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Here is my reflective journal, which is based on the knowledge I have gained through my face-to-face SKIP Cymru training sessions, experience of delivering sessions in my school and key reading that I have undertaken. 
I am the year 1 teacher at Ysgol-Y-Graig Primary School in Merthyr Tydfil. Even though Merthyr Tydfil is quite well known to be a deprived area, where our school is located, we also have quite an affluent catchment area. In my class there are 25 pupils, 12 girls and 13 boys, there are no pupils in the class who have additional learning needs. I also have one full time learning support assistant. The pupils receive one P.E. lesson a week and have continuous access to a class outdoor learning environment. 
The first SKIP Cymru face to face session clearly highlighted gaps that I had in my own knowledge of physical development. Firstly, I am now more aware of the key stages in the development of catching (Goodway et al, 2019) and how to support my pupils in becoming proficient catchers. I also have more awareness of the fundamental motor skills (FMS) and how to further integrate them into my warmup activities, which is what I focussed on first. 
To begin my first session in school, I introduced personal space and how we can keep ourselves and others safe by staying in our bubble. We played the game Mr Men and Little Miss. During the game I called out Mr Fast, it was evident straight away that the pupils found it difficult to keep their bubbles safe when moving at speed.  Following Newell’s Model of Constraints (Haywood and Getchell 2019) I changed the task to walking at a slow pace. We moved our arms out to the sides to visibly show our bubble, once the pupils were able to keep their personal space safe, we then increased the speed to a skip. I then changed the environment by adding cones, to make our space smaller and we went back to a slow walking pace. Again, once we could successfully protect our bubble, the speed was slowly increased to a skip and then a jog. This was practised over a few sessions by changing the speed, the movements and the size of the environment we were using, and I observed improvements being made by all pupils. 
It was also during our warmup games that I noticed all of the pupils were moving around the hall in the same circular direction. I introduced instructions for different directions including forwards, backwards and sideways. I also introduced different pathways such as zigzags and curves. When playing warm up games such as traffic lights or the bean game, I incorporated opportunities for balance to support stability and different ways of travelling to support the pupils body awareness. It was also during a warmup game that I noticed one of my pupils were struggling with the sidestep movement. His head was turned to the side, however his body and feet were facing forwards and he was stepping forwards. I stood opposite him and asked him to watch and then mirror my movement. I slowed my movement right down and gave a running commentary so he could see and hear exactly what he needed to do. He then mirrored my movement, I gave him positive detailed feedback on what he was doing correctly and a specific action for what he needed to do, ‘turn your body and your feet to the side’. This teaching moment highlighted to me that FMS needs to be taught specifically, not all pupils will learn how to do the movement themselves and that ‘the development of FMS is essential to achieving proficiency in various sports…’  (Goodway, Ozmun & Gallahue, 2019, p178). As a Year one teacher myself, I have also come to realise how between the ages of three and seven are such a critical time for pupils to develop their FMS (Ayres, 2005). I have to say, in previous years I would have never thought of FMS in this way and the importance it has in later years, however this training has now taught me differently. 
It was after the first cycle of SKIP Cymru training that I had the knowledge to baseline assess the pupil’s catching skills, which was a mixture of huggers and hand catchers. From this assessment, my new knowledge of the stages of catching (Goodway et al, 2019) and understanding what a proficient catcher looks like, I felt confident to incorporate a catching activity into my P.E. sessions. I split the hall into three gardens, I led a catching activity in one garden, my teaching assistant introduced obstacle courses in another garden and in our third garden, we set up a FMS activity that the children could complete independently. Some weeks I would link the activity to our Real PE program, so that the children could watch a video of a specific movement and then copy it to play a game. As the SKIP Cymru programme continued, I would then alter the focus of my gardens. 
During a game of ‘me to you’ I wanted to focus on the pupils becoming more proficient by moving towards the object they are catching (Goodway et al, 2019). I observed pupils using a large ball, however they were struggling to catch it. I realised that I needed to change the equipment to make it easier for the pupils, so that they have lots of successful catches (Haywood and Getchell 2019). Scarves were used to slow the game down giving the catcher time to move and catch the scarf with their hands. Once the pupils successfully caught the scarf a number of times, we then used a large textured ball. The pupils started by standing closer together and ensuring the thrower made a rainbow pass to the catcher’s ‘x’ zone. Once a few successful catches had been made the pupils took a step further apart, making the task more challenging. A few weeks later we revisited this game and this time I noticed that other pupils were becoming a little disengaged. They had become confident at moving to catch the ball, so I needed to change the task for these pupils to make it harder (Haywood and Getchell 2019). I changed the object to a small round ball and gave them more of a competitive nature to the game. After six successful catches they could take a step back, however if they dropped the ball they needed to come back together and start the game again.
