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INTRODUCTION 
 
This essay is comprised of two parts, each exploring Literacy as a key component to learning. The first part will discuss literacy itself and relating it to three influential theorist and their significant contribution to the development of literacy as well as their impact on cognitive development and learning. It will also discuss policies that changed literacy in past 30 years; current policies in settings and most importantly, on how poverty and deprivation link to poor oracy skills.  
The second part is a reflective commentary relating to a video in which I deliver a story to a group of young people ages ranging from ten to sixteen. The reflection will be structured using Gibb’s reflective cycle. 
 
Part 1 
Literacy is more than the ability to read, write or speak and it is a crucial component to learning. It is essential because it allows people to understand the world, participate in society and to even shape their own lives.  Overtime, it has evolved from its traditional view of simply decoding words to a broader concept that reflects how people interact into this fast-pacing world. Consequently, poor literacy may lead to decreased confidence and self-esteem making it difficult to relate within the society (National, Literacy Trust, 2026). Reports show that children who grow up in families with little money face significant barriers to literacy development as they may not be able to afford books, they may not have the opportunity to speak, read and play in ways that can enhance their language skills. Also, the stress that comes from the financial problems can make it harder for the children to focus, learn, and develop the skills they need to become confident readers and speakers. Hence, the impact of the deprivation due to poverty becomes intergenerational link to poor literacy that became difficult to break (OECD, 2016).  
Meanwhile, literacy policies over the past three decades have gone major changes and development. At the same time, childhood is transforming and education system must change with it (British Academy, 2019). As an overview, the traditional reading and writing instructions from the UK literacy is shifted to include digital literacy, phonics-based approaches, and targeted interventions to   address educational inequalities (Gov.UK, 2023). In the 1980s, The Educational Reform Act (1988) introduced the National Curriculum, Standardized Testing (SATs) and grant-maintained schools underscoring Literacy and Numeracy as the main subject. The reforms aimed to raise educational standard through increase competition and accountability; during the 1990s and early 2000s, literacy policies broadened to tackle educational inequalities as well as improve teacher’s professional development. Literacy hour program was initiated in the primary sector and targeted support for the disadvantaged pupils. The shifts emphasized equity and access, aiming to ensure all children to develop fundamental skill in writing and reading skills (White, 2024). Subsequently, from 2010 onwards curriculum reform increasingly incorporated digital literacy including both digital skills and media skills (National Literacy Trust, 2026). 
On the other hand, Wales Devolution of Educational Powers during the 1990s, enabled Wales Literacy reforms and a shift away from England as the National Assembly for Wales was established, marking the commencement of a distinct Welsh policy direction in 1999 (Smith, 2016). According to research, Welsh Baccalaureate was introduced, broadening skills education along with communication and literacy during 2003-2007. Between 2010-2015 was called the accountability era following a poor PISA reading result in 2009 (OECD, 2010), which marked the “second wave” of Welsh Education Policy that focused on literacy standards, school improvements and performance monitoring. National Literacy and Numeracy Framework (LNF) was introduced in 2013 as a statutory requirement to raise standard, replacing non-statutory guidelines, in response to the poor PISA result (Dauncey, 2013). From 2015-2021was the “third wave” reform, centred on the curriculum for Wales which embeds literacy as a cross-curricular responsibility along with Additional Learning Needs (ALN) in 2018, affecting literacy support for learners' with specific need (Gov. Wales, 2018). Significantly, Wales literature during the COVID pandemic was committed to supporting mental well-being through reading, promoting digital literature initiatives and providing financial support to the authors making sure vulnerable children can still access reading materials (Literature Wales, 2020). There were implementation challenges and system upheaval during the 2020s and since 2021 was the New Phase of the third wave, marked by uncertainty and major implementation challenges as the curriculum for Wales rolls out.  
Moving on, As of March 2026, The Welsh government has initiated a new Statement of Intent for Teaching Early Reading to support Evidence-Informed Instruction. Amendments include a strong focus on Systematic Synthetic Phonics within the curriculum for Wales, the launch of the CAL:ON (Centre for the Advancement of Literacy: research-led Outcomes and Nation-wide change) Cymru project for literacy expertise and a national push for improved reading standards across schools (Gov.Wales, 2026). 
In relation to this, School A Literacy Policy includes: provision of regular opportunities to all students to develop their listening, speaking, and discussion skills to learn to, and through, talk; develop and stretch students’ ability and opportunities to read widely with understanding and growing independence as well as ensure that students learn to write effectively for specific purposes, including planning, revising and editing, with increasing accuracy and sophistication. Strategies in achieving these include promotion of oral communication skills through presentations, discussion and debates; encourage extensive reading across all subjects by using variety of texts and subject-specific materials; develop writing skills through structured tasks, including essays, reports, and creative writing emphasising clarity, coherence, and correct grammar with legible handwriting that would foster critical thinking by encouraging learners to question and evaluate information (Henry Tudor School, 2026). 
The above expanded understanding of literacy aligns with several key learning theories such as Vygotsky’s Sociocultural Theory of Cognitive Development (1962). According to Vygotsky, learning is a process of obtaining knowledge, and problem-solving strategies through interactions with people more skilled than the other (Medical College of Wisconsin, 2022). He believed that parents, teachers, peers, caregivers and the society relatively influenced individual development which linked in classroom through teachers moving the students from what they know to a higher level by providing the support coming from everyone involved. 
In addition, B.F. Skinner’s behaviourist theory (1957) offered a different perspective, viewing literacy as a behaviour shaped through reinforcement. He believed that through repeated practice, feedback and reinforcement, reading and writing skills will develop in no time (Cranmore, 2022) which clearly links to school practices mentioned above by encouraging their independence. 
Also, Noam Chomsky’s Theory of language Development (1960) (a biological endowment called Language Acquisition Device) suggests that children are born with the ability for language which acts as the foundation of literacy. This natural ability if enriched through meaningful exposure and interactions which is reflected in school practices such as oral communication and writing complex texts, will activate and refine the inner linguistic structure of the child (PsychologyFor, 2025). 
In conclusion, this essay has given a general overview of literacy, highlighted literacy for the past three decades, presented how poverty affected literacy, given an insight of current practices and have discussed how some theories are related to literacy. Together, these discussions emphasise the complexity of literacy as both a social and educational construct, and the importance of informed, equitable approaches to supporting all learners. 
 
