Appendices

Appendix 1: Observation schedule

Can we improve pupils’ quality of writing through student engagement with
model answers?

Context:
Engagement with the different stages of the lesson:

Level of engagement observed

Stage of lesson Pupil 1 (Low) Pupil 2 (Middle) Pupil 3 (High)
Teacher-modelled E.g. Level 5 — Level 2
assessment — Level 4 (changes

throughout session)

Writing task

Self-assessment

Improvement in
outcome

For each stage of the lesson the pupils will be levelled according to their engagement based
on their attention, effort and the quality of the work produced. See the following levels of
engagement and the summarised table below:

Ve INCIEREaEements Diverted attention and no effort, the pupil refuses to do the task

and is actively disruptive. The pupil develops poor or no work and displays negativity
towards the task. Little to no learning takes place (this will be identified in the focus group).

Level 2: Low engagement — No attention and low effort, the pupil is distracted, absent-
minded and displays no enthusiasm about the task, however the pupil is not actively
disruptive. Individual progress is limited and of a poor standard. Little learning takes place
(this will be identified in the focus group).

Level 3: Low-Medium engagement — Low attention and minimal effort, the pupil makes
some effort to stay on task but is easily distracted. The pupil produces the minimal work in
order to meet the requirements. The task has no meaning to the pupil and learning at this
level is superficial, the pupil is simply able to recall information (this will be identified in the
focus group).

Level 4: High-Medium engagement — High attention and moderate effort, the pupil makes
moderate effort to complete the task. The pupil is less easily distracted and produces an
adequate quality of work. The pupil recognises that the task has some meaning in terms of
improving their attainment and learning at this level will only be partially retained (this will
be identified in the focus group).

_ High attention and high effort, the pupil makes a sustained

effort to complete the task. The pupil display enthusiasm towards the task and is not easily
distracted. The pupil produces high quality work. The pupil recognises the benefit of
producing high quality work for their development, the learning at this level is meaningful
(this will be identified in the focus group).



Category

Level

Attention

Level 3: Low-
Medium

Effort

Low

Quality of work
produced

Minimal

Minimal




Interview questions

Appendix 2

Question

Pupil A

Pupil B

Pupil C

How did you feel coming into the
lesson?

What did you think of the lesson?

What did you think of the ‘mark
your teachers work’ task?
- Why?

Did it help you to go through the
‘mark your teacher work’ as a
class?

- Why?

How did you feel when writing your
(insert subject word here)?
- Why?

What did you find the most difficult
during the lesson?

Do you know what you need to do
to improve your writing, moving
forward?

- How do you know this?




Appendix 3: Reflection pro-forma

Reflection Pro-Forma

Using Gibbs Model:

1. Describe what happened during the lesson.

2. How did you feel about the lesson? What was the pupils’ response?

3. What was good or bad about the lesson?

4. Evaluation - What does the literature say about this situation?

5. Conclusion

6. Next steps / Action plan




Lesson plan for lesson study 1

Appendix 4

Time Activities/Methodology/Key Concepts Pupil Tasks Resources
(Teacher’s Role —including key teaching points and key | (Pupils’ role -including differentiation strategies, engagement (Including Health and
guestions) in formative assessment and homework) Safety requirement)
Opening 1. How many imperative verbs and adverbs can you 1. Pupils to contribute as many imperative verbs and 1. Method writing ppt.
phase (with think of? Science related. adverbs related to science as possible.
links to prior
learning)
1. Success criteria for method writing. 1. Discuss as a class the success criteria for method 1. Method writing ppt.
2. Mark your teacher’s work — poor example. writing. Hand out sheet containing the success criteria. | and success criteria hand
Teaching & 3. Class feedback using visualiser. 2. Pupils to mark the resource according to the school’s out.
Core 4. Mark your teacher’s work — good example. marking policy and the success criteria for method 2,3,4 &5. Method writing
Learning | 5. Feedback as a class — what were the good things? writing. ppt and mark your
6. Improve your own method using the drag force 3. Pupils to identify this is the poor example. Pupils to | teacher’s work examples.
method. share some corrections they made using the visualiser. 6. Pupils previous
4. Pupils to mark the resource according to the school’s methods.
marking policy and the success criteria for method
writing.
5. Pupils to identify that this is a good example and
verbally feedback why.
6. Pupils to rewrite their drag force according to what
they learnt using the success criteria.
1. Self-assess. 1. Pupils to assess their own work according to the 1. No resources needed.
2. Self evaluation www and ebi according to the success criteria and compare their findings to the
Plenary success criteria. previous written method.

