NAME: Ahlam Ally Hamad
STUDENT NUMBER: 2539095
MODULE CODE: LCHS4007
MODULE TITLE: Digital skills and research methods
LECTURER: Markus Klingelfuss




THE TITLE 
‘She didn’t know how to go back’: School attendance problems in the context of the COVID-19 pandemic-A multiple stakeholder qualitative study with parents and professionals
THE AUTHORS
Bronte McDonald
Kathryn J. Lester 
Daniel Michelson
THE YEAR OF PUBLICATION
2022
INTRODUCTION
McDonald, Lester, and Michelson (2022):” She didn’t know how to go back”: There is problems in school attendance in context of the COVID-19 Pandemic. That has led to poor attendance with low academic attainment, school drop-out, loosing of jobs and mental disorders. On earlier periods before the pandemic disease of COVID-19 the researcher has examined a broad range of individual child factors (e.g., mental health, special educational needs, physical health and sleep problems). Between the period of 2020 and 2021, schools were closed for a long period, that has also led to shifting to remote learning to limit COVID-19 spread.
COVID-19 highlights the important of responsive institutions: governments and communities coordinating policy changes; media, social networks, and officials swiftly and accurately conveying information and an engaged public. This issue explores social and political factors that both shaped initial response to the pandemic and were altered by it. Cited by Redbird B, Harbridge-Yong L, Mersey RD. (2022)
In that case data has indicate that child and parental mental health have worsened over the course of the pandemic, especially with the children whose families have SEN (special educational needs) and those who lives with low incomes. Families have also experience major disruptions to support services this is through profound emotional exhaustion and social isolation.
The research is all about the students of primary-aged children struggled to go back to school after COVID-19 lockdowns that has led to long periods school closure. Lockdowns broke daily routines, reduced social contact and created fears about illness and safety. All this is to understand the disease itself, to improve information and clinical decision making, to optimise existing clinical treatment and to provide the tools to move from social to medical countermeasures.
This topic is important to UK health and social care because it is not all about the school attendance problem but also a safety issue and wellbeing problem. It tells us how well we support children to return to school and how well our health and social care system works for children and families. Cited by Sasaki, N.J (2025)
PURPOSE
The main aim and purpose of this topic is to study about why primary-aged children struggled to return to school after COVID-19 lockdowns and so the researchers gathered views from both parents and professionals and to find what support they should give out.
The investigation comes out with the following questions:
1)What are the factors associated with SAPs for primary-aged children in the context of the COVID-19 pandemic?
2)What formal and informal sources of support has been offered for these attendance difficulties, and how effective has it been?
3)What other type of help might be helpful for children, staffs and families and how could this be put into practice. Cited by McDonald B (2024)
METHODS
In this research there are three methods which are quantitative, qualitative and mixed methods.
1)Quantitative
This method focuses on measurable data, numbers, and statistics for example how much, how many and how often.
2)Qualitative
This method focuses on understanding experiences, feelings, opinions and meanings like why, how and what.
3)Mixed method
This method combines both quantitative and qualitative methods of research.
Qualitative, mixed methods was used with two phases of data collection.
Phase 1: Open surveys
29 parents of children with attendance difficulties.
19 professionals: teachers, education welfare officers and mental health staff.
Phase 2: In depth interviews
From phase 1 key themes were taken as priority to explore it in deep: 10 parents and 12 professionals. Cited by Kim LE. (2023)
THERE ARE TWO MAIN METHODS OF DATA COLLECTION
A) Primary data
Primary data is method of collecting information directly by the researcher for a specific study. This may include surveys, interviews, observations and experiments.
B) Secondary data
Secondary data analysing existing information gathered and published by other individuals and organisations.
COVID-19 affects and changes almost all aspects of life. Change is not only for awareness to have a healthy lifestyle but also people’s preferences in doing online shopping   
In this research both primary and secondary data was used and that has become easier for them as the information was much clear. In primary data they interviewed some parents, they observed and surveys. In secondary data they used thematic framework to analysis. In surveying they used two main stakeholder groups and consisted of six open ended, free text questions. For parents two questions were asked this were about the nature of SAPs experience before the pandemic and during the Autumn term 2020 Spring term 2021. They were also asked to describe their own feelings about the child attending school during the pandemic.
The survey for professionals was asked about specific high-risk groups for SAPs before and during the pandemic; specific difficulties faced when preparing to return from school closures and explanatory factors examples of local good practice for SAPs and prioritised areas for service development.
In interviews semi structured topic guides were created after a preliminary analysis of survey data. This was taken through consideration, and particular attention was given between children anxiety, parenting behaviours and SAPs; sources of informal and community-based support; school and statutory responses to SAPs and the quality of home school relationships and implications for addressing SAPs.   
Main findings about the research were as follows:
1)Who struggled most?
Children with emotional needs who became more fearful.
Children with Special Educational Needs and Disabilities (SEND) who struggled with new rules in school.
2)Why was it hard to return to school after long break up of COVID 19?
a) Existing difficulties has worsened
Children who already have poor attendance especially Special Educational Needs (SEN), autism and anxiety disorders found it harder to return because for them home had become a safe and trusted environment. The aim is to find out which measures allowed schools to safely reopen or stay open during the COVID-19 pandemic. 
b) COVID-related anxiety
Children became worried about catching COVID 19 and spread it to their family members. They were also worried to crowded social environments. Some parents also have anxieties problem affected their children attendance.
c) new school rules and regulations
Because of the pandemic disease the school had to make new rules and routines that the students should adhere to follows like, social distance, restricted access for parents and frequent staff absences that created uncertainty and stress for children, especially those with Special Educational Needs (SEN). 
d) Academic pressures
This has made some students felt anxious about falling behind academically, catching up on works that they have missed and fail on their Standard Assessment Tests (SATs) and tests that sometimes-increased reluctance to attend school.
3)Responses to school attendance problems
a) home school collaboration 
Positive attendance in which were associated with communication and collaboration problem solving between schools and parents. Parents intended to be blamed, ignored and misunderstood if there were any poor relationships.

b) parent accommodation
Lots of parents kept their children at home as the result to reduce distress when there was any sign of extreme anxiety. This made professionals to largely agreed on it.
c) navigating attendance policy
Parents often viewed fines and threats of prosecution as unhelpful and insensitive. 
4)Areas that needed support
a) rebuilding relationships with schools
Parents claimed for non-judgemental communication and good understanding language for their children's difficulties. Professionals finds out the need to repair parents' school relationships that weakened during the pandemic.
b) early intervention
Lots of families reported few details to get support until the problem becomes huge, participants emphasised identifying attendance difficulties as early as possible before they become huge to solve.
c) peer support for parents
Parents valued their time sharing and connecting with other parents who are facing the same problem that has led to peer pressures which is source of validation, practical ideas and emotional support.
d) improved SEN provision
Many parents thought and felt that the schools needed more training on SEN, better understanding of anxiety and autism and more individual support that will improve SEN provision which will linked to better attendance outcomes. Cited by Mc Donald (2022). 
CONCLUSION
The pandemic disease enhanced existing school attendance difficulties and created new ones, especially with the children with anxiety and SEN. This shows that returning to school was not just about being there to study but it was about having confidence and feels safe to whatever the situation was. The main parts that should be most focused are;
Supporting parents to manage child anxiety, early intervention, improved SEN support and parents peer networks. 
All of this helps me learn about understanding how health and education are connected. It also helps me to know how close teamwork between parents and health professionals may work together in relation to come up with solution of certain problems.
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