[bookmark: _GoBack][bookmark: _Int_r9VYePjG]A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Student number: 2206817
Introduction:
[bookmark: _Int_7aIUWwxV]  The question that I will be analysing during this research piece is what are the next teaching and learning steps for an individual or group of learners that are taken after observing a critical incident within the classroom? To do this, I will be taking on the role of an observer to try and identify a critical incident which I will then go on to analyse. I will then use this critical incident to identify and evaluate the next steps that would be taken by the teacher as a result. I plan to use extensive research and take part in substantial reading in teaching and learning theories to explain the theory behind the critical incident and possible explanations for why it occurred.
[bookmark: _Int_h2uRiu4u][bookmark: _Int_KpCXkgPy][bookmark: _Int_mMDCbTGQ][bookmark: _Int_6DdHCcj4][bookmark: _Int_NH1MdfA3][bookmark: _Int_E9FvDePR][bookmark: _Int_2a8K7hFG][bookmark: _Int_gxIiIqLb]  According to Tripp (2002, p. 8) a critical incident is an incident that happens that we as education practitioners would deem as critical through judgement, he describes it as “an interpretation of the significance of an event.” It can be anything that could happen within a classroom, but it depends how you analyse and judge the situation as to whether you see it as a critical incident or not. A critical incident does not have to be something negative; it could be something you observe that works well. Sometimes you do not see something that happens as being a critical incident initially until you take the time to look at the underlying concepts of the situation. Critical incidents and the process of identifying and analysing critical incidents are important for teachers as practitioners as they allow us to be reflective on our own teaching practice and it allows us the opportunity to improve and amend our already existing methods where necessary. Tripp states (2002) that there are 2 steps to identifying critical incidents, step one is recording the event; where it took place, what happened, etc, and step two is to explain why it happened using existing theories.
The role of critical reflection:
[bookmark: _Int_7Elmsyui][bookmark: _Int_QEobhW4V]  There are many models created by education practitioners that help with critical reflection. One reflective model which has significant research behind it is Brookfield’s model of four lenses (1998). The four lenses that he uses to show the different perspectives of reflective practice are autobiographical, students, colleagues and theoretical. Reflecting on our practice through these four lenses helps us to realise that our assumptions are not always the truth of the situation. When we let go of these assumptions, we can use others' views on our incidents to improve our own practice.
  The first lense, autobiographical, proves that a lot of our choices as teachers come from what we experienced as learners during our own education. Brookfield states that according to Denlico and Pope when asked to explain why they favour using certain teaching methods “frequently they evidence their choice of method, for instance, by reference to a formative experience of their own, whether it be a positive one which they seek to emulate for their students or a negative one which they strive to avoid reiterating for others.” (1990, P.156)
  The second lense in Brookfields model (1998), Our learners’ eyes, analyses the effect our students’ response has on how we review our teaching practices. He delves into thinking about how our learners often interpret our ideas and actions in the way that we wish them to but how also sometimes our words and actions are misinterpreted by them or give a different meaning to them. Even comments that we make without thinking unintentionally resonate with our learners and take on a meaning we did not intend. There is a fault with using our learners as a perspective of reviewing our own practice, which is that they are often hesitant to be completely honest with us through fear of what the response or repercussions of their honesty would be.
[bookmark: _Int_klRHn6Yi][bookmark: _Int_KgZ9Ocfo][bookmark: _Int_VD7pE99J]  The third lense in Brookfields model (1998), our colleagues, states that by sharing our experiences of events and instances that happen within our own classrooms with other practitioners in our profession, they will then share their experiences dealing with similar crises and dilemmas which we can use to improve or expand on our own teaching practices. It is also likely that by asking multiple people you would get a wide variety of responses that could be tested with learners to find a successful method to deal with certain situations. Brookfield recognises that “although critical reflection often begins alone, it is, ultimately, a collective endeavour.” (1998, P.200) This statement acknowledges that although our reflection starts by us observing an incident and thinking of possible reasons and solutions, by asking our colleagues it gives us a unique perspective, as an outside view, of the incident and they can provide valuable to help produce solutions as a collaborative effort.
