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	Module Learning Outcomes 
(from module syllabus)

	Digital Policing 
· Complex types of internet-dependent crimes and their impact
· Investigative procedures for complex investigations with a digital element
· Employing specialist assistance re. obtaining information from a specialist or service provider in the recovery of digital data
Criminology
· Constitutional role of the police in contemporary society and the wider criminal justice system
· Crime prevention theories and strategies
· Strengths and weaknesses of different policing models in relation to crime/victimisation and the public
· Benefits of greater understanding of sociology and criminology on/for operational policing and decision making
· Specific initiatives relating to crime prevention
Evidence Based Policing
· Potential constraints associated with EBP approach and identifying best practice
· How to systematically review and critically evaluate available evidence
· Optimising opportunities to obtain best available evidence, evaluate options and develop most appropriate solutions to policing problems
Counter Terrorism
· Organisational structures and inter-relationships that exist in counter-terrorism policing
· Links between terrorism and other forms of criminality
· Insider threat within the police service and strategies to prevent this
Response Policing
· Application of theories and principles of psychology and human behaviour in various response contexts
· Key issues relating to the complexity and challenges of operational policing
· Responsibilities of first responders at critical incidents
· Best practice when attending high profile critical/major incidents
· role of the police within a joint emergency services operation
Policing Communities 
· Why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
· Community engagement & how policing practice can impact the community
· Role of community policing in fostering and maintaining community cohesion
· Key principles of effective community engagement
Policing the Roads 
· Police powers in relation to commercial vehicle enforcement
· Prevalent criminal activity facilitated by road network & its disruption by effective policing of the roads
· Disruption options to target criminal activity on the road network
· How to police the strategic road network effectively and safely
· Roles and responsibilities of personnel involved in police pursuits, and the types of vehicle
Information & Intel
· Guidance and processes relating to international and European enquiries/investigations
· Analysis and evaluation of info. & intel. appropriate to the policing operation
· Analytical products provided by intelligence specialists during the course of an investigation
· Developing info. & intel. to inform tasking and co-ordination process
Conducting Investigations 
· Difference between 'volume and priority' crime
· Use of the additional sources of intelligence that can be obtained during a complex investigation
· Importance of the concept of memory upon interview methods and process
· How personal attitudes, values and biases can impact on an investigation
· Addressing complex circumstances when conducting interviews
· Learning from previous investigations (and/or interviewing) to future investigations
· Guidance and processes relating to international and European enquiries/investigations




	
TASK DESCRIPTION




This is a 4000 word assignment. Students are required to complete two 2000-word essays (2 x 2000). 

Choose two titles from the below list:

1. Review complex types of internet-dependent crimes. (2000 words)
According to the Oxford Dictionary Cybercrime is defined as being ‘Criminal activities carried out by means of computers or the internet’  and it is accepted that there are two categories; cyber- enabled crimes and cyber- dependent crimes. The former are tradition types of crime that can be enhanced by technology such as fraud whilst the latter cannot occur without the internet such as malware and this will be the focus of this review.

According to Action Fraud (actionfraud.police.uk) between the years 2020-2021 there were 31,322 reports of cybercrime, with £9.6m losses. The hacking of social media and email proved to be the most frequent receiving 13, 948 reports, computer viruses/ malware/ spy wear received 7,794 reports followed by hacking of personal files with 5, 587 reports. As well as the impact this has on the individual victims, what is of major concern is the ease in which offenders can access their victims and the low detection and conviction rate that results from it. According to the report only 2% of outcomes were judicial outcomes. This indicates the complexity of tracing and prosecuting cyber criminals.

Hacking is defined as ‘the unauthorised use of or access into computers or networks by using security vulnerabilities or bypassing usual security steps to gain access’ (cps.gov.uk). This can involve accessing and disrupting websites and gathering information such as personal details and data of the victim or causing a denial-of-service attack (DoS) which effectively prevents operation of the network. On 12th May 2017 ransomware ‘WannaCry’ was used to hack and install a virus in the NHS network resulting in the inability to use computer systems holding personal data on patients, cancellation of operations and essential appointments the malware spreading through the NHS broadband system between sites. Whilst hacking offenders do so for financial gain, as in this case,    (usually targeting individuals) this incident highlights the national and personal impact that can occur from it (acronis.com). As well as the hackers committing an offence the NHS would have been under a legal obligation to report any data breach due to the Data Protection Act 2018 which implemented the EU’s General Data Protection Regulation (GDPR) due to the sensitive information retained by the NHS. Whilst this situation feels as though it is a rarity the National Crime Agency (NCA) confirms that ransomware is the most common cyber extortion method in the UK.

