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Introduction
This research examines an intensive study of an observed real-life event involving young learners within an educational environment exploring the strengths and weaknesses of a range of education theorists’ work and interpretation of their diverse pedagogical approaches and techniques. The critical findings of the literature review will enable identification of personal next professional teaching and learning steps through a reflective model and through the use of a ‘critical incident’ as defined by Tripp (2012) in his Critical Incident Methodology.
This research will discuss Tripp’s ‘critical incident’ methodology in the context of reflective practice in teaching.  It will critically analyse a chosen observed and identified case study with a particular focus on cooperative learning and wellbeing.  It will relate findings to the four purposes of the Curriculum for Wales and evaluate a range of education theories and research highlighting the significance of child development and learning progress alongside barriers to learning.  It will also draw conclusions to inform best practice as to reviewing and improving next teaching and learning steps in the context of The Professional Standards and Initial Teacher Education.

The Role of Critical Reflection
In line with Welsh Government legislation and the Education Workforce Council in Wales, since September 2017, the role of critical reflection within all teaching and learning environments is deemed a legal obligation for all contemporary and future practitioners to learn from their own practice and continually strive to improve said practice in the classroom (Welsh Government, 2017). 
There are 5 Professional Standards of Teaching; Pedagogy, Leadership, Innovation, Collaboration (which will be returned to in further depth throughout this paper) and Professional Learning as part of Initial Teacher Education (ITE) compliance (ibid).  Professional Learning includes the requirement of evidence of wider research and reading, professional networks and communities, continuing professional learning and the development of Welsh language skills.  This ties directly into the current Curriculum Reform in Wales, with the introduction of the Curriculum for Wales 2022 (Welsh Government, 2017) based upon the findings of the Successful Futures Report (Donaldson, 2015), regarding developing lifelong learners and practitioners leading young learners by example.  It aims to ensure that all education practitioners in Wales become, by virtue of the ongoing process, ‘expert teachers’ as defined by Hattie (2003) rather than simply experienced teachers, in order that children display a clearer understanding of beliefs, theories and ideas at a deeper level (ibid).
[bookmark: _Hlk86254089]Models of Reflection, used in the context of education, during the past century are vast and it is likely that they are often used alongside one another in pertinence to the outcome planned or envisioned.  For example, Kolb (1984)’s Meet Test Share 4 stage model, referred to as ‘experiential learning’, has been applied to the Bridging process - activities which bring together theory and practice - of the University of Wales Trinity St David (UWTSD)’s PGCE programme, through which, the critical incident to be outlined in this paper has been identified and developed.  Gibbs (1988) went on to develop this model into 6 stages including an emotional response and the idea of good and bad reflections.  Brookfield (1998) describes his model as ‘four lenses’ with a more child focussed perspective and Myers’ (2012) 9 Dimensions of Reflective Practice has been utilised in preparation of this paper and throughout.
According to Dewey (1933) the three attributes of a reflective individual are ‘openmindedness, responsibility and wholeheartedness’ and these are considered essential to reflective action (Paula Zwozdiak-Myers, 2012).  This definition along with Myers 9 Dimensions of Reflective Practice will underpin this research in discussing the context of the chosen critical incident and subsequent research areas, demonstrating why reflection is important and what can be done in terms of reflection in teaching.
Tripp (2012) states that through in-depth analysis of critical incidents, teachers can inform their own judgement and professional practice.  He also notes that although such incidents may be appear to be significant, they may also be brief witnessed happenings that are “funny, sad, witty…boring, good” or seemingly “trivial”. He believes that the connotations of a witnessed incident offer valuable opportunity for further understanding one’s own progress and pedagogy which are vital in the context of reflective practice in teaching. Critical incidents are important as they enable processes, procedures and results to be analysed to inform development and a greater level of self-awareness (ibid).
The interpretation of critical incidents was envisaged to inform professional judgement as a standard professional teaching practice (Tripp, 1993).  He goes on to note that it often takes approximately twenty years for educational theories to become commonplace in practice which is significant to the date of this research paper.
The British Educational Research Association (BERA) ethics group, suggest that teaching practitioners should constantly develop practice and critical skills in order to build capacity for a self-improving education system (BERA, 2018).

