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The Rights of the Child: Inclusion and Diversity.

Based on evidence from current research and policy as well as on data gathered from a group questionnaire, critically discuss an inclusive approach to supporting the needs of a particular group of pupils.  Focus on one specific learning difficulty, disability or additional need for your discussion. Use ICT skills developed within the module to present your findings.

Children’s rights are fundamental freedoms that should allow all children to have equal opportunities and enjoy an adequate standard of living. (Childs rights and you, 2008). The significance of children’s rights is highlighted by Adarsh Nani (2018) who addresses the importance of children’s rights, asserting that having a right does not simply mean surviving but living with dignity, Nani suggests that due to their vulnerability and lack of autonomy, they are dependant on adults, and therefore require a more specialised level of care and protection and therefore specific recognised rights. This view is picked up and extended upon in an article by (Wales Online, 2006) who acknowledges that children are citizens with particular rights and obligations, and therefore agrees with the notion that without acknowledged rights, they are left as very vulnerable people. 
Throughout all discussion regarding children’s rights, it is all with relation to, or down to a commitment to the United Nation Conventions Rights of the Child or UNCRC for short. A legally binding agreement set out that means governments are required to meet basic needs of children on the basis that every child has basic fundamental rights. Within this assignment I will discuss how the needs are met in relation to article 23. ‘If you are disabled, either mentally or physically, you have the right to special care and education to help you develop and lead a full life. (UNCRC, Article 23, 1989). As well as rights of the child, wellbeing must also be considered, as fundamental rights such as eating, sleeping and being safe must always be in place to enable a child to learn appropriately. Based in the Wellbeing of Future Generations act (2015) Wales set 14 well-being objectives, number 5 being promote good health and wellbeing for everyone. Donaldson (2015) set health and wellbeing as one of his seven areas of learning when writing his new curriculum for Wales.

My chosen additional learning need discussed in this assignment is Autism. I will discuss by reflecting on material gathered in a questionnaire my group sent out to schools within the counties of Neath Port Talbot, Llanelli, Swansea and Bridgend. Based on data gathered I will build a discussion on how to support learners with autism.

Autism or Autistic Spectrum Disorder (ASD) affects around 700,000 people in the UK. It comes with social challenges and communicative development difficulties. ASD effects pupil’s ability to process information, causes lack of engagement and attention span, as well as reducing ability to know how to behave appropriately in certain environments. 
When preparing the questionnaire as a group, we wanted to focus on specific characteristics of autism and see how the school incorporated these needs into their planning. Firstly, social interaction is a struggle for sufferers of autism. It can make a child unable to understand others perspective and therefore may cause difficulties in forming friendships within the school environment. Additionally, they struggle with making eye contact with people, which may also affect relationships in school and results in withdrawn behaviour. Raising Children (2006-2019) calls this inability to make eye contact and other gestures ‘joint attention’, highlighting that difficulties in this area makes children lack in interpreting facial expressions and staying on topic when in a conversation with somebody. 
Deer Creek Schools (2009) describe ‘theory of mind’ meaning the ability to understand that others have their own opinions and thoughts, they suggest that pupils with autism may lack this ability and therefore the ability to figure out different behaviours of others. Secondly, language and communication difficulties impair those with autism, for example they take everything said literally and can often repeat themselves. Positive Partnerships (2016) point out that taking language literally is a common characteristic of sufferers of ASD and that it can result in confusion and anxiety for the chid. This view is picked up and extended upon by Ambitious about autism (2017) asserting that it is fundamental that children learn through play with others, however imaginative play is very difficult for a chid with autism, this can therefore hinder classroom tasks such as imagining they are somebody. This is down to their very literal understanding of the world. 
This may affect the ability to fully understand instructions in a classroom environment.  Pupils with autism have thought and behaviour difficulties, that could also affect their learning, they may struggle with the ability to focus on a particular thing, specifically when it does not interest them, this can create a difficult learning environment and affect their work. Pupils will also have a lack of imagination and creativity, so this could hinder work such as collaborating with others as their input into group discussion or a group project, perhaps specifically something creative like an art project will be minimal. In terms of behaviour, routine and rules are a big part of life for a child with autism, this is highlighted by the National Autistic Society (2017) suggesting that routine is necessary to help enable them to process the world around them, this however can affect their school life as they find unstructured times such as lunch and play time difficult. 
Within a group, the writer conducted a questionnaire, based on the chosen topic of autism. By facilitating this questionnaire, the writer obtained results from 24 participants. As shown in graph 1 below, the participants were teaching assistants, class teachers, head teachers, family liaison and key workers. The aim was to obtain as many results as possible from anybody within the education sector that has had an experience with pupils with autism, and this has been successfully fulfilled. By having a large array of different roles within the education sector it allows data to be analysed more broadly and enables a better insight into how different roles when working with pupils with autism may impact the questions asked within the questionnaire. 
Chart 1.

