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Component 1 Activity Plan.

	Activity: 
Children taken to the school field.


	Number of children:  
20

	Age of children: 
5-6
	Number of adults: 
2

	Location:
School Field
	Preparation time:
30 minutes
	Activity time:
2 hours

	Resources:
Pots and pans.
Mark making items, i.e. crayons, pens, pencils, chalk.
Paper.
Tablets. 
Large container of water.
Milk bottles.
Muffin tins.
Large and small egg boxes.
Tarpaulin.
Material.
Crate or box for transporting.
Selection of fruit in a container and a container for waste.
Flowers.
Leaves.
Grass.
Sticks.
Acorns.
Nuts/Seeds.
Stones. 
Trees.
Slope.
Tree roots.

	Aim/s of activity:
To enable holistic development with exploration of the environment. Children will have opportunities to engage with their surroundings and access to a choice of loose parts to enhance their experiential learning.


	Links to outcomes:
The children may develop the following skills depending on their self-led interests and play as stated in Foundation Phase Framework (Welsh Gov, 2008; Welsh Gov, 2005).

Personal and Social- 
· Responsibility for their own actions.
· Develop an understanding of cooperation, compromise, and consideration and the need for rules.
· show curiosity and develop positive attitudes to new experiences and learning.
· take risks and become confident independent thinking explorers of outdoor environments.
· experiment with new learning opportunities, including ICT.
· ask for assistance when required.
· develop an understanding about dangers in the outside environment. 
Language, Literacy and Communication- 
· discuss processes and outcomes.
· understand basic concepts such as over and through.
· take part in activities with others and talk about what they are doing.
· Use a variety of questions e.g. ‘Who?’, ‘What?’, ‘Why?’, ‘When?’ and ‘How?’, for a variety. of purposes and to clarify understanding.
Maths-  
· Count compare and order numbers up to 20.
· Count in 2s, 10s and 5s to 100.
· add and subtract numbers involving up to 10 objects.
· make a sensible estimate of measurement in length, height, weight, and capacity that can. be checked using non-standard measures. 
· describe position, direction, and movement.
· recognise and complete a symmetrical picture or simple shape.
· sort and classify objects using more than one criterion. 
Creative- 
· make choices of materials and resources.
·  use variety of materials for experimenting and problem solving. 
Physical-
· develop coordination and control body movements.
· develop gross motor and fine manipulative skills.
· become aware of dangers and safety in their environment.
· understand, appreciate, and enjoy the differences between movements.
· become knowledgeable about spatial awareness and relationships.
Knowledge of the world with links to sustainability and how they impact the world.
· see links between cause and effect.
· explore and experiment.
· think about what might happen.
· make links within the different elements of Knowledge and Understanding of the World. 
Welsh 
· make conscious use of movement, gesture, and speech, using language appropriate to a role or situation.

	Differentiation: 
· this is a mixed ability experience activity that all children can achieve to their best ability as there is no end goal.

	Health and safety: 
attached.


	Role of adult/adults:
· Supervision of children’s safety.
· Observe play rather than direct it, use tablets to record with picture evidence.
· Participation in activity can model play, however, wait for cues or invitation before interacting within children’s play to avoid interruption.

	The activity:
The group of children are visiting the large, school field. There are natural resources present such as leaves and acorns, a slope and it is surrounded by various types of tall trees, bushes, and a fence. 

The activity will be enhanced with some reused items such as milk bottles and pots and pans that will be transported to the field for the children to use as they require.

Children will be required to wear suitable attire for the activity, for example wet weather suits and wellies or sun hats and lotion.

Children will be permitted to take their drinks and will be provided with a healthy fruit snack as they will have their morning break at the field.

At arrival to the field children will be accounted for and asked to sit as the rules are explained, these include: 
· That they can explore freely but must not to leave the field without permission.
· Not to put things into their mouths, explaining that although some plants and berries are edible some are also poisonous.
· Their fruit snack and drink can be consumed at a time of their choice, but they must do so at the tarpaulin and when finished leftovers must be put into the bin provided to be taken back to school for appropriate disposal.
· Resources used must be from the ground and if they do require something from a bush to only remove a few such as blackberries, explaining that this is for the animals that may need them for food.
· Leave things as they have been found, for example if a log is moved to look at a minibeast habitat, replace it and any minibeasts that may be picked up for a closer look.
· Be aware of their actions and how they can affect others, such as if they decide to pick up large sticks, be careful not to hit someone who may be behind them.

Adults can observe children and join in by playing with the resources and model how they can be used. However, this is not adult directed play so look for cues and only intervene in children’s chosen play, if needed or invited, while maintaining safety. 