Observation/Context Example 
In compliance with BERA ethics group (BERA, 2018) this context is presented as ethically sound and confidential.
The observation took place in a mixed gender English Medium primary school within the Local Authority of Powys, Mid-Wales.  Data has been gathered from the latest Estyn Inspection Report (2015) and updated by the Deputy Head of the school for the purpose of this research in October 2021. Approximately 210 pupils are currently on roll with 9 mixed-age classes.  These include three specialist teaching facilities for around 25 pupils with more complex additional learning needs, drawn from other schools within the local cluster. The majority of pupils are of white British ethnicity and speak English as their home language.  However, since 2015, there has been a rise in Syrian pupils and other BAME pupils which has led to an increased need to provide support for pupils with English as an additional language (EAL).
Approximately 35% of pupils are eligible for free school meals.  This is well above the Wales average of 20%. 37% of pupils have been identified by the school as having additional learning needs, which is above the national average of 25%. Issues around emotional wellbeing and trauma are identified in individual pupils from an early stage and interventions are put in place to holistically support them throughout their learning including the National Nurturing Schools Programme (Nurture UK).
The school is in a Flying Start area meaning it also houses a setting for 2-year-olds and for 3 to 4-year-olds.  Flying Start is the Welsh Government’s Early Years programme aimed at improving outcomes for families with children under 4 years of age in some of the most disadvantaged areas of Wales (Welsh Government).

Example: The Critical Incident 
The purpose of this section is to identify one of three observed incidents (appendices i, ii and iii) over two consecutive days at the above educational setting to critically analyse it in the context of educational research, methodologies and techniques.  It will also be linked to the Four Purposes underpinning the Curriculum for Wales 2022.
Two days of professional experience were spent in observation of a year 5/6 class and a reception class, noting any teaching and learning ‘incidents’ in the classrooms which appeared interesting or potentially useful for future teaching practice.  Looking ‘under the hood’ provides the opportunity to analyse and develop a critical incident through research and writing, bearing in mind the 5 Professional Standards (Welsh Government) with a particular focus on Collaboration and Professional Learning. 
The chosen critical incident (appendix i) took place in a reception class setting towards the end of the day, on returning to lessons in the afternoon after lunch break.  Some members of the class were drawing self-portraits with support from the class teacher and two Teaching Assistants, whilst a small group were working independently at a table having received verbal instructions to make their own faces out of playdoh.  Pupil X was sitting quietly with her head down appearing ‘stuck’ as to how to begin the task.  After a few moments she turned to the Teaching Assistant on the next table and said, “I don’t know how to do it”.  The Teaching Assistant instructed Pupil Y (who was sitting next to Pupil X) to show Pupil X how to make a face as “he’s really good at doing it”.  Pupil Y looked pleased at hearing the Teaching Assistant’s kind words of praise and immediately showed Pupil X his work and explained to start with a circle first, “like this”.  Pupil X happily got on with her work and completed the task.
This specific critical incident links directly to three of the Four Purposes underpinning the Curriculum for Wales.  Firstly, supporting children to become ambitious capable learners – Pupil Y could explain the ideas and concepts he is learning about through peer-led teaching and Pupil X is presented with a role model for further learning through teaching others who may be ‘stuck’ when she herself finds another task more straightforward in the future.  Secondly, supporting learners to become enterprising creative contributors – Pupil Y appears to be encouraged to think creatively to reframe and solve the problem of his peer who is struggling with a task.  Pupil Y could be empowered to lead and play a different role in a team of two effectively and responsibly by modelling what he has learned in order to teach his classmate, and he gives of his energy and skills so that Pupil X will benefit from his application of prior knowledge.  And thirdly, developing healthy and confident individuals – Both Pupil X and Y seem to be building their mental and emotional wellbeing by developing confidence, resilience and empathy, through facing and overcoming this challenge together.  The Teaching Assistant appears to provide them with positive praise and belief in their ability as a team to work together to solve the problem.  Thus, potentially creating a place to take risks within a safe learning environment.
[bookmark: _Hlk86228387]On further examination of the Critical Incident outlined above, two identified significant and established themes are explored in this research.  Firstly, Vygotsky’s sociocultural theory; with particular focus on the positive and negative effects of scaffolding as a teaching methodology, cooperative learning and peer education techniques.  And secondly, the benefits of creating a safe learning environment using positive praise in relation to children’s health and wellbeing.  It may be argued that both themes have considerable crossovers to be considered in this paper.

