Gemma Evans – 2100663

A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.

In this assignment I will be critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across areas of learning and experience. Using Assessment for Learning throughout lessons is significantly important because it provides support for children, ensuring that they understand the skill which is being taught and are continuously progressing in their learning journey. The purpose of Assessment for Learning within the curriculum is to support every learner to make progress and ensure that each individual learner is supported and challenged accordingly (Government, 2022). The lesson plans used in this writing were intended for a specific class with children in years four and five. This class had children aged eight and nine years old, with a range of learning abilities. To support the different abilities, the class was spilt into ability groups for learning; there were four groups for Numeracy skill-based lessons and three groups for literacy skill-based lessons. Using ability groups as a teaching method ensured that all children were given the correct challenges and support for to meet their individual needs to succeed. Johann Pestalozzi supported the use of ability groups and stated that children should be taught in ability groups (Silber, 2023). The four Numeracy groups were split into Higher Ability, Higher-middle Ability, Lower-middle Ability and Lower Ability. The top two groups had around eight/ nine children in each, and the lower two groups had four/ five children in each group. The three Literacy groups were split into Higher Ability, Middle Ability and Lower Ability. These groups were split equally, with around nine children in each group. Chameleon (2016) supports the idea of teaching in smaller groups and gives five reasons to explain their decision; these five reasons include flexible learning, inspiring confidence, more opportunities for feedback, children can learn and patience and working in a small group can build upon team working skills.

This class had a handful of children who needed extra support to fulfil their special educational needs. For example, one pupil in the Higher Ability group had a one-to-one Learning Support Assistant because they were diagnosed with attention deficit hyperactivity disorder (ADHD) and found it extremely difficult to maintain focus throughout the lesson. Another child was in the Lower Ability group and was diagnosed with autism spectrum disorder (ASD); which led to them working towards a lower progression step, compared to the rest of the class. As well as learning ability needs and special educational needs, this class has a few children who had challenging behaviors which sometimes could affect individual learning and disrupt learning of others. 

I will be discussing three lesson plans which focus on three different Areas of Learning and Experience, one for each lesson plan. My three lesson plans involve the ‘What Matters’ statements for each Areas of Learning and Experience and the progression steps in which the children are working towards. Within each lesson plan I have used a range of strategies which cover all four of the Assessment for Learning elements. The lesson plans have been taken from the topic ‘Global Explorers’ and were all used to work towards the outcome of a class documentary video where children show all the research and learning that has taken place throughout the half term. One of the lesson plans covers the Humanities Area of Learning and Experience and is a research task on the weather in different areas of Australia. This was the first lesson taught on weather, but the children were already aware of terms such as Celsius (*C) and millimetres (mm) from previous Mathematics and Numeracy lessons. Knowing these terms was beneficial because children were able to grasp a better understanding of what they were reading about and noting down. The second lesson plan covers the Literacy, Language and Communication Area of Learning and Experience and is an oracy task on the role of a narrator. This was the first lesson the children had focused on the role of a narrator; however, they had a brief idea of who a narrator was from watching documentaries. The third lesson plan covers the Mathematics and Numeracy Area of Learning and Experience and focused on the use of creating databases about the seven continents, using the J2E software. This was the first lesson in this school year using the J2E software, but the children had recognized it from previous classes. The children had done some research on the names of continents, their sizes, their populations, and the countries within them previously and this information was therefore given to them to complete this task. 