2. Pupils to self evaluate and produce a www and ebi on
a post-it note.




Appendix 5: Resources for lesson study 1

Success Criteria

» Have they used capital letters?
» Is their spelling correct?
» Have they used punctuation?

» Have they started their sentences with
imperative verbs?

» Have they used adverbs to describe
how to do something?

» Have they avoided using words such as
‘Firstly' and 'Next'.

» Have they avoided using first person
words like ‘your'.

» Have they used nhumbered steps?

Mark your teacher’s work

Firstly, collectt all your equiptment and set it up.

Then, place the rular in the clam stand and match the
zero on the rular to the bottom of the spring.

attach the mass to the sprang.
After that see how long the spring has extended.

Then you can repet the experiment.



Mark your teacher’s work

Attach the mass to ‘rhe

Measure how much the spring

has

" :
eIy OUTU @ he experiment,

Mark your teacher’s work

1. Collect all the equipment and set it up carefully.

2. Place the ruler in the clamp stand and accurately line
up the zero on the ruler to the bottom of the spring.

3. Carefully attach a 100 g mass to the end of spring so
that it drops safely and the spring doesn't break.

4. Measure how long the spring has extended using the
ruler,

5. Repeat the experiment with 200 g, 300 g, 400 g, 500 g
and 600 g attached to the spring.

Mark your teacher’s work

1. Collect all the equipment and set it up carefully.

2. Place the ruler in the clamp stand and accurately line
up the zero on the ruler to the bottom of the spring.

3. Carefully attach a 100 g mass to the end of spring so
that it drops safely and the spring doesn't break.

4. Measure how long the spring has extended using the
ruler,

5. Repeat the experiment with 200 g, 300 g, 400 g, 500 g
and 600 g attached to the spring.



Appendix 6: Observation notes for lesson study 1 from both observers

Can we improve pupils’ quality of writing through student engagement with
g throug
model answers?

Context:
Engagement with the different stages of the lesson:
Level of engagement observed

Stage of lesson Pupil 1 (Low) Pupil 2 (Middle) Pupil 3 (High)
Teacher-modelled
assessment 5 L H

Writing task

L 2 3
Self-assessment

b 5 A

mpraygmenit U wvel 22> koveld  leveld ?level5  [hevel 5o ved O
9] ch stage of the lesson the pupils will be levelled according to their engagement based
on their attention, effort and the quality of the work produced. See the following levels of
engagementand the summarised table below:

— Diverted attention and no effort, the pupil refuses to do the task

and is actively disruptive. The pupil develops poor or no work and displays negativity
towards the task. Little to no learning takes place (this will be identified in the focus group).

Level 2: Low engagement = No attention and low effort, the pupil is distracted, absent-
minded and displays no enthusiasm about the task, however the pupil is not actively
disruptive. Individual progress is limited and of a poor standard. Little learning takes place
(this will be identified in the focus group).

Level 3: Low-Medium engagement — Low attention and minimal effort, the pupil makes
some effort to stay on task but is easily distracted. The pupil produces the minimal work in
order to meet the requirements. The task has no meaning to the pupil and learning at this
level is superficial, the pupil is simply able to recall information (this will be identified in the

focus group).

