‘‘A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident’’.
Gareth Andrew (1403090)

The purpose of this assignment is to analyse and evaluate one critical incident observed within the classroom of a local primary school. The outcomes of the primary evidence will be utilised and compared with evidence-based literature to assist in developing an enhanced awareness and knowledge of classroom environments and teaching techniques, to aid child learning and development. The observations will be observed across all key stages of the school thus attaining the most insightful and reliable information to aid in developing reflective practice. This assignment will abide by BERA 2018 guidelines therefore all names of students, teaching staff and academic institutes involved in collecting these observations will be altered to maintain dignity and confidentiality. Further comparisons will be drawn from linking primary evidence to a methodology, in this case I have chosen Donaldson’s four purposes which will be reinforced by evidence-based literature in the form of a literature review to develop a wider understanding for the reason behind the primary evidence. 
The term critical incident can be defined in many ways. Tripp 2012 defines it thus, ‘incident’s tend to be ‘typical’ rather than ‘critical’ at first sight, but are rendered critical through analysis’(Tripp, 2012:25. This means that a critical incident does not necessarily need to be a negative occurrence but one that can lead to positive future practice. David Tripp then proceeds to say that ‘the vast majority of critical incidents are not at all dramatic or obvious, they are mostly straightforward accounts of very commonplace events’, therefore a small event which may pass unnoticed could be defined as being a critical incident.
It is further crucial to understand the relevance and importance of reflective practice which indeed features heavily throughout this assignment due to the essential role it plays when observing within a classroom environment. Reflection upon one's own practice or that of peers, is an essential element in efficient, effective and relevant to the time teaching techniques, whilst also upon an individual's professional development which further promotes development within child learning. As stated by Sellers (2017) reflection upon practice should be the enhanced understanding of professional practice which forms as a result of reflective thinking. This statement may be further reinforced by the statement of Dewey (1933) who emphasises that reflective practice is an active and persistent consideration of a belief or supposed form of knowledge in the light of grounds that support it and also has further conclusions to which it tends. However, it is further important that we link reflective practice to reflective teaching, reflective teaching is defined by Pollard and Collins as an active concern with aims and consequences as well as technical competence, this is hugely important to the out come of my observations and analysis because I hope to learn in order to make myself the best possible teacher I can be.  
Observations
The current global pandemic caused by Covid-19 and having to adhere to Government guidelines in places of learning meant I was only able to observe a tunnel vision view of the classroom areas. I was unable to attend physically the school to carry out any observations. Instead I was provided with pre-recordings of 6 lessons and I obtained my primary data from this. The disadvantages to this were that I was utilising only auditory and visual observations with a limited time frame. Furthermore, this did not provide myself with the opportunity to discuss the lesson with the teacher following and I was unable to engage with the pupils. The presence of the recording equipment further distracted some children and created an unnatural environment. On the other hand, however, this enabled me to revisit the observations multiple times.                                                                                                                                                                                                                                                                                      
There are four observation sheets which can be found in the appendices. These have been correlated and contain four critical incidents which form the basis for this research.  When conducting research, observations can have a major impact on the results or conclusion reached. Gosling (2002) ‘categorizes observation into three distinct models’ and has labelled these as ‘peer observation’. The three characteristics that Gosling outlines in this model are ‘Evaluation Model, Development Model and Peer Review Model’. Observations play a critical part in any research and can be used for such things like growth and development, reflection or continual professional development, but there can also be a negative impact. For example, where observations do not take place in a controlled environment or where what is observed might not be an accurate representation of what you are observing. In order to carry out my research I decided to use Gosling’s (2002) ‘Development model’, which is described by Gosling as ‘educational developers observing practitioners’. I will use this model to observe the classroom behaviour and teaching practice in order discover my critical incident. 
 As previously stated these observations were conducted under BERA 2018 guidelines which ‘believes that educational researchers should operate within an ethic of respect for any persons’, BERA continues to outline that ‘ Individuals might, should be treated fairly, sensitively, and with dignity and freedom from prejudice, in recognition of both their rights and of differences arising from age, gender, sexuality, ethnicity, class, nationality, cultural identity, partnership status, faith, disability, political belief or any other significant characteristic’ . Throughout this assignment and my research therefore, I will not be referring to any school, children or teachers who were involved by name. They will remain completely anonymous.





Methodology
The main basis for the methodology part of this research is based on a case study i.e. observing a primary class based in a local primary school in the Swansea area in order to find a critical incident. These were the subjects that were used as part of the case study, as described by Yin 2009 ‘the case study method allows investigators to retain holistic and meaningful characteristics of real life events such as individual life cycles, small group behaviour and school performance’. There are many advantages and disadvantages to case study research. Some of the advantages are that it can provide opportunities for in-depth investigation and allow for greater detail which can aid research. This will then allow the researcher to gain a more concise conclusion. As previously stated, there are disadvantages  with case studies and a major one is it can be very difficult to define what a case study actually is. Another disadvantage that it can be very difficult to generalise the findings. I selected this group because they are real people in a real-life everyday situation and this, I believe is important because they can affect situations in ways that numerical data can’t which I feel will give my research and observations the best conclusion. 
As stated in the introduction the main basis of this research is based around a critical incident, it can be very difficult to fully determine what as critical incident is and is mostly thought of as an incident that can be perceived as ‘bad’, David Tripp goes into a full and detailed explanation of what he believes a critical incident is in the boo Critical Incidents In Teaching. A key statement that Tripp makes at the beginning of the book is ‘to take something as a critical incident is a value judgement we make and the basis of that judgement is the significance we attach to the meaning of the incident’ I believe this links to the statement I made that critical incidents are perceived as being negative which is a very untrue statement. Tripp then goes on to state that he believes that there are two types of stages that contribute to creating a critical incident, the first being ‘some phenomenon is observed and noted, which produces a description of what happened, this could be called the production of the incident’ and this relates to the what and why of the incident. Tripp then proceeds to say that ‘the critical incident is created by seeing the incident as an example of a category in a wider, usually social context’. I have interpreted this a Tripp saying that critical incidents can be caused by incidents that happen prior to the critical incident but have a knock on effect which causes the critical incident, for example an argument at home with a parent or with a peer. 
During the classroom observation it was paramount that the non participant observation method was used. The non participant method is when the observer i.e. myself observes but does not participate in any classroom activities. This is incredibly important because by taking part I could influence the class or children’s behaviour which will then hinder any results and mean that any research collected would then be void.



