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CHILDREN’S PLAY: THEORY AND PRACTICE 
(ECEY4003/C)
Section 1
According to Holt (2017), one of the most important ways for children to learn and develop is through play. Children's play is considered to as their language because it allows them to express their thoughts and feelings in ways that they cannot convey vocally. Fun, uncertainty, challenge, flexibility, and non-productivity are all hallmarks of the natural desire to play. Every child, regardless of ability, race, or gender, has the right to play (Shree and Shukla, 2016). As a result, practitioners must allow children to play to pursue their interests while also allowing them to grow and explore.
Communication and locomotor games are non-digital games, according to Lai et al. (2018), and these games have an impact on children's well-being and learning. Problem-solving skills, behaviour development, motor skills, and social skills are all results of these games. Non-digital games such as communication or locomotor play, according to Scarlett (2005), are critical for children's physical, emotional, cognitive, and social development. As a result, these games help children to explore the world, develop new competencies, find their interest, what make them happy and prepare for the future and the real world.
Humans need to communicate in order to explore and express needs, hopes, fears and passions. (Kirshenblatt-Gimblett, 2016). Palmer and Bayley (2013) agree with Elks and McLachlan (2013) that communication play is crucial for children in order to develop children’s verbal, non-verbal and visual skills as well as communication play is involved in all types of play and definitely a feature of everyday contact in all communities. As result, children's primary mode of communication is through play. Hence, children's emotions, thoughts, values, and perceptions are communicated through play (Gaikwad, Lalitha and Seshadri, 2015). 
The early development of a child was compared by Vygotsky to that of a young animal. A young animal must develop physical tools in order to survive. Young children require the development of communication instruments such as language, stories, and works of art. Therefore, communication play helps children for their holistic development as play allows children to put their newly acquired language skills to use while also extending their vocabulary. Listening to others and interacting with adults and peers allows youngsters to fine-tune their speech sounds (Aubrey and Riley, 2019). Furthermore, Li, Quiones, and Ridgway (2017) defined communicative play as a link between children and adults as they connect through sights, sensations, and sounds, as well as the use of imagination as a powerful energy. Whitebread and Coltman (2015) support that communication play is not only language includes as well gesture, sounds, drawing, music, signs and etc.. Therefore, teachers, on the other hand, should employ communicative play in the form of activities like singing, tales, and poetry to motivate youngsters, according to Roe (2009). Grehan (2016) uses Singapore as an example, stating that in elementary school, children do not stream into different classes since they learn from other children and share various communication activities with children of various ages. 
The Children's Play Policy Forum (2019) stated that many children are overweight or obese, and that play may aid and provide physical and mental welfare to children. Any activity that involves moving the body from one location to another is considered locomotor play, according to Sahlber and William (2019), and locomotor play helps children attain crucial movement skills such as walking, running, hopping, chase, tag, hide and seek, tree climbing. As a result, adult needs encourage simple games like follow the leader or Simon Says, slow down, walk on tiptoe, swing arms can increase physical activity and skill development.
At the same time, Pellegrini (2009) gives definition for locomotor play as a movement of the child in any directions, involves activities that move the body from place to place. As well much of a child's physical activity might be considered playful since it is unrestricted by adult expectations, contains motor behaviours and routines, and bring positive affect to the children. Knight (2013) supports that child learn best when the child moves as well as different movements make children happy, and youngsters learn they improved by doing the same thing again and over again. Therefore, adults working with children need to plan locomotor play with combination with other different activities in order to meet the needs of all children and support children’s holistic development - socially, emotionally, physically and intellectually.
In fact, May (2011) agrees with Holt (2017) that there are a variety of reasons for the link between movement and communication, including the fact that children learn fine and motor abilities through play, and that motor skills help in the development of fine motor skills. As well Hay (2015) adds that the correct movements of the mouth to produce words are a child's best and most difficult motor skill. As a result, educators should employ communication play to help children develop communication skills such as body language, listening, and conversing. On the other hand, educators should employ locomotor play where children are able to feel free to move as children need freedom and space to express themselves. 