= High attention and moderate effort, the pupil makes

moderate effort to complete the task. The pupil is less easily distracted and produces an
adequate quality of work. The pupil recognises that the task has some meaning in terms of

improving their attainment and learning at this level will only be partially retained (this will
be identified in the focus group).

B EREEEEEEE Hich attention and high effort, the pupil makes a sustained

effort to complete the task. The pupil display enthusiasm towards the task and is not easily

distracted. The pupil produces high quality work. The pupil recognises the benefit of
producing high quality work for their development, the learning at this level is meaningful

(this will be identified in the focus group).







Appendix 7: Interview transcripts for lesson study 1 from both observers

Question [ Pupita’ PupilB i Rupll ¢ R e &
How did you feel coming into th txuted! | en S ? 5 H appy . g A
lesson? sk 5 jUy aence lm]ofy Juence as nMuss is H“'prf
a goool teaCher.
What did you think of the lesson? | [£ LOQS fun. It was fun and (t
w
dufferent. g hqo0ze

What did you think of the ‘mark
your teachers work’ task?
- Why?

| enjoyed it bceause |
Luced tolling nuss that

She was nrong.

| etijoyeol ot becawse
U was dufferent

It maole Ut oasierihan
normal .

Did it help you to go through the
‘mark your teacher work’ as a
class?

Why?

It explauns more of
what we need to do,

I agree.

res, lagree.

How did you feel when writing your
individual response?
- Why? “method,

Helped. take vk wp
another lerel.

Good to compeure anol
tnprove. And it Nelped
me to Unprore my

vococbuwlorny .

It nelped wontd oy
because we m"ﬁb

example frovm, mugg.

What did you find the most difficult

fuloing  adyrerbs thot

The Qgood teacher model
was Kard ast was

Self assessment angl

What did you think of the ‘mark
your teachers work’ task?
Why?

Did it help you to go through the
‘mark your teacher work’ as a
class?

Why?

How did you feel when writing your
( Mee 9?
Why?

What did you find the most difficult
during the lesson?

Do you know what you need to do
to improve your writing, moving
forward?

How do you know this?

during the lesson? make sense . ARficult to See Wnaokt l‘OMULS task.
WAS LWYoNng and nght
7 was s
Do you know what youneedtodo | Ye§ becouse this oS Yes as ot {ww VCJ |
i i , ag'be_.
::rl‘raprzo?ve your writing, moving comim i n_al i mere ano deowr on
- How do you know this? the board.

Question el Pupil A L | PupilB . [ PupilC "
How did you feel coming into the
lesson?
What did you think of the lesson? L=V -




Appendix 8: Reflection pro-formas from all researchers for lesson study 1

Reflection Pro-Forma

Using Gibbs Model:

1 Descnbe what happened durmg the lesson. i : _ 7_71 ';774 e B , £,
' Teacher e

ed pupLls ;i duscussun on success
Crntena for method wnt

Coucalrt ma,rK O'uf
teacners work got p upt,Lrucﬁg v‘g
actire pasticcponts Whicn

royement on previous waYK

2. How did you feel about the lesson? What was the pupils’ response?

[ folt the lesson was orgosused weld but theouttome
to oo your own Cimprove ) iwas tnalieng as.ut was a
repeated tasK. Pupds responses were van

wuthe Some
€ryoying Umprrvement and oThelS NGt wantug to renmee work

3. What was good or bad about the lesson?

Good = Pupuls were engagcd wkih ngh iivolvement v the
Mari

\ézm teachers work task (badand good
exoump (2)
Bad - Some p

puls were OFf tadk dunng‘ the udependent
wntuing Cast Of the LsSSon af they

pH want ko rewnte .
4. Evaluation - What does the literature say about this situation?
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busxmzwv%n d that ol e MtfthboAﬂ
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9. Conclusion)
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AL Sl S iy W
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6. Next steps / Action plan
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S
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Reflection Pro-Forma

Using Gibbs Model:

1. Describe what happened during the lesson.

Stortes — Lskh as MQI\A impZratwe vestos ond adwesks relak o R
Method wribuny Gs gssole . The success eotbestan wak coves ol nclebard
GAD wis &&d&t colleckvuel, . Puplk tHor morked thecor feaches's mrk,
mod e\CM?U and a Xou oanple | P"‘P'ls fed back on tHae isuald se s
maced tHhas work ccerdiny fo Hae guccess catenan . Aeprls Haan opped

chait Leosniny by cewrting o Ereviows mekirod.
2. How did you feel about the lesson? What was the pupils’ response?

s wese VR ‘“ﬁ*ﬁ‘d tn Hra stostes aad merlc APwe teackes's worlc
rock . Puf.(r cz’“obul qVr feedback shkh::s tlak e teadres bad o '€
Pupk vese deasly able to see tlAe second WMQ(‘— wos bektes and

Could explaca - Rupils wese alle ko assess ks previows metlod
and male cmprovemants-

3. What was good or bad about the lesson?

Ciood = Fupils wese wﬁu engaged i tla teaclars model answess
Clliisere oL talite vdznkia e miskakes ‘\CCM fo Ha successeritena
G_O_d = The gl ﬁ\ﬂum\% P‘?‘l sl—rg.&d off kask o(un,,\j tae Lesson .

“Thic (¢ HNJ!AGL(‘ to be due 4o He [ hoving miivnad & thoce,
was nob dhaldenged enougl.- Gl S ahey '

4. Evaluation - What does the literature say about this situation?
?u?l\s s\-rm,&d £ fack dw the (e-torile Hew nme tlod task . A(JU
A lWerakrure seardn o was believed ak bhas was due to Yeetask

lo.dt.us d«auu\a&- Mo'e ARO(@ W wllUh ke addoed MN"\S

Cornoord .

5. Conclusion
Overall  pupils u\wxacd with s marck Ypue kacher's work bask
anel comwmunicoied s usefuwlness du Bu wkesruiew - Howeser,

the pupilr wese Lmited by ke amount of cl«auu\ée, thas evacs
an u(\Prm LESUAR

6. Next steps / Action plan

\n HNL nact lesson s(-ud.ﬁ\’kn. PONS Wil e asked Vo wrge
an ervhre&s New prece of work ko avedd P“P'l‘ sh—ad;(:s
off 4ask as a resule of ke lack of cbaw‘\&n




Lesson plan for lesson study 2

Appendix 9

Time Activities/Methodology/Key Concepts Pupil Tasks Resources
(Teacher’s Role — including key teaching points, (Pupils’ role —including differentiation, engagement (Including Health and Safety
differentiation strategies and key questions) in formative assessment and homework) requirement)
Normal 10 minutes independent reading for pupils » 10 minutes independent reading for e Reading books.
and teacher. pupils and teacher.
Opening e RECAP Questioning lead by teacher. Pupils to engage with questioning.
phase » What is persuasive language?
(with links » Why is it used?
to prior » What other techniques do they use in
learning) travel adverts?
e Success criteria for individual response. Discuss as a class the success criteria for e Poor example
e Mark your teachers work — poor example. individual response writing in a ‘how’ handout.
Teaching e C(lass feedback using IWB. question. e Good example
& Core e Mark your teachers work — good example. Pupils to mark the teachers poor modelled handout.
Learning e Feedback as a class — what was good about response and to identify why it is poor. e Success criteria.
the example? Were all the points in the Pupils must then share the corrections they
success criteria met? made on the IWB.
e Write your own individual response using Pupils to identify the reasons the good
the examples for guidance and success example is better than the first exemplar,
criteria. they must be ready to give verbal feedback.
Pupils to write their own individual response
using the examples for guidance and the
success criteria.
o Self assess WWW and EBI. Pupils to assess their own work according to e Purple pen to assess.
the scucess criteria and compare their
Plenary findings to previous work.

Pupils to self evaluate and produce a WWW
and EBI for themselves.




