahon, Pocklington, and Weindling 1993). These common features were strong leadership by head teachers, collaboration between head teachers and teachers, setting of school goals and a leadership strategy promoting the development of the school’s culture (Bolam et al, 1993). There are numerous theories which argue the correlation between outstanding leadership and its ability to change the culture of a school and its vision (Beare, Caldwell, and Millikan, 1989). ‘Outstanding leadership has invariably emerged as a key characteristic of outstanding schools’ (Beare et al, 1989, p.99). Sinha (2013) notes that many authors have written about the many processes of leadership and its immense effect within organisations (Bass, 1990; Hogg, 2001; Hogan and Kaiser, 2005; and Yukl, 2002), however, in educational settings the research into the leadership process is often neglected. Fullan (2014) suggests that leaders in education face similar challenges to leaders in business and that educational leaders have begun to realise that knowledge sharing is essential in a rapidly changing society. He suggests that schools can learn from the best business companies and their innovative means of getting results and believes that an effective leader is key to school improvement (Fullan, 2014). As will be described, however, Morrison (2013) suggests that there has been a movement away from singular leadership styles and suggests that these have been replaced with concepts such as collaborative or distributed leadership styles. Morrison (2013) suggests that there is not a singular definition of leadership and believes that the role is multifaceted, with the style of leadership engagement occurring at micro level. Therefore, based on Morrison’s (2013) theory, the new Welsh Government (2017) curriculum’s success ultimately depends on the teachers’ engagement and the way in which they deliver the pedagogy, based on the leadership delivery at macro level, in this case, the new Welsh Government curriculum. Also, in a review of teacher education in Scotland, which included fifty recommendations for teacher education, Scottish Government addressed the need for a greater focus on distributive leadership (Donaldson, 2010). The report promoted teachers as agents of change and found from an OECD (2009) survey that teachers should be involved in developing, as well as delivering the curriculum, with Donaldson (2010) stating ‘A culture of initiative and collegiality…embodies the kind of distributed leadership which is the hallmark of our most dynamic and effective schools’ (Donaldson, 2010, p.16). Donaldson (2015) is aware of the challenges regarding a macro to micro (or central to local) form of distributed leadership and has addressed it by referring to various research and evidence, with results of studies from one report indicating that different approaches are relevant for different forms of educational development (Mourshed, Chijioke, and Barber, 2010). Donaldson’s (2015) intention during the improvement process was to focus more on the need to develop local responsibility and decision making and to engage the teachers more creatively, based on the McKinsey analysis (Mourshed et al, 2010). Donaldson (2015) suggested that the change strategy associated with the review, applied the principle of subsidiarity, which encouraged local ownership and responsibility and the message for Wales is for the Government to set the direction and for schools and teachers to follow (CBI, 2014).  
According to Chapman, Lindsay, Muijs, Harris, Arweck and Goodall (2010), leadership and close evaluation of the effectiveness of progress can be important processes in school improvement initiatives as previous successful reform evidence has suggested. Partly as a result of this evidence, Scotland embarked on a series of initiatives with the aim of supporting leadership development (Russell, 2013 cited in, Donaldson, 2014), however, Elmore (2007) observed that despite attempts to reform education across the world, what happened in schools, proved resistant to external pressure. He noted, ‘…there is not necessarily a relationship between what policymakers say will happen and what actually does happen as a consequence of policy’ (Elmore, 2007, p.7). He continues by describing a typical education reform as a process that continues to fail beyond the intrinsically motivated teachers who are competent to engage in the suggested practices (Elmore, 2007). Whelan (2009) notes that Australia, New Zealand and France put more financial investment into education by tripling their spending from 1970 to 1995 and notes that their mathematics and science results either stayed the same or, in some cases, even got worse.