If conflict arises and children need intervention, support them to resolve the matter with restorative practice.

The activity promotes child led experiential learning, and the outdoor environment affords the children opportunities to be observed engaging in various activities including:
· Potion making.
· Role play, for example cooking mud pies, or fantasy characters.
· Creating pictures and designs including those with symmetry or repeating patterns with natural materials.
· Bark or leaf rubbing.
· Sketching.
· Sorting, using the muffin tins and egg boxes and naturally found materials such as leaves or acorns.	.
· Balancing on tree roots.
· Movement in the open space.
· Rolling on the slope.
· Building dens.
· Building homes for animals.
· Exploring and identifying their surroundings such as looking for minibeasts or taking apart acorns.
· Small world play, such as using stones as creatures.
· Using tablets to record findings, take pictures or find information.
· Spinning.
· Measuring.



Component 2 RISK BENEFIT ASSESSMENT

	Location / Activity:
	School field 
	Date:
	14/09/2020

	Assessor:  
	Leader
	Review date:  
	14/09/2021




	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Exploration of the field. 
	Exploration of the field enables children to participate in physical play in a wide area.
It enables actions such as spinning and running that cannot be done in an indoor environment. These actions promote sensory processing development including proprioception, kinesethia and the vestibular system.
It can promote independence and self-esteem as the children can explore the large area in self-directed play.
	Disappearance of a child.
Eating poisonous berries/mushrooms.
Choking.
Allergies.
Falls, trips, abrasions, cuts.
	Children
	· Correct adult to child ratio.
· Adults to place themselves in situations that observe children without disturbing play.
· Rules of exploration explained to children at beginning of activity.
· The field is enclosed with a fence, so danger of child disappearance is low.
· Check the area for hazardous items such as glass or faeces and that the fence is intact.
	low

	Exploring tree roots.
	Exploration of tree roots enables children to engage in physical and risky play that promotes balance and development of gross motor skills. 
Also building resilience and self-esteem.
They enhance sensory processing such as proprioception.
 
Exploring the tree’s roots promotes curiosity and understanding of the tree therefore building a connection to nature.

Possibility of climbing.

Possibility of falling branches.

	Trips, falls, cut and abrasions, head injury.
	Children and adults
	· Ensure area is free of brambles, sharp bits of wood or any other sharp or dangerous items.
· Check for broken branches.
· Check for fungus and explain dangers to children for example that some fungus is poisonous.
· Observation.
	Low

	Exploring a Slope.
	Exploring the slope presents children with opportunity for risky play. Therefore, building children’s resilience and self-esteem.
It enables physical play such as rolling, sliding, or running.
Physical activity on the slope enhances children’s sensory processing such as kinesthesia, proprioception and the vestibular system.
It promotes self-awareness and awareness of their peers and surroundings.

	Slips, trips, falls, abrasions, collisions, broken bones, head injury.
	Children and adults
	· Area checked for hazardous items such as glass or faeces.
· Explain to children that they must be aware of others.
· Observation.
	low

	Collecting natural resources.
	Natural resources provide children with open ended play.
They promote imagination, symbolism, and creativity, engagement with nature and holistic development within the curriculum.
	Eating poisonous berries/mushrooms
Choking
Allergies
Falls, abrasions, cuts
	Children
	
· Hazards explained to children, for example if using a stick in symbolic play to be careful not to swing it around in the air as it could strike somebody.
· Correct adult-child ratio.
· Observation.
· Area Checked for hazardous items such as glass or faeces.
· Medication available if required, for example an epi pen.

	low

	Water provision.
	Water can benefit children as it enhances play in the outdoor environment, for example using it to make the dirt into mud.
Water promotes holistic development, developing creativity as it can be used in imaginative play such as making magic potions; maths concepts such as volume and science concepts such as the flow of the water or how dirt dissolves in it.

	Drinking contaminated water.
Making the ground slippery leading to falls.
	Children and adults.
	· Ensure water is fresh especially if using a water butt.
· Explain hazards of drinking water used for playing.
· Lead water play to areas away from more physical play.


	low

	Den building
	Children are developing holistically if they choose to participate in den building. 
It is physical.
They may work collaboratively, developing their social development and language skills.
Problem solving promotes mathematical development. Feelings of accomplishment will promote self-esteem.
It also promotes a sense of enjoyment with natural surroundings.