Locating the offending hacker is a complex process. An internet Protocol (IP) Addresses is numerical value that is linked to a network device such as a laptop or phone. A negligible number of cybercrime offenders allow their IP addresses to be traceable and use a Virtual Privacy Network (VPN) that masks the IP address, a proxy server, or ‘Tor’- a free network that uses layers of encryption to mask the IP address (Avast.com). These are often used for legitimate reasons, such as safety and privacy and to avoid advertising algorithms. IP masking is effectively adopting a false IP address- which is incredibly hard to trace and represents a huge challenge for investigators.

One of the reasons this cybercrime is complex is the speed at which information technology evolves. Once police investigators are proficient at infiltrating one method of hacking, new systems develop giving criminal’s new opportunities. Charlie McCurdie in ‘The cybercrime landscape and our policing response’ states that ‘the scale, speed and sophistication of global cybercrime is such that law enforcement cannot provide an appropriate response alone’ so individuals need to. The internet itself is an enabler of cybercrime. According to The Defence Works ‘malware and phishing kits are available for a few pounds, allowing even novices to enter the world of cybercrime’ meaning limited IT knowledge is required, increasing the number of potential cybercriminals. ((thedefenceworks.com). The COVID-19 crisis led to an increase in cybercrime due to people working from home without office server security, and online shopping as well as an increase of denial-of-service attacks in the UK. Collier (2020) again confirming the adaptability of cyber-criminals and the pre-emptive approach required of the police and legislature. Budget cuts over the last few years have put further strain on forces and as a result on the investigation of internet dependent crime. Rick Sarre in ‘Responding to cybercrime: current trends’ states ‘In the short term, criminal justice responses are usually a case of ‘too little, too late’, assuming that police can detect the behaviour at all. It is rarely the case that they can thwart it ahead of time.’

Cybercriminals have appeared to tap into the psychology of victims. Phishing emails are innocent looking emails, often appearing to be from an individual’s bank, tracking for a parcel etc. and contain a link. Once this link has been pressed by the victim, the cybercriminal has access to personal information via malware. According to the article ‘What we think we know about cybersecurity: an investigation of the relationship between perceived knowledge, internet trust, and protection motivation in a cybercrime context’ internet users have a tendency to be overoptimistic regarding their own online safety as stated by Campbell 2007; Cho, Lee, and Chung 2010; Wash and Rader 2015. This results in people actually performing fewer security behaviours according to Cain, Edwards and Still 2018, meaning that the user is the weak link by enabling infiltration by cybercriminals. 

Cybersecurity expert Daniela Oliveria states that by appealing to biases individuals stay in automatic mode, trusting the email and making “fast, not thoughtful decisions.” She refers to mental shortcuts that phishers manipulate to get the desired response; the ‘psychological principles of influence’ which were identified by the psychologist Robert Cialdini. These shortcuts form biases such as the authority of the sender, commitment, reciprocation, social proof, and scarcity, thus explaining why an individual may click on a link they believe to be from TV licensing for example (the most reports phishing hook (action fraud), Why we fall for phishing emails — and how we can protect ourselves | (ted.com). 

The National Cyber Security Centre has issued guidance for small businesses and organisations including the public sector such as the NHS (NCSC.GOV.UK) but individuals are often unaware. In fact, Action Fraud has identified that 90% of victims are individuals, between 20-and 39 years of age. This is the age group that has grown up alongside technology who are presumed to be most aware of the risk, further indicating the challenges facing the police in educating potential victims. The Computer Misuse Act 1990  (legislation.gov.uk) makes it an offence to gain unauthorised access to computer material (Section 1), to do so with intent to commit or facilitate the commission of further offences (Section  2), with intent to impair or be reckless as to the impairment of the operation of the computer etc. The law states that the maximum sentence of imprisonment is two years (Section 1 offence) whilst if it can be proven there is intent to commit a further offence (for example theft or diverting of funds) the maximum is five years imprisonment. Phishing is covered by the CMA 1990 but can also be classified as fraud by misrepresentation under the Fraud Act 2006 (legislation.gov.uk) where the email claims to be from a legitimate company and attracts a maximum penalty of ten years imprisonment.