[bookmark: _Int_vRsIyIfg]  The final lense in Brookfields model of reflective practice (1998), theoretical literature, discusses the impact research into existing teaching and learning theory can have on how we reflect on our own practices. He states that by reading can help us see that what we viewed as our own failure within the classroom can be a result of multiple other factors. This helps us realise that not every incident that happens in the classroom is through our own fault and that sometimes we must look at the wider picture to locate the problem and find a suitable solution. 
Observation school and class context:
[bookmark: _Int_lr1G6BOW]  I carried out my observations in an English medium primary school located in the Bridgend area. The school caters for pupils between the ages of 3-11. At the time the observation was carried out the school were providing education for approximately 500 pupils from their surrounding area. I had the opportunity to observe a year 6, year 3 and year 1 classroom across a period of two days. My critical incident was observed in a year 6 classroom. The lesson took place at 10 am, so it was during the first lesson of the day. The teacher had established a seating plan where the pupils were spread out across 5 tables. There was 1 teacher and 1 learning support officer present in the classroom throughout the period of the lesson. There was a pupil present in the class that needed additional support and had been seated on the table at the front nearest to the teacher and the teacher was continuously checking their engagement throughout the period of the lesson.
[bookmark: _Int_TzG86k5B][bookmark: _Int_D64QSGKf][bookmark: _Int_areNq4rL][bookmark: _Int_w5xYtJ3I][bookmark: _Int_f0e0mX0P]  In line with the British Educational Research Association, BERA (2018), I will keep the name of the school and the teachers and pupil's names anonymous throughout my research and will instead refer to them, for example, as Teacher A, B, C and Pupil A, B, C etc to respect their privacy.
Critical incident:
[bookmark: _Int_fAxhJmnB][bookmark: _Int_RlrM47uh][bookmark: _Int_il4H6YIY]  The critical incident that I observed happened during a year 6 lesson in the morning where the pupils were working on rounding to tens, hundreds, and thousands during a maths lesson. After Teacher A had explained what they would be working on and explained the task that the pupils would be doing, the pupils were given a task where they had a choice of different difficulty work sheets called the chilli rating system, ‘medium’ being the easier sheet, ‘hot’ was more difficult and ‘spicy’ was the most difficult and they were able to decide by themselves which worksheet they thought was the most suitable for them. This method of separating worksheets was used throughout other classrooms in the school also. They had the option of trying one worksheet and then swapping to a different one if they were finding it too easy or too difficult for themselves. The critical incident that I observed was that pupil A had made the decision to work on the ‘spicy’ worksheet and straight away after starting on the first question put their hand up to ask for help from the teacher. Teacher A came over to the pupil and suggested that if they were finding it too difficult straight away maybe they should re-consider which sheet they should be working on and try the ‘spicy’ worksheet instead, but Pupil A said that they wanted to stay on the difficult sheet. After completing the task, they then marked their own work with teacher A asking the Pupils for the answers as they were marking rather than just calling the answers out for them. Fortunately, when calling on the pupils to answer the questions Pupil A answered any questions asked to them correctly proving that they had understood the work.
[bookmark: _Int_pC3kZlGn][bookmark: _Int_9k4ERXMP][bookmark: _Int_Jj4Z6gcF]  When looking at this critical incident with regards to the four purposes for learners it demonstrates pupils being ambitious, capable learners who set themselves high standards and seek and enjoy challenge as pupil A clearly showed that they were committed to pushing themselves to do the most challenging work that they could. (Gov.Wales, 2015)
Literature review:
[bookmark: _Int_xHiI6HIh][bookmark: _Int_Umbnxt0E]  When analysing the critical incident that was observed by the researcher, there were many different areas of exploration that would be able to be explored including; assessment of learning and the pedagogical Professional standards of differentiation and reflection on learning. (Gov.Wales, 2017). The researcher investigated extensive research in the educational field to find theories linking to and potential explanations for the critical incident.