	Trips, falls, cuts, abrasions, eye injury, head injury.
	Children and adults
	· Observation.
· Explain to children how to carry items such as large branches carefully and an awareness of others and their own safety, for example do not throw branches to each other or wave them high in the air as it could hit another child or adult, and if particularly heavy, demonstrate how peers can work together to carry the branches.
· Check area for hazardous items or faeces.
	low

	Use of material or tarpaulin
	Material or tarpaulin can be used by children as an open-ended play resource, providing them with opportunity for role-play.
Material or tarpaulin can be used as a roof for dens or to drag items from one area to another.
It can also be used to enhance sensory processing skills such as flowing behind a running child.

	Strangulation, suffocation, trips, falls.
	Children and adults
	· Explain safe use of material, that it is not to be put over anyone’s head or by their necks and the dangers this could incur.
· Correct adult-child ratio.
· Observation.
	low





Component 3 Environmental Audit.

	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	
Collecting natural materials



	Over collection or picking.
	Explain that items should preferably be collected from the floor.
If picked from tree or bushes, then leave enough behind for sustainability.
	N/A
	Leader and all adults to supervise and support children to follow the rules.

	
Trampling plants




	Damage to areas from overuse can trample plant life
	Monitor areas used.
Consider moving around if area is becoming overused.
Consider avoiding areas when plants are growing.
	N/A
	Leader

	

Mini beast exploration



	Changing the biology of the area.
Damage to insect life

	Explain to children and adults and remind them if necessary, about the importance of handling minibeasts gently.
Avoid over collection and return minibeasts to where they were found at the end of the activity.
	N/A
	Leader and all adults to supervise and support children to follow the rules.

	
Snacks eaten



	Polluting the area with waste material.
	Encourage all children and adults to take rubbish and waste back to school.
	Container to collect rubbish and compostable bags for food waste.
	[bookmark: _Hlk52042673]Leader, all adults, and children.








	
Water play.



	Damage to areas from overuse can change biology of the area and damage plant life.
	Monitor areas used.
Consider moving around if area is becoming overused.
	N/A
	
Leader






	

Tree exploration.





	Damage to trees and trampling of surrounding plant life.
	Monitor areas used.
Explain to children that they must be gentle with the trees, and not to break off twigs or leaves.
	N/A
	Leader and all adults to supervise and support children to follow the rules.

	Bark Rubbing.
	Polluting area with litter.
	Encourage all children and adults to return all resources used back to school.
	Container to collect and transport resources.
	Leader, all adults, and children.































Component 4 Academic Account.
The activity is designed as an outdoor experience exploring the large school field as Welsh Gov (2009) believe that children develop holistically when playing in the outdoor environment. Children have the right to access this experiential play, developing holistically to become fully competent in their development as stated in article 31 of the UNCRC (UNICEF, no date). It is an environment that changes and enables children to become fully engaged in their learning (Basile and White 2000 cited in Fine 2018). Welsh Gov (2015a) and White (2013) agree that opportunities for outdoor learning should be a focus. Stimulating children to learn through curiosity, experiential learning, and resilience that may not be available indoors (Constable, 2017; Flannigan and Dietze, 2017). This is supported by Dewey (1938) and Froebel (1840 who believed outdoor environments enable interaction and investigation, so children not only think but to learn how to think (Lucas 2012; Bruce, 2012). The experience therefore supports and enables children to engage in experiential learning, supported by the new curriculum to develop children to think creatively about alternative outcomes (Welsh Gov, 2015b).

The natural environment is important for physical and emotional health as it improves cognitive abilities and social development. Being in nature also helps prevent stress and depression (White, 2013) and a chance to be more active, promoting children’s agility (Louv, 2009). Nature also provides deep well-being (Mind, 2020; White 2013). Action for children (2017) state being outdoors promotes vitamin D production leading to increased serotonin for children, enhancing good moods and mental health. It should be considered why WISERD (2020), found children in Wales to have some of the lowest levels of well-being of 35 countries surveyed and a dissatisfaction with school life. Possibly, due to lack of outdoor experiences, as Outdoor Classroom Day (2018) states 81% of practitioners in the UK feel that children do not have enough time learning in an outdoor environment.

Waller et al. (2010) argues that although it cannot be denied that outdoor play is important to children’s development it could be considered that it may not be as relevant in the present day with changes to indoor environments possibly shifting the balance enabling children to pursue their interests indoors. However, children may be missing important development opportunities that they may not be able to access indoors such as the sensory experiences of smelling flowers or splashing in water or the opportunity to be physical Lund, 2020). Spending a lot of time Indoors can even cause children to develop eyesight problems such as myopia (NHS, 2018; Todd 2017). The experience provides opportunities for children to engage in physical play enhancing their development as they run, spin, and roll. This develops their vestibular system, promoting balance and awareness of movement and their concentration and alertness through development of proprioception and kinesthesia with movement (The Motor Story, no date).