Morrison (2013) notes that leadership theory provides the philosophical direction and foundation needed for any school improvement reform and the relation to a connection to the realities of the workplace. However, Morrison (2013) continues by adding that there is not only one theoretical positioning encapsulating the positioning of an organisational structure, rather, numerous theories have been developed relating to its dynamics (Knights and Willmott, 2007; Buchanan and Huczynski, 2010; Bush 2011). Bush (2011) has identified different models of leadership, for example, formal, ‘…collegial, political, subjective, cultural and ambiguity’ (Bush, 2011 cited in Morrison, 2013, p. 414) while Griffith (1997) suggests that several theoretical models may be combined, which he terms as ‘theoretical pluralism’ (Griffith, 1997 cited in Morrison, 2013, p. 414). Morrison (2013) notes that, historically, leadership has been implemented as a formalistic, patriarchal model of power (Bush, 2010) and organisations were viewed in structural terms, ignoring identity and sociocultural variables, with organisations requiring strong leaders, who worked in isolation. However, for the last twenty years or so, there has been a shifting paradigm regarding the understanding of different types of leadership (Buchanan and Huczynski, 2010; Burns and By, 2012; Bush, 2011; Knights and Willmott, 2007; Williams, 2006) and that it is in the 21st century in particular that leadership has moved to a more collegial and collective model, known as distributed leadership (Morrison, 2013). In his critical role, Donaldson (2015) has cultivated a collegial atmosphere through his plan and delivery of the new curriculum. Furthermore, this shift on to a more collective approach to leadership redefines how business is done and although it largely applies to business organisation and development, the National College for School Leadership (2002) in England have maintained that there is a  ‘causal relationship between distributed leadership and pupil outcomes’ (Hartley, 2010, p.139). However, some argue that there is a lack of data to support the theory, with Hartley (2010) arguing that distributed leadership supports neoliberalism and collaborative capitalism, in order for schools to reflect the skills needed in the twenty first century. Government (2017) say that the reform will be a collaborative process and will involve teachers, Estyn, local authorities, parents and carers, businesses and a wide range of experts. By supporting the development of a distributed leadership system and through formulating and sharing ideas through a supportive environment (Stoll, Bolam, McMahon, Wallace and Thomas, 2006) schools are promoting trust and according to Fullan (2007, p.50) ‘are more likely to motivate people all around, and in turn more likely to do better’.
In Successful Futures, Donaldson (2015) requires committed leadership at all levels and requests that the leaders understand the purpose and structure of the new curriculum in order to be aware of the skills and knowledge needed to support practitioners. In line with Donaldson’s (2015) requirement, Leithwood, Harris and Hopkins (2008) have identified seven strong claims of successful leadership, with their research finding, from robust empirical evidence, two such claims receiving the largest amount of evidence. The first being, ‘School leadership is second only to classroom teaching as an influence on pupil learning’ (Leithwood et al, 2008, p.27). The second claim is ‘Almost all successful leaders draw on the same repertoire of basic leadership practices’ (Leithwood et al, 2008, p.27). Evidence to justify the first claim is based on large scale quantitative studies reported between 1980 and 1998 and has been reviewed by Hallinger and Heck (1996a; 1996b; 1998) and concludes that the effects of school leadership on pupil outcomes are educationally significant. As well as several other claims of evidence and data, the conclusion from the evidence suggests that leadership has a significant effect on pupil outcomes and school effectiveness (Leithwood et al, 2008). The second claim involves building a shared vision and setting directions, developing and understanding the people and organising and managing the teaching programme (Leithwood et al, 2008). Robinson’s (2010) research also identifies three types of essential knowledge that successful school leaders display, which are, knowledge of administrative processes, knowledge about how to solve problems in different contexts and knowledge of effective interpersonal skills. Both studies researching into the practices of successful leaders emphasise the importance of maintaining productive relationships with staff and are supportive of the change initiatives (Holmes, Clement and Albright, 2013). Outside education, Michael Fullen (2014) studied business leadership techniques and discovered that relationships and emotional development within organisations are of key importance, in line with Donaldson’s (2015) practitioner support. 
