In this essay I will examine theories of Assessment for Learning (AfL), and how AfL strategies can be implemented to improve pupil progress, as well as to help the students take control of their own learning. AfL is integral to the new curriculum for 2022, championed by Donaldson. These techniques assist learners to become ‘ambitious, capable learners’ (Donaldson, 2015). This is one of the four core purposes of the new curriculum for Wales. The new curriculum has a very strong emphasis on Assessment for Learning, and the Donaldson report, which inspired the change in the curriculum, states that involving children in Assessment for Learning ‘will encourage them to take greater responsibility for their own learning’ (Donaldson, 2015).

The class I have chosen to create the learning episodes for are a year 4 class containing 28 pupils. The school is in a very urban area, with little green space on and around the school premises. Many of the students are from low-income families, and the Free School Meal rate is around 65% for the school, and 70% for the class chosen. The class is mixed ability, with both More Able and Talented (MAT) and Additional Learning Needs (ALN) students present in the class. This presents challenges, in order to stretch the students while also ensuring all children are understanding and making progress. AfL is integral to this, as it allows the teacher to check the students understanding of their own learning. There are no EAL students in the class, and no students have Welsh as a first language. This class are generally well behaved, with only small amounts of occasional low-level disruption.

The learning episodes I am planning are not connected, however will fit within the overall scheme of work for the class. The episodes are planned to take place in the middle of the term, while the students are working on a topic entitled ‘Can we save our world?’. This topic focuses on the local area, as well as the wider issue of climate change and the personal difference individual people can make on the planet. Prior to my learning episodes taking place, the pupils will already have investigated the effect their lifestyles are having both on their local environment and on the world. They will also have discussed important elements of their local geography, with an emphasis on locations important to them, such as their houses or favourite places. The students will also have investigated their local areas impact on the wider world, finding out about important projects or people form their area and how they represent their country.

The first Area of Learning and Experience (AoLE) I have chosen to incorporate into a learning episode is the expressive arts, with a specific focus on music. The ‘What Matters’ statement I have chosen to base the learning episode on is ‘Responding and reflecting, both as artist and audience, is a fundamental part of learning about and through the Expressive arts.’ (Welsh Gov, 2019). This learning episode will fit into progression step 3, focussing on the achievement outcome of ‘I can reflect on how ideas are presented in creative works showing an awareness of traditions, forms, styles and genres.’ (Welsh Gov, 2019).

The second AoLE I have chosen to plan a learning episode for is Health and Wellbeing. The focal point of this learning episode will be the ‘What Matters’ statement ‘Our decision-making impacts on the quality of our lives and the lives of others.’ (Welsh Gov, 2019). This learning episode will be based within Progression step 3, using the achievement outcome ‘I have developed an awareness that decisions can have wide implications at a personal, local, national and global level, including legal and ethical.’ (Welsh Gov, 2019). 

The final AoLE I have chosen to plan for is Humanities. My chosen ‘What Matters’ statement is ‘Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves.’ (Welsh Gov, 2019). This learning episode will be focussed on progression step Three, specifically achievement outcome ‘I have experienced enquiries focusing on my locality, Wales and the wider world in the past and present.’ (Welsh Gov, 2019). 

The Key principles of Assessment for Learning (AfL) lie in the process of formative assessment. Formative assessment can be described in three aspects; an evaluation of where the learner is now, where they are going, and how they will get there (Wiliam, 2009, pp12)
This process is undertaken throughout the learning, as opposed to summative assessment, which is only undertaken after the learning has taken place. This allows both the learner and the teacher to adapt their learning and teaching as the lesson progresses, which may allow for a higher level of learning being accomplished. To this end, employing assessment for learning in the classroom has been proven to add up to eight months extra learning in the school year. (Wiliam, 2009, pp6) However, this has been shown in the same study to cost up to two thousand pounds per class, which may not be achievable in all settings. However, this is one of the cheapest ways of adding extra learning to the pupils’ time. Assessment for Learning should be used foremost to promote the pupils learning and should not be used just as a way to gather data or information. The assessment must be used to improve the ways in which the students understand their progress and know what they must do next to succeed. It can only be called formative assessment if it is actually used to adapt the learning in the classroom. (Black and Wiliam, 2002)

The new curriculum, developed with professor Graham Donaldson, has assessment for Learning as an underpinning feature. Donaldson tells us that ‘Involving children and young people in assessment will encourage them to take greater responsibility for their own learning.’ (Donaldson, 2015, pp9). This is one of the key principles of Assessment for Learning, allowing the children to see their own progress and decide for themselves how they are doing. With this underpinning the curriculum, the welsh government can hope to see an increase in learning time in the classroom, as outlined by Black and Wiliam. Almost all research conducted into Assessment for Learning has proved to have a positive outcome, as seen in Hattie’s meta-analysis of achievement, which concluded that providing formative evaluation to students gave a 0.9 effect size when formative evaluation was employed. This is a high-very high effect size. (Hattie, 2009, pp181) However, this meta-analysis is comprised of only thirty studies, a small number in comparison to others in this book. It can be concluded that this result may not be as reliable as the results may look.
 