Literature Review 
The ancient Latin proverb, likely to be credited to the philosopher and dramatist Seneca, “Homines dum docent discunt” or “while we teach, we learn” enables this research to be explored on multiple levels. The quote allows us to uncover the synergy between pedagogical practitioners in the 21st Century teaching their pupils whilst learning through critical reflections in parallel with pupils teaching and learning from each other in today’s educational settings.  The proverb becomes an education theory in modern times though Vygotsky’s concept of scaffolding – providing temporary support for learners in order to build the confidence for independent learning (Shabani K, 2016). Vygotsky’s sociocultural theory is fundamentally appreciated as the foundations to numerous and diverse education research in the 20th and 21st centuries and in the 1980’s the idea becomes a psychological phenomenon gaining the title of the Protégé Effect (Fiorella, L. & Mayer, R. E., 2013).
Teaching material to someone else supports recall and, the learning-by-teaching “protégé effect”, has been demonstrated in numerous studies (Chase et al, 2009).  Peer education or cooperative learning where one learner teaches another whilst they both learn and benefit is embedded at all levels in the Successful Futures Report (Donaldson, 2015) and, accordingly in the new Curriculum for Wales 2022 (Welsh Government).
In the context of formative assessment, Dylan William (2018) discusses the argument against cooperative learning with reference to the middle ability learners in a group potentially becoming disengaged with learning and the fact that it may not be perceived as ‘fair’ when some learners are helping others.  William goes on to override this argument in conclusion that becoming an active resource for one another’s learning is invaluable in its ability to produce real and significant increases in students learning (ibid).  William outlines and describes a range of classroom strategies for learning including C3B4ME (meaning ask three other people before the teacher), Preflight checklist (promoting responsibility to a peer to check another’s work before handing it in) and ‘If you’ve learnt it, help someone who hasn’t’.  All of which promote the benefits of peer education as well as formative assessment in terms of supporting learners’ wellbeing, thus influencing their learning development.
Health and wellbeing has been placed at the heart of the Curriculum reform by making it one of the six Areas of Learning Experience (AOLEs).  This is based upon Donaldson’s recommendations in his Successful Futures Report 2015. It could, therefore be inferred that when children feel safe and listened to, they should be more able to learn as presented in the Rights of the Child (UNCRC).  In Successful Futures (2015), Donaldson recommends the idea of the four purposes laying the foundations for the new curriculum which has shifted the focus from learning numerous subjects with a focus on exams to a more fluid and in-depth approach to learning between pupil and teacher and individual schools.  It is suggested through consultation at an international level that this should develop resilient, healthy and ethical citizens (CfW, 2022). Similarly, cooperative learning with peers along with their feedback can provide a safe learning environment to express and try out ideas (Donaldson, 2015).  
Increased flexibility of a curriculum, however, can also bring risks. For example, teachers’ workload could increase due to the diminishment of general and nationally specified published resources.  Controversially, it also assumes expert knowledge and skills across the board that are probably not consistently distributed amongst schools and all individual pedagogical practitioners.  This could lead to vast differences in pupil knowledge between educational establishments from area to another (Sinnema & Aitken, 2013).
A recent study of new teaching approaches in Alexandria, Egypt (2020) revealed that both peer education and a less formal learning environment along with a less didactic approach from teachers enabled learners at primary school to develop in their English language skills at a faster rate than those who were afraid to speak in case they made mistakes (Hargreaves E. et al., 2020).  In the traditional style teaching study group, with reference to her opinion on how teaching and learning should work, Sara, a pupil in year 5 remarked “Students should be well-behaved in class and shouldn’t upset their teacher … If we all sit quietly in class, we will understand.”  However, after taking part in the alternative study involving peer education, with reference to her opinion of the ‘new’ approach of cooperative learning, Esme, a pupil in year 6 remarked “It is good because team-work teaches us – when we grow up, not just in school - to work together, in our jobs. Our own ideas alone won’t help us. Other people have ideas.” The latter pupil appears to have experienced the benefits of cooperative learning on both her own, and other people’s futures. This study exemplifies the importance of adding evidence of pupil voice to research, listening and responding accordingly. Mainstream education in Egypt is based upon the 19th century traditional British pedagogic model or ‘chalk and talk’ method, which could be seen as ironic as constructivist methodology is now favoured in the UK.  It could also now be argued that Wales takes this even further in the opposite direction towards cooperative learning with the introduction of its current curriculum reform.  This shift in focus on curriculum has been implemented in consultation with international education research in relation to poor PISA results and demonstrates collaboration at a governmental and global level.
A newspaper article (The Pioneer, 2015) in New Dehli purports that stage not age is key to developing learning in children which ties in directly to the Curriculum for Wales Progression Steps.  As in the Successful Futures Report and in line with Dylan Williams work, it may well be argued that adjusting assessment from benchmark dates in the life of a child to identifying where they are in terms of progression route stages should remove pressure from learners and improve their understanding at a deeper level due to their grounding in positive wellbeing.  Considering the current effects of local and global lockdowns on children’s education, with regards to less time spent in school, it could be argued that it is even more vital that children’s wellbeing is addressed first and foremostly in order for any substantial learning to take place since trauma and lack of routine and structure are likely to have impacted children’s learning and development in unprecedented ways (Segre, G. et al.). 
A holistic approach to individual learners underpins the curriculum reform in Wales. Welsh Government’s radical approach to joined up thinking with regard to health and education in the form of the interrelation of the CfW alongside the Wellbeing of Future Generations (Wales) Act (2015) should theoretically improve the standard of living for all citizens of Wales in the coming decades, but this is yet to be proven in practice.  The incorporation of the ALN and Educational Tribunal (Wales) Act (2018) further demonstrates the governmental joined up approach to wellbeing and learning although Conn and Hutt (2020) question whether this legislation goes far enough in inclusion and inclusivity for every single learner in Wales in practical terms.
According to the UNCRC (1992) “Every child has the right to relax, play and take part in a wide range of cultural and artistic activities” and this should enable and empower them to learn in a safe environment.  The Rights of the Child was officially adopted in Wales in 2004 and the current curriculum reform appears to have embedded this concept at the root of all learning in Wales in its AOLE of Expressive Arts.  This crosses over with the Four Purposes to develop creative collaborators, ethically informed citizens who are healthy and confident and ideally leading to lifelong learning for all.  This should remind schools, teachers and inform learners that learning through play is all about reflection through experiential learning which the expressive arts provide for us alongside the authentic sense of belonging, of ‘Cynefin’ (Estyn, 2021).
Therefore, based on gathered evidence, this research would appear to generally support the use and success of peer education, cooperative learning and a holistic approach to wellbeing in learning and development of children as it is difficult to find up to date research to the contrary.  However it is important to remind ourselves that changes in education research and development take time to become the norm (Tripp, 1993).
In light of this research, the aforementioned chosen critical incident has proven to be a great deal more than witnessing a seemingly simple learning exchange between an adult and two children at a playdoh table.  It has lent itself to the question of the purpose and benefits of peer learning and health and well-being of both educational practitioners and children in a learning context.  It has enabled the investigation of international research conclusions in relation to education reform in Wales and supported the development of a new teaching practitioner through critical reflection and theoretical inquiry.
In line with the 5 Professional Teaching Standards, the critical incident has provided a platform for linking practice to theory and vice versa.  This is specifically clear in relation to the QTS Collaboration and Professional Learning strands, on both a micro and meta scale.  Under the heading of Collaboration, it has enabled a student teacher to actively seek and engage with support from a range of formal and informal sources. 
In terms of Professional Learning, both the examining of the critical incident and the resulting research demonstrate an increasingly confident understanding of the theories and research about assessment, pedagogy, child and adolescent development and learning relevant to planning and day-to-day practice.  It provides evidence of an informed understanding of the contribution of research, including small scale action research, to the development of practice (Welsh Government, Professional Standards, 2020).