Kotter (2012) argues that the most fundamental mistakes people make when leading change or implementing new initiatives, are as relevant now, than as they were almost twenty years ago. He argues that management makes a system work, whereas leadership builds systems and he believes that the speed of change is the driving force (Kotter, 2012). Kotter (2012) argues that major change is almost impossible unless it is done on a macro level. This can be seen to be true of the new curriculum in Wales (Donaldson, 2015) which could be described as a macroeconomic force at work and Kotter (2012) also argues that over the next few decades, more organisations will be pushed to improve services and increase productivity, whilst at the same time being urged to reduce costs, sometimes significantly (Kotter, 2012). Morrison (2013) suggests that while there is an understanding of the correlation between educational leadership and change, it is argued that certain unpredicted factors can hamper the change creating a disconnection between the theory and practice. Fullan (2014) describes change as a double-edged sword and notes that when people are asked to describe change, there are both positive and negative words used, such as, fear, anxiety and panic on the one side, however on the positive side, the terms are energising, risk-taking and excitement. He continues by explaining that change arouses emotions and when times are unsettled, society will provide breakthroughs and leadership is instrumental in change when emotions intensify (Fullan, 2014). Similarly, Kotter (2012) argues that the downside of change is inevitable and that whenever people have to make adjustments in change situations then certain disappointments may seem unavoidable, but he also makes some suggestions in how the negative impacts of change can be avoided. He believes that change can fail for many reasons, such as, lack of teamwork, high costs or even human fear of the unknown and has designed an eight stage process to follow when creating major change (Kotter, 2012). The first four stages are to establish a sense of urgency, to create a guiding coalition, to develop a vision and to communicate the vision and a strategy for its implementation (Kotter, 2012). Kotter (2012) believes that too many mistakes are made during organisational changes when managers and leaders allow too much complacency, he suggests that some leaders fail to estimate how much time and urgency is needed when implementing the changes, which ultimately aims to transform the business or organisation. He continues by noting that without a sense of urgency in these change situations, people will not give that extra effort which is often essential and will assume that without a lack of visible crises, then people will assume the status quo and ‘…resist initiatives from above’ (Kotter, 2012, p.5). Estyn, the Education Workforce Council, examination boards and Local Authorities will collaborate and research, sharing best practice within a self-improving school system to ease the continuing transition through the ongoing radical reform process (WG, 2017). With these partnerships, Donaldson (2015) is supporting the element of ‘creating a guiding coalition’ (Kotter, 2012, p.6) and is able to form better coherence through collaboration and Huw Lewis, the Education Minister at that time, described the reform as developing ‘…in an education community that works cooperatively…’ (Lewis, 2015, p.2). 
The new curriculum (WG, 2017) is characterised by a close working partnership between Welsh Government and the education sector with a commitment of coherence, ‘visible at all levels of the education system’ (WG, 2017, p.6). Whilst there are numerous leadership theories, the common denominator for leadership within education is to have a clear vision, meaning that there is a common understanding of where they want to be and a plan of how to get there, therefore vision is increasingly regarded as a key component in educational improvement (Bush and Glover, 2003; Gill, 2003). Kotter (2012) argues that the most important element in developing major change is creating a clear vision and believes that in all successful transformations, vision plays a clear role in ensuring and inspiring the actions of the recipients involved in the change initiative. Therefore when exploring the new curriculum in Wales, it is worth noting that Welsh Government and Professor Donaldson himself, from the initial phase have always had a clear vision regarding its implementation (Donaldson, 2015). The new curriculum has four purposes at its heart and these are to be embedded in all aspects of the teaching of the new curriculum and schools must adopt these principles in their everyday teaching practices and pedagogy (Donaldson, 2015). The first two purposes aimed to support young learners throughout their school journey, are to help them to become ambitious and capable, ready to learn throughout their lives as enterprising and creative contributors in life and in work (Donaldson, 2015). The next purpose is to enable young people to become ethical, informed citizens and the last is to help them to benefit as healthy, confident individuals, ‘ready to lead fulfilling lives as valued members of society’ (Donaldson, 2015, p.30).
Another of Kotter’s (2012) beliefs are that successful transformation is dependent on a clear, uncomplicated vision. Kouzes and Posner (2008) emphatically state ‘the point is simply this: to become a leader you must be able to envision the future’ (Kouzes and Posner, 2008, p.125). When discussing her plans for a new National Academy for Educational Leadership, Kirsty Williams (2016) said that the academy was important as it would develop the future leadership talent for Wales in delivering the new curriculum and also stated, ‘my vision is to strengthen leadership and make sure that there is greater consistency across our schools’ (Williams, 2016, paragraph. 5). However, if the vision is not shared by everyone then it can fail and Buchanan and Huczynski (2010) believe that a shared vision is critical and that it can bring everyone to work towards a common goal, ‘thereby increasing organisational efficiencies (Gill, 2003, p.313). Government (2017) say that the reform will be a collaborative and collective process and will involve teachers, Estyn, local authorities, parents and carers, businesses and a wide range of experts. Ultimately, the goal of each teacher is to enable each child to reach their full potential and shared vision helps refocus staff in supporting school priorities which have a direct link to student attainment (Hallinger and Heck, 2010). From the outset, when undertaking the new curriculum review, many people were involved in the review process, such as, head teachers and their staff, pupils and approximately sixty schools were involved in seminars and developed thinking (Donaldson, 2015). People are more committed to a shared vision when they believe that they also have a stake in it and Kouzes and Posner (2008) suggest that it is only then that the vision can sustain over a long period of time. 