As seen below in graph two, the data obtained not only came from participants bearing various roles within schools, but also came from an array of counties, the group sent questionnaires to five different counties, and obtained results from each, this also enables a broader and better results to observe. 


Chart 2.
Once establishing where the groups would target and what roles within the school would be targeted, it was to be discussed what exactly would be asked within the questionnaire. It was decided that each person within the group would take a specific role in forming the questionnaire. The writer took on the role of researching and writing questions on the basis of environmental aspects of autism. Whilst other members discussed in meetings, researched and formed questions on other aspects including language and communication, social and effects on anxiety. The group decided it would be necessary to ask the participant how many pupils there are in their school, and the data from this is obtained below in graph 3. 23 of the 24 participants answered this question. The purpose of this question was to enable the results obtained to be examined in relation to how many pupils have been identified with autism in the school they practice in. This allowed the interpreter of data to see the differences in pupils with autism within counties and allowed a visual into weather the number of autistic pupils within a school had an impact on how the pupils are identified within the school.  Looking below at graph 4 we see how many pupils are then identified with autism within the selected schools. 
Chart 3.

To interpret the data obtained a graph has been created to show the number of pupils with autism identified in schools in relation to the number of pupils in total within the school. This can be seen below in chart 4.

	 
	
	Chart to show pupils identified with autism.
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	County the school is situated in.

	7
	210
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Chart 4.
What can be obtained from this data is that there is clearly a significantly less pupils identified with autism in the respondent schools in Neath Port Talbot County compared to the counties of Merthyr Tydfil and Torfaen. According to Ambitious about autism (2017) there are 100,000 (one in 100) children identified with autism in the UK, with 70% of them attending mainstream schools. This data obtained results that do not correspond with these statistics. There are 28 pupils identified with autism within one Merthyr Tydfil county school that has 364 pupils in it, and another school with 400 pupils has identified 20 pupils with autism, this is a very high percentage compared to national statistics.
[bookmark: _GoBack]As seen below in graph 5. The group decided it would be a valuable source of information to ask the question ‘How is autism identified within your school?’ results were obtained from this and it seems the most common way to identify autism is through observation of the child. 

Chart 5.
From the data obtained it is gathered that 23 of the 24 participants have had experiences with autistic pupils within their time at a school, so this begs the question of whether or not the respondent feels confident in supporting pupils with autism, this question was asked by the group and the results obtained can be seen below in graph 6. 
Chart 6.
This data corresponds with data collected by priority children’s services (2019) whereby according to their research 60% of mainstream teachers feel like they have not had the adequate training. The research by the writer suggests similar results as shown below in graph 6. Although within this survey the majority felt neutral in supporting pupils with autism, which is suggestive that they may feel they have had training and experience however are not confident they can fully support the pupil. 
It must be noted that 43% said they felt confident which goes against the research by Priority Children’s services. Furthermore, it is important to note that the National Autistic Society (2012) concluded through their research that 88% of parents feel that it is vital to have knowledge on autism in order to have their child’s needs met. This shows how important it is to be trained on all aspects of autism to enable the best support is provided. Furthermore, The National Autistic Society (2012) reports that 19% of parents of children with autism are dissatisfied with their child’s teacher’s understanding of how to support their child’s needs. This indicates that the complex disability demands a knowledgeable understanding to enable aspects not to be overlooked by the teacher, often resulting in parents having the responsibility of having to explain needs and characteristics to the teacher. 
Whilst discussing an inclusive approach to supporting pupils with autism, it must be considered that pupils with autism often can be sensitive to sensory stimuli, according to (Davidson, 2015, p.91) scenarios such as the dinner hall, play times and other noisy environments can lead to increased anxiety levels and therefore impact on their behaviour. Below the writer examines data obtained from the question ‘what aspects of autism are you trained to support?’ in chart 7.
Chart 7.
This data is obtained from 19 responses, meaning 5 of the respondents did not answer this question. From this data, it is apparent that the most common training is in behavioural aspects of autism, closely followed by language and communication. This data shows that there is a lack of confidence and training in all areas of autism, that practitioners are only confident in supporting specific areas of autism and not all -  specifically environmental aspects. This data implies that there is perhaps not enough training provided, and for the respondent who answered none, we notice perhaps training is not offered or available to everyone. 
This data corresponds with data from NASUWT (2013) who found in their study that 35% of teachers say it has progressively become harder to access specialist support for children with autism. So when discussing behavioural aspects of autism, these include traits such as flapping of hands, the necessity of routine and ensuring minimal change is made, and if needed ensuring the child is aware of these changes beforehand. However, it is noted by the National Autistic Society (2018) that often, if not a medical issue impacting on behaviour, it is language and communication barriers causing frustration and therefore impacting on behaviour of the child. Furthermore, to understand deeper and to ensure the pupil gets sufficient help needed, one must understand further aspects of autism, specifically language and communication. Sometimes,  the correct support can simply be to speak in a clear, concise way with shorter sentences. If one is unaware and not trained in language and communication aspects of autism, how is it possible to identify causes of behaviour such as this? 
Other aspects such as social and emotional, can impact on behaviour of the child with autism. Most people have an instinctive ability to socialise with others, which allows us to collaborate in group tasks, present work and discuss. However, according to the National Autistic Society (2018) children with autism may often engage in behaviours in an attempt to avoid social contact. In order to facilitate the correct support for the child, one must understand the social implications on behaviour. Furthermore, The National Autistic Society (2012) conducted research with parents regarding their children’s development. Their findings concluded that 70% of parents believe their children’s behaviour has suffered due to a lack of support. This surely concludes that not enough training is being delivered and not enough strategies are being used to support behavioural aspects of autism, moreover the reasoning behind the behaviour and how to effectively support it. 
To enhance our understanding on this question more effectively, our group decided it would be helpful to include a question on their opinion on the strategies they use to support children with autism. We did so by offering a scale of 1 to 10. The data obtained can be seen below on graph 8. 
Chart 8.
This chart shows us how many people placed their opinion on each number. As we can see, the majority of respondents, 8 exactly, placed themselves on number 7. This means that the majority of respondents do believe that the strategies they use are effective in providing support for children with autism. Only 9% of the respondents said that they are not confident that their strategies are effective and voted 2. Whilst the rest are past half way point, which arguably means that they must be fairly confident they are providing effective support through their strategies. Our findings through our research is picked up and supported on by MacKay et al (2003) who implies that through their research they found that most teachers are able to build effective strategies based on the practice of good and reflective teaching. 
According to the National Autistic society (2012) 71% of parents reported that their child’s educational progress has suffered due to lack of support. This, relies additionally on practitioners to provide support within the classroom, ensuring everything is done to support that child as effectively as possible, enabling them to have the best possible opportunity to have a good education. Practitioners lacking confidence in the effectiveness of their strategies is clearly a part of this issue. The National Autistic Society (2012) implies that through their research they have found that teachers are often let down by the lack of training they receive in regards to autism, resulting in lack of knowledge and resources to provide the necessary support to guarantee a child with autism the best education. 