Literature suggests that Assessment for Learning was originated by two Professors from the United Kingdom, Paul Black and Dylan William. Black and William suggested that an essential component of classroom work is formative assessment, and it can raise student achievement (1998). These professors realized the complication of what goes on in the classroom and noticed how much of it was misunderstood and therefore created a Black Box analogy, using inputs and outputs; they found that those students who are formative learners achieve more and obtain better results than other learners (Bullock, 2017). Dylan William (2011, pg. 9) went on to explain that the use of Assessment for Learning gives a student 70% more learning a year, which is equivalent to eight months. Sadler (1891, pg. 121) supported Black and William and suggested that information received from assessment is not feedback, but actively becomes feedback when it is used to ‘alter the gap’ between a learner’s current status and their desired goals.
The concept of Assessment for Learning covers four branches. The four branches of Assessment for Learning include sharing criteria with learners, quality of talk/ quality of questions, use and quality of feedback, and peer and self-assessment. Donaldson (2015) suggested that these four branches came from a review by the Welsh Government who decided that assessment should be used to address the weaknesses and to ensure that the outcome of the assessment creates arrangements which support the child for the purpose of their education. Assessment for Learning (AFL) has a role of aiding pupil progression, and these four branches withhold a range of strategies, used practically in the classroom which help to do so. David Didau (2014) disagrees with this and suggests that the concept of Assessment for Learning is flawed because it holds the assumption that you can assess what pupils have learnt in an individual lesson, and then adjust future teaching based on this assumption. Clark et al (2018) agreed with Didau and stated, ‘if nothing has changed in long-term memory, then nothing has been learnt’; this supports Didiau’s viewpoint, elaborating that you cannot guarantee learnt progress after such a short time. Didau (2014) continues to disagree with the idea of Assessment for learning (AFL) by saying that you cannot see learning; the only thing you can see if performance and performance is not a good indicator of how students retain knowledge or transfer skills. Donaldson continued his work as a constructivist and created 4 core purposes within education. These four purposes are the base for lessons, giving the children key skills throughout school: ambitious capable learners, enterprising creative contributors, healthy, confident individuals, and ethical informed citizens. The new curriculum image (Welsh Government, 2022) shows the student at the heart of assessment, surrounded by the four meaningful purposes which directly link to the curriculum. The Assessment Working Group has developed these purposes to cover six key principles, all of which suggesting that the aim of assessment is to support the individuals progress. For example, learner should be active participants in the learning and assessment process, taking ownership of their own learning; another example is that the purpose of assessment is to support progression for each learner along the continuum of learning and towards the 4 purposes of the curriculum (Welsh Government, 2019). The Welsh Government created 12 pedogeological principles for good learning and teaching in which the curriculum follows; one of the principles states that we should ‘use Assessment for Learning to accelerate progress’ (Welsh Government, 2022), therefore importance of Assessment for Learning is embedded. 
Assessment for Learning (AFL) helps to improve children’s experiences in school, creating better relationships with teachers because both parties are aware of the status and how to improve. It is very important that children have appositive relationship with teachers in order to progress in school. Froebel believed that children learn better when they have positive emotional wellbeing and believed that females had a fundamental role in education; he therefore only employed females in his schools in Griesheim and Keilhau. He also suggested that teachers should encourage children to do, rather than them wait to be taught or shown; in other words, not teach by rote (Pound, 2006, pg. 14-15). Froebel’s influence has been used in England since 1854 when the Froebel training was introduced; within this training, one of the key Froebelian maxim’s suggested that teachers should ‘start where the child is’, meaning that teachers should build upon a child’s experiences and previous knowledge to progress (Tovey, 2020, pg. 6). This links to the Progression Steps which are used in all the Areas of Learning and Experience (AoLE), ensuring that children are using learning which has already taken place to progress, and that each child is supported and challenged based on their individual learning needs (Welsh Government, 2021).
Assessment for Learning (AFL) strategies can involve both the student independently, student and teacher working together and students working with their peers. For this to happen, the classroom needs to withhold the ideal learning environment and the teacher should have good classroom management. Putting all these aspects together will allow the child to feel fully supported in school, giving them an encouraging mindset to progress. It has been noted that positive relationships in the classroom are an important tool for change, linked not only to the child’s wellbeing but also to a better educational performance (Mentally Healthy Schools, unknown). 
Blooms taxonomy supports the use of Assessment for Learning because it covers six levels of cognitive learning, supports those with higher and lower thinking skills. The lower order thinking skill levels include remember, understand, and apply; once you have managed to do this you can then move onto completing the higher order levels which are create, evaluate, and analyse. These six levels are applicable for all learners and guarantee a chance of success across the board (Colorado College, 2022).