Section 2
Tomas and Lewis (2016) examine the views of previous philosophers on the importance of allowing children to choose their own play and the role of adults in children's play. Froebel, for example, stressed play as a child-cantered method of learning. Children learn by doing, according to Dewey, and they require the assistance of adults. Bruner also agrees with Dewey that children need adults to help them learn. Furthermore, Howard and McInnes (2012) reinforced their study's conclusions that children learn best when play is mixed with adult-led or child-led activities. Furthermore, according to Lei (2018), adults can assist children in playing by learning about their hobbies, interests, establishing a positive relationship, and providing an enabling environment.
According to Grundheim (2017), some children's activities can be classified as play – and some activities, such as switching from indoor to outdoor play, cannot be classified as playtime. As a result, Aminpour, Bishp, and Corkery (2019) define self-direct play as a style of play in which children freely pick what to play and build up their own rules for how to play based on their self-directed motivated interests. Self-direct play, according to Stixrud and Johson (2018), occurs when children work hard at something they enjoy and find tough, and then experience a state of flow in which their attention is entirely focused, and time passes rapidly. As a result, child-led play is a way for children to learn, and practitioners must recognise this through provision and encouragement in order to ensure that children's development progresses.
Moreover, according to according to Gascoyne (2017) and Aminpour, Bishop, and Corkery (2019) play is at the heart of Early Years programmes, although the way it is perceived may be quite different. Furthermore, research reveal that the self-direct play of children is crucial for the Early Years curriculum (Bruce, 2011). Play is directly linked to learning, according to Mainstone-Cotton (2016), yet educational ideas are sometimes convoluted, which leads to misinterpretations. Hence, Grindheim (2017) contends that play should be viewed as a requirement in early infancy, regardless of the implications, and that play should be guaranteed by everyone.
[bookmark: _Hlk95106025]What is more, Loris Malaguzzi, the founder of Reggio Emilia, adhered to John Dewey's primary concepts, emphasising the importance of collaboration between adults and children during play - only when an adult is present can a youngster participate in the learning and thinking process (Tomas and Lewis, 2016). As well Aubrey and Riley (2019) support Tomas and Lewis’ viewpoint, stating that children imitate what adults do and that adults play with children by modelling, showing, and telling. However, according to Gray and MacBlain (2015) it is important to have a balance between adult-led learning activities and child -led activities to let children to explore their own ideas, play with resources, and express their imagination and creativity. Therefore, the adult's role in children's play is critical in encouraging play and embracing development and learning.

In addition, Bruce (2011) points out that when adults are with children, they must get down on their level and see the world through children's eyes. Feldman (2000) states the same point of view that children need to be surrounded with adults who know how children learn and develop as well as children need caring and positive role model as adult should offer to children excitement and meaningful learning experience through play. On the other hand, McInnes et al. (2011) contacted a study focused on practitioners' perceptions of play and learning, how this can affect their pedagogical interactions with children, and how children distinguish between play and non-play activities. The study's findings revealed that the most effective settings combine adult-led and child-led activities. 
Furthermore, adults can utilise the play cycle to learn how to encourage children to play. Play cycle involves: Spaces, objects, and images are all examples of metaludes. Cues include a glance, a gesture, a vocal invitation and etc. Return: a child's, a playworker's, the environment's, and one's own response. Mats, stones, rope, tyres, hedge, building, designated space, fence, and so on are examples of frames. Flow happens when a response and a frame are present. Annihilation: the child decides to put an end to it and move on (Sturrock and Else, 1988). Dowling (2014) believes that adults can participate in the play cycle only if they provide children with options and opportunities to take responsibility for their behaviour.