The Four Purposes
In the appendices there are four observation documents that have been collected from a range of lessons in a local primary school. The documents have been labelled A, B, C and D. The critical incident that I have selected is from the observation document labelled C, the class that was being observed was a mixed ability Year 1 class. The lesson being taught was a literacy with on focus oracy lesson and was centred around the theme of Superheroes. The class teacher started the lesson by explaining the theme of the lesson which was a continuation of a previous lesson and lesson topic i.e. Superheroes. Whilst describing the content of the lesson to the class it was clear to see that some children were not engaged and were not listening. Some children were sitting on the carpet as asked whilst others were rolling around and one little girl was lying down. The children would shout out without being asked or go off topic whilst answering the teachers questions, however this was then rectified by the teacher and support staff who reminded the pupils about the class etiquette and the behaviour expectations. This then led to the pupils raising hands to ask questions and becoming very engaged and listened very intently to the teacher`s words. The lesson progressed to an activity and I witnessed the critical incident I have chosen. The incident occurred when the pupils split into small groups to complete a task, which linked to Think Pair Share to develop the children’s oracy skills. The clip shows the teacher working with a small group of at least three to four students and the teacher asks one of the students to read the question out from a piece of card. Whilst reading it is plainly obvious that the child is struggling to read the card, this is also noticed by the child next to him who quickly aids the pupil by helping him complete the reading. I strongly felt this showed peer aided learning and the positive effect that children can have on each other`s learning not only at a young age but through their secondary and higher education.
In today`s primary education the Donaldson Curriculum has very much changed the way that education is being viewed in Wales. The new curriculum will be introduced in the year 2022 and will focus on four main purposes that Professor Graham Donaldson has outlined in order to enhance children and young people`s education in Wales. They are ambitious capable learners, enterprising creative contributors, healthy confident individuals and ethical informed citizens. When evaluating and analysing my critically observed incident I felt the incident in question strongly linked to two of these four purposes, the first being ambitious capable learners and the second enterprising and creative contributors. This I believe is because children are confident enough in their own ability and knowledge to aid other pupils` they have seen needing help. This is backed up when Professor` Donaldson states that ambitious capable learners should be able to ‘explain the ideas and concepts they are learning about’. I strongly feel that this statement applies to children being able to share their knowledge with not only teachers but also other students. Also, in the report Graham Donaldson goes on to say that enterprising creative contributors should ‘give of their energy and skills so that other people will benefit’.   This statement links to my critical incident because it clearly outlines the importance of peer aided learning and how children can sometimes learn more from their peers. 

Literature Review
To give a clearer understanding of the critical incident that I have selected which is peer aided learning, Albert Bandura categorically believes in this theory and has conducted a mass of research to prove this. Albert Bandura is a very widely regarded social theorist who believes that children learn from each other through observation and that learning is centred around three key elements that will affect how children will learn. These are ‘behaviour, environmental factors and personal factors’. In the book Social Learning Theory Bandura describes learning as "Learning would be exceedingly laborious, not to mention hazardous, if people had to rely solely on the effects of their own actions to inform them what to do". From this statement I believe that Bandura is stating that the old fashioned method of teaching where a teacher would present a student with a text book and expect them to learn would have no real effect on any child. Bandura believes in learning through observation and has conducted numerous experiments to prove this theory. The theory of social learning is very much based around children learning from what is around them, Bandura states that ‘kids are very much like sponges, soaking up the experiences they have, each and every day’. This means that children will imitate and learn off the people around them i.e. parents, teachers and fellow peers. According to George et al, Bandura was keen to extend the knowledge and meaning of the behaviourism concept so it could include ,the learning of behaviour from others. Albert Bandura tested this theory by conducting the experiment know as the ‘Bobo Doll Experiment’, this experiment was similar to the ‘Pavlov’s dogs’ experiment that was conducted by Russian theorist Ivan Pavlov. The aim of the experiment was to see how children would react when witnessing an adult aggressively beat the doll. The results showed that when in place of the adult the children would mimic the adult and react in the same way, this then leads to Bandura conducting two more experiments which finally lead to his social learning theory. However, Kahn and Cangemi (1979) make the claim that Bandura hit an obstacle in the way that he struggled to make a connection between the social transmission of behaviour. The pair go on to state that Bandura was able to create two key aspects that were able to support his theory, the first being ‘observational learning’ and the second being the ‘inclusion of a model’.
In comparison there are other theorists who believe children learn in other ways, like Sigmund Freud for example. Freud believed that the best way for children to learn and develop was through ‘holistic education’. Holistic education is focused on developing the learner as a whole and is then described by Freud when he states that ‘the emotional nature of motivation for learning is a key aspect of education theory of the so called paradigm of educational development of the person as a whole’. Freud’s work led him to believe that a child’s educational needs should be linked to ‘their own experience of growing up’ and this links directly to Freuds belief that a child’s educational experiences should be holistic and one that has catered to how the said child grew up and taking into account key areas of the child’s life like personal and physical growth, social skills, emotional understanding, intellectual development and environmental values.
Jean Piaget was again a theorist whose work was centred around how children should be educated. Piaget believed that a child’s cognitive development was key to the success of a child’s ability to learn and one of the key aspects Piaget believed in was peer interaction. The main basis of Piaget’s theory was cognitive development. This, as described by Piaget himself, is that a child’s way of thinking is not the same as an adults and cognitive development is the process of how the way of thinking develops over time and what is the best way to nurture this development.
Lev Vygotsky conducted much research into child development and the working mind of a child. Vygotsky’s research led him to his key concept of zone of proximal development and this is split into two different sections the ‘upper and lower’. The lower stage is stated by Vygotsky as when a child can gain knowledge and understanding through their own efforts whereas the upper stage would be concepts that the child is able to understand and Vygotsky believed that the teacher should plan their lessons and teaching, not only to what the child can be taught but also what the child can learn for themselves and from others. This again can be linked to my critical incident about peer learning. According to Moll (1991) Vygotsky firmly believed that a functional relationship exists between both the cognitive growth of a child, so the way in which the child thinks and their physical development, how they adapt their knowledge as they grow.
 We can very clearly see a link in the works of both Piaget and Vygotsky and they both link exceptionally well to my critical incident. The Definitive Guide to their Educational Theories with Examples of How they can be Applied shows us the similarity of both Piaget and Vygotsky’s work and describes Piaget’s as putting a greater belief on peer interaction whereas Vygotsky felt that a child’s peers would more likely play a more knowledgeable role.
The work of Ivan Pavlov had a major impact of the way children were perceived to learn and behave. As previously mentioned Pavlov undertook numerous research studies and experiments to prove his  theories, the most notable being the infamous Pavlov’s dogs experiment which was set out with the aim of better understanding conditioning. The experiment consisted of food being placed in front a dog and witnessing the dog salivating, then Pavlov introduced a bell noise to the dog of which there was no response. Next Pavlov decided to introduce both the food and the bell noise to the dog and found that the dog began to salivate. Finally, Pavlov just introduced the bell sound and the result was the dog had associated the noise of the bell with food. According to Ormrod (1999) the result of Pavlov’s experiment concluded that he had found that there was a stimulus response. This shows us how the human brain and behaviourism can be trained and adapted when certain stimulus i.e. the food can be linked with a noise which can then act as a trigger. Pavlov’s theory was then expanded and more links and theories about conditioning were developed, as George et al (2008) state.