The experience is designed to be accessible to all including those with disabilities as stated in article 23 of the UNCRC (Unicef, no date). This ensures that everyone has equal opportunities to benefit from the outdoor environment and as White (2013) states it enables inclusivity as it may suit children who learn more actively. As Derrickson (2016) states children naturally have a lot of energy as they have more energy in their cells and highly plastic brains for learning. Studies show that sitting for long periods is detrimental for children’s health and can predispose them to disease (Healthcorps, 2015). There are also less rules in outdoor play reducing the stress hormone cortisol that pressure in classrooms can exacerbate. This allows children to promote their self-esteem as they collaborate with peers (Action for children, 2017) 
As outdoor experiences have many advantages for children’s development it should be considered why The Guardian (2016) reported how a natural trust survey showed that children spent on average half the time their parents did playing outdoors. Although 83% of Parents surveyed believed technology was an important skill to develop most would prefer their children to play outdoors in nature. Wakefield (2015) suggests children spend a lot of time indoors on screens as it engages them in their interests and Louv (2009) and Crim, Desjean-Perrotta, and Moseley (2012) suggest that lack of connection with the outside world is resulting in nature deficit, however, this view is based upon children playing with and on technology inside. A balance can be made and therefore the experience has been designed to include technology as a tool to enhance the children’s experience in the outdoor environment, providing them with child friendly tablets that they can choose to use as they explore. This is supported by Welsh Gov (2008) that states children who develop their thinking skills and use ICT along with communication and collaboration with others can understand their role to enable change, and to become ethical involved citizens (Welsh Gov, 2015b).

Casey (2007) also suggests that due to the decrease of outdoor play, children may be missing out on being part of an inclusive community, where they are able to meet others of different backgrounds and ages which is something that is enabled through outdoor play in Finland’s education system (Venninen et al. 2012). 
A sense of community can offer children insight into their own role and identity (Casey, 2007) This is supported by the Reggio Emilia Approach that is recognised for its excellence and is based on community and citizenship (Nutbrown, 2011). As Learning and Teaching Scotland (2006) state children develop bonds with practitioners and their surrounding community, developing their learning processes rather than achieving what is expected from them. It also allows children to gain knowledge from others as linked to Vygotsky’s more knowledgeable other (Abtahi, Graven and Lerman, 2017; Tovey 2013).

[bookmark: _Hlk30193155]The experience is designed to be child led without pressure on the children to achieve results from the activities set by the practitioner (White, 2013). This is supported by Dewey (1933) who believed that children develop imagination and curiosity by being a part of their curriculum, developing knowledge from experiential learning rather than teacher led education (Papatheodorou, Gill and Luff, 2012). Therefore the adult’s role in the experience  is to observe and only intervene if invited as the children may lose interest in their task if they feel that it is adult directed and no longer play, as supported by Mcinnes et al. (2011). Malaguzzi the founder of the Reggio Emilia Approach agreed that children are capable learners and should have a reciprocal relationship with adults (Nutbrown 2011; Paige-Smith and Craft 2008; Learning and Teaching Scotland 2006). Therefore, the experience is designed for adults to participate with enthusiasm and knowledge. Enabling optimal use of the outdoor environment and children’s enjoyment of shared experiences with adults (White, 2013). The adult’s role is to offer content from the environment to link to the curriculum, extending learning if received by the children with sustained shared thinking (Athey 2007; Siraj-Blatchford et al. 2002). 

[bookmark: _Hlk52050232][bookmark: _Hlk51356158]According to Chawla (2006) and Crim, Desjean-Perrotta, and Moseley (2012) shared experiences in nature promote positive feelings about the outdoor environment and the wider world. This is supported by Bronfenbrenner (1979) (Papatheodorou, Luff and Gill, 2012) and as stated in Welsh Gov (2007) positive direct contact has a great impact for children to develop the skills needed to link the theory of ESDGC to reality, supporting change and sustainability (Welsh Gov, 2007). To promote positive feelings about the outdoor environment the experience requires adults to ensure children are dressed appropriately for the experience as suitable clothing will help children to feel comfortable when learning in the outdoor environment, this is supported by Maslow’ s hierarchy of needs (Hopper, 2020).