The next three stages in Kotter’s (2012) change model are to empower a broad base of people to take action, to generate short term wins and to consolidate gains in order to produce more change within systems. Welsh Government asked Donaldson to conduct a fundamental review of curriculum and assessment arrangements in Wales, inviting him to take action and to implement the changes within schools (Donaldson, 2015). In November 2016, Welsh Government invited the OECD to examine the progress made in the educational reform journey to date (WG, 2017) and the OECD (2017) found that there was a close working partnership between government and the whole of the education sector, with clear communication and coherence. In the same way, this agrees with Kotter’s (2012) suggestion for collaboration from macro level down to the micro level of the school implementing the changes following the setting of small progressive objectives. Creating short term goals which can lead on to wins is another way that change strategies can be positive ones and achieving objectives and recognising people’s efforts can be a useful element in establishing a change process (Kotter, 2012). In line with Kotter’s (2012) recommendations for successful leadership and implementation of a change initiative, and relating to stages five, six and seven of the change process to empower a team of people, Donaldson (2015) drew on international evidence and enlisted the help of a review team to research within schools. The final stage of the eight stage process is to consolidate gains (Kotter, 2012) and one of the goals of ‘Our National Mission (2017) is to have systems in place to collect and exchange best practice and to model and grow learning leadership through collaboration with educational partnerships and Estyn. In the most successful cases of major change, there exists a team of committed managers and department heads, pulling together as one powerful, guiding coalition (Kotter, 2012). Welsh Government say that since 2013, they have been involved with the international expert community and they plan on inviting the OECD to carry out periodic reviews of the educational reform journey in schools in Wales as their intention is to learn from the best (WG, 2017). Kotter (2012) notes that new initiatives often fail because of obstacles blocking the way to transformation and change, however he says that the way to move forward is to convince the employees or people involved that no such obstacles exist. Through the establishment of the new National Academy for Educational Leadership (2017), head teachers will be inspired to empower the teachers to deliver the new curriculum and will be supported by leaders across the system (WG, 2017). 
The new curriculum was delivered initially through one hundred and seventy five pioneer schools, in order to lead the support and development before the next phase and the final transformation in taking the curriculum forward (WG, 2017). Kotter (2012) notes that it is important not to declare victory too soon and that the change needs to be embedded deep into the culture, as new approaches are fragile and subject to regression. Instead, it is important to stick to a realistic time frame, so that there is not a slip into old traditions, which cannot be said of the new curriculum reform as the new action plan was introduced in order to secure its effective implementation (WG, 2017). Regarding Kotter’s (2012) suggestion that organisations should anchor the changes deep into the culture, the time frame for the delivery of the new curriculum is ongoing, being practiced in classrooms already and Welsh Government say that by 2021, the new education system will be well underway (WG, 2017). 
Welsh Government (2017) say that the building of the new curriculum is well established and the new professional standards for teachers, initial teacher education provision, formative assessment and the National Academy for Educational Leadership (2017), will all support the ongoing implementation of Successful Futures (2015). The Welsh Government’s future plans for education is set out in ‘Our National Mission (2017) and supports delivery of the education reform and is committed to an integration of services wherever appropriate, through close collaboration with Estyn and key partners and they promise to work with the wider public. An ideal education system should be equitable as well as inclusive, allowing all learners to reach their full potential and also should enable them to contribute to social cohesion (OECD, 2017). The common understanding is that a country’s education system can shape its economic growth and future. The aim is for a sustainable curriculum that promotes an equitable education system and one that allows each child to develop as an autonomous member of society. The disappointing performance of Wales in previous years’ PISA results remains a significant driver for change (Donaldson, 2015) and Wales, along with other countries have to compete with the changes relating to the global economy and the changing nature of 21st century society.
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