Play may be most effective when it is viewed as a method of approaching a task and is based on a child's definition of play. Previous research has found that children define play by observing cues in their environment, one of which is the presence of adults: When an adult is present, children appear to be less inclined to characterise and approach an activity as play. The way adults interact with children is thought to have an impact on children's usage of this cue. This research looks at adult–child interactions in early childhood classes to see what factors influence children's usage of this cue (McInnes et al.,2013)
In the early years, effective teaching appears to be one in which the adult takes on a variety of responsibilities, from guiding activities to allowing the child to take the lead. According to the findings of the Researching Effective Pedagogy in the Early Years (REPEY) project (Siraj-Blatchford et al. 2002), effective settings combine adult-led and child-led activities, and adults must engage and interact with children while expanding on their own activities. What us more according to the findings, children go through various stages of holistic development, each of which necessitates either adult involvement or child-led play. Therefore, the practitioners should strive for a balance of adult-directed and child-initiated activities when providing high-quality experiences for young children. Of fact, these ratios are adjustable, based on practitioner judgement and each child's specific needs.

Section 3
Early years practice includes a requirement which in order to support each child practitioner needs to observe the child to understand each child development and learning, assess progress and plan for the next step (Palaiologou, 2012). Siraj-Blatchford et al. (2002) agrees with Palaiologou that observation is the link between practice and theory in which practitioners demonstrate what they understand about the child. 
An observation method for the foundation phase is Profile observation that is a summative assessment method, combines observations and formative assessments to create a comprehensive picture of children's growth and ability in important areas. Observation in the Foundation Phase is an important part of daily practise. (Wales Government, 2015). Observation is also at the heart of the Foundation Phase in Wales, according to Thomas and Alyson (2016). Practitioners who work with children are required to observe them on a regular basis. Making a frequent profile of children's behaviour is critical for identifying behaviour trends and changes, both bad and positive. As a result, practitioners could use this profile to assist them in considering children's voices, needs, and experiences. Cotton (2019) states that the child is a main stone that encourages observation because it allows adults to see the world through the eyes in order to understand how the child feels, sees, and thinks.
The purpose of the Foundation Phase Profile is to assist the practitioners during their assessment of children’s learning and development during nursery year at the end of Early Years Foundation Phase as well as the profile encourages practitioners to provide all children with a developmentally appropriate comprehensive curriculum. A profile's structure of the observation consists of four leaning areas in two sets of skill ladders: personal and social development, well-being and cultural diversity, language, literacy, and communication skills, mathematical development, and physical development are all covered by the profile's two sets of skill ladders. The skill ladders are to employ at the start of the phase, but the Full Profile allows for teacher assessments at the end. In addition to facilitating summative assessments at statutory milestones, the profile provides a nationally Foundation Phase outcomes and progress data (Wales Government, 2015).
Practitioners must have the abilities like listening, recording and being objective, necessary to contact a Profile observation, according to the paper The Early Years Foundation Phase (2017). Therefore, practitioners need to take into consideration each child's emotional well-being that has a significant impact on how children develop, including children ability to learn, communicate, behave, be curious, and cope with new situations (Waters, 2016).  
Advantages of Profile observation are following: the skill ladders in the profile help assess the abilities of very young children and those in the early stages of development. As a result, the profile is appropriate for use in settings and nurseries, and it is a crucial aspect of documenting children's progress from the Foundation Phase onwards. Using the profile can assist practitioners in planning the next steps in learning (Welsh Government, 2015)
Disadvantages - Observation captures what is happening right now without providing a history of what has happened previously. To get a complete image of the child, observations must be combined with other evaluation approaches. Meetings with other practitioners in the environment, as well as parents and experts, can provide information and evidence that observations cannot capture (Tomas and Lewis, 2016). 
Rather than focusing on Foundation Phase outcomes or putting children to fit within the prescribed profile it is vital to focus on children's achievements versus curriculum skills and details of how they might go forward in order for formative assessment to be meaningful (Welsh Government, 2011). Dr Hopps et al. (2019), in contrast to the Welsh Government, believe that observation stresses practitioners since practitioners are typically preoccupied with the targets and outcomes derived from the national curriculum and national policies.