Reflection, Evaluation and Next Steps 
The critical incident coupled with the Literature Review has revealed multiple opportunities for reflection.  Here I will outline my thoughts on the findings of the Literature Review and how I will use my reflections to influence my future practice.  Using critical reflection by applying Myers’ 9 Dimensions of Reflective Practice, I will identify future research and offer suggestions for my professional next steps.  I will also demonstrate how this approach will inform my own professional and personal development.
The evidence of the above Literature Review suggests to me that scaffolding, peer education and developing the wellbeing of individual learners is key to the success of the current curriculum reform in Wales.  Therefore, it seems paramount that I, along with all educational practitioners, are supported to develop an ongoing and up to date understanding of teaching and learning methodologies and techniques. This could work particularly well through cooperative learning and acknowledging the multi-dimensional aspect of ‘the teacher who is also therefore the learner’.  It should therefore make sense that pedagogical leaders are continually encouraged to continue enjoying the time to practice critically reflecting upon their own work in order to improve teaching and therefore maximise the learning potential of all students.
By studying my teaching (observing incidents on placement to consider critically) for personal improvement, I have had the opportunity to reflect upon my work both critically and objectively.  I have evaluated my observations using action research by selecting the most interesting and strongest themes, in my personal opinion, to investigate further and selected one of three incidents to consider in more depth. 
By linking theory with practice in the Literature Review, I am now able to reflect upon the findings with a broader understanding of the concepts explored.  I am now in a much stronger position to practice the ongoing questioning of my own personal theories and beliefs with regard to education.  For example, returning unconsciously to modelled teaching in my own childhood education without querying the suitability in a contemporary context or, in this specific scenario, I may well have been inclined to over-help the learner or encourage them to work independently but without knowing the learner either approach may have been unhelpful.  By acknowledging personal bias, I can consider alternative possibilities and perspectives which also leads to cooperative learning and increased collaboration for multiple views and approaches to working in a learning environment.  I will feel confident to question both colleagues and learners on methodologies and techniques that I am yet to learn about and then go on research further material to support my understanding.  This should lead to my being open to taking risks and trying out new learning strategies and ideas in the learning environment which may ultimately lead to innovation at numerous levels.  
In order to maximise the learning potential of students, I will ensure inclusion at all levels of learning by providing differentiation; providing scaffolding for those who might benefit as well as challenging extension tasks and adopting a holistic approach to each individual learner.  I will also ensure that formative learning is happening at all stages of the learning process and not just after work has been completed with a mind to providing actionable targets for learners in the here and now.  
All these steps should lead to enhancing the quality of my own teaching and developing effective practice leading to continuing to improve my own teaching throughout my career in education.  This links back to role-modelling lifelong learning and leading learning by example as instructed and legally required in the QTS Professional Standards.
[bookmark: _Hlk85048105]It appears that Seneca’s proverb “While we teach, we learn” can be interpreted on many levels regarding education.  In the critical incident, it could appear that Pupil Y was consolidating his own learning whilst showing Pupil X how to start the task.  Pupil X may well in theory, go on to teach others in the peer led learning manner modelled to her.  The Teaching Assistant may have learnt that by scaffolding Pupil X she had not only taught the learners how to foster independent learning but also learnt for herself that those children were now able to engage in cooperative learning for future reference and that that specific learning strategy appeared to work in the short term whilst also making herself available to other learners.  This is, of course, all conjecture.  However, as the observer, I have learnt that becoming a teacher is an ongoing journey of learning and modelling learning alongside developing and refining my own teaching pedagogy through evidence-based research throughout my career in education.