Appendix 10: Resources for lesson study 2

Teacher modelled response EEDAL
EVIDENCE
QEVICE

the use of the personal pronouns make the N

reader feal the advert was writen for them. Lo
The use of these Techniques create more -
personal tone to the writin.

Teacher modelled response gEDAL
F ot
EVIDENCE
The travel advert includes a range of literary Device
techniques to persuade the reader to visit Anawsis
the place. The use of the personal pronoun Link

‘you’ in ‘you can hike a peak’ makes the
reader feel the advert was written for them.
The use of these techniques create a more
personal tone to the writing.




Appendix 11: Observation notes for lesson study 2 from both observers

Z
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For each stage of the lesson the pupils will be levelled according to their qngagemen

55

on;ithelr attention, effort and the quality of the work produced. See the fcllawmg leve
' nent and the summarlsed table below: ;

o ¢ Diverted attention and no effort, the pupil refuses to do theté;
“véiy dvis,f ptive. The pupil develops poor or no work and displays negativity
e task. Little to no learning takes place (this will be identified in the focus group,
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No attention and low effort, the pupil is distracted, absent-
a&s no enthusiasm about the task, however the pup|| is not actlvely,
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Can we improve pupils’ quality of writing through student engagement with

Context:

model answers?

Engagement with the different stages of the lesson:

Level of engagement observed

Stage of lesson Pupil 1 (Low) Pupil 2 (Middle) Pupil 3 (High)
Teacher-modelled iy =5y o) e n = 5 %
assessment — 3
Writing task

: 21 —>2|5—>4—S S
Self-assessment —

2 Lt S

Improvement in
outcome JL =23 S A = Y 5 — S

For each stage of the lesson the pupils will be levelled according to their engagement based
on their attention, effort and the quality of the work produced. See the following levels of
engagement and the summarised table below:

_ Diverted attention and no effort, the pupil refuses to do the task

and is actively disruptive. The pupil develops poor or no work and displays negativity
towards the task. Little to no learning takes place (this will be identified in the focus group).

Leve iment= No attention and low effort, the pupil is distracted, absent-
mmded and dlsplays no enthusiasm about the task, however the pupil is not actively
disruptive. Individual progress is limited and of a poor standard. Little learning takes place
(this will be identified in the focus group).

Level 3: Low-Medium engagement — Low attention and minimal effort, the pupil makes
some effort to stay on task but is easily distracted. The pupil produces the minimal work in
order to meet the requirements. The task has no meaning to the pupil and learning at this
level is superficial, the pupil is simply able to recall information (this will be identified in the
focus group).

¢ High attention and moderate effort, the pupil makes
moderate effort to complete the task. The pupil is less easily distracted and produces an
adequate quality of work. The pupil recognises that the task has some meaning in terms of
improving their attainment and learning at this level will only be partially retained (this will
be identified in the focus group).

High attention and high effort, the pupil makes a sustained
effort to complete the task. The pupil display enthusiasm towards the task and is not easily
distracted. The pupil produces high quality work. The pupil recognises the benefit of
producing high quality work for their development, the learning at this level is meaningful
(this will be identified in the focus group).




Appendix 12: Interview transcripts for lesson study 2 from both observers
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Appendix 13: Reflection pro-formas from all researchers for lesson study 2




Reflection Pro-Forma

Using Gibbs Model:

1. Describe what happened during the lesson.
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Reflection Pro-Forma

Using Gibbs Model:

1. Describe what happened during the lesson.
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Lesson plan for lesson study 3