Hackers are clearly not deterred by these penalties, what is of concern is the number of victims who fail to report. The Office of National Statistics ‘Crime in England and Wales: year ending 2022 (ons.gov.uk) looked at the Telephone-operated Crime Survey for England and Wales (TCSEW) which records incidents of cybercrime that have been unreported. Estimates from the TCSEW ‘showed that computer misuse offences increased by 89% in the year ending March 2022 (to 1.6 million offences), compared with the year ending March 2020. The biggest increase was seen in “Unauthorised access to personal information (including hacking) offences. ‘In contrast the ONS confirmed that The National Fraud Intelligence Bureau (NFIB) reported a 5% decrease in computer misuse offences referred by Action Fraud (from 30,467 to 28,886 offences) for the year ending March 2022 compared with the year ending March 2021. This indicates that there is an increased need for public relations between police and the public to reduce the perception of foolishness or embarrassment of victims to cybercrime. This may be due to individuals’ perception that they are ‘tech savvy’ and links back to the younger demographic being most at risk. It has been suggested that any future campaigns should stress that every user is at risk and provide “vivid, relatable, self-relevant messages (e.g. through media coverage) might serve as a form of indirect experience of cybercrime, which might highlight the personal vulnerability of every internet user” as stated Cho, H., J.-S. Lee, and S. Chung. 2010. 

This approach is also endorsed by Jacqueline M Drew and Lucy Farrell (2018) whose research determined that ‘a victim-centric policing approach should be seen as a viable and preferred alternative to policing cyber fraud given the nature of these crimes. Police agencies should feel justified in investing in the development and provision of cyber fraud crime prevention education given the positive and impactful outcomes that are likely to be achieved.’

Cybercrime a daily threat as most individuals use the internet on a daily basis. The police need to be aware of and updated on its impact and mechanisms. In October 2019, Her Majesty’s Inspectorate of Constabulary and Fire and Rescue Services (HMICFRS) inspected the police response to cyber-dependent crime (justiceinspectorates.gov.uk) and found that whilst a National Cyber Security Strategy (NCSS) is in place, when individual police forces were inspected, the threat from cyber-dependent crime is often not fully understood and were rarely seen as a priority. Best practice was not shared between forces and individual forces specialist resources varied. The internet is a worldwide resource, so it is ridiculous that the same investigation structure and focus does not span all forty-three forces. Under the NCSS, in 2016, forces who adopted the agreed model could apply for centrally funded grants. However, this funding is no longer available, ending in 2022 and now cybercrime comes under the forces general budget. The 2019 report concluded that only one of the forces they inspected had plans that ‘guaranteed the sustaining of current resources.’ The report was also told that “resources were matched to budget and not the level of demand. For example, the current budget allows the employment of seventy-nine staff within the Action Fraud call centre. Senior managers are aware that these staffing levels will result in 40 percent of callers hanging up before their call is answered. This means that approximately 20,000 calls per month are going unanswered”. In addition, lack of expertise within the police can be an issue. The report concluded that to improve the situation Chief Constables should review the use of cyber specials and volunteers who had gained expertise in cyber security from academia and the private sector. Unless the resources match the need, there is a lack of focus on cybercrime which contributes to the complexity of these crimes. 

To conclude it appears that cybercrime is an ever-increasing challenge for the police service to overcome. Research has shown that additional resources need to be directed towards educating the public about the types of cybercrime and the risks of falling victim to it, to reduce the stigma of becoming a victim and in addition the police service need to create their own awareness with external help from the formal agencies and technological experts in order to help combat cybercrime. 

Word count: 1906
































Assess the role of community policing in fostering and maintaining community cohesion. (2000 words)

The police service was created in 1829 with the purpose of reducing crime and protecting the public and as a result the service requires society’s trust and cooperation. As described within the Policing Vision 2025 ‘policing can be traced back to the Peelian principles; the emphasis on prevention and the recognition that the police are part of the community and that their power depends on public approval, are as important today as they were at the inception of the police service’  (College Of Policing, 2017).

According to Trojanowicz and Carter (1988) ‘community policing is a proactive, decentralized approach designed to reduce crime, disorder and fear of crime by involving officers in the same community over a long term’. This approach helps to allow relationships to form between the police and communities and assists in fostering a positive approach in engagement between both parties which in turn enhances upon the trust of our communities within the police force resulting within its members providing information to help assist the police in the disruption and management of crime and disorder in their areas. 

Community engagement plays a crucial and integral role within effective modern-day policing. Positive interactions and involvement between the police and their local communities also helps to increase police knowledge on their local communities and increases their level of understanding on what the community expectations from the police which are ultimately in turn impacts upon the way in which the police make their suitable and informed decisions that involve their communities. This approach not only builds upon relationships being built between the police and their local communities but also provides a sense of responsibility between both parties.