Lesson plan 1 (Appendix 1)
One of the lesson plans is based on the Humanities Area of Learning and Experience and was taught during a Topic session. The Humanities Area of Learning and Experience encompasses geography; history; religion, values, and ethics; business studies and social studies and encourages learners to engage with important issues facing humanity, including sustainability and social change, and help to develop the skills necessary to interpret and articulate the past and the present (Welsh Government, 30 April 2019). The lesson I created was based on Geography, and the different whether types in different parts of Australia throughout the year. The Humanities Area of Learning and Experience has five ‘What Matters’ statements which all used together to work towards the four purposes of the curriculum. The ‘What Matters’ statement which this lesson focused on was ‘Our natural world is diverse and dynamic, influenced by processes and human actions’; this statement is important because “experiencing the wonder of the natural world can contribute to learners’ spiritual development and well-being, and can help cultivate in them a sense of place and sense of belonging” (Welsh Government, 2019). To meet this ‘What Matters’ statement, the children were working towards progression step two: I can describe how and where some places and environments are similar, and others are different (Welsh Government, 2019). The Lesson Objective for this session was ‘you are learning to plan a weather report about Australia, to develop and understanding that some places and areas are similar, and some are different so that you can present a weather forecast.’ This lesson had a cross-curricular skills element from the Literacy Framework: Writing - Planning and organising for different purposes, audiences, and context. This was also focused on, alongside the Humanities Area of Learning and Experience ‘what matters’ statements to achieve two of the four purpose drivers which were ‘Ethical, informed citizens- showing commitment to the sustainability of the planet’ and ‘Enterprising, creative contributors- leading and playing different roles in teams effectively and responsibly’.

Lesson plan 2 (Appendix 2)
The second lesson plan is based on the Literature, Language and Communication Area of Learning. The Literature, Language and Communication Area of Learning addresses fundamental aspects of human communication and supports learning across the whole of the curriculum to enable learners to gain knowledge in Welsh, English and international languages within literature (Welsh Government, 2019). The lesson I created was narrative writing style and included an oracy task to show the role of a narrator. The the Literature, Language and Communication Area of Learning and Experience has four ‘What Matters’ statements which all used together to work towards the four purposes of the curriculum. The ‘What Matters’ statement which this lesson focused on was ‘expressing ourselves through languages is key to communication’; this statement is important because “different languages should be explored in relation to one another, so too the skills of listening, speaking, reading, and writing”. It is also important because “learning about and through literature should be seen as contributing to all aspects of learning about languages” (Welsh Government, 2019). To meet this ‘What Matters’ statement, the children were working towards progression step three: I can recognise the appropriate language for different audiences and purposes, varying my expression, vocabulary, and tone to engage the audience (Welsh Government, 2019). The Lesson Objective for this session was ‘you are learning to understand the role of a narrator to develop an understanding of documentaries so that you can create a class documentary.’ 
This lesson had a cross-curricular skills element from Literacy Framework: Reading- Understanding, response, and analysis. This was focused on, alongside the Literacy, Language and Communication Area of Learning and Experience ‘what matters’ statements to achieve two of the four purpose drivers which were ‘Healthy, confident individuals- have the confidence to participate in performance’ and ‘Enterprising, creative contributors- leading and playing different roles in teams effectively and responsibly’.