This is not to say that only formative assessment should be employed in the classroom. In order to facilitate the maximum amount of learning, summative assessment also has its place. Summative assessment can help to follow childrens’ progress over a long period of time, for example as they move throughout the school. This can also be used to encourage children, who may not see themselves as learning anything, however their summative assessment results show that they are. This gives them a confidence boost and may help spur them on in their work. This is supported by Grigg, 2010, who says that assessment of learning can be used for both a measure of the childrens’ progress and to mark their achievements (Grigg, 2010, pp372).

Feedback is one of the four elements of AfL. The others are sharing criteria, peer and self assessment, and quality of questions. Feedback is seen by many, including D. Royce Saddler, to be one of the most integral elements. This is because he states that teachers must focus on the reliability of the students work, rather than the validity. By giving the learner feedback on their work as to how they could improve, rather than a score, the learner is informed on how to make their work more reliable rather than more valid in the eyes of the teacher or school. (Sadler, 1989). Information of this kind has led to the formation of the AfL strategy ‘Comment-only marking’. This involves not giving a score for any work done, not handing out marks of quantitative value, rather giving constructive verbal or written feedback on how to improve their work in a measurable way. This stops the student from believing they hve done ‘good’ or ‘bad’ against their peers, only a reflection on how they have done when measured against themselves. This should reduce competitiveness in the class, and allow the pupils to reflect only upon their own work and not how their work is measured against others. This strategy helps the lowest-achieving students most, as they may previously have been downhearted by their results against the rest of the class. A comment on how they have performed, considering their effort and previous ability, will be far more helpful to them than a number. However, in that same tone, high achieving students may struggle to adapt to this way of marking. High achieving students often feel their achievements most lie in being the top of the class, even if they did not try their hardest. Receiving a comment may help them to realise that their effort and attitude towards the work is more important than the grade they receive. Therefore, all pupils stand to benefit from comment-only marking. 

Another strategy for formative assessment is that of employing a ‘no hands up’ policy in the classroom. This strategy is championed by Professor Dylan Wiliam. The effectiveness of this strategy has been shown in classrooms in both primary and secondary schools, with all learners but particularly lower achieving pupils. In a documentary in which Wiliam implements this strategy in a secondary school, he states that the no-hands up strategy encourages all pupils to pay attention at all times, as they may be called on by chance at any point. This leads to higher attention in class, as well as allowing every pupil to have the chance to answer, not just those who are eager or confident in class. ( The Classroom Experiment (2010)). However, as with the previous strategy, high achieving pupils were seen to struggle with this method. They struggled with not being able to display that they knew the answers to the questions, while others were called upon and could not answer. In the documentary, this led to disruption from those students, and affected the learning of the class as a whole. This could be an issue in the classroom, and to be able to negate it may mean having to implement the process slowly, so All pupils have a chance to become accustomed with the new policy rather than being told to just comply with it. This may help to reduce disruption once the plan is put into place.

The first learning episode I have planned is based in the ‘Expressive Arts’ Area of Learning and Experience. I have chosen this AoLE as it is a topic I personally have lots of experience in this AoLE, in all of the aspects involved. I decided to specifically focus on the music strand of the AoLE, with a focus on the local music of the area of the school. This is because it is important for the pupils to have varied representation of their local area presented to them, in order for them to properly understand their area. The aim of the learning episode, in the context of developing the pupils learning, is to allow them to see how their local area can be represented in different forms, including song, and to see how the style and traditions of the era are used and respected in this context. This learning episode will take place over the course of a one-hour lesson. In accordance with the new curriculum, this learning episode is linked to the what matters statement of ‘Responding and reflecting, both as artist and audience, is a fundamental part of learning about and through the Expressive arts.’ (Welsh Gov, 2019). This links to the lesson as the pupils will be exploring how to respond to a song, in the context of their local environment. This lesson is for a year four class, and as such is based in progression step three in the curriculum, specifically the achievement outcome ‘I can reflect on how ideas are presented in creative works showing an awareness of traditions, forms, styles and genres.’ (Welsh Gov, 2019). I have chosen this lesson to support the pupils oral speaking technique, as well as helping them to build their confidence. Some pupils in this class have issues with self-esteem and confidence, and this type of group presentation activity could help to build themselves up and make new friends.

The AfL strategies I will use in this lesson are the Snowball technique, the use of individual mini whiteboards and the use of thumbs to convey understanding. These strategies are designed to work with all ability groups, as this is a mixed ability class. During the introduction to the lesson, the pupils will use a mini whiteboard each, to convey their opinions on a song the teacher will play to them on the carpet. They will be given no context for this song, as this may cloud their judgement when deciding what the song may be about. After the song is played, students will have a minute to decide alone what the song is describing, before holding their whiteboards up to the class. The use of the whiteboards is effective because pupils will not be able to see each other’s work, and therefore will not be able to not participate with their own ideas. This helps all ability groups as it allows the teacher to see how much the pupils understand in an easy way.
[bookmark: _GoBack]In the main portion of the lesson, the pupils will investigate the artist and song played, to be able to them discuss their thoughts on the piece’s representation of their area. They will use the snowball AfL technique to then combine their ideas, until there are two large groups which will them present their ideas to each other and the teacher. Thumbs will them be used to see wether the pupils think this song is an accurate representation of their area. This learning episode will lead to another learning episode in which they use the song as a stimulus to create their own songs, with their representations of the area.
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