[bookmark: _Int_o2ek6Sg4][bookmark: _Int_GLN3aGuP][bookmark: _Int_C8twIinr][bookmark: _Int_GLre7Q59][bookmark: _Int_2VUvNfGh][bookmark: _Int_aHsfCbxR][bookmark: _Int_sz4RLpeV]  Assessment for learning is an especially important aspect of the teaching profession. There are multiple methods of assessment for learning all which have their individual benefits on the teacher and the learner. One method of assessment for learning the researcher noticed being used during the observation was the use of peer marking within the classroom.
[bookmark: _Int_kgGM15lh][bookmark: _Int_WHcoqUBA][bookmark: _Int_z4vh5mTK][bookmark: _Int_glwdUyRm][bookmark: _Int_VffEh0PQ][bookmark: _Int_qAtXLEDY][bookmark: _Int_COrqA8Oy][bookmark: _Int_ZRS0iGrw][bookmark: _Int_K7iiirIQ][bookmark: _Int_bcTm7k6H][bookmark: _Int_tvfYxWcr][bookmark: _Int_EUgf9LA1][bookmark: _Int_JeZUOq3a][bookmark: _Int_0NTcMK7r]  There are four characteristics of assessment for learning which are; questioning, feedback, the formative use of summative assessment and peer and self-assessment (Flórez, M and Sammons, P. 2013). Questioning is an important part of AfL, however the questions need to be of a good quality meaning that they are challenging enough for the pupils and that the pupils are given a sufficient amount of time to think about their answers to the question. Use of good quality feedback has been proven through studies to increase test results as a method of assessment for learning. A study that was carried out shows that pupils who were given comment-only marking without being given a grade went on to receive on average higher grades than students who had been given marking-centred feedback (Flórez, M and Sammons, P. 2013). Good quality feedback is used as a positive tool for; improving learning, raising achievement, changing classroom practices, and clarifying learning criteria showing that it has positive effects for both the teacher and the learner. Peer and self-assessment are methods that provide students with more responsibility over their own work and their own successes. This method of assessment of learning can prove more difficult as most students find it hard to think of their own work whilst also thinking of their aims to achieve their success criteria. The most common methods of peer and self-assessment are “self-marking, paired marking, plenary self-evaluation, self-assessment journals, traffic-lighting, question setting, comment-only marking, concept mapping, colouring squares for goal statements and jigsawing.” (Flórez, M and Sammons, P. 2013. P. 10). The final method of assessment of learning is the formative use of summative assessment. A lot of practitioners believe that formative and summative assessment are 2 completely different types of assessment that do not coincide in their use, however, others believe they are complementary when used together. Formative assessment is used to help inform what can be done to help support the learning and summative assessment is used to check what has been learnt. Due to teachers stating that they felt they used these 2 methos side by side in their daily assessment methods, more time and research was out into finding new ways to use them both together as a new form of assessment for learning. As a way of trying to merge the two researchers have used methods such as;
[bookmark: _Int_5Rypohhf]“Fostering students’ involvement in reviews of summative assessments; preparing for exams by asking students to formulate their own questions, asking them to discuss these with one another; reviewing examination results collectively; peer assessment of summative assessments; and traffic-lighting.” (Flórez, M and Sammons, P. 2013. P.11).
[bookmark: _Int_WD1rNWVz][bookmark: _Int_nlSx3OXf][bookmark: _Int_iXu7hDQg]  Assessment for learning is important because for the teacher it gives a valuable insight into the pupil's knowledge and understanding of the lesson content. From this the teacher can then assess if any pupils will need additional help with the topic or if the subject has been covered extensively enough to move on from it. Assessment for learning also provides benefits for the learners as it gives them some control over their own learning and helps to give them a better insight into what their aims are and how they are going to achieve them. (Steele, A. 2019).