Lesson plan 3 (Appendix 3)
The third lesson plan is based on the Mathematics and Numeracy Area of Learning. The Mathematics and Numeracy Area of Learning goes hand in hand with the development of civilisation itself and underpins so many aspects of our daily lives, such as architecture, art, music, money, and engineering (Welsh Government, 2019). The lesson I created involved creating a database on the Just2easy software, using information about continents. The Mathematics and Numeracy Area of Learning and Experience has four ‘What Matters’ statements which all used together to work towards the four purposes of the curriculum. The ‘What Matters’ statement which this lesson focused on was ‘statistics represent data, probability models chance, and both support informed inferences and decisions’; this statement is important because “managing data and representing information effectively provide learners with the means to test hypotheses, draw conclusions and make predictions”. It is also important because it is “fundamental to enabling learners to make ethical and informed decisions” (Welsh Government, 2019). To meet this ‘What Matters’ statement, the children were working towards progression step three: I can collect different types of data to answer a variety of questions that have been posed, demonstrating an understanding of the importance of collecting relevant data (Welsh Government, 2019). The Lesson Objective for this session was ‘you are learning to use J2E to develop an understanding of databases so that you can apply research and statistics in your documentary.’ This lesson had a cross-curricular skills element from Numeracy framework: Learning that statistics represent data, and that probability models chance helps us make informed inferences and decisions – Interpreting data. This was focused on, alongside Mathematics and Numeracy Area of Learning and Experience ‘what matters’ statements to achieve one of the four purpose drivers which was ‘Ambitious, capable learners- understand how to interpret data and apply mathematical concepts.

One of the Assessment for Learning strategies I used throughout the three lesson plans was sharing the learning objective and success criteria with learners; this links to one of the elements of Assessment for Learning which is ‘sharing criteria with learners. To create my learning objectives I used SMART targets; this stands for Specific- stating exactly what the learner is to achieve, Measurable- ensuring the level of learning is considered successful, Attainable- make sur the task is challenging but also realistic and the learner has a chance to succeed, Relevant- the content of the lesson is interesting and necessary, and Time bound- the task has a specific ending point for assessment (Boogaard, 2021). I shared the learning objective and success criteria by writing them on the whiteboard at the front of the classroom, for the children to use throughout the lesson to ensure they were creating the best possible work.  This was useful in my lessons because it gave a clear framework for what the children were expected to do and gave reassurance whilst they were completing the task; sharing the learning objective and success criteria also encourages children to take more control of their learning and promotes independence (Education RSC, unknown). From my experience, sharing the success criteria with the children was useful because I was able to have quality check ins throughout the lesson with individual students to ensure they were on track and understanding; this created a more beneficial learning environment, leading to progress. However, CLIL Media (2021) have suggested that sharing criteria limits the freedom of teaching in a classroom, in other words, it makes the lesson rigid and difficult to change the pace of learning on the spot. Another argument which CLIL Media suggested was that sharing criteria doesn’t allow for differentiation, for example if all students are learning the same thing, you cannot differentiate between those who find it easy and those who are struggling. However, in my lesson plans, different ability group were given success criteria which met their needs and different resources to support their learning. Gilbert also supports this Assessment for Learning strategy and suggest that every learner needs to know what they are learning to do and what they will be judged on in order to be successful (Independent Thinking, 2023).
During one of my lessons, the starter task involved children discussing what should be in the success criteria. I shared a ‘What A Good One Looks Like’ (WAGOLL) to give the children a clear example of what needed to be completed within the lesson and then they used the Think, Pair, Share strategy to come up with the success strategy. This strategy falls within the element of quality of questioning and quality of talk Assessment for Learning. This is supported by the cooperative learning theory, also known as social constructivism, because it consists of children working together to achieve a joint learning goal in social learning experiences; this was advanced by Vygotsky (Yusnani, 2005). However, some practitioners misuse this Assessment for Learning strategy by not giving the children enough time during the ‘thinking’ section and the pairs are usually dominated by the more confident students (Tuanany, 2019). Nevertheless, there are ways to overcome these challenges and ensure as practitioners, we use Assessment for Learning correctly.

