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Section One

Welsh Government (2022) is currently implementing the New Curriculum for Wales, which is a curriculum framework for children aged three to sixteen. Welsh Government (2022) has a non-Maintained curriculum framework that will also form part of the curriculum. This will override the Curriculum for Wales Foundation Phase Framework that was introduced in September 2010 as explained by Welsh Government (2015).  Welsh Government (2015c) conducted an evaluation stock take of the Foundation Phase in Wales and looked at implementation positives and failings in the curriculum. The aim of the stocktake was to look at four areas. 
· The process evaluation: How well the Foundation Phase was implemented and how improvement could be made. 
· The outcome evaluation: To evaluate the impact the Foundation Phase Framework had on the pupils’ outcomes to date
· The economic evaluation: Evaluating if the Foundation Phase showed value for money. 
· The Evaluation Framework – To reach outputs and outcomes of the Foundation Phase. 
The task force set up made twenty-three recommendations. 
As discussed by Welsh Government (2015) The Foundation Phase Framework was introduced as the start of a part of a ten-year plan called Building a Brighter Future: Early Years and Childcare Plan (2013) and was a framework for three- to seven-year-olds. Welsh Government (2015c) explained in their stocktake of the Foundation Phase that in some schools headteachers believed that socio-economically disadvantaged children were benefitting from it as providing experiential forms of learning so they were having experiences that they may not have at all and that as it offered a more enjoyable, low pressure pedagogy children were able to continue to engage with their learning despite falling behind their peers. However, some other practitioners believed that the informal learning environment and lack of structure meant that socioeconomically disadvantaged children were not developing adequate basic literacy and numeracy skill thus disadvantaging subsequent learning, despite this belief (Welsh Government 2019b) show in its data that there was an increase year on year from 2012 to 2019 for children who received free school meals achieving outcome five or above in literacy and mathematics, thus showing that the Foundation Phase education was having a positive effect on those pupils. 
Welsh Government (2015b) states that the Foundation Phase Framework was designed to provide experiential and play based approach to learning. However Welsh Government (2015c) found that many settings were still using a more formal approach to learning and that where a more formal approach to learning was used such as direct teaching, there were signs of negative effects on children’s wellbeing however, there was no difference in children’s involvement. They also state that the nature of child, adult interactions and adult presence was not always associated with higher levels of child’s wellbeing. 
Welsh Government (2015) explain that the Framework included seven areas of learning that had a statutory education programme detailing what was required to be taught and a set of Foundation Phase Outcomes that gave the expected standards of children’s performance.  This included the Literacy and Numeracy Framework (2008) for Language Literacy and Communication and Mathematical Development. Outcome Statements for Personal and Social Development, Wellbeing and Cultural Diversity and Physical Development were also implemented. There was a separate Framework document for Religious Education, and this was to be taught to all children in Maintained settings from Reception to Sixteen. Nursery children were excluded. The curriculum would include some experiential learning, through continuous provision and should incorporate pupil voice. 
Welsh Government (2015) show that despite pupil voice being recognised in the curriculum due to the rigid structure of the framework and the need to meet expected outcomes, the curriculum some expectations of the curriculum such as pupil voice and play initiated learning made the curriculum difficult to deliver. Estyn (2017) confirm that only just over a quarter of inspected schools made use of pupil voice and that the approach varied from school to school. Welsh Government (2015c) reported that only just over one fifth of teacher reported incorporating children’s ideas and preferences into their lesson planning, many stated that they would incorporate it if possible and around a quarter said that they did not due to time restraints, or due to them not fitting in with pre-determined themes.  
Welsh Government (2015) the Foundation Phase Framework aimed to ensure that children understood cultural identity to Wales ensuring they had knowledge of not only the language but of heritage, arts and literature. However, it was noted in the stock take report by Welsh Government (2015c) that there was a differentiation in both pupils and practitioners’ attitudes towards learning and developing Welsh Language Skills despite the Curriculum Cymraeg.  It was advised by some that initial formal immersion in the Foundation Phase would develop a better understanding of the Welsh Language and would ensure that any further Welsh Language Issue would be mitigated. Welsh Government (2022) when discussing the New Curriculum for Wales explains that the new framework reflects Wales with its cultural heritage and diversity, using histories, traditions. Language and values of all its people. Welsh Government (2022) also state that the new curriculum should encourage pupils to develop a sense wellbeing and their own identity and understand other identities and connections with people across Wales and the world again drawing on real life experiences. 

Estyn (2017) stated that there were differences in effective foundation phase practice throughout all schools and that those schools where practitioners and headteachers had a sound knowledge of foundation phase principles delivered the Foundation Phase well. There was a lack of consistency in effective Foundation Phase delivery between schools. Welsh Government (2015c) when discussing their stocktake findings suggest that inconsistencies in knowledge and trainings have led to the variation in delivering high quality Foundation Phase curriculum. Many of the recommendations were for training relating to leaders, teachers and support staff. 

Welsh Government (2015) explain that the training undertaken should be fit for purpose and should include guidelines on how the framework for Foundation Phase is connected to other policies such as the Literacy and Numeracy Framework. It was recommended that this training needed to be taken at school and consortium level. That teachers, support staff and leadership including consortia staff, headteachers and advisory staff receive compulsory bespoke training to fill skill gaps and support their understanding of not only the foundation phase but to focus on other main areas for development included focus on leadership skills, child development and learning theories and reflective practice.  It was noted that there needed to be a focus on understanding the importance of the home learning environment and the effects of disadvantage. It was observed that more clear examples and models of effective practice were required, and it was recommended that training was added to a website so that it was available to all practitioners. Waters (2015) explains that as part of the Foundation Phase curriculum children were to experience more experimental learning where the adults were to be facilitators of learning. The curriculum required a change in practitioner behaviour to enable them to successfully support play-initiated child led learning. Practitioners found key terminology a challenge as there was lack of understanding of structured play, active learning and child initiated and practitioner directed.  Even during a pilot stage of the Foundation Phase curriculum Blatchford et al. (2007) flagged that the pedagogical practise of Foundation Phase practitioners was problematic, and that further support was needed to develop play based and experiential learning ensure that practitioners were able to provide sufficient learning through play-based activities that would challenge and extend learning opportunities.  In other countries where similar learning styles had been developed then learning through play had carefully been planned to ensure quality activities that are social and communication rich. 

Whilst there were many failings of Foundation Phase delivery Donaldson (2015) in his successful futures document suggested that the Foundation Phase framework was one of the best things about education and that it was a great basis to develop the new curriculum.  Whilst PISA scores for have not yet been published for pupils who have participated in the full Foundation Phase curriculum yet due to them not yet reaching the age to be tested, Welsh Government (2022b) show that there is a negative correlation, with gradual decline on the graph in relation to children achieving outcome five or higher from 2015 to 2019 in Foundation phase subjects, data prior to this was not showing as available. This suggests that the Foundation Phase was not as successful as raising standards as had been suggested. 
OECD (2017), explains that there are four main challenges that need to be overcome in the Welsh Curriculum and that Wales needs to meet the needs of diverse students and low performers whose needs