 
 
 
 
 
 
 
 
 




 










 
 
Part 2 
Reflective Commentary from the Video  
Using Gibb’s Reflective Cycle  
Description 
This essay will reflect on my video in which I relay a Bible story to a group of young people aged ten to sixteen, after obtaining permission from their parents and guardians. The video was recorded by my seventeen-year-old daughter after our fellowship in church. To support the story, I have used visual images to show the gist of the story and bring the characters to life purposely, to capture the children’s attention effectively. The follow up activity involved a multi choice questions for the young people.  It was a sunny day but the warmth it brings is not enough to heat the room up and so we had to turn the rattling heaters on at the time. I had the place and chairs prepared for the children to feel comfortable as I was aiming for them to listen to one of the well-known bible stories. However, before I was due to talk, several parents begun moving around the room preparing for lunch and chatting. It was noisy and I almost lost my concentration completely. I have lost my momentum and struggled to find the right words that I even used the wrong name for the main character of the story but corrected myself.  The children appeared to be attentive throughout and I finished the story inviting them for questions to clarify which they did not have. The video concluded with me thanking the children and I approached my daughter and given her tight embrace after the recording ended. 
Feelings 
Initially, I was feeling very confident and looked forward to telling the story to the children as it was one of my favourites and had become my household story due to the moral lesson it taught. Also, I felt excited that I was able to bring the characters to life using visual aid which help the children make more sense of the story. This pleased me because this approach is aligned with Vygotsky’s (1978), Theory of Cognitive Development emphasizing the role of social interaction and culture to support learning (McLeod, 2025). Unfortunately, with the event that followed I felt annoyed and angry at the time. I was also embarrassed by my inability to speak fluently to relay the story in a better way the children can understand and reflect about. I was most disappointed with the actions of the parents that I felt they were inconsiderate of me trying to record my video for my assignment. The situation made me upset that I had lost my appetite for lunch and could not bring myself to join in the conversation. I did not confront the parents because I felt taking five minutes of their time and their children is too much of an asked. Reflecting on the experience later, I decided I will speak to the parents next time we meet rather than feeling miserable about it. I also recognised that my mixed emotions were a natural response to feeling under pressure which aligns with the behaviourists view that emotional reactions are shaped by external stimuli (Skinner, 1953). 
Evaluation 
Overall, I managed to complete the video recording within the required time frame which I consider a positive aspect of the experience. I was able to stay focused on the task despite of the parents' action creating unnecessary disruptions. However, the interruptions negatively affected the flow of the story telling and made it difficult for me to deliver the story as confidently as I had planned. Although I felt tempted to discontinue and reschedule the session, I decided to carry on because I was unsure whether I would have another opportunity to gather the children together. My decision allowed me to complete the task, but the circumstances reduced the quality of the experience. 
Analysis 
Watching the recording afterwards, have left me dismayed and mostly dissatisfied; parents evidently walking around, creating noise and disruption. I realised that I should have dealt with the situation at the time. I could have asked my daughter to stop the recording and spoke to the parents to allow me just five minutes of delay from whatever they wanted to do. Dealing with situations immediately is preferable resulting to a better outcome according to the Thomas-Kilmann Conflict Mode of Instrument (Thomas and Kilmann, 1974). Instead, I ignored the situation and pretended everything was fine which led me to resent and viewed the parents as disrespectful. Goleman (1995) also suggested that unresolved issues can aggravate emotional responses which explained how I felt towards the parents at that moment.  
Conclusion 
On reflection, I recognised there are several mistakes and I would do things differently in a similar situation. I should have addressed the situation right there and then and asked the parents to cooperate for me to deliver the story effectively. I should have been also assertive in guiding my daughter on how she can take the recording better not to include other people on the footage. Overall, the whole experience has taught me the importance of openness and communicating concerns rather than keeping quiet and internalising frustrations as unexpressed emotions can lead to somatic distress and strain relationships according to Jerome, (2026). This awareness will help me approach future situations with more confidence and clarity. 
Action Plan 
In the future, I will take necessary steps to ensure that my story telling or any activity I will do is more controlled and set within a supportive environment. Firstly, I will speak clearly to the parents, or everyone involved to request a quiet space whilst I deliver the story or the activity making sure the expectations are understood by everyone involved. In the event of any disruptions, I will be confident to pause the session and politely address the issue rather than ignoring it while feeling uncomfortable and angry. I also intend to give clearer instruction to my daughter or to anyone helping me in the future about how to record the session including camera positioning to avoid unnecessary background distractions. As for my own development, I will work hard to improve my assertiveness and communication skills to help me manage similar situations effectively. Lastly, I will continue practicing openness and expressing concerns early to avoid frustrations piling up and at the same time improve interactions to other people (Pitts and Socha, 2013). 
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