Appendix 14

Time Activities/Methodology/Key Concepts Pupil Tasks Resources
(Teacher’s Role — including key teaching points and (Pupils’ role -including differentiation strategies, (Including Health and
key questions) engagement in formative assessment and homework) Safety requirement)
Opening 1. What is needed to describe a climate? 1. Pupils to contribute as many key features needed Powerpoint
phase to describe a climate as possible.
(with links to
prior
learning)
1. Success criteria for climate writing. 1. Discuss as a class the success criteria for climate Powerpoint and
2. Mark your teacher’s work — poor example. description. Hand out sheet containing the success resources
Teaching 3. Class feedback using whiteboard. criteria.
& Core 4. Mark your teacher’s work — good example. 2. Pupils to mark the resource according to the
Learning 5. Feedback as a class — what were the good school’s marking policy and the success criteria for
things? describing a climate.
6. Improve your own climate description using 3. Pupils to identify this is the poor example. Pupils
the sucess criteria for guidance. to share some corrections they made on the
whiteboard.
4. Pupils to mark the resource according to the
school’s marking policy and the success criteria for
describing a climate.
5. Pupils to identify that this is a good example and
verbally feedback why.
6. Pupils to rewrite their own climate description
(Tundra or Hot Desert) according to what they learnt
using the success criteria.
1. Peer-assess. 1. Pupils to assess peer work according to the Pupil books
2. Peer evaluation www and ebi according to the success criteria.
Plenary success criteria. 2. Pupils to peer evaluate and produce a www and

ebi in their books.




Appendix 15: Resources for lesson study 3

Mark your Teachers Work — Bad Example
Swansea is in wales and it is temperate which means it is hot cold rainy dry.

the Land varies allot + has mountains and forests and beaches, cities.
The rite clothes you need is everything cos the whether is all ways different?
Some animals are found in here are squirrels foxes And hedgehogs And there is plants like

bluebells, daisy's and daffs

Mark your Teachers Work — Good Example
Swansea is a coastal city located in Wales and is part of the United Kingdom. The UK has a
temperate climate, this means it is not too hot, cold, wet or too dry.

The landscape varies greatly and includes mountains, forests, beaches and cities.

The most appropriate clothing to wear would depend on the time of year as the UK have four
seasons.

Some animal species found here are squirrels, foxes and hedgehogs. There are also many plants

such as the bluebell, daisy and daffodil.

Success Criteria
e Where it is located and the type of climate it has.

Describe the landscape.

The clothing required for this climate.
e The animals and plants found there.

Use Geography Key Words
Expand your sentences.

Remember:
SP CP
PUNC Grammar



Appendix 16: Observation notes for lesson study 3 from both observers

Can we improve pupils’ quality of writing through student engagement with
model answers?

Context:
Engagement with the different stages of the lesson:
Level of engagement observed

Stage of lesson Pupil 1 (Low) Pupil 2 (Middle) Pupil 3 (High)
Teacher-modelled
assessment 5 =2 3 5 5
Writing task 6
Sl i = )

Self-assessment 5 5 5
Improvementin |),\c0( 75| ovel/ | level3=Llevel3 | Levad 5 Level 6.

outcome

For each stage of the lesson the pupils will be levelled according to their engagement based
on their attention, effort and the quality of the work produced. See the following levels of
engagement and the summarised table below:

— Diverted attention and no effort, the pupil refuses to do the task

and is actively disruptive. The pupil develops poor or no work and displays negativity
towards the task. Little to no learning takes place (this will be identified in the focus group).

12 Low engagement = No attention and low effort, the pupil is distracted, absent-
minded and displays no enthusiasm about the task, however the pupil is not actively
disruptive. Individual progress is limited and of a poor standard. Little learning takes place
(this will be identified in the focus group).

Level 3: Low-Medium engagement — Low attention and minimal effort, the pupil makes
some effort to stay on task but is easily distracted. The pupil produces the minimal work in
order to meet the requirements. The task has no meaning to the pupil and learning at this
level is superficial, the pupil is simply able to recall information (this will be identified in the

focus group).

Level i High-Medium engagement = High attention and moderate effort, the pupil makes
moderate effort to complete the task. The pupil is less easily distracted and produces an

adequate quality of work. The pupil recognises that the task has some meaning in terms of
improving their attainment and learning at this level will only be partially retained (this will

be identified in the focus group).