Conclusion
In conclusion, the current backdrop of curriculum reform in Wales is particularly significant to this research paper as the Curriculum for Wales is now in the final stages of being phased into schools ready for its official start date in September 2022.  Its radical and innovative approach to formative assessment and progression steps, as well as its purpose-led foundations and holistic approach to individual learner needs, intend a ground-breaking new approach to the education of all children aged 3-16 in Wales by an internal national bilingual government for the first time in history.
As a student teacher in the very early stages of my Initial Teacher Education at the start of my first placement I have been able to use this research opportunity to educate myself through recent peer reviewed articles around peer education and wellbeing in schools alongside practicing critical reflection through a critical incident in the classroom.  This has helped me to grasp the concept of continuing to develop my own understanding and learning through theory to practice to theory reflections throughout my pedagogical career and recognise and acknowledge how this will manifest itself in the improved learning of the children I hope to have the privilege to teach in the coming months and years. 
In accordance with the role of the reflective practitioner in Wales and the new Professional Standards for Teaching and Leadership, this research shows that critical reflection of one’s own learning should lead to inspirational lifelong learners who constantly ask questions at any stage along their educational journey.  Thus, through critical reflection, teachers can clearly draw parallels and find synergy with their young learners along the way.  This should lead to expert and experienced teaching every step of their journey together.
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APPENDICES
Appendix  i
	Date and time, year group: 22/09/21, 1.30pm, Reception Class