Another Assessment for Learning strategies I used throughout the three lesson plans was self-assessment and peer assessment. Self-assessment was used at the end of every lesson in three different ways. The first self-assessment method consisted of the learner using a symbol, either a triangle or smiley face at the top of their page to indicate their understanding of the task which they have just completed. This method can be seen in a positive light because the assessment is private and there is no pressure from peers or the teacher which could influence their decision (Chan, 2010). However, Chan (2010) also went on to say that self-assessment in this way can be subjective because children may not be sincere or may even over-evaluate their own performance. Another method of self-assessment which was used is self-assessment against the success criteria. Children wrote a sentence of what they thought they succeeded in, using the sentence from the success criteria. Thompson (2021) suggested that using this type of method allowed children to feel more engaged in the appraisal process and be able to set future goals for improvements. This is important because it makes learners aware of their educational status and progress. However, it has been recognised that this method of self-assessment is only suitable for intermediate and higher ability learners because they are more aware of the importance of the process and can analyse their work a lot easier (Lumez et al, 2010). The final self-assessment method which I used across three lesson plans was self-assessment using thumbs up and thumbs down. This strategy links to both self-assessment and use and quality of feedback. This process takes the shortest amount of time and gives instant feedback. The learners assess their selves on their understanding of the lesson which has just taken place using thumbs up, showing that they are confident with the new knowledge, thumbs in the middle, showing they understand but need more practise and thumbs down, showing that they found the task difficult, and the skills need to be revisited. Self-assessing in this way shifts attention from grades and focuses on where they are currently working, and how they have gotten there so far; it also gives immediate feedback which is helpful for keeping track of progress daily (Tigernix, 2020). On the other hand, this method could be seen as not useful because peers can see what each other has self-assessed, this can put pressure on children to not be truthful and just try to impress each other; also, students may have differing opinions in terms of success which leads to unfair judgement overall (Sinseriz, 2018). 
I used peer assessment as an Assessment for Learning strategy in mixed ability pairs. This is supported by Vygotsky’s theory of the Zone of Proximal Development, McLeod (2019) explained that using a ‘more knowledgeable other’ who is at a higher ability for assistance, will boost knowledge and understanding of a topic if it is completed correctly. This also boosted the confidence of the higher ability students as they were teaching peers what they had learnt, demonstrating success in their work.

To conclude, over the three lesson plans in which I have spoken about; I believe that using Assessment for Learning within teaching is essential to ensure that we aid progression across areas of learning and experience. I found that it is important that we use the Assessment for Learning strategies in the correct manner whilst I was on placement, teaching a year four and five class with many different individual needs. My placement allowed me to test these Assessment for Learning strategies, giving me first-hand experience of how to use each one. I recognized that some Assessment for Learning strategies worked well with certain groups, for example the higher ability groups were able to self-assess more effectively using the success criteria as a guide. However, lower ability groups tended to be better at shorter self-assessment methods such as the symbols or talking pairs due to their lack of literacy skills, causing limitations and made it difficult for them to compare their work to the success criteria. Although there is some evidence which disagree with the use of Assessment for Learning strategies, there are ways to overcome the issues within the strategies raised and it is more beneficial to use Assessment for Learning, than completely rule it out. 
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Ftudent-teacher: Gemma Evans Class / Buzzards (year 4/5)
Group:
AQLE or Subject: Humanities- Geography. Date: 09/11/2022 (planning)
10/11/2022 (recording)
Meaningful links to Curriculum « Our natural world is diverse and dynamic, influenced by processes and human actions.

(What Matters Statements, Descriptions | Progression step 2- | can describe how and where some places and environments are similar, and
of learning, previous curriculum...) others are different.

Four Purpose driver: Ethical, informed citizens:
(Remember to go ‘beyond the headlines’. e show their commitment to the sustainability of the planet.

Only main links should be identified here) | Enterprising, creative contributors:
e lead and play different roles in teams effectively and responsibly.

Meaningful links across the o Literacy framework: Writing - Planning and organising for different purposes, audi
curriculum Progression step 2- | can write for different purposes and authentic audiences, real or |mag|ned
Links to other AgLEs or the Cross-
curricular skills frameworks]

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
to the Welsh Language Competency Framework)
e Pedagogy: Refining- differentiation.

Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? “You are learning X to develop an
understanding of Y so that you can apply to Z in the future”,

You are learning to plan a weather report about Australia, to develop and understanding that some places and areas are similar and some are
different so that you can present a weather forecast.

Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

e I can research climate facts.