High attention and high effort, the pupil makes a sustained
effort to complete the task. The pupil display enthusiasm towards the task and is not easily

distracted. The pupil produces high quality work. The pupil recognises the benefit of
producing high quality work for their development, the learning at this level is meaningful

(this will be identified in the focus group).




Can we improve pupils’ quality of writing through student engagement with

model answers?

Context:
Engagement with the different stages of the lesson:
Level of engagement observed

Stage of lesson Pupil 1 (Low) Pupil 2 (Middle) Pupil 3 (High)
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For each stage of the lesson the pupils will be levelled according to their engagement based

on their attention, effort and the quality of the work produced. See the following levels of
engagement and the summarised table below:

Diverted attention and no effort, the pupil refuses to do the task
and is actively disruptive. The pupil develops poor or no work and displays negativity
towards the task. Little to no learning takes place (this will be identified in the focus group).

No attention and low effort, the pupil is distracted, absent-
minded and displays no enthusiasm about the task, however the pupil is not actively

disruptive. Individual progress is limited and of a poor standard. Little learning takes place
(this will be identified in the focus group).

Level 3: Low-Medium engagement — Low attention and minimal effort, the pupil makes
some effort to stay on task but is easily distracted. The pupil produces the minimal work in
order to meet the requirements. The task has no meaning to the pupil and learning at this

level is superficial, the pupil is simply able to recall information (this will be identified in the
focus group).

High attention and moderate effort, the pupil makes
moderate effort to complete the task. The pupil is less easily distracted and produces an
adequate quality of work. The pupil recognises that the task has some meaning in terms of
improving their attainment and learning at this level will only be partially retained (this will
be identified in the focus group).

High attention and high effort, the pupil makes a sustained
effort to complete the task. The pupil display enthusiasm towards the task and is not easily
distracted. The pupil produces high quality work. The pupil recognises the benefit of
producing high quality work for their development, the learning at this level is meaningful
(this will be identified in the focus group).




Appendix 17: Interview transcripts for lesson study 3 from both observers
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Appendix 18: Reflection pro-formas from all researchers for lesson study 3

Reflection Pro-Forma

Using Gibbs Model:

1. Describe what happened during the lesson.

Teacher provided pupuUs with A succesS cntenor N a .
naxndout;ﬁnw to tﬁﬂ,ﬁartaf tru lLsson. Next, theteacher did
@ recap onthe topuw dﬁ quzﬁ/w anrof APK on ey words.
Then, the teacher provi a good and bad
example 6 her mm wmcfartnmw mary, d,lJquo.Mi reAMEL .

2. How did you feel about the lesson? What was the pupils’ response?
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4. Evaluation - What does the literature say about this sntuatlon?
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5. Conclusion
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6. Next steps / Action plan
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Reflection Pro-Forma

Using Gibbs Model:

1. Describe what happened during the lesson.

The teackes pvokuzd success cribena on entvance to Ehe class.
Chan recapprd ke (imates wibh tha pupls and Cay subjeck
m“fi‘- literacp s The class Haan essessed tie. poor anal geoel examole

Har mack Schamt andh success coiber(a wese modeleel on baa Loard.

wbl Eha QRS Papils tan wrke i es | X ! A
i oo rv\ccgss e (r own description awd e ouses ﬂ _,

2. How did you feel about the lesson? What was the pupils"l'esponse? o
—Zn\i mﬁuls were en d on the (esson espec P VS poor
K shost niskaves en b boasd . ‘0 s were engay
?upals respondled weld to the pRer acsesSment aad engeged
Success qn{—er{q ; ; YNEo

3. What was good or bad about the lesson? T
Good — Changing ko peer assessment keph

Chreuglobl and tested helr enc “M- ey

g_ké_ v &Plk MM& ‘dis,é';!j,

Alscussion . L

4. Evaluation - What does the literature say abc

[Tha unclusion o cwuung. Ig:)
e

Work pronm scrascl o,
WAk Lor s :l'uc(,u.







