Part 1- A reflective personal development plan

	What have I learnt so far? What do I already have knowledge on?
I have completed my CACHE Level 3 Childcare and Education. I have achieved a certificate within SEN in Early Years at One Education.

	What do I wish to develop and achieve?
I wish to be a confident, qualified primary teacher within the next 3 years of studying. I would like to gain knowledge and develop my awareness on children with ALN needs, to support my role of ALNCo Officer at my workplace. 


	My long-term goals 
	Actions 
	Resources 
	Target date 
	Success criteria 

	
To become a qualified and confident Primary school teacher. 
	
To be certified for my current degree.
Resitting my science GCSE, to receive a grade C.
I desire to go on to the PGCE, applying for the intake by September 2024. 
To attend a confidence training class, online. This will allow myself to gain confidence work based, and in everyday life. 
	
Tutors and resources available at university. 
It will be vital to improve my time management skills, so I have enrolled on a “Time Management” course by, Oxford Home study, certified the best available. 
I will discuss with my tutor and how I resit the GCSE’s needed to become accepted onto the PGCE.
I will begin searching for a primary school to complete my PGCE.
To complete my self-confidence training I will need access to a quiet space, which my setting will provide. 
	
To complete my degree by September 2025.
To retake my science GCSE and pass by January 2025. 
I intend becoming a qualified primary teacher by January 2027. 
The “Time Management” course to be completed by December 2023.
To attend the self-confidence course on 18th January 2024, over a 4-week schedule. To complete by 15th November 2024. 
	
I will achieve my degree by receiving my overall grade and graduate by September 2025. 
To successfully pass my GCSE science, I will be informed of the relevant date to complete. 
I will apply for the PGCE by September 2024. I will receive confirmation if I have been offered a secured place.
To be aware and utilise time management, to show I am successfully using the skill.
Improving my self-confidence by attending and completing the course by 15th November 2023. I will need to be implementing the information within my practice. 

	
To gain more knowledge and awareness of children with ALN needs to support my role of ALNCo officer within my job role.





	
To complete Level 3 award for ALNCo or equivalent. 
I will attend “Autism Awareness” training, to support in planning and adapting activities, providing opportunity to learn and adapt, administering children the greatest play opportunities.

	
My setting will compensate the course. I will be proceeding the course in January 2024 with 3 months to complete.
The “Autism Awareness” training is over three weeks. The course will allow me to gain more knowledge, and experience collabrative reflection. 
	
To achieve my Level 3 for ALNCo by March 2024. 
I will complete “Autism Awareness” course by 21st October by attending sessions required. 
	
I will achieve Level 3 in ALNCo, when I receive my certificate virtually. To acquire, I will show understanding to staff, children and parents. I will implement learning within practice. It will be visible when successful, when ALN children are progressing. I will observe, monitor and document children’s progress. 
To achieve “Autism Awareness” training I will receive a certificate virtually. I will need to grasp all information I have learnt, providing children with opportunities to develop. It will provide suggestions for children’s attention and concentration to support development.








Part 2- Briefing paper
	What is reflection and reflective practice?
To become efficient and skillful within the line of profession an individual has chosen to fulfil, reflection and reflective practice is an important factor to obtain and utilise (Chen, 2022). The definition of reflection is that it allows you to refine, amend and strengthen on areas that may need reconstructing (HCPC, 2023). The need for reflective practice to be imposed within early year settings, is for practitioners to effectively create an advanced experience for children and their care givers (Hallet, 2013, p.25). Reflective practice allows individuals to abstain and have acknowledgement on why they have decided to utilise specific practice, to then conceive on additional possibilities that may exceedingly become more beneficial and suited for their practice, from their initial discovery (Lees and Cooper, 2021). Reflection and reflective practice need to be consequential so individuals can become engaged with material in a vaster way, so they have a transparent understanding of the definition (Brock, 2015, p.7). 
	Why is reflective practice important to Early Years practice? 
In the opinion of Shin and Recchia (2023) reflective practice is an imperative component to utilise within the early years sector, as it allows practitioners to concede the correct care to children, permitting the greatest outcomes towards children’s education. Reflective practice is influential in the way a young child develops, as the first few years of a young child’s life is where they cognitively develop greatly (Educational Blossom, 2022). To elevate and encourage reflective practice within early years practice is the upmost importance, as practitioners need to be able to provide and adapt to children’s needs and requirements (Chen, 2022). According to Pacey (2016) reflective practice will aid the children within your care, and also become a positive attribute for the parents and carers. It will allow parents to recognise and attain change and positive refinement, to become assured in the practice you are providing. Reflective practitioners must be able to show signs of relevant requirements, such as receiving and adapting to new insights, understanding of religions and to inquire into other views (Hallet, 2013, p.28). Reflective practice has been opposed as being the substance for early years practitioners and settings to develop and create a diverse learning environment for young children (Lindon and Trodd, 2016).