                               Reflection, Evaluation and Next Steps
After conducting my observations and reviewing and analysing my critical incident I have learned the importance of knowing the different stages of child development and using theorists and their methods to understand children’s learning. Firstly I felt that the observations I collected during the bridging week helped give me a much better understanding of the classroom environment, which also lead to giving me a much needed insight into such things as behaviour and classroom management. It also gave me an opportunity to see the importance of a positive learning environment. I believe that it was extremely beneficial to see the new Donaldson curriculum being taught and observing how children reacted to it. To make this reflection critical I felt it was important to use Brookfield’s lenses reflective model. Brookfield writes that ‘reflection becomes critical when it’s focused on the teachers understanding and hegemony’, and then goes on to state that critical reflection can have two main purposes, these are ‘illuminating power and uncovering hegemony’. A key aspect of Brookfield’s lens model is the description of the third lens which is classed as ‘our colleagues experiences’. This is when teachers would invite other colleagues to observe their class and teaching in order to gain feedback which then would lead to the teacher focusing on their own development practice and improvement as an educator and this theory is supported by Brookfield when he quotes that ‘the teacher can understand their own ideological experiences through multiple understandings.’
After reviewing my observations, critical incident and reviewing this literature I have reached the following conclusion. Firstly that, as stated by Freud, the child’s environment as a whole should be taken into consideration as it can have implications on how the child works and learns and that aspects of their environment can either strengthen or hinder this. I also think however, that that Piaget and Bandura have important, valid points when it comes to children’s education and that peer support has significant importance and that sometimes children will learn more from each other than from the teacher. As Piaget’s theory of cognitive development states children do not have the same mental state as adults so, for example, the way an adult might explain or teach something might not be the same way as a child would explain the same thing. There is also an important benefit to the child who supports others, in that when explaining their own learning and thinking to others they are reinforcing and embedding their own knowledge. After observing the lesson clips and reflecting on the different approaches I have reached the conclusion that this is how I plan to teach in my future practice. That through encouraging peer learning through group tasks and learning I would hope to motivate and inspire children to become confident resilient reciprocal learners. I hope to develop a supportive vibe in the classroom where all feel included. I will also learn from the work of Jean Piaget and try to improve my knowledge so I can better identify a child’s cognitive development. I also believe that these theories will benefit very strongly from the Donaldson curriculum which very much encourages child lead learning and peer learning within its four key purposes which will make it not only better for the children to learn but also for the teacher to teach.

                                                            Conclusion
In conclusion during the bridging week I observed a number of lessons from a local primary school. I observed a range of years within the school in order to identify a critical incident within the lesson. I then used that incident to analyse and link to educational theorists and theories in order to understand how children learn effectively. I plan to use this information to help better inform my future teaching. I have learnt to take what I have researched and add it to my own teaching philosophy before linking it to some of the professional teaching and leadership standards in Wales. The standards I have selected are ‘establish fair, respectful, trusting, supportive and constructive relationships with children and young people’ and ‘understand the key factors that affect children and young people’s learning and progress’ I have chosen these because I feel they link well to my teaching philosophy and to what I have learnt from the observations and from the critical incident that I have just analysed . Another standard that I will link to my future practice will be by undertaking regular reviews, careful evaluations and reflections, along with asking colleagues to observe my lessons in order for me to be able to have a more practice detailed development plan moving forwards.  
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Student-Teacher Enquiry Evidence Record

28th, 29th and 30th September 2020 






What is the purpose of the ‘case study’ and ‘critical incident’’ bridging activity?

You will recall that a ‘case study’ can be thought of as ‘an instance in action’ according to Nisbet and Watt (1984 p.72 (in Cohen, Manion and Morrison 2006 p.253) and that Tripp (2012) observes that deep analysis of ‘critical incidents’ can inform teacher judgement and practice and although they can be serious in nature, they may also be observed moments that are ‘funny, sad, witty…..boring, good’ or possibly even ‘trivial.’ For Tripp, observation and deeper analysis of the implications of the observed incident offers rare opportunity for deeper understanding of your development and pedagogy.

By the end of the test phase, you will have identfied a small handful of incidents that hold the potential to open up deeper reflection and study (for the assignment) in relation to two or three areas that have been highlighted at university in the module content.  In this way, it is you as the researcher that makes the incident ‘critical.’ You will have observed up to three lessons recalling the central importance of maintaining the respect, dignity and anonymity of all participants (staff and pupils) at all times (BERA 2018).  

The form below can be used as a framework for observing learners and learning experiences.  As is often advised (Cohen Manion and Morrison 2006), you may wish to make short notes only during the obervation in case you miss an important element of a potential ‘incident’ whilst writing.  Researchers are advised to make detailed notes as soon as is practically possible following the observation. 

IMPORTANT:
Use the forms below for your observations and to record incidents.  You will need to observe four teaching episodes and identify four potential incidents. It is a requirement of the assignment that these be included with the appendices to your research assignment.  You will be able to access copies of these forms on Moodle.



OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Year 6


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information

Literacy/Communication Skills. Part of a series of lessons on reading behaviours, specific focus -Inference.

 Lesson took place indoors with a mixed ability class.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Positive classroom vibe, pupils were focused throughout and understood the teacher`s expectations clearly. All appeared engaged in the lesson and seemed to remain on task when working in pairs.





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

A quote was used as a stimulus – “Every picture tells a story” and children were asked to work in pairs and decide what the quote meant.  A time of 47 seconds was given for the discussion. Class dojo was used several times to select a pupil at random to share either their own idea or their partner`s. The teacher also reminded them that it was okay to say if they were unsure.Lots of praise was given and lots of Welsh commands and questions used. When a child used the word “infer” the teacher asked the child for a definition. The teacher repeated each child`s response so all children heard it and understood.The teacher then made a link with previous learning and specifically previous learning linked to reading behaviours. A picture was used and children were asked to “read” the picture.  A clear explanation was given by the teacher who then used questioning - “What do you think it`s about? Look for clues.” The children were told they had 35 secs. The teacher moved around the groups and spoke to different children as they worked. All responses were praised. The children re-engaged very quickly and seemed motivated throughout. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  
What in the environment helps them understand how to achieve well)? 

Teacher referred to previous learning  and referred to pupil`s skills e.g. reading, reasoning, predicting, thinking, activating prior knowledge and making connections.  
Another picture was shown and the children were reminded to active their prior knowledge and to make connections. The teacher again asked open ended questions, “Anything to say about that image?” The children were then asked to explain their thinking and give reasons for their answers.
The success criteria was on the board and the teacher talked the children through it.
 He then explained that they were going to use their skills to look at book covers for the next class book which would link with the theme of pirates. The activity was explained by the teacher with group discussions taking place before their learning was recorded.  Different covers of “Treasure Island” were compared.The cxhildren were reminded about the importance of spelling, grammar and punctuation. 
There were also lots of colourful displays relating to skills.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

Paired and group activity so pupils support each other in their learning. Teacher moved around, explained and questioned to make sure everyone understood. No obvious levels of challenge observed.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Children used prior knowledge when discussing initial pictures. A child made reference to the ‘Guiness Book of World Records’, the picture showed someone underwater and children correctly identified the person as a sword eater. Another pupil thought the second picture may be of a bridge in Florida as there was an image of a road sign with a crocodile`s jaws. Children also used their knowledge of pirates when discussing the book covers. When children were asked to share their ideas they had obviously used inference and they were able to explain their thinking.
I did not see the completed written activity however.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The time reminders helped to ensure that the children were focused and the lesson had pace.








































CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



 Year 6 class

Teacher

Literacy lesson focusing on reading behaviours




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Children used inference to read pictures, they used prior knowledge and there was a link with previous learning.  The children were engaged throughout and the teache intervened with time reminders and praise.
The teacher supported the pupils through explanation and references to reading behaviours they were familiar with e.g. making connections.
The success criteria was on the board throughout the lesson and the teacher talked the children through it twice to ensure everyone understood. The children knew what was expected of them in their written work.
The paired activity along with the group work meant that all pupils were included.






