* | can use the features of a weather report: weather terminology, figures, give advice to viewers, present and future tense.
e |can present a weather forecast.

e | can compare the Australian climate with the UK’s.
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Student-teacher: Gemma Evans Class / Buzzards (year 4/5)
Group:
AoLE or Subject: Literacy, Language and Communication AoLE Date: 28-30/11/2022

Meaningful links to Curriculum
(What Matters Statements, Descriptions
of learning, previous curriculum...)

« Expressing ourselves through languages is key to communication.
Progression step 3- | can recognise the appropriate language for different audiences and purposes, varying my expression,
vocabulary, and tone to engage the audience.

Four Purpose driver:
(Remember to go ‘beyond the headlines’.
Only main links should be identified here)

Healthy, confident individuals who:

e have the confidence to participate in performance
Enterprising, creative contributors who:

e lead and play different roles in teams

o _effectively and responsibly

Meaningful links across the
curriculum

Links to other AQLES or the Cross-
curricular skills frameworks)

o Literacy Framework: Reading- Understanding, response, and analysis
Progression step 3- | can read a wide range of texts aloud with expression, varying intonation, voice and pace.

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
to the Welsh Language Competency Framework)
o Pedagogy: Influencing- Learners leading the learning.

Learning Objectives (4:15 on video)

What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? You are learning X to develop an
understanding of ¥ so that you can apply to Zin the future’.

You are learning to understand the role of a narrator to develop an understanding of documentaries so that you can create a class documentary.

Success Criteria (6:42 on video)

Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

- Recognise and understand the role of a narrator in a documentary.

- Speak in a clear voice.

- Speakin a confidence voice.
- Use expression when needed.

- Describe the scene and what is going on.

- Don’t speak too fast.
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Timing:
Break down
timings into
groupsif
appropriate.
Consider pace,
engagement
levels (ensure
pupils are
“doing’ quickly),
managing
transitions

Role of the teacher & support staff:
e.q., key questions, retrieval of prior learning
(What previous learning needs to be revisited in
today’s lesson?), modelling and explanations,
checking understanding, planned use of additional
adults. Choice of pedagogical model or of the 12
pedagogical principles

Pupil’s learning:
What will the pupils be doing and what learning will be taking
place?
Consider CHUNKING (too much information can limit learning)

Inclusive Strategies
(including
differentiation):
“Focus on the what is to be
taught, (and how) rather than
who is to learn it’ (Florian,
Black-Hawkins, 2011). Make
appropriate reference to
resources which support this.
Reasons for, and details of
scaffolding.

Types of representation in
tasks?

Checking what pupils know,

understand, and can do:
key questions, self, and peer
assessment opportunities,
effective 4fl,strategies, live
marking opportunities, planned
feedback.
Types of Retrieval Practices?

5-10 mins

Introduce the LO (already written on board).

What is a narrator? Think pair share.
-commentary
-recounts something.

WAGGOL:

[Watch the video as a group of the narrator
telling you all about the volcanic islands:
https://drive.google.com/file/d/1-
eMX0ASGhOsz_PLLI_SvP33mObpRmcLB/view

FOCUS TASK 1
Monday- Begval,
Tuesday- Triqngl
Wednesday- Sgwax

In thinking pairs, children discuss the role of a narrator
(before video).

Watch the video.

Sharing criteria with learners, for
example sharing the lesson
objective and success criteria.

30-40
mins

In pairs discuss the success criteria to be a
good narrator (recap the video).

Discuss the role of a narrator again, recap the video.

Write the success criteria of what is needed to be a
good narrator, in their books.

Each group of children will
be given a different piece of
narrative text to speak, with
an image as a stimulus. This
text will be based on
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Write the success criteria which is being
spoken about on the board so that children
can copy afterwards.

Give the text to read though and tell the
children to help each other meet the success
criteria.

Children will work in pairs and practice playing the role
of a narrator. They will read the text to each other,
understanding the role they are playing and give each
other advice against the succuss criteria that they
created as a group.

reading ability so that all
children have the same
opportunity to meet the
success criteria.