What is more, Montessori believed in a planned learning environment, according to Palaiologou (2012), who writes about theories of observation. Froebel, like Montessori, believed in active learning and the holistic development of the child. Susan Isaacs adopted Montessori's philosophy of understanding children's intellectual development through careful observation. Piaget, on the other hand, studied youngsters and felt that they grow through schematic play. While Vygotski felt that youngsters will be able to do for themselves what they do now tomorrow. Therefore, children should be involved more from an early age, and this is part of the learning observation process. Article 12 of the United Nations Convention on the Rights of the Child provides that a child has the right to express an opinion and have that opinion considered in any matter or procedure that affects the child. Sharing the child's record with them is a great way to celebrate their accomplishments and talk about their future ambitions (West Sussex.gov.uk, 2015).
Section 4
According to Gray (2018) the ability to play freely is crucial in encouraging learning in children. Children's learning depends on their ability to direct their time and energy without intervention, input, or judgement from adults. However, observing children's behaviour during play has been shown to be a significant part of helping practitioners understand how children learn and develop their cognitive, social, and emotional skills. (Coelho el at., 2017). Sahlber and William (2019) agree with Coelho el at. that if a practitioner wants to understand how children learn, they should examine how they play. On the other hand, another study referenced by Howard and McInnes (2012) indicated that when children perceive an activity as play, they exhibit more emotional well-being symptoms than when they perceive the same activity as not play. As a result, observing children in the role of play at a young age is more to understand their relationship with the environment and learn more about their well-being, rather than to check off a checklist with outcomes, because children develop at different rates. For example, Aubrey and Riley (2019) describe Vygotsky as a zone of proximal development where children emphasise their space of learning and growth.
For newcomer children, role play is employed as a method for expressing attachment, home, and belonging as well as for early socialisation. Role play is also employed as a type of border crossing, in which newcomer children are treated equally to all other children. Observation is crucial for practitioners in understanding the children's interests, behaviour, and culture during role play (Kalkman and Clark, 2017). However, children (1–3 years) learn by investigating the world around them and imitating caregiver actions. During this time, the child's focus shifts from himself to people and toys. By the age of three, a child likes symbolic/ believe play, in which he focuses on the people in his environment through parallel play with mutual respect and simple social activities. Following that, by the age of 4–5, the youngster has mastered sharing, teamwork, and cooperative play activities. Along with cognitive development, the kid learns to play games with simple rules in later years (after 5 years), and then progresses to games with complex rules (Gaikwad, Lalitha, and Seshadri, 2015). As a result, Parten (1933) believes that role play allows children to be themselves while also allowing them to participate in adult life. However, Dr. Hopps et al. (2019) agree that play has been affected by some factors and observation is one of them. It is clear that when play-based activities are included in the curriculum, children regard play as work rather than play. Furthermore, Nottage Primary School (2017) contacted a project called HAPPEN (Health and Attainment of Pupils in a Primary Education Network) in order to provide more opportunities for children-led play, more spaces, more freedom, and facilities, as well as more unsupervised play under the new Welsh school curriculum. Hence, Mclnnes et al. (2013) referenced a study that supports no participant observation, indicating that when an adult is present, children are less likely to characterise and approach an activity as play. Child-led play, according to the findings, is a vital enhancer of children's holistic development and wellbeing. Gray (2018) agrees with Mcnnes et al that children's play and learning cannot be separated, and that children learn best through self-direction and initiative. Most importantly, Holt (2017) thinks that children learn best when they play and when they are allowed to learn at their own pace and pursue their own interests; learning should never be forced or standardised, but rather spontaneous and dynamic. As a result, practitioners must trust children, listen to them respectfully when they speak, give them more time for self-directed play, and provide them with as much help, observation and direction as they require, to allow children to develop in their own ways.
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