	The theory of reflective practice: 
There are a number of theorists that have hypothesis on how to implement reflective practice at your workplace. A relative theory that was produced, was by John Dewey. Dewey was convinced that children within education acquired a direct hands-on experience, for them to be capable of education (Structural Learning, 2023). Dewey had significant importance towards children within early years education, as he had confidence in that children absorb and learn through experimenting through their own environment and socialising throughout their learning process (David et al., 2015). Dewey believed that without the use of reflective practice, practitioners would not be able to create satisfactory practice, as that would be preconception on unknowledgeable information (Brock, 2015, p.10). Donald Schon, a theorist that responded to Dewey’s reflective practice theory, was a substantial upholder, that practitioners had to apply and execute the use of reflection within working practice (Infed, 2021). According to the University of Cambridge (2021), Schon identified there being two stages of reflecting your practice, “reflection in action” and “reflection on action”. The reasoning to reflect in action, was the reflection in the course of your practice, which you would reflect while working through your practice. The second stage was the reflection on actions, so you were able to reflect after you had concluded your working practice, what you may have to modify to implement within your next practice.
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Figure 1: Gibbs’ Reflective Cycle (Murphy, 2015).
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Figure 2: The ERA Model (The University of Edinburgh, 2019).

	Analysis of models- compare/contrast/pros/cons
Gibbs’ reflective cycle (1988) allows practitioners to evaluate an experience and reflect on the outcome, to then improve and adjust certain aspects if necessary (Wallbridge, 2022). Gibbs model allows practitioners to critically think and analyse more deeply, it allows individuals to evaluate each six stages, engaging and determining what evidently went well and what needed refining (University of Cambridge, 2021). The model reflects solely on feelings as a factor, which is a personal stage to analyse, as you are able to express how you, as a practitioner felt during the activity. The model does not allow you to retrieve any other professional views or opinions, neither does it allow you to search for another outlook, which can disadvantage the outcome (MBM, 2021). The ERA Cycle is a forthright approach, that was produced by Jasper (2013), compared to Gibbs’ model. The ERA Cycle had the intention of creating a perception from your own involvement throughout experiences (University of Hull, 2013). The three stages are experience, reflection and action. To reflect using this cycle you would begin with the experience you chose, and then reflect, if it went well or if it did not turn out as anticipated. The individual would then complete the final cycle, action, what was needed for improvement for the next time they encounter that specific experience (Bukowska, 2020). The restriction that the ERA Cycle holds is that the stages it provides is obscure, compared to the other models there are to access. The cycle does not produce intelligible stages where individuals are able to clearly identify the areas for adjustment, it may leave practitioners deflated as they were unable to pertain the correct procedure (Robinson, 2022).

	Conclusion: To conclude on my initial findings on the analysis of Gibbs’ Model and the ERA Cycle, I believe that Gibbs’ Model is more advanced and adequate for a practitioner to reflect on their experiences. The Gibbs’ Model supplies a more in-depth reflection on how each stage may affect the outcome for a practitioner and individuals they encounter (Eldridge, 2023). The six stages allow practitioners to deliberate more of their experience than the ERA Cycle, as it is in detail and further formed (Nursing Answers, 2018). As a practitioner, we must permit to supply great opportunities for them to develop and succeed, which is why ‘action’ is a essential stage to reflecting and producing the improved next steps for practitioners and young people (Dabell, 2021)


Part 3- Recognise and analyse the significance of different aspects of professional practice and why these are important in meeting the individual and inclusive needs of children. 