5-10 mins

Peer- assess each other and self-assess
against the success criteria which was
spoken about.

Have a general chat about the lesson with
lead questions linked to the LO and success
criteria.

Put a tick next to each of the success criteria the peer
uses and put initial as a peer assessment.

Quality of questions/quality of
talk.

Self-assessment: & or 4

Peer-assessment: Tick success
criteria.
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Student-teacher: Gemma Evans Class / Buzzards (year 4/5)
Group:

AQLE or Subject: Mathematics and Numeracy AgLE Date: 02/12/2022

Meaningful links to Curriculum * Statistics represent data, probability models chance, and both support informed inferences and decisions.

(What Matters Statements, Descriptions | Progression step 3: | can collect different types of data to answer a variety of questions that have been posed,

of learning, previous curriculum...) demonstrating an understanding of the importance of collecting relevant data.

Four Purpose driver: "Ambitious, capable learners who:

(Remember to go ‘beyond the headlines’ « understand how to interpret data and apply mathematical concepts.

Only main links should be identified here)

Meaningful links across the Numeracy framework: Learning that statistics represent data, and that probability models chance helps us make

curriculum informed inferences and decisions - Interpreting data

Links to other &gl or the Cross- Progression step 2- can extract and interpret information presented in charts, timetables, diagrams and graphs.

curricular skills frameworks)

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked

to the Welsh Language Competency Framework)
« Pedagogy: Influencing- Learners leading the learning.

Learning Qhjectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? s this a lesson about building tools or learning to use them better? You are learning X to develop an
understanding of Y 5o that you can apply to Z in the future’.

You are learning to use J2E to develop an understanding of databases so that you can apply research and statistics in your documentary.

Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will ook like, how the lesson’s tasks relate to the objective.

- Put the name of the continents onto the J2E database.

- Put the size of the continents onto the J2E database.

- Put the population of the continents onto the J2E database.

- Put the number of countries in the continents onto the J2E database.
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Timing: Role of the teacher & support staff: Pupil’s learning: Inclusive Strategies | Checking what pupils know,
Breakdown | e.g, key questions, retrieval of priorlearning | What willthe pupils be doing and what learning wilbe taking (including understand, and can do:
timingsinto | (What previous learning needs to be revisited in place? differentiation): key questions, self, and peer
aroups f today’s lesson?), modelling and explanations, | Consider CHUNKING (too much information can fimit learning) | asséssment opportuniti
. ‘Focus on the whatis to be: s,
appropriate. | checking understanding, planned use of adtional
Consider taught, (and how) rather than effective &fl strategies, live
onsider pace, | " gglyls, Choice of pedagogical model or of the 12 i reunit ed
engogement ‘who s to learn it’ (Florian, ‘marking opportunities, plann
leves fensure pedagogical principles Black Hawkins, 2011, Make feedback.
pupls are ‘appropriate reference to Types of Retrieval Practices?
“doing’quickly, resources which support this.
m"‘!’ ‘Reasons for, and details of
sitons poar i
Types of representation in
tasks?

5-90 mins | Share the LO and success criteria verbally, | Lsten to LO and success criteria and discuss the term Sharing criteria with learners, for
those who are using seesaw will also have it | database with your thinking partner. ‘example sharing the lesson
written on the first page. objective and success criteria.

Watch the demonstration of how to use 12E.
Explain the term database.
Introduce the J2E software.

30-40 Using the Information on J2E, create a “Children will work In pairs or independently and put the | Gaxvak

mins database using J2E. Go through the steps information about continents into 12€ to create a Information put on Seesaw
with children. database. (continent name, size,

population and number of
countries within).

Txiongk

Information put on Seesaw
(continent name, size and
population).
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Information printed out

(continent name and size).

5-10 mins

Have a general chat about the lesson with
lead questions linked to the LO and success
criteria.

Join in with the class discussion and self assess.

"Quality of questions/quality of
talk.

Self-assessment: written
against the success criteria.