Under section 34 of the Police Reform and Social Responsibility Act 2011, Chief Officers make arrangements in each neighbourhood to obtain the views of the public on crime and disorder in the local area, provide local information about crime and policing, and hold regular public meetings. This legislation also subscribes to Problem-orientated policing (POP) and the 4 step SARA model of to ‘scanning’ and identifying potential disorder; ‘analysing’ the risk by gathering information and intelligence regarding the underlying causes of the issues; ‘responding’ by developing tailored activities to address the identified causes and ‘assessing’ the impact and success of the response as outlined by the College of Policing, 2017. It can be seen that community involvement and support in this problem-solving approach, particularly the scanning and analysis stage of the approach is of upmost importance as the community are best placed to observe and identify issues in their locality.

Encouraging and involving communities into engaging within police activity helps to foster and maintain cohesion as it helps to bring communities and the police together, it builds upon the relationship between both parties and involves co-operative working and trust. The building of such meaningful relationships between the police and community helps to build upon social responsibility and increases community respect to abide by the law. Community engagement is also incredibly important because it increases the effectiveness of policing as it helps increase public confidence and engagement resulting in more information being passed over to the police when crime and disorder is committed within our communities which enhances upon public safeguarding measures being implemented as stated by Weston and Turner (2017). 

The difference between the two types of policing, and advantage of the latter has been identified by Yili Xu, Mora L. Fiedler, Karl H. Flaming (2005). ‘Traditional policing is incident-oriented. Such an approach does not change the total number of criminals in society at any given time except changing their locations (i.e. moving some of them from the streets to prisons). This practice requires that someone has become a victim before the police act. The police will not take action against disorderly behaviour until it has escalated into a criminal act, nor will they address the social conditions that spawn crimes. In this sense, the traditional approach is institutionally indifferent before an individual has turned into a criminal, a crime has been actualized, or someone has been victimized. However, if responding to incidents is all that the police do, the community problems that cause or explain many of these incidents will never be addressed and so the incidents will continue and their number will perhaps increase’. 

There is also a broken window theory which was developed by George L. Kelling and James Q. Wilson. In relation to crime their theory believes that if an issue such as a criminal activity in a given locality is not dealt with, the community’s attitude to the issue and it’s environment is negatively affected and the criminal activity therefore increases. Community support of the COP and SARS model attempts to deal with the criminal issue before escalation both on a targeted response and community cohesion basis. The Cardiff Community Engagement Experiment was created to assess the positive impact of police community engagement. The experiment was city wide and used interviews and procedures to collect information and intelligence from communities rather than public surveys that had been previously used for police and community contact. One clear example of its value was regarding disorder around a local supermarket. ’In the qualitative material collected during the interviews, there were several mentions made by separate individual respondents that a lot of the issues congregated around the local supermarket. The store in question had a car park with no lighting and was not covered by any CCTV cameras. It also contained quite a lot of overgrown weeds and shrubs. As a consequence, local young people hung out there, creating a nuisance of themselves by engaging in lots of relatively minor forms of antisocial behaviour. It was also sometimes used by local drug users as a space where they could inject themselves out of the public view. Armed with this community intelligence, the police responsible for the local area devised a multi-​dimensional response. This included adopting a more assertive intervention posture in respect of some of the recurrent antisocial behaviour issues in the area, by, for instance, taking out Anti-​ Social Behaviour Orders in respect of a small number of individuals whose behaviour was especially problematic. In addition, they also leveraged a series of situational crime prevention measures. Quite creatively, members of the Neighbourhood Policing Team took the community intelligence analysis to the managers of the supermarket to try and persuade them to do something. It worked. The car park was tidied up and lighting and security cameras installed. Staff in the shop took greater ‘ownership’ of the public spaces surrounding the store, for instance sweeping up litter and so forth. At the same time, they tightened up on selling alcohol to people who appeared underage. Collectively, these changes had a visible impact upon the local disorder problems. Over a period of three months, public calls to the police to report incidents of antisocial behaviour declined dramatically. Even more interestingly, the manager of the store reported to police that they had seen a marked increase in their ‘footfall statistics’ as explained by Innes, Martin, et al. This clearly indicates that police action was a direct result of community intelligence obtained by the police, who in turn provided information to the community who were then willing and able to support this police initiatives with aimsof reducing crime and disorder. Crime was reduced, the physical environment improved, law abiding members of society who had been reassured returned to frequenting the area, replacing the criminal element. 