A SYNOPSIS OF SOME CRITCAL INCIDENTS OBSERVED BY LAST YEAR’S COHORT

Here are some examples of incidents from a 3-19 range,  made critical by some students and the areas of further study this led them towards in their assignments. 

1 The researcher observed an adult speaking firmly to a child at a table set out for an individual task. ‘You’re not listening, you need to listen, you need to learn to listen,’ said the adult.  The child sat in ‘quiet tears.’  Later the researcher asked the child why they were there.  ‘I got it wrong’ was the reply.   Analysis of this incident led to further study of how the use of AfL might serve to understand and avoid similar incidents in personal practice.  The researcher also studied how approaches to Health and Well-being might usefully relate to the issues raised by the incident. 

2 The researcher observed a pupil initially disengaged, playing with a pencil case and swinging on the back legs of the chair.   When the pupil saw the teacher start a practical activity involving individual whiteboards, the beahviour ceased and the pupil became highly engaged.  The researcher observed this enjoyment of practical engagement at several different times throughout the day.  This led to deeper study of behaviour management and the theoretical underpinnings of scaffolding as a pedagogic technique. 

3 A child diagnosed with Autistic Spectrum Disorder (ASD) was observed with a 1:1 support TA trying to engage him apart from the other learners in the class.  As the child was not engaging at this time, it raised questions in the researcher’s mind as to the purpose of the pupil being in the mainstream setting. This led to further study of what learning theories might tell us about developing confidence and socialisation skills in ASD pupils and a deeper analysis of the usefulness of scaffolding as a pedagogic technique.

4 A pupil was observed arriving late and joining a group involved in a shape cutting task.  On arrival the pupil cut paper randomly and when asked offered some help before again becoming distracted back into random cutting.  An adult arrived and engaged the pupil gently in discussion.  Soon the pupil rejoined the others and completed the learning task.  Later the researcher asked why the pupil was late and was informed that he was returning from a support session with the Emotional Learning Support Assistant (ELSA).  This led to further study on emotional well-being and relevance of learning theories (with an emphasis on holistic theory) to future personal practice. 

PERSONAL TARGET

As a result of what you have learnt/reflected upon during the meet, test and share days of this bridge, please set yourself a target to improve your own practice.

	TARGET

What area do you want to develop in your own practice?
	









	TIMESCALE

When do you want to achieve this by?
	





	RESOURCES

What do you need to help you achieve this? Who do you need to talk to/observe? What do you need to research?
	








	SUCCESS CRITERIA/
OUTCOME

How will you judge whether it has been successful or not? What impact do you hope to see in teaching and learning?
	








	MONITORING/
EVALUATION

How will you check that you have successfully achieved your target? Lesson observation? Book scrutiny? Pupil voice?
	



















PLP AND LINKS TO PROFESSIONAL STANDARDS

You could consider some of these observations to 
[image: A picture containing device, clock

Description automatically generated]be assets that can be added to and reflected upon 
for your PDP.   The completed assignment may also 
be considered an asset.









Use the table below to indicate where and how you have addressed aspects of any of the standards if relevant or appropriate to this enquiry. Add assets to the relevant section of Tab 7 (Standards) if appropriate.

Please note: you will not necessarily hit all five standards in any one bridge.
	PEDAGOGY

Advancing Learning – your observations and assignment may develop your practice in terms of inspiring and motivating leaners or raising standards of achievement.  It may develop your learning on addressing the needs and characteristics of individuals or promoting the four purposes of Successful Futures (2015).
Refining Teaching – your observations may help you reflect on challenge and inclusion for all or managing the learning environment.  The exercise may develop your ideas about making use of assessment in learning.  
Influencing learners – Your observations may develop your ideas on respect for all, relating well to learners and being a role model.  You may develop practice on encouraging learners to take responsibility for their own learning. 

	








	COLLABORATION

As part of this ‘bridge’ you may seek advice on pedagogy and make plans to act on it in your own future practice.  You may observe professional teams at work and reflect on how you might contribute to teamwork in your own future practice. 
 
	








	INNOVATION

You might observe and develop a personal enthusiasm for an innovative aspect of pedagogy.  You may see links between pedagogy and some theories that you have learned about and make decisions about how you will apply this to your own future practice.

	








	PROFESSIONAL LEARNING

In your observations you might see links to research highlighted in your studies at University.  You may see evidence of the professional learning of experienced teachers in practice and this may cause you to reflect on your own professional development.  You may observe and reflect on the use of Welsh and developing your skills in this area. 

	









	LEADERSHIP

You may observe whole school responsibilities being promoted by teachers and reflect on how you will do this in future practice.  
You might identify areas of development you intend to take responsibility for in your development. 
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PGCE Module ECAD6007C
Case Study and Critical Incident Methodology Steer 
 
TEST Days 






Student-Teacher Enquiry Evidence Record

28th, 29th and 30th September 2020 






What is the purpose of the ‘case study’ and ‘critical incident’’ bridging activity?

You will recall that a ‘case study’ can be thought of as ‘an instance in action’ according to Nisbet and Watt (1984 p.72 (in Cohen, Manion and Morrison 2006 p.253) and that Tripp (2012) observes that deep analysis of ‘critical incidents’ can inform teacher judgement and practice and although they can be serious in nature, they may also be observed moments that are ‘funny, sad, witty…..boring, good’ or possibly even ‘trivial.’ For Tripp, observation and deeper analysis of the implications of the observed incident offers rare opportunity for deeper understanding of your development and pedagogy.

By the end of the test phase, you will have identfied a small handful of incidents that hold the potential to open up deeper reflection and study (for the assignment) in relation to two or three areas that have been highlighted at university in the module content.  In this way, it is you as the researcher that makes the incident ‘critical.’ You will have observed up to three lessons recalling the central importance of maintaining the respect, dignity and anonymity of all participants (staff and pupils) at all times (BERA 2018).  

The form below can be used as a framework for observing learners and learning experiences.  As is often advised (Cohen Manion and Morrison 2006), you may wish to make short notes only during the obervation in case you miss an important element of a potential ‘incident’ whilst writing.  Researchers are advised to make detailed notes as soon as is practically possible following the observation. 

IMPORTANT:
Use the forms below for your observations and to record incidents.  You will need to observe four teaching episodes and identify four potential incidents. It is a requirement of the assignment that these be included with the appendices to your research assignment.  You will be able to access copies of these forms on Moodle.



OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:      Nursery


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Learning to Listen as part of Communication Skills AoLE. Lesson took place indoors with mixed ability class. Third week into unit of study.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
Positive attitude to learning in the classroom. Children were very responsive to instructions and were given lots of encouragement and praise by the teacher. There was an inclusive approach and children who did not engage initially were gently reminded to “join in” with classmates. The expected behaviour was modelled by teacher and TAs. All the children were joining in with the singing and the actions. Facial expressions indicated enjoyment. The use of a puppet, Rosie, to reinforce and remind children of expected behaviour was very successful with Rosie reminding the children that toys were not allowed on the carpet. 




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
A tambourine was used to capture the children`s attention initially and they were asked to “freeze!” Action songs were sung to encourage the children to come to the carpet to get ready to learn. When the children were on the carpet they were reminded of what good listening behaviour looks like through song. The children were almost engaged  and the combination of song and actions reinforced the message. 
Rosie the puppet reminded the children that they had not greeted each other and so another simple song was sung using 2 phrases. The teacher then changed direction which meant the lesson did not lose pace. The children, encouraged by Rosie sang a song to wake themselves up and so be ready to learn. The teacher reminded them to smile and encouraged them throughout. They then sang the listening behaviour song again. The teacher played a game - “Beth sy yn y bocs?” she repeated the question in English. There was a musical book in the box and the teacher played the song, the children were asked to name the tune. It was Twinkle Twinkle Little Star. This linked with their previous learning as the topic was Twinkle Twinkle. The book was shown.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Teacher and TAs modelled the actions and sang the songs with the children. All instructions were repeated and children who were a little shy were gently encouraged to join in - “Can you join in like Troy?” and “Well done Troy”. There was a little numeracy in the lesson with the children and the teacher counting before opening the box. The teacher made deliberate mistakes which allowed the children to correct her.
The teacher pointed to wall displays when she was asking the children to predict what was in the box.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
Colourful classroom displays linked to the topic with appropriate equipment set up on the tables to support the learning activities. There was also a role play area.The children were questioned by the teacher particularly when the box was shown. The children were asked to praise each other for their good listening behaviour. Teaching assistants also intervened to encourage  some children.
 Another song was used to dismiss the children from the carpet. They then went off to complete the activities. A child was chosen to tap children so they left the carpet in an organised way.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Teacher asked questions with linked to previous learning and drew children`s attention to the wall display. Children were engaged throughout and responded well to all the activities on the carpet. I did not see the children working at the tables.




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Modelling expected behaviours. 
Positive encouragement and the use of puppets and songs to teach expected behaviour and to reinforce learning.





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	


Early Years Class – Nursery morning session
Class teacher, 4 teaching assistants, 3 and 4 year olds.
Communication Skills – Learning to Listen
Lesson part of a series – Twinkle Twinkle 






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Teacher shook tambourine then asked children to freeze. Children copied the teacher in a series of physical activities - “Jump with me, wiggle with me.” Children joined in with a Welsh/English song -”Dewch i eistedd/Sit on the carpet” A puppet named Rosie is used to remind the children that toys are not allowed on the carpet. Children are praised throughout. Song sung to remind children of good listening behaviour – “Eyes are looking, ears are listening ,hands are still.” Teacher and support staff modelled this and joined in with the actions. Teacher stated that, “In the Nursery we are learning to listen.” This reminded the children of the learning objective. I felt that the repetition along with the teacher modelling the actions reinforced the learning objective.  I also felt that the frequent praise and encouragement throughout the lesson helped all the children to feel involved and supported. They were encouraged to have a go and all left the carpet without any issue. 
I felt that although the children were young they were enjoying the activity and wanted to learn because the classroom “vibe” was supportive. 
I plan to use these strategies, if appropriate in my practice as I felt they were a very effective way of embedding learning.





























A SYNOPSIS OF SOME CRITCAL INCIDENTS OBSERVED BY LAST YEAR’S COHORT

Here are some examples of incidents from a 3-19 range,  made critical by some students and the areas of further study this led them towards in their assignments. 

1 The researcher observed an adult speaking firmly to a child at a table set out for an individual task. ‘You’re not listening, you need to listen, you need to learn to listen,’ said the adult.  The child sat in ‘quiet tears.’  Later the researcher asked the child why they were there.  ‘I got it wrong’ was the reply.   Analysis of this incident led to further study of how the use of AfL might serve to understand and avoid similar incidents in personal practice.  The researcher also studied how approaches to Health and Well-being might usefully relate to the issues raised by the incident. 

2 The researcher observed a pupil initially disengaged, playing with a pencil case and swinging on the back legs of the chair.   When the pupil saw the teacher start a practical activity involving individual whiteboards, the beahviour ceased and the pupil became highly engaged.  The researcher observed this enjoyment of practical engagement at several different times throughout the day.  This led to deeper study of behaviour management and the theoretical underpinnings of scaffolding as a pedagogic technique. 

3 A child diagnosed with Autistic Spectrum Disorder (ASD) was observed with a 1:1 support TA trying to engage him apart from the other learners in the class.  As the child was not engaging at this time, it raised questions in the researcher’s mind as to the purpose of the pupil being in the mainstream setting. This led to further study of what learning theories might tell us about developing confidence and socialisation skills in ASD pupils and a deeper analysis of the usefulness of scaffolding as a pedagogic technique.

4 A pupil was observed arriving late and joining a group involved in a shape cutting task.  On arrival the pupil cut paper randomly and when asked offered some help before again becoming distracted back into random cutting.  An adult arrived and engaged the pupil gently in discussion.  Soon the pupil rejoined the others and completed the learning task.  Later the researcher asked why the pupil was late and was informed that he was returning from a support session with the Emotional Learning Support Assistant (ELSA).  This led to further study on emotional well-being and relevance of learning theories (with an emphasis on holistic theory) to future personal practice. 















PERSONAL TARGET

As a result of what you have learnt/reflected upon during the meet, test and share days of this bridge, please set yourself a target to improve your own practice.

	TARGET

What area do you want to develop in your own practice?
	









	TIMESCALE

When do you want to achieve this by?
	





	RESOURCES

What do you need to help you achieve this? Who do you need to talk to/observe? What do you need to research?
	








	SUCCESS CRITERIA/
OUTCOME

How will you judge whether it has been successful or not? What impact do you hope to see in teaching and learning?
	








	MONITORING/
EVALUATION

How will you check that you have successfully achieved your target? Lesson observation? Book scrutiny? Pupil voice?
	



















PLP AND LINKS TO PROFESSIONAL STANDARDS

You could consider some of these observations to 
[image: A picture containing device, clock

Description automatically generated]be assets that can be added to and reflected upon 
for your PDP.   The completed assignment may also 
be considered an asset.









Use the table below to indicate where and how you have addressed aspects of any of the standards if relevant or appropriate to this enquiry. Add assets to the relevant section of Tab 7 (Standards) if appropriate.

