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Part 1
[bookmark: OLE_LINK3][bookmark: OLE_LINK4]For many individuals, inclusivity may vary in definition. In education, it is known as the ongoing effort of transforming educational systems to better serve all students, including those with additional learning needs (ALN) (Moriña, Sandoval and Carnerero, 2020). The new system for assisting students in Wales with ALN ranges in age from 0 to 25 (Government, 2021a). The framework for assisting young students with learning difficulties and/or disabilities (LDD) and the framework for special educational needs (SEN) are being replaced by the ALN system (Government, 2021a)
To create an inclusive education system, one must actively combat the perpetuation of injustice along with establishing the preconditions for inclusivity through curriculum, architecture, accessibility, etc. (Zallio and Clarkson, 2021). It is a strategy for promoting social equality for previously underprivileged students and a more transparent, equitable educational system (An and Decker, 2019). Local governments and higher education institutions will be required to identify whether students aged 0 to 25 possess ALN, which requires additional learning provision (ALP) (Government, 2020). As such, a post-compulsory setting is required to create an Individual Development Plan (IDP) for each student it finds to have ALN (Chang and Saw, 2021).
Students with ALN receive IDPs regardless of how serious or complicated their learning differences are. No matter the requirements of the young person, the IDP has the same legal standing, and everyone with an IDP has equal rights to appeal to the Education Tribunal for Wales (ETW) (W. A. Government, 2022). Hence, in any post-compulsory setting, the learning support department must assist with this. For instance, Services for Disabled Students at the University of Wales Trinity Saint David (UWTSD) aims to give students who need assistance, the resources they need to maximize their potential and exhibit their genuine level of ability as undergraduate or graduate students (UWTSD, 2023). As a result, ALN students will gain skills, techniques, and increased levels of self-reliance which will help them in their future life.
[bookmark: OLE_LINK1][bookmark: OLE_LINK2]At the same time, there has been a growing emphasis on inclusion within post-compulsory education, inspired by the increasing globalisation, expanded connectedness, and growing interdependence among cultures, ideas, and economies. It is also being driven by the liberalization of post-compulsory education (Helena Martins, Borges and Gonçalves, 2018). For instance, the Act's rules and the Additional Learning Needs Code for Wales 2021 (Government, 2021b). By establishing a cohesive regulatory system to help all young people with ALN who are in further education, the Welsh Government hopes to guarantee that all educators with ALN are supported to resolve learning challenges and are capable of achieving their full potential (Government, 2020). Also, establishing a unified, cooperative method for evaluating, planning, and monitoring the support given to ALN learners, paves the way for prompt, efficient, and early interventions. Lastly, putting in place a just and open system for dispensing information and counsel, as well as for resolving complaints and appeals (W. Government, 2022).
The Equality Act of 2010 offers legal protection against discrimination at work and in society in general. For instance, institutions of higher education (HE) and further education (FE) are prohibited from discriminating against, harassing, or victimising students because of the Equality Act 2010's legal requirements (Government, 2010). This applies to all educators, including full-time, part-time, undergraduate, postgraduate, e-learners, international, or in some rare cases, past students. It also applies to prospective students who are enrolling on the institution (Act, 2010).
Furthermore, the United Nations Convention on the Rights of Persons with Disabilities (CRPD) supports inclusivity for ALN (2006). The Convention represents the culmination of decades of the UN’s initiatives to change how people with disabilities are perceived and treated. It advances the idea that individuals who have disabilities are "subjects" with rights who can assert those human rights and make choices for their lives based on their free and informed consent in addition to being contributing members of society (Nations, 2022). Previously, individuals who have disabilities were seen as "objects" of charity, medical care, and social protection (Degener, 2016). The Convention is designed to be an unambiguous human rights legislation with a community welfare component (Lawson, 2018). It adopts a wide definition of individuals who have disabilities and reiterates the requirement that individuals with all different types of disabilities be permitted access to all essential human rights and freedoms. It clarifies and qualifies how these classifications of rights apply to individuals who have disabilities and indicates where adjustments should take place so that they can utilize their freedoms effectively (Nations, 2022). It also highlights occasions where individuals with disabilities' rights have been breached and calls for robust rights protection. For example, a student may make a complaint under the Equality Act if they feel they have been subjected to harassment, victimisation, or discrimination by a higher or further education institution. A complaint can be filed with a county court in England and Wales and the sheriff court in Scotland (Act, 2010).