Children should be taught to connect with their surroundings as there are likely some tough environmental challenges in the future, yet it is shown connection to nature is in decline (Clarke, 2013; Welsh Gov, 2007). Estyn (2006) states schools should participate across the curriculum as a whole school community to promote ESDGC. Developing children’s views, including their role in respecting the environment and awareness of recycling, waste, and water use. This is reflected in the experience with the use of recycled materials as resources. However, for further sustainability, in future experiences a water butt could be used as a more sustainable alternative (White, 2013). These items are provided to extend children’s holistic play opportunities in the natural environment, for example children may choose to use muffin tins for sorting, collecting or imaginatively in role play.

The natural environment is multisensory enabling children to use all their senses (Lund, 2020). It has natural resources that are open ended promoting holistic development (White, 2013; Nicholson, 1971).  The experience is designed to allow children to explore these natural resources as seen in Learning Through Landscapes (2013) and as White (2013) states children are biologically driven to explore what is interesting to them. Nicholson (1971) believed loose parts in everyday surroundings may be the most important as they allow children to repeat actions to figure out how things work which is promoted by the new curriculum (Welsh Gov, 2015b).

These schemas are supported by Piaget (1962) who stated that children use what they know to make sense of new information (Athey, 2007). He believed that children between the age of 2-5 use objects symbolically, however more recent research has found this to begin in children earlier (Orr and Geva, 2015). The ages of the children taking part in this experience are 5 and 6 years old so the children may be observed participating in this symbolic play, but they may have developed their cognition to be able to sort the resources in groups (Athey, 2007) this is reflected in the experience plan as a possible mathematical outcome (Welsh Gov, 2015a). 
The experience is designed to allow children time to direct and follow through with their ideas and continuous provision of these natural loose parts allows children to consolidate what they have learnt (Grindheim, 2017; Welsh Gov, 2015b). This is supported by Bruner (1960) who believed that knowledge is gained when children revisit ideas and gain self-esteem as they master them (Taylor, 2013; Johnston, 2012). Therefore, the activity could be revisited, or the children could transport resources used back to an area closer to the school to continue their ideas as part of their continuous provision. However, sustainability should be explained and only taking things if appropriate, such as leaves from the ground, or only picking flowers if there is a plentiful supply (Welsh Gov, 2008).

[bookmark: _Hlk52098054]The adult’s role in the experience is to also understand and provide opportunities to develop Self-esteem, independence, and resilience through risky play in the outdoor environment as seen in countries such as Denmark and Norway (Ouvry and Furtado, 2020). Inspired by Froebel’s kindergarten, Scandinavian countries are understanding to the positives of risk taking for children (Bruce, 2012; Williams-Siegfredsen, 2012). Scandinavian countries encourage a collective approach to supervision of children, however, can lead to worries of abduction or abuse (Waller et al. 2010). This links to the Reggio Emilia community approach (Nutbrown, 2011). Therefore, although the experience is designed with the recommended adult-child ratios to appropriately supervise children it is generally considered that fewer children to adults enables better implementation of experiential learning (Welsh Gov, 2014; Welsh Gov, 2007).

Risky play has been considered in the experience as something the children may choose to participate in as it allows for opportunities for children to assess their situations and what the outcomes may be, without a fear of making mistakes. This gives children a sense of achievement and boosts self-esteem (Fine, 2018; Juster, 2015; White, 2013). The Framework for Children’s Learning (Welsh Gov, 2007,p.3) states, “Indoor and outdoor environments that are exciting, stimulating, and safe promote children’s development and natural curiosity” HM Treasury (2003) and The UNCRC (Unicef, no date) article 3 state that practitioner’s should do their best for children to reach their full potential, however, although practitioners have accountability to promote children’s development this should not be confused with their responsibility of keeping children safe (Paige-Smith and Craft, 2008) It is an ongoing process that is judged accordingly to assess risks and ensure children’s  safety (Waller et al. 2010; Kilvington and Wood, 2010).  A Risk benefit has been completed that concludes that the activity planned is a low risk experience with high benefits for children’s development. This is supported by Health and Safety at Work etc. Act (1974) and Health and Safety Executive (no date).

However, practitioners are often worried about the consequences of risky play and limit risk opportunities for children (Lavrysen et al. 2015; Waller et al. 2010). Therefore, the activity is designed to take place in a field that although large is enclosed to consider practitioner’s possible fears about safety, enabling children greater control in their exploration. There are some opportunities for risk taking such as tree roots and a slope, however it is a low risk environment and practitioners can reflect on this activity supported by Shon (1983) to feel more confident to provide risky play experiences in the future (Dallos and Steadmon, 2009). Incorporating riskier equipment such as logs or planks to build practitioners’ confidence, and children’s opportunities for development within future experiences.
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