A professional is achieved by an individual who permits and adheres to the workforce criteria, procedures and principles, to allow individuals to succeed in their profession (Dyer, 2016). To prevail within professional practice, throughout the setting, individuals must be aware of all factors that are needed to support and enhance a child’s experience through education and learning, such as willing to evolve, reflect and review practice, communicating with outside agencies and ensuring practitioners are providing children and families with confidence on their knowledge and care (Hallet, 2013, p.23).
The practitioners must allow and provide children with exceptional surroundings and advanced learning opportunities to engage within their environment (NAEYC, no date). Practitioners who acquire well knowledge and recognition of early years education can guarantee that the opportunities children are provided with are assured and successful towards their development (Johnston et al., 2018, p.319). To succeed in providing children with professional individuals and practice, they must ensure and advocate the importance of values (Pacey, 2023). The Welsh government have created an Early Years Outcome Framework (2015) to ensure that all professionals associated with children are able to provide the upmost care, security, good health, diverse learning opportunities and to be supported in becoming strong individuals within a thriving community. The values that early years practitioners thrive on, in reliance with Pacey (2023) is that every child has rights that need to be persisted by practitioners, children that have religious backgrounds are recognised, every child has identical opportunities, the health of a child is supported, children are at all times safeguarded, observations and knowledge is provided to enhance a child’s development and practitioners are always bettering their understanding to benefit young people. 
Communication is a vital value, that all early year practitioners should be prosperous within when providing care for children (White, 2019). Communication is used daily, within every profession, for us to be able to pass on the relevant information, to view and listen to other opinions and experiences, and to evidently support working as a team and recognising other strengths that they may offer (CIPP, 2022). In the opinion of McMahon and Dyer (2018, p.67) they voiced that developing good relationships with peers, will provide you with inclusive information to improve your role and practice supplied to the children. Communication also supports and allows practitioners to advance a child’s developmental experience, it will support practitioners with becoming efficient in working alongside relevant multi agencies, grant opportunities to form positive relationships, allowing practitioners to build trust, share insights and comprehend the needs of the parent’s children (Raising Children Network, 2021). Practitioners must take into consideration the importance of a parent’s role provided for children, that implements their development, we need to appreciate and concede to build great relationships (Johnston et al., 2018, p.321). According to the University of Kentucky (2013) communication is fundamental for children, as this is how they learn and gain further recognition on how to do so, to be able express their requirements. It supports the child progress within verbal communication, evolves the way of how they view certain situations, embolden their confidence and how they adapt with life experiences they embark towards (UNICEF, 2017).
To be well equipped and execute well knowledge within your profession is the largest factor to having the ability to learn and succeed in (Shahmoradi et al., 2017). It is a basic principle for individuals that are engaged with children, to have an in-depth knowledge that children should be sheltered from any form of abuse or neglect by professionals or any individual, advocating policies to ensure this does not happen (NSPCC, 2023). Safeguarding is implemented so practitioners can supply and prevent children receiving any form of suffering, pain or negligence at home and when in their care (Save the Children, 2023). Policies and procedures allow individuals to supply children with a safe environment to feel care, support and provided with excellent practice to learn and adapt to the best of their ability (EYA, 2019). To safeguard and supply all children with security, is a non-compulsory act that all practitioners must comprehend, as it is a specific duty of care to young children (Burton and Reid, 2017, p.93). 