Looking at institutional legislation, the UWTSD for instance, as stated in its Strategic Equality Plan, is dedicated to offering a welcoming learning environment (Welsh Government, 2020). The university must give the student a chance to disclose their condition and talk about their support needs if they have a disability, a condition that limits a person's capacity to engage in everyday and academic activities. All students are given the chance to disclose any disabilities they may have, and everyone is screened for signs of educational challenges (Trinity, 2010). Students are assisted and will be granted a fund to support them with their identified disabilities. The university works with specialised learning support personnel who give all students a fair opportunity to succeed in their academic study and realise their full potential (UWTSD, 2022). 
On the other hand, the requirements for institutions of higher and further education include some exceptions. For example, a single-sex institution might only accept students of that sex, and a small number of specifically designated institutions with a religious ethos might allow them to have admissions criteria that give preference to followers of that religion for courses that are not vocational, etc. (Act, 2010).
In conclusion, inclusivity guarantees the right for all students to have an educational environment that embraces diversity, encourages participation, breaks down barriers, and accounts for all students' diverse learning needs and preferences. Inclusivity is a legal requirement under the Equality Act and the United Nations (CRPD) and students have the right to reasonable adjustments that meet their learning needs.
Part 2
The following support statements are for a UWTSD full-time student undertaking a bachelor’s degree in computing (Computer Networks and Cybersecurity) at Swansea IQ building.
Megan 
In her application, Megan has declared the need for mental health support despite not having an official diagnosis. She also highlights struggling with speaking up in class, having anxiety issues since childhood, and difficulties in mixing with other students. Megan found it difficult to concentrate and pay attention to classes. Her previous teachers suggested that she might have dyslexia.
As a teacher, I will accept Megan’s condition and make the reasonable adjustment to accommodate her learning difficulties starting by suggesting she contact student services for wellbeing support, where she will begin by filling up a learning support request form where she may be required to mention how her study might be impacted from her condition and what support she may need. She will be asked to undergo an assessment called “Do-IT Profiler”. Based on the results she might be required to take another diagnostic assessment through the university. Depending on the results, she might be entitled to apply for a disabled student allowance (DSA). Or even, to has a specialist mental health mentor will be assigned to her.
For her anxiety, I will help her to build a strong connection with her classmates as this will give her a sense of belonging in class. At the same time, I will reduce her fear of failure as failure has been linked to students’ disengagement, truancy, and feelings of helplessness across the world (De Castella, Byrne and Covington, 2013). I will also ensure to keep on promoting persistence, as she needs to feel motivated to keep trying even when she is not achieving the best results.
For her concentration difficulties, the learning support team can assign a learning support specialist to help her through her study journey. Whereas in class, I will work closely with her and look for ways to motivate her by appreciating her success. In addition, I will ask her to fill in the extenuating circumstances application form if needed where she will be granted an extension for her assignments’ submission deadlines.
For her Dyslexia, I will suggest she contact the department of services for disabled students to be assessed, and once the diagnosis is confirmed, I will develop a supportive and collaborative classroom atmosphere by introducing her to all the students and encouraging them to get to know one another, which will also assist her in overcoming her nervousness. This will make her feel more at ease while thinking about how to complete chores and ask for help, which also aligned with my professional standards in developing effective learning environments and approaches to student support and guidance (Advance-He, 2011). I will also offer her choices in how she engages with tasks to make learning more meaningful and inclusive. For example, she might do a video presentation rather than presenting in front of the whole class or even have a one-to-one presentation if that works better for her. I will make sure to create my PowerPoint slides in small and manageable chunks so that I do not overload her. I will also offer her an opportunity to review new words used in the PowerPoint slides before the class and the use of varied techniques to help her memorise them. Finally, if needed, she might be able to apply for digital aids to help her cope with her learning difficulties.
Dafydd 
In his application, Dafydd stated having impaired vision. He uses crutches to freely walk, yet it gets tiring for him. He uses his computer to take notes, however, he finds it challenging since he types slowly and occasionally has trouble using his left arm. Dafyyd manages his schooling independently, and he is eager to keep it that way.
As a teacher, I will adjust in a sensible way to account for his learning challenges starting by ensuring that the university provides him with a personal emergency evacuation plan (PEEP) to evacuate the university building or reach a safe location in the event of an emergency. This will ensure the overall safety of Dafydd in the event of an emergency. Next, I will request the university to resealable adjustments within the building such as adding visible signposts to guide him within the university campus. Also, I will request the timetable team to assign a classroom that is easy to be accessed and most importantly to be located on the ground floor, to ensure that Dafydd will not need to walk a lot or use stairs as this is reflecting my professional standards in support my learning (Advance-He, 2011).
I will refer him to the Services for Disabled Students as he will be granted some digital aids that will help him overcome his learning difficulties. One of the accessibility features in the laptop that I will suggest he use is (ClaroRead), which is a toolbar with several reading and proofreading functions. Its primary function is text-vocalisation, which reads text out loud using a synthetic voice. These voices are now fairly realistic, and there are numerous advantages to reading in this manner. This will assist him in reading his class notes. At the same time, I will also suggest he use an Audio Notetaker a computer software tool that uses audio to take notes. This allows him to submit audio notes, and presentations using a Dictaphone or digital voice recorder. Microsoft PowerPoint slides are frequently used in lectures, and these can be transferred into Audio Notetaker alongside the audio Dafydd will be recording. This will help him overcome his typing speed issue in notetaking during the class and also be aligned with the professional standards in using and valuing appropriate learning technologies (Advance-He, 2011).
Within my lesson plan, I will make sure to give him enough time and adjust tasks as needed. Give him as many digital resources as possible. Set studying materials available ahead of time, as reading with magnification or screen reader software takes more time, and Dafydd may struggle to read everything in one go, which is aligned with my professional standards in developing effective learning environments and approaches to student support and guidance as well as the use and value of appropriate learning technologies (Advance-He, 2011).
Alys 
Alys is a second-year student who is pregnant. She is willing to continue to study her studies as much as she can, and she is interested in learning about her choices for help both during and after giving birth.
As her teacher, I will start by referring her to the student services where she will be introduced to the ‘student pregnancy, maternity, paternity and adoption leave policy’ (Analysis, 2014). This policy applies to questions about pregnancy, maternity, paternity, and adoption leave for students who get pregnant while enrolled in their studies, their partners, and those who have just recently become parents (such as via adoption) (Analysis, 2014). I will also refer her to the wellbeing support for mental wellbeing, as pregnancy and postpartum may be psychologically and physically exhausting, for adults let alone teenagers. The idea of taking on new duties and dealing with hormonal changes might make her feel worse.
During her pregnancy, some reasonable adjustments could be made so that she can continue her study for as long as feasible up until the birth, such as introducing a hybrid class mood where she will have the option to attend classes in person or online via Microsoft Teams when she is not able to attend classes. Given the structure of the subject Alys is registering for, having hybrid mood classes is feasible. Similarly, she will also have the option to apply for the “Extenuating Circumstances”, where she will be given extra time for her classwork submission deadlines. 
Within the classroom, I will allow her to leave the classroom five minutes before the class ends so she can avoid crowded corridors. Giving her the option short break whenever needed where I will be providing her with notes and extra work for whatever she misses during the class. Furthermore, she will be excused from any physical activities that will be conducted during the class.
In sense of physical safety, I will make sure to request the university to allocate a classroom on the ground floor for this subject to help her avoid going on stairs unless the left is accessible. At the same time, if she is suffering from morning sickness, I may request the timetable team to make the class during the day which will help her attend her classes comfortably.
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