Please note: you will not necessarily hit all five standards in any one bridge.
	PEDAGOGY

Advancing Learning – your observations and assignment may develop your practice in terms of inspiring and motivating leaners or raising standards of achievement.  It may develop your learning on addressing the needs and characteristics of individuals or promoting the four purposes of Successful Futures (2015).
Refining Teaching – your observations may help you reflect on challenge and inclusion for all or managing the learning environment.  The exercise may develop your ideas about making use of assessment in learning.  
Influencing learners – Your observations may develop your ideas on respect for all, relating well to learners and being a role model.  You may develop practice on encouraging learners to take responsibility for their own learning. 

	








	COLLABORATION

As part of this ‘bridge’ you may seek advice on pedagogy and make plans to act on it in your own future practice.  You may observe professional teams at work and reflect on how you might contribute to teamwork in your own future practice. 
 
	








	INNOVATION

You might observe and develop a personal enthusiasm for an innovative aspect of pedagogy.  You may see links between pedagogy and some theories that you have learned about and make decisions about how you will apply this to your own future practice.

	








	PROFESSIONAL LEARNING

In your observations you might see links to research highlighted in your studies at University.  You may see evidence of the professional learning of experienced teachers in practice and this may cause you to reflect on your own professional development.  You may observe and reflect on the use of Welsh and developing your skills in this area. 

	









	LEADERSHIP

You may observe whole school responsibilities being promoted by teachers and reflect on how you will do this in future practice.  
You might identify areas of development you intend to take responsibility for in your development. 
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PGCE Module ECAD6007C
Case Study and Critical Incident Methodology Steer 
 
TEST Days 






Student-Teacher Enquiry Evidence Record

28th, 29th and 30th September 2020 






What is the purpose of the ‘case study’ and ‘critical incident’’ bridging activity?

You will recall that a ‘case study’ can be thought of as ‘an instance in action’ according to Nisbet and Watt (1984 p.72 (in Cohen, Manion and Morrison 2006 p.253) and that Tripp (2012) observes that deep analysis of ‘critical incidents’ can inform teacher judgement and practice and although they can be serious in nature, they may also be observed moments that are ‘funny, sad, witty…..boring, good’ or possibly even ‘trivial.’ For Tripp, observation and deeper analysis of the implications of the observed incident offers rare opportunity for deeper understanding of your development and pedagogy.

By the end of the test phase, you will have identfied a small handful of incidents that hold the potential to open up deeper reflection and study (for the assignment) in relation to two or three areas that have been highlighted at university in the module content.  In this way, it is you as the researcher that makes the incident ‘critical.’ You will have observed up to three lessons recalling the central importance of maintaining the respect, dignity and anonymity of all participants (staff and pupils) at all times (BERA 2018).  

The form below can be used as a framework for observing learners and learning experiences.  As is often advised (Cohen Manion and Morrison 2006), you may wish to make short notes only during the obervation in case you miss an important element of a potential ‘incident’ whilst writing.  Researchers are advised to make detailed notes as soon as is practically possible following the observation. 

IMPORTANT:
Use the forms below for your observations and to record incidents.  You will need to observe four teaching episodes and identify four potential incidents. It is a requirement of the assignment that these be included with the appendices to your research assignment.  You will be able to access copies of these forms on Moodle.



OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:  Year 1


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Communication Skills/Oracy/ Problem Solving
One of a series of lessons on Superheroes
Lesson took place indoors
Mixed ability – Year 1


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

 Classroom vibe was a  little chaotic Children were on the carpet but were not sitting quietly, some tumbling around and one child was lying down focusing on then camera.  Some children wqere calling out “yma” The teacher spoke quietly and reminded them to sit quietly whilst she spoke to a pupil. Teacher reminded children to put their hands up and not to shout out.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Lesson started with a link to previous learning. The class topic was Superheroes, in this lesson children were going to decide which which superhero would best at solving a given problem. The problem was written on a card which a pupil volunteered to read out. Teacher then re -read it to reinforce and ensure everyone had heard the what the challenge was. Children seemed to off at a tangent and the teacher reminded them to focus on the “yellow hat”. The teacher told them not to “rush ahead”.  She spoke about positives and negatives but did not remind the children what these words meant. They were reminded again in Welsh and English to put their hands up and not to shout out. A reminder was also given about focusing on the question. The children werec asked to “ think, pair, share” to discuss the question and try to solve the problem.
Girl lying on floor was not encouraged to sit up and listen.
Teacher then claps hands and asks children to put hands on heads to listen.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Use of interactive whiteboard with images of superheroes acts a stimulus. Again link with previous lesson as children knew the special qualities of each superhero. Children were engaged in the ‘think, pair, share, ‘activity. Some worked well but one boy did try to dominate the  lesson and didn`t really engage with a partner. Hand clap was effective in gaining children`s attention.
Teacher makes sure all get a chance to speak but some pupils are diengaged and are talking whilst the teacher is talking to another child.
Children work in a group of four for the 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Lollipop sticks were used to choose a child to answer and share their thinking. This meant that it wasn`t only those who who had put their hands up to answer were involved. Teacher asked children if they agreed or disagreed with the suggestions put forward. Children were encouraged to think first before sharing with a partner.
Learners are supported by their peers in the paired activity. One boy helps another by reading the card, obvious peer support. The group was made up of 4 boys, not sure if the teacher selected them randomly or if they chose to complete the activity.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Link is made with previous learning and references made to superhero qualities. Teacher says,”Remember what we did yesterday.” Reminder also given about the yellow hats which was part of a previous lesson. During the focused activity the children referred to electricity and whether it would be useful in solving Ice Woman`s problem. Teacher questioned each group member during focused activity which boys enjoyed.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Think, pair, share activity, I thought this was very good for consolidating learning, having to explain your thinking can enhance your own understanding.

Peer support enables others to access the learning

Collaborative working encouraged by the teacher.







































CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	


Year I
Mixed ability
Teacher
Teaching assistants

Use of think, pair, share in problem solving

Peer support both through think, pair, share and in other learning situations.
Reciprocal learning. 



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Children helped each other with the activity through the think,pair,share activity on the carpet. This way of vworking gave support to some children who were reluctant to take part and express their views. The pairings were random, children worked with the child who was sat next to them.

In the focus group work one boy helped another to read the challenge card, the group then helped each other to solve the problem by explaining their thinking to each other.

I am interested to explore the value and relevance of peer support in learning. Iam keen to know how it might evolve into the critical friend role. I am also interested in how reciprocal learning impacts on pupil progess and on children taking responsibility for their learning.

















A SYNOPSIS OF SOME CRITCAL INCIDENTS OBSERVED BY LAST YEAR’S COHORT

Here are some examples of incidents from a 3-19 range,  made critical by some students and the areas of further study this led them towards in their assignments. 

1 The researcher observed an adult speaking firmly to a child at a table set out for an individual task. ‘You’re not listening, you need to listen, you need to learn to listen,’ said the adult.  The child sat in ‘quiet tears.’  Later the researcher asked the child why they were there.  ‘I got it wrong’ was the reply.   Analysis of this incident led to further study of how the use of AfL might serve to understand and avoid similar incidents in personal practice.  The researcher also studied how approaches to Health and Well-being might usefully relate to the issues raised by the incident. 