Partnership and multi-agency working provides opportunities and benefits to practitioners in any field of professionalism. To form respectful bonds with parents and professionals, will allow positive feedback and opinions, between appreciated individuals, to grant success in the child’s development, who is centre of our thoughts (Early Years Matters, 2023). To be able to work with other agencies can aid greatness to the setting immensely, as it can provide practitioners with relevant areas that require enhancements to adapt and grow (Lead Academy, 2023). By practitioners working closely with multi agencies, building positive relationships, assist settings in greatness. It allows individuals to have an insight of other professional views and suggestions to able the child in developing appropriately at a time scale that is efficient to each individual child. Multi-agency work can enhance a specific area that, as a professional, have not got the upmost confidence to put into practice (Inside Government, 2020). The Welsh Government (2013) is a great advocate in supporting multi agency work. In their opinion they believe children will receive the best possible strategies by working with professionals, that are able to devote knowledge and experience to create an individual support plan for the child’s needs. Bronfenbrenner (1977), a theorist who created the ecological theory, can also be seen to contribute to my findings, that partnerships is an important factor to professional practice. Bronfenbrenner (1977) believed that there were five systems towards children’s development process. The microsystem, mesosystem, exosystem, macrosystem and chronosystem. The microsystem is the structure that is related to children’s relationships with others, such as parents, teachers and family members. Bronfenbrenner claimed that relationships are made within the first level of the structure, had a great impact on the child’s individual development, as the individuals involved in the child’s early stage of life can deeply define their outlook (Guy-Evans, 2023). 
The term observation has been around and implemented around children for centuries, produced by theorist Frobel (1782-1852), who believed that children experienced and learnt the most through play. Frobel insisted by adults observing children, they would be able to understand the concept they had of the world, and what initiated their form of play (Early Education, 2021). According to Alasuutari et al. (2014), the practitioner has a sole importance to identify how a child learns, by completing observations while they play. To directly identify the needs a child is displaying, and requiring intervention, practitioners must be able to observe the individual child. Observations allows us not only to identify needs, but also authorises you to observe the child’s progression, what activities and style of play they favour, which permits practitioners to create a plan to support the child (Rosa, 2015). The planning cycle that needs to be implemented within settings, also support individuals in successfully meeting the needs of children. By practitioners using a planning system, it certifies that all children are able to acquire effective learning opportunities (Eyworks, 2023). Australia is a country that suggests, by observing children through play, enables the planning cycle to be implemented, from retrieving observations to identify children’s likes and dislikes, strengths and weaknesses and how they learn. The planning cycle allows practitioners to create a sustainable environment, providing resources for play and suitable activities that a child can be successful with (Aussie Childcare Network, 2023). 
The UN Convention on the Rights of the Child (UNCRC) is created of 54 principles, stating the right of each child is entitled, without any form of inequity, hatred and injustice, and was implemented within the United Kingdom in 1992 (UNICEF, no date). The UNCRC is to ensure that the lives of children are visual, apprehended and vigorously taken into consideration (Murray et al., 2020, p.43). The principles of the UNCRC inform professional practice as we are provided with in-depth awareness and how they impact every child’s rights (UNICEF, 2017). The importance is great, it allows children to always be protected and have a voice, the children rights can never be rejected, and apply to every child. The Welsh Government intended to make it law to consider the rights of the child in the year, 2011 (Welsh Government, 2015). According to Phillips (2016, p.41) by settings applying and educating children on their rights, it is proven that children will become expert learners, feel sense of appreciation and prosper in later life. 
To conclude, there has been an extensive amount of research completed to recognise the significant difference of professional practice, and why this is a foremost importance in meeting the individual needs of children. It is clearly identified that all of the values I have included, are all crucial in supporting a child’s developmental timeline. There is a consistent link to all of these values, by permitting them within your professional career, you will assist the children in feeling valued, confident and hopeful. These values allow children to create positive bonds with adults and peers, they are provided with correct care and safeguarding policies to protect them from any harm they may be inflicted within. The children have access to allowing multi agencies to support any needs they may need intervention with to support their development. The children have opportunities to involve themselves in play and distinguish how they enjoy in interacting with their peers. The children are in a space where professional adults are able to observe and put into place the correct requirements to acquire their individual needs. They are able to play, feel safe and secure within a setting where professionals have their safety and rights at the upmost priority. These values have shown to have a great impact on children and the significance it holds to create a positive starting life for children. 
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