	Where and When: Context of the observation – subject/AOLE, general classroom context

Reception classroom after lunch break.  The whole class (14 pupils) were learning about their topic ‘All about me’ including an exploration of similarities and differences and creating their own faces through Playdoh and drawing.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Some members of the class were drawing self-portraits with support from the class teacher and two Teaching Assistants, whilst a small group were working independently at a table having received verbal instructions to make their own faces out of playdoh.  Pupil X was sitting quietly with her head down appearing ‘stuck’ as to how to begin the task.  After a few moments she turned to the Teaching Assistant on the next table and said, “I don’t know how to do it”.  The Teaching Assistant instructed Pupil Y (who was sitting next to Pupil X) to show Pupil X how to make a face as “he’s really good at doing it”.  Pupil Y looked pleased at hearing the Teaching Assistant’s kind words of praise and immediately showed Pupil X his work and explained to start with a circle first, “like this”.  Pupil X happily got on with her work and completed the task.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Questions:  Why did pupil X feel unable to start the task?  Is peer education useful?  How does scaffolding help pedagogical practitioners as well as learners?

Questioning techniques, differentiation, wellbeing, teaching pedagogy, assessment for learning, Vygotsky’s socio-constructivism, learning by doing, peer led study, the Zone of Proximal Learning, praise and behaviourism, learning by teaching others.

Also, creativity and play in learning, addressing an emotional response to learning and fear of failure. Scaffolding as a pedagogical technique, positive intervention, different effects on the two pupils learning.  Involving partners in learning (Teaching Assistant)



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)




Appendix ii
	Date and time, year group: 23/09/21, 10.15am, Year 5/6 class


	Where and When: Context of the observation – subject/AOLE, general classroom context

During a spelling task using ICT devices.  In the year 5/6 classroom, just before morning break.




	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Pupil A was fiddling with a plastic ring after completing his spelling task and waiting for the others to finish.  The teacher, who was busy checking other pupils work called across to room to Pupil A and asked whether the object was to help with his ADHD.  The boy replied “no” and the teacher asked him, in that case, to put it away.  Pupil A lowered his head and sat twiddling with his fingers for approximately 10 minutes until breaktime.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Questions: is it appropriate to openly address an individual’s additional learning needs in front of the class?  Find arguments both for and against.  Can/should follow up/challenge/alternative tasks be used to address the holistic needs of a learner or should independent learning be encouraged?  Was this a quick fix or a regular occurrence?  Will the incident change the pupil’s relationship with the teacher in any way which may affect learning?

I was first led to consider the following areas of pedagogy and the Curriculum for Wales:  
ALN approaches/individual learning plans,
Health and Wellbeing – of pupil and teacher,
Behaviour management techniques – management of the learning environment,
Differentiation/follow up tasks – lesson planning. 



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Almost first breaktime of the school day.





Appendix iii
	Date and time, year group: 22/09/21, 2.30pm, Reception Class


	Where and When: Context of the observation – subject/AOLE, general classroom context

Reception classroom.  Towards the end of the school day and going home time.





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

TA is helping Pupil J to put on her coat ready to go home.  Pupil J looks sad and says  “I don’t want to go home”.  She gets upset.  TA crouches next to her and, whilst continuing to help the child with her coat, replies “Well, do you know what?  When you go home, you’ll have your tea, then go to bed and when you wake up in the morning you’ll be coming back to school and then you’ll see me again!)  Pupil A cheers, throws her arms around the legs of the TA with a sense of relief and happiness and happily heads back to the carpet to wait for home time.




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Questions:  Why didn’t the child want to go home?  Is this a common occurance (‘normal’) for this child and other children in the class?  Are there any safeguarding issues?

Safeguarding, attachment theory, a safe environment for learning, benefits of positive relationships between teaching staff and children, reassurance and routine.



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

I asked the TA why she thought Pupil J didn’t want to go home. She said she had only recently come back to school since living abroad so she may have been feeling the need for reassurance/routine.
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