Below in chart 9, the writer examines the data collected from question 7, the question was ‘According to The National Autistic Society (2018) more boys are diagnosed with autism than girls, do you think this statement is accurate?’. 
Chart 9.
It is obtained that there is a definitive amount of agreement concerning this statement. With 75% of respondents answering yes. All 24 respondents answered this question, 18 of them in agreement. This is quite a significant response. The data obtained corresponds with that of Ambitious about Autism (2017) who suggest that boys are four times more likely than girls to be diagnosed with autism. This opinion is shared by Nicholette Zeliadt (2013) who asserts autism is significantly more common in males. Suggesting that even though studies from parents, teachers and even following children from infancy, still obtained a 3-1 percentage. With the overall percentage obtained from 54 studies obtaining a 4.2 – 1 average. 
In question 17 the group decided to ask the question ‘How are pupils with autism supported within your classroom environment?’ the data obtained can be seen below in chart 10.
Chart 10
Chart 10 shows that the most common way of supporting pupils with autism within the classroom is to display pictures with key vocabulary for the pupils to easily understand. This is without doubt a very important source of support for pupils with autism, as highlighted by The National Autistic Society (2016) suggesting that by offering visual supports it provides the pupils with the opportunity to work more independently, provides routine, which inevitably is combating anxiety and additionally, allows more opportunity for consistent physical communication that perhaps was not possible without visual aids. The use of visual aids to support children with autism is extended on by Maureen Bennie (2017) who asserts that pupils with autism learn better through the use of visual aids rather than auditory input. Bennie adds that the use of visual supports provides more opportunities for learning and communication, whilst also engaging the child enabling more information to be retained. 0 respondents said that they make sensory adaptations to their classroom for pupils with autism. Whereby, according to the National Autistic Society (2012) many pupils with autism suffer with sensory difficulties, and it can hinder their learning experience. 
So, if none of the respondents said they attempted to meet the needs of sensory difficulties then surely this concludes that effective support is not being given to pupils with autism. Additionally, if only 10 of the teachers said that they have a seating plan to support pupils with autism then it is clear that basic training has not been carried out for these teachers, due to the fact that it is vital that children with autism have routine. Andrew Dacy (2018) highlights the importance of routine in children with autisms lives, suggesting that it is necessary to enable the child to learn new things, through relieving stress, routine is a very powerful learning tool. This opinion is picked up on and extended by Kori at home (2019) who suggests that often children with autism will suffer with anxiety, adding structure and routine to their life will inevitably result in anxiety levels dropping, and therefore resulting in the child having the best possible chance of learning.
To conclude my discussion, it is evident that the aims of an inclusive approach to supporting pupils with autism is to enable the child to have exposure to social and communicative models, a development of social and communicative skills and higher performance expectations. As inclusion of children with autism is a responsibility for education practitioners, it raises the concern in practitioners in regards to the identification of complex diverse needs, and meeting those needs to ensure one is offering the child the best possible chance of an education. 
The National Autistic Society (2018) implies that inclusion is not simply placing a child in mainstream school and expecting them to adapt to the curriculum, moreover it is adapting educational provisions to meet the child’s specific needs. According to (Davidson, 2015, p.89) the commitment to inclusion poses considerable implications on practitioners, as they need to possess a comprehensive knowledge and understanding of comprehensive needs, viewing the pupil as a whole to identify each need and a support strategy suitable for each child individually to meet each need, whilst additionally working collaboratively with outside agencies to allow their pupil the best chance of an education. However, the benefits of inclusion have been widely documented, according to (Davidson, 2015, p.89) it has been shown that often inclusion for children with autism into mainstream schools can provide an enriched learning environment, with more opportunities on offer than in a specialist school, such as learning from their peers, which also offers social and language advantages. 
This opinion is picked up on and extended by Education for pupils with autism spectrum disorders (2006) suggesting that through their research the social and communicative skills of pupils with autism are being well planned for within schools, and pupils are provided with many opportunities to interact with peers. However, Berg (2004) highlights a disadvantage of inclusion can be that too much emphasis is put upon the social interactions of the children, and this can hinder the emphasis put on academic quality. According to the National Autistic Society (2018) in order to create an effective inclusive approach, there are several goals, one of which is to provide training for teachers and support staff to improve awareness and understanding of autism. 
It has been shown by my data reported in this essay that the teachers do not feel they have received adequate support, and although they may feel confident in supporting pupils with autism, it is shown in chart 7 that the respondents are not trained to support every aspect of autism, which is not effective in inclusion as not all of the pupils’ complex needs are being met. This is extended on by (Davidson, 2015, p.91) who implies that teachers need to bear in mind the particular complexities of autism and the different forms it can take, by recognising that each child presents differently an individualised approach needs to be taken to ensure each child has the necessary support strategies. 
As noted previously, the aim for achieving an effective inclusive approach to supporting the needs of autism relies heavily on the knowledge of complex needs and the resources and training to support them. With the number of pupils with autism attending mainstream schools increasing according to national statistics, the pressure put on educational practitioners is additionally ever growing to find effective, tailored support for pupils with autism.
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Chart to show how pupils are identified with autism.