[bookmark: _Int_9TI92v2X][bookmark: _Int_yDOphtWo][bookmark: _Int_LjYvS4oG][bookmark: _Int_OMTRIoaQ][bookmark: _Int_QlHN2jx3]  During the observation, the researcher witnessed a great example of differentiation. Differentiation is when the teacher adjusts either the content of the lesson, how it is delivered or the expectations of the learner to cater for all pupils regardless of what level in their learning they are at. Differentiation is a term that in most teacher's mind is linked to mixed ability teaching (Bearne. 1996). Differentiation is a particularly important part in lesson planning and is also an important part in being inclusive so all pupils can achieve their own personal goals through various methods. Making sure as a teacher you are inclusive through using methods such as differentiation is particularly important for a few reasons. The Centre of Studies for Inclusive Education (CSIE) explains inclusion as;
[bookmark: _Int_o0IHr1DZ]‘Inclusion means enabling all students to participate fully in the life and work of mainstream settings, whatever their needs. Inclusion may also be seen as a continuing process of breaking down barriers to learning and participation for all children and young people. (CSIE, 2002b).
[bookmark: _Int_jsLP6JM2][bookmark: _Int_qZx27AZQ][bookmark: _Int_bxu96iQ2]  Differentiation is a way of breaking down these barriers that they talk about in their explanation as all pupils learn in diverse ways and some methods that work well with certain pupils or ability groups may not work as well or at all for other pupils and ability groups. Differentiation is particularly important when planning for groups that include additional learning needs (ALN) pupils as they will often need some extra assistance and/or alterations made to the lesson plans to suit their needs to help them also achieve their goals and succeed.
[bookmark: _Int_f38C8bTH][bookmark: _Int_PHyrPtZv]  The critical incident that was observed by the researcher had a focus on reflection the pedagogical teaching standard of reflection on learning as the pupils were enabled to pick their own level of difficulty worksheet to work on which required them to reflect on their own learning so as to decide what level they feel they are at. In the QTS professional standards it states; “In planning, the teacher demonstrates awareness of the importance of encouraging learners’ reflection and evaluation around behaviours and outlooks for learning.” (Gov.Wales, 2017). Reflection on learning will also be a great method of achieving the pedagogical aspects of the new curriculum proposal such as; “Good teaching and learning challenges all learners by encouraging them to recognise the importance of sustained effort in meeting expectations that are high but achievable for them” (Donaldson, G, 2015). Encouraging learners to reflect on their own learning will help to achieve this goal as reflection on what they have learnt, how they learnt it and how well they feel the learning experience went will help them, and the teacher, plan the next steps for them to meet their learning goals and also to evaluate whether the goals that have been set for them are achievable or if they may need amending slightly to suit the learner where they are in their learning at the time.
[bookmark: _Int_FXY87WPw][bookmark: _Int_DKp0usYm][bookmark: _Int_pIQIJwbR][bookmark: _Int_IdOwbvqS]  There are many benefits to reflection on learning. According to Cross (Cross, L. 2018), one of these benefits is that by allowing pupils to reflect on their own learning it gives them more responsibility to take charge in their learning. It allows them to focus on both their strengths and their weaknesses throughout all the AOLE’s. Another benefit to encouraging reflection on learning is that it provides valuable feedback for the teacher to assess if they would use the same methods again depending on if it worked well or needs amending, benefiting both the pupils and teachers. Although highlighting the importance of reflection for learners, Cross also emphasises the potential difficuty for the learners to be able to reflect successfully on their learning experiences. Tips for making it easier for pupils to reflect on their learning are; to allow time for the learners to reflection during lessons, encourage it a habit so that they get used to reflecting regularly whether it be through verbal reflection or something as simple as using a traffic light system (green – good understanding, yellow – medium understanding and red – did not understand) after completing their work and encourage opportunities for one to one conversations with the pupils for them to be able to explain whether they understood the work/task they had completed. 