2 The researcher observed a pupil initially disengaged, playing with a pencil case and swinging on the back legs of the chair.   When the pupil saw the teacher start a practical activity involving individual whiteboards, the beahviour ceased and the pupil became highly engaged.  The researcher observed this enjoyment of practical engagement at several different times throughout the day.  This led to deeper study of behaviour management and the theoretical underpinnings of scaffolding as a pedagogic technique. 

3 A child diagnosed with Autistic Spectrum Disorder (ASD) was observed with a 1:1 support TA trying to engage him apart from the other learners in the class.  As the child was not engaging at this time, it raised questions in the researcher’s mind as to the purpose of the pupil being in the mainstream setting. This led to further study of what learning theories might tell us about developing confidence and socialisation skills in ASD pupils and a deeper analysis of the usefulness of scaffolding as a pedagogic technique.

4 A pupil was observed arriving late and joining a group involved in a shape cutting task.  On arrival the pupil cut paper randomly and when asked offered some help before again becoming distracted back into random cutting.  An adult arrived and engaged the pupil gently in discussion.  Soon the pupil rejoined the others and completed the learning task.  Later the researcher asked why the pupil was late and was informed that he was returning from a support session with the Emotional Learning Support Assistant (ELSA).  This led to further study on emotional well-being and relevance of learning theories (with an emphasis on holistic theory) to future personal practice. 





PERSONAL TARGET

As a result of what you have learnt/reflected upon during the meet, test and share days of this bridge, please set yourself a target to improve your own practice.

	TARGET

What area do you want to develop in your own practice?
	

I am interested to explore the value and relevance of peer support in learning. Iam keen to know how it might evolve into the critical friend role. I am also interested in how reciprocal learning impacts on pupil progess and on children taking responsibility for their learning.








	TIMESCALE

When do you want to achieve this by?
	

I hope to have a better understanding by the end of my second teaching practice.



	RESOURCES

What do you need to help you achieve this? Who do you need to talk to/observe? What do you need to research?
	

I need to discuss this with the class teachers. I also need to observe  lessons and perhaps have an opportunity to observe other classes within my school and different groups at work within my class.

I need to include opportunities to explore this within some lessons.



	SUCCESS CRITERIA/
OUTCOME

How will you judge whether it has been successful or not? What impact do you hope to see in teaching and learning?
	

Children becoming more confident knowing they are not working in isolation.  All children feeling they can access the curriculum.
Pupils engaging more fully in group and paired activities.
More motivated learners.




	MONITORING/
EVALUATION

How will you check that you have successfully achieved your target? Lesson observation? Book scrutiny? Pupil voice?
	

By reflecting on my practice and evaluating lessons.
Through discussions with pupils about how they feel they learn best. What works for them?
By observing pupils throughout the day.
Through book scrutiny if appropriate.





PLP AND LINKS TO PROFESSIONAL STANDARDS

You could consider some of these observations to 
[image: A picture containing device, clock

Description automatically generated]be assets that can be added to and reflected upon 
for your PDP.   The completed assignment may also 
be considered an asset.









Use the table below to indicate where and how you have addressed aspects of any of the standards if relevant or appropriate to this enquiry. Add assets to the relevant section of Tab 7 (Standards) if appropriate.

Please note: you will not necessarily hit all five standards in any one bridge.
	PEDAGOGY

Advancing Learning – your observations and assignment may develop your practice in terms of inspiring and motivating leaners or raising standards of achievement.  It may develop your learning on addressing the needs and characteristics of individuals or promoting the four purposes of Successful Futures (2015).
Refining Teaching – your observations may help you reflect on challenge and inclusion for all or managing the learning environment.  The exercise may develop your ideas about making use of assessment in learning.  
Influencing learners – Your observations may develop your ideas on respect for all, relating well to learners and being a role model.  You may develop practice on encouraging learners to take responsibility for their own learning. 

	




I have addressed some of the elements noted here. By focusing on reciprocal learning and peer support I hope to motivate learners and raise standards.

I also want to ensure that all learners feel included and feel that the strategies I have mentioned will enable learners to develop confidence and feel supported within the classroom environment .Through personal reflection and lesson evaluations I would hope to refine my practice and become more effective. 

	COLLABORATION

As part of this ‘bridge’ you may seek advice on pedagogy and make plans to act on it in your own future practice.  You may observe professional teams at work and reflect on how you might contribute to teamwork in your own future practice. 
 
	

Discussions with colleagues and curriculum leaders will assist me with my development as will formal and informal conversations. Working alongside the class teacher will enable to be more aware of initiatives 






	INNOVATION

You might observe and develop a personal enthusiasm for an innovative aspect of pedagogy.  You may see links between pedagogy and some theories that you have learned about and make decisions about how you will apply this to your own future practice.

	








	PROFESSIONAL LEARNING

In your observations you might see links to research highlighted in your studies at University.  You may see evidence of the professional learning of experienced teachers in practice and this may cause you to reflect on your own professional development.  You may observe and reflect on the use of Welsh and developing your skills in this area. 

	









	LEADERSHIP

You may observe whole school responsibilities being promoted by teachers and reflect on how you will do this in future practice.  
You might identify areas of development you intend to take responsibility for in your development. 
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PGCE Module ECAD6007C
Case Study and Critical Incident Methodology Steer 
 
TEST Days 






Student-Teacher Enquiry Evidence Record

28th, 29th and 30th September 2020 






What is the purpose of the ‘case study’ and ‘critical incident’’ bridging activity?

You will recall that a ‘case study’ can be thought of as ‘an instance in action’ according to Nisbet and Watt (1984 p.72 (in Cohen, Manion and Morrison 2006 p.253) and that Tripp (2012) observes that deep analysis of ‘critical incidents’ can inform teacher judgement and practice and although they can be serious in nature, they may also be observed moments that are ‘funny, sad, witty…..boring, good’ or possibly even ‘trivial.’ For Tripp, observation and deeper analysis of the implications of the observed incident offers rare opportunity for deeper understanding of your development and pedagogy.

By the end of the test phase, you will have identfied a small handful of incidents that hold the potential to open up deeper reflection and study (for the assignment) in relation to two or three areas that have been highlighted at university in the module content.  In this way, it is you as the researcher that makes the incident ‘critical.’ You will have observed up to three lessons recalling the central importance of maintaining the respect, dignity and anonymity of all participants (staff and pupils) at all times (BERA 2018).  

The form below can be used as a framework for observing learners and learning experiences.  As is often advised (Cohen Manion and Morrison 2006), you may wish to make short notes only during the obervation in case you miss an important element of a potential ‘incident’ whilst writing.  Researchers are advised to make detailed notes as soon as is practically possible following the observation. 

IMPORTANT:
Use the forms below for your observations and to record incidents.  You will need to observe four teaching episodes and identify four potential incidents. It is a requirement of the assignment that these be included with the appendices to your research assignment.  You will be able to access copies of these forms on Moodle.



OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Year 5 Maths Challenge /Numeracy
One of a series of lessons focusing on callenges and problem solving
Lesson took place indoors
Mixed ability


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Very positive attitude towards learning. Class sat in rows and pairs were organised boy/girl alternately. All children were focused on the whiteboard and appeared eager to learn.




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Teacher introduces the maths challenge and reminds children what that means, “it`s called a challenge because it`s difficult.” Teacher refers to previous learning and reminds children to think about waht strategies they will use, “How will you do it?”
All the children were calm and ready to learn. Teacher refers to “things you have in your armoury to help you solve this.” Children are reminded to put their hands up to answer questions, when a child answers the teacher repeats the answer so all the children hear it. He goes on to explain more fully what the answer means. There is a lot of praise and a positive reaction to all the children`s answers. The teacher gives clear detail on the strategies to be used. The children are reminded to write neatly and to ensure theinumbers are written clearly to avoid confusion. He reminds them to check and double check their answers.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)?

The success criteria is on the board throughout. The children are given 30 seconds to list three things that will make the lesson a success for them. The teacher moves around the groups emphasising the importance of teamwork, he is constantly encouraging the children and reminding them of the success criteria. He reminds them that they should agree with each other and he tells them what to do if they disagree i.e. convince each other. By looking at your work you may find you are not right. 
He also reminds them to be resilient learners, and says,”Don`t give up.”
The challenge is explained very clearly and examples of how to solve it are given using pupils to demonstrate.
   


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Whiteboards, highlighter pens are available.
A classroom display focusing on numeracy and strategies.
Teacher asks children what they might do if they need help and they respond by saying they can ask a partner 
 Teacher also asks them to think about,”What maths do we need to do?”


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Reference made to previous learning and how it could be applied to solve this challenge.
Children were reminded to read the problem carefully. 
They were  reminded about the importance of focusing on the important bits of information.





	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Repeated references to previous learning. Encouraging the children to use and apply what they know to solve the problem.

Peer support -enabling all to be able to have a go.

Reminding pupils to be resilient learners.





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



Year 5 
Mixed ability
Teacher
Use of maths strategies to solve a maths challenge 





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

Children working together in an organised and positive way.

Peer support/reciprocal learning

Inclusion – all the class were involved

Applying previous learning

Children were motivated and were encouraged to take responsibility for their own learning.































	
	






A SYNOPSIS OF SOME CRITCAL INCIDENTS OBSERVED BY LAST YEAR’S COHORT

Here are some examples of incidents from a 3-19 range,  made critical by some students and the areas of further study this led them towards in their assignments. 

1 The researcher observed an adult speaking firmly to a child at a table set out for an individual task. ‘You’re not listening, you need to listen, you need to learn to listen,’ said the adult.  The child sat in ‘quiet tears.’  Later the researcher asked the child why they were there.  ‘I got it wrong’ was the reply.   Analysis of this incident led to further study of how the use of AfL might serve to understand and avoid similar incidents in personal practice.  The researcher also studied how approaches to Health and Well-being might usefully relate to the issues raised by the incident. 

2 The researcher observed a pupil initially disengaged, playing with a pencil case and swinging on the back legs of the chair.   When the pupil saw the teacher start a practical activity involving individual whiteboards, the beahviour ceased and the pupil became highly engaged.  The researcher observed this enjoyment of practical engagement at several different times throughout the day.  This led to deeper study of behaviour management and the theoretical underpinnings of scaffolding as a pedagogic technique. 

3 A child diagnosed with Autistic Spectrum Disorder (ASD) was observed with a 1:1 support TA trying to engage him apart from the other learners in the class.  As the child was not engaging at this time, it raised questions in the researcher’s mind as to the purpose of the pupil being in the mainstream setting. This led to further study of what learning theories might tell us about developing confidence and socialisation skills in ASD pupils and a deeper analysis of the usefulness of scaffolding as a pedagogic technique.

4 A pupil was observed arriving late and joining a group involved in a shape cutting task.  On arrival the pupil cut paper randomly and when asked offered some help before again becoming distracted back into random cutting.  An adult arrived and engaged the pupil gently in discussion.  Soon the pupil rejoined the others and completed the learning task.  Later the researcher asked why the pupil was late and was informed that he was returning from a support session with the Emotional Learning Support Assistant (ELSA).  This led to further study on emotional well-being and relevance of learning theories (with an emphasis on holistic theory) to future personal practice. 















PERSONAL TARGET

As a result of what you have learnt/reflected upon during the meet, test and share days of this bridge, please set yourself a target to improve your own practice.

	TARGET

What area do you want to develop in your own practice?
	









	TIMESCALE

When do you want to achieve this by?
	





	RESOURCES

What do you need to help you achieve this? Who do you need to talk to/observe? What do you need to research?
	








	SUCCESS CRITERIA/
OUTCOME

How will you judge whether it has been successful or not? What impact do you hope to see in teaching and learning?
	








	MONITORING/
EVALUATION

How will you check that you have successfully achieved your target? Lesson observation? Book scrutiny? Pupil voice?
	



















PLP AND LINKS TO PROFESSIONAL STANDARDS

You could consider some of these observations to 
[image: A picture containing device, clock

Description automatically generated]be assets that can be added to and reflected upon 
for your PDP.   The completed assignment may also 
be considered an asset.









Use the table below to indicate where and how you have addressed aspects of any of the standards if relevant or appropriate to this enquiry. Add assets to the relevant section of Tab 7 (Standards) if appropriate.

Please note: you will not necessarily hit all five standards in any one bridge.
	PEDAGOGY

Advancing Learning – your observations and assignment may develop your practice in terms of inspiring and motivating leaners or raising standards of achievement.  It may develop your learning on addressing the needs and characteristics of individuals or promoting the four purposes of Successful Futures (2015).
Refining Teaching – your observations may help you reflect on challenge and inclusion for all or managing the learning environment.  The exercise may develop your ideas about making use of assessment in learning.  
Influencing learners – Your observations may develop your ideas on respect for all, relating well to learners and being a role model.  You may develop practice on encouraging learners to take responsibility for their own learning. 

	








	COLLABORATION

As part of this ‘bridge’ you may seek advice on pedagogy and make plans to act on it in your own future practice.  You may observe professional teams at work and reflect on how you might contribute to teamwork in your own future practice. 
 
	








	INNOVATION

You might observe and develop a personal enthusiasm for an innovative aspect of pedagogy.  You may see links between pedagogy and some theories that you have learned about and make decisions about how you will apply this to your own future practice.

	








	PROFESSIONAL LEARNING

In your observations you might see links to research highlighted in your studies at University.  You may see evidence of the professional learning of experienced teachers in practice and this may cause you to reflect on your own professional development.  You may observe and reflect on the use of Welsh and developing your skills in this area. 

	









	LEADERSHIP

You may observe whole school responsibilities being promoted by teachers and reflect on how you will do this in future practice.  
You might identify areas of development you intend to take responsibility for in your development. 
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