 I found that by setting up the hall into the gardens I could change the task for certain pupils, either making it easier or harder, and the other pupils within the group didn’t notice because they were busy playing their game with their partner. Also, at this age pupils do not compare their physical ability to their peers, ‘a child might have low levels of actual motor competence but perceive her/himself to be highly skilled’ (Stodden et al, 2008, p.296)
After my second face to face SKIP Cymru session, I became a lot more knowledgeable about the different stages of throwing, what a proficient thrower looks like and what I needed to do to support my pupils in developing their throwing skills (Goodway et al, 2019). My P.E. sessions now consisted of three gardens, two focusing on object control, throwing and catching and one on FMS through obstacle courses. I would alternate each week between the throwing and catching gardens with my teaching assistant. The children would complete the obstacle course garden independently as they had had plenty of experience and use of the different equipment with my teaching assistant. The pupils in my class have grown a real love for obstacle courses, creating their own and finding different ways of using the equipment. As pupils need as many opportunities as possible to develop their FMS in early childhood (Stodden et al 2008), a box of different equipment is now permanently in our class outdoor area so that pupils can create their own obstacle courses, as well as the games we play during our weekly P.E. sessions.
From my initial baseline assessments, I observed that almost all of the pupils were at stage three, ipsilateral step (Goodway et al, 2019). I began by focusing on an underarm throw, as I felt this would be the easiest way to focus the pupils on stepping forward with their opposite foot when throwing and there would be less steps to remember, compared to an overarm throw, which would include the contralateral step and body rotation (Goodway et al, 2019). We played the game battleships, where there was a bench in between the partners to ensure there was an arc to their throw and not to glide the bean bag across the floor (Haywood and Getchell 2019). I began by modelling an underarm throw and gave a running commentary on my movements, emphasising the stepping forward. During this game, support was given to some pupils to help them remember this by placing a sticker on the foot they need to step forward with. For pupils who were successful at hitting their opponents cones I made the task more challenging by spreading the cones further apart. Likewise, for the pupils struggling to hit the target cones I used small hoops therefore making the target bigger (Haywood and Getchell 2019). 
To focus on our overarm throw, we played lots of target games which involved pictures or shapes stuck onto a wall for the pupils to throw a bean bag at. During these games my main focus was on the pupils' stance, ensuring they were facing sidewards and there was one movement where the pupils were stepping forward as well as the body rotating (Goodway et al, 2019). Again, I began by modelling an overarm throw and giving a running commentary emphasising the key points I wanted the pupils to focus on. Over the coming weeks I also used pupils as models, using positive feedback and highlighting what they were doing correctly. One pupil in particular kept forgetting to face sidewards and step forward, she would stand face on to the target and stay stationary. To help her remember this step I placed a big star cut out on the wall she needed to face, the target she needed to hit was also a large star cut out and I also placed a hair bobble around the foot she needed to step forward with (Haywood and Getchell 2019). To prevent pupils who were successfully hitting the targets becoming disengaged I set them a challenge of hitting specific targets in an order. I also changed the size of some targets by making them smaller to ensure the pupils were concentrating more on their aim. Some pupils worked in partners and they would give each other instructions of what order to hit the targets.  
From having this opportunity of SKIP training, I now have a much better understanding of how important FMS is in early development, and how we must get this right for our pupils to have a lifelong love of movement and sport. Seefeldt’s 1980 model shows this with the proficiency barrier. It shows how pupils can only break through the barrier if they have proficient coordination and control of FMS in early childhood. Once they break through the barrier, they can apply those skills to games and sports. If pupils are not proficient in FMS, they will be unable to break through the barrier. Even though the pupils would attempt to join in with more organised games or sports they may not have a very positive experience, as older pupils ‘begin to more accurately compare themselves to their peers’ (Stodden et al, 2008, p.296) and may therefore lead to a negative relationship with movement and sport. Stodden et al, 2008, also explains how motor competence can influence physical activity and if this has a negative spiral of disengagement it can lead to lower physical activity levels and therefore could lead to an unhealthy weight or obesity. It is therefore critical that we provide pupils with plenty of opportunities to develop their FMS in a positive, supportive environment so that they will continue to have a positive relationship with physical activity and sport. ‘Movement plays an equally important role in the growth, development and education of all children’ (Davies, 2023, p.1). 
Word count: 2063 words
References
Ayres, A. J., & Robbins, J. (2005). Sensory integration and the child: Understanding hidden sensory challenges. Western Psychological Services.
Davies, M. (2003). Movement and dance in early childhood. Sage.
Goodway, J. D., Ozmun, J. C., & Gallahue, D. L. (2019). Understanding motor development: Infants, children, adolescents, adults. Jones &amp; Bartlett Learning..
Haywood, K. M., & Getchell, N. (2019). Life span motor development. Human kinetics.
Stodden, D. F., Goodway, J. D., Langendorfer, S. J., Roberton, M. A., Rudisill, M. E., Garcia, C., & Garcia, L. E. (2008). A developmental perspective on the role of motor skill competence in physical activity: An emergent relationship. Quest, 60(2), 290-306.
2