Research has been conducted into the effectiveness on community policing and problem solving has been identified as being more effective approach towards crime reduction than police presence in areas of high crime as highlighted by Braga, Welsh, B. C., & Schnell, C. (2015). In addition, whilst targeted police presence can reassure the public in the short term, for example if there has been an increase in sexual attacks a report, based upon the study of A randomized controlled trial of different policing strategies at hot spots of violent crime shows that problem solving has a longer-term impact and is ‘particularly effective when it is focused on particular types of crime rather than total crime’ as stated by Weisburd, Telep, C. W., Hinkle, J. C., & Eck, J. E. (2010). 

One issue that is important to community cohesion and relationship is the perception of the police and the force and powers they use so that the public understand the reason for police actions. If understood there is  accebetterptance. This is particularly important in areas where there are minorities who have a historic distrust of the police as reported within the The Independent Report on Crime and Policing (Gov.UK). The updated 28th April 2021 addition notes that ‘ The Crime Survey of England and Wales shows that in the year ending March 2020, 84% of people in the Asian Other ethnic group, 81% of Bangladeshi people and 69% of Black African people and had confidence in their local police. These 3 groups experienced among the highest rates of stop and search in the same year. However, there is a noticeable drop in confidence for Black Caribbean people (54%), who also experienced the highest rates of stop and search in the same year. This lack of confidence appears to stem from different experiences, and the intergenerational memory that members of Black Caribbean communities in particular, have of unfair and excessive policing in the past’ (GOV.UK). In ‘State of Policing – The Annual Assessment of Policing in England and Wales 2021 Her Majesty’s Chief Inspector of Constabulary’ Sir Thomas Windsor affirms this identifying that  ‘The degree of public acceptance of the use of police powers, and the extent to which communities will support the police in the ways I have described, is, to a material extent, a function of the trust and confidence of communities, and whether the police officer in that community resembles and has a natural affinity with the people of that community. And therefore, consistent with the principle of merit I have described, the police should significantly intensify the steps they are taking to inform and encourage members of the parts of communities who are not proportionately represented in the police about the attractions of a police career’ (justiceinspectorates.gov.uk). 

In order to address this issue it can be seen that particular steps must be taken to form stronger relationships with areas of high ethnic diversity along with attracting candidates from ethnically diverse backgrounds and increasing the proportion of promotions amongst this group. In The Independent report on Crime and Policing the commission did ‘not believe that a White police officer is unable to police areas with large ethnic minority communities or show empathy and understanding with people from minority groups, but a more diverse police service overall could help to rebuild trust with communities at the local level.’ It has been proposed by Assistant commissioner Rob Beckley that independent community panels should be given power to inspect body camera evidence, documents and intelligence behind operational decisions made by senior officer in order to ‘root out bias’ (theguardian.com).  Legislation has yet to be enacted but may be seen as a welcome move, increasing transparency, the confidence of minorities and an opportunity to challenge any institutional racism through independent Police and Crime Commissioners. 

Unfortunately, there have many high-profile cases over previous years that have had a damaging effect upon the public’s perception of the police which effected community engagement as they lost their trust and respect for the police. An example of this would be the murder of Lynette White in 1988 whereby five black and minority ethnic men were wrongfully accused by the police and sentenced to prison despite witnesses describing the male responsible as being a Caucasian male. It is a hugely controversial case and although the wrongful sentence was ruled as being caused as a result of human error (The Guardian, 2017) it was believed that there were elements involving police corruption and racism within the conduct if the case which in turn caused mistrust in communities resulting in the distrust and resentment towards police. Cases such as this can have long lasting damaging effects upon community relationships with the police despite the efforts the police force go through implementing measures to reassure communities that is not the case.

In conclusion, there is no doubt that there needs to be a more increasingly diverse police force to reflect the communities it represents however the police have recognised this and implanting measures to ensure this happens. It is evident to see how highly publicised police cases involving possible police wrong doings can influence upon community trust and perception of the police. Having said that, relationships can be rectified when damaged and this can be done via the means of continued efforts within community engagement, building better relationships through the understanding of what their communities entail and what their expectations from the police are by having their voices heard and taken into account when making further informal decisions. 

Word count: 2155
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic for example can states commit ;’terrorism’? some would argue that they can whilst others would disagree. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments, for example why might one group be labelled ‘terrorist’ whilst another is not, is it the intended target? Or the ideology?




5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 







































	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.




THIS DOCUMENT IS ALSO AVAILABLE IN WELSH
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