Reflection/evaluation and next steps:
[bookmark: _Int_Tuic2Rn7][bookmark: _Int_GuXKRJy5][bookmark: _Int_6z80Wq6F][bookmark: _Int_P7Lrdr3O][bookmark: _Int_SipxCFL1][bookmark: _Int_eXr09jt6][bookmark: _Int_l0hyhYSt][bookmark: _Int_wquaoTyl][bookmark: _Int_pGqVc5qK][bookmark: _Int_wkhUfElX][bookmark: _Int_AEGQBKg3]  Through reflection on the teaching and learning methods used during the critical incident that I observed, moving forward, there are steps I would take to improve my teaching practice. As the critical incident I observed focused a lot on the method of differentiation used within the lesson and how that was distributed to the pupils I would look further into this field of research. The method of differentiation used, the chilli rating system, was highly effective and a much better way of differentiating than using the words ‘easy’, ‘medium’ and ‘hard’ when referring to the level of difficulty as this can be disheartening to some pupils who tend to work on the easier worksheets. This method could go unnoticed as a differentiation method to most pupils because of the substitution of words that are regularly linked with achievement and difficult for other non-related words. It also helps to limit any unhealthy competitiveness that could come from some pupils trying to for example try to do the ‘hard’ worksheet just because their friend is or because they want to try and impress the teacher. However maybe letting the pupils choose their level of difficulty themself could sometimes become problematic. It could lead to them either over or underestimating their own knowledge and ability and wasting valuable learning time doing work that is either too easy or too difficult for them realistically. Though this is a downside to this method of differentiating the pupils work, this method also does have the advantage that it is a method of student-led learning. Student-led learning is seen as a positive method as it allows the pupil to be in charge of their own learning and promotes learners being more self-aware (Promethean. 2019).
[bookmark: _Int_CIsS6UV5]  As research to further improve my teaching practice I would also continue to look into the various methods used for assessment of learning. This would help gage the level of understanding the pupils have before, during and after sessions so would help me as the teacher know where they are at with a topic. Developing this skill could also coincide with developing the differentiation skills as good assessment of learning strategies could give valuable insight into where the pupils are already at in their learning so could help when deciding what level of difficulty, they should be working towards. It would be helping to set challenging but also achievable and realistic goals for the pupils to work towards to aid their learning.
[bookmark: _Int_tjaDTTTW][bookmark: _Int_8OB9iHk0][bookmark: _Int_3lLWtfcD][bookmark: _Int_Hr4qEsUz]  A method I would take to try and achieve these next steps initially would be through classroom observation. I would take the opportunity to observe in other classrooms in the same school to see how other teachers within the school differentiate and how they choose which pupils do which levels of difficulty work. I would also then branch out even further and do observations in other schools to see what their differentiation methods are and how well they work for both the pupils and the teacher. After observing other education practitioners' methods of differentiating, I would then test any of the methods that I think would work successfully for my pupils and see how they work within my classroom and if they were successful for me. If they were successful, I would consider adopting them into my own teaching practices and depending on how well they fit in with my classroom setting adapting them to better suit my teaching style and/or my pupils learning styles.
[bookmark: _Int_mTRrjbkE][bookmark: _Int_TLyTvzIe]  I would set out to try and achieve these plans in a timescale of 1 school term to carry out the observations and then also try testing the new methods I had found from the observations out myself as I feel this would be a sufficient amount of time to realise whether the methods would be successful or whether I would need to amend the methods or continue researching.
Conclusion:
[bookmark: _Int_jYumk9aH][bookmark: _Int_ExwWE8ae][bookmark: _Int_G0bTLLM7]  In conclusion, the approach that I would take as a result of my observing a critical incident during my classroom observations would be working towards developing many teaching and learning skills in particular skills from the QTS professional teaching standards (Gov.Wales, 2017). The approach focuses mainly on the pedagogical refining teaching standard of differentiation through the development of the already existing ‘chilli’ system that is used within the classroom. The approach also continues to expand on the pedagogical influencing teaching standard of learners leading learning through the students having the potential of choosing their own level of difficulty worksheets and taking some control over their own learning as opposed to the teacher setting the expectations for the pupils. Another pedagogical standard that is covered by the approach is reflection on learning as the pupils would have to reflect whether they had made the right choices of which work they would do and where they are at with the topic as to whether they can try the more difficult work or not.
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