Total	observation and ALENCO	observation	educational psychologist	Chat screen program	2	14	1	1	Types of identification
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Chart to show how confident participant is in regards to supporting pupils with autism.






other	neutral	confident	not confident	no experience	0	11	10	2	0	
Chart to show aspects of autism participants are trained to support.
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Chart to show results from how confident respondents are on a scale of 1-10 with the strategies they use to support.
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Chart to show opinion on 'Autism effects more boys than girls do you agree?'.


Yes	No	No opinion	18	4	2	

Chart to show how pupils are supported within the classroom environment
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Pie chart to SHOW PARTICIPANTS ROLE WITHIN THE SCHOOL.


Teaching assistant	Class teacher	Other	Head teacher	6	12	3	2	

Pie chart to show the authority of the participants. 


Torfaen County Borough Council	Merthyr Tydfil County Borough Council	Neath Port Talbot County Borough Council	City and County of Swansea	Carmarthenshire County Council	6	5	7	4	2	

Chart to show number of pupils in schools of participant, and what county their school is part of.

Torfaen County Borough Council	400	Neath Port Talbot County Borough Council	400	Neath Port Talbot County Borough Council	364	Merthyr Tydfil County Borough Council	220	Merthyr Tydfil County Borough Council	206	Merthyr Tydfil County Borough Council	250	Merthyr Tydfil County Borough Council	200	Merthyr Tydfil County Borough Council	205	Neath Port Talbot County Borough Council	252	Neath Port Talbot County Borough Council	500	Neath Port Talbot County Borough Council	4	City and County of Swansea	400	Neath Port Talbot County Borough Council	Carmarthenshire County Council	180	Neath Port Talbot County Borough Council	480	Torfaen County Borough Council	200	Torfaen County Borough Council	210	Torfaen County Borough Council	200	Torfaen County Borough Council	321	Torfaen County Borough Council	210	City and County of Swansea	460	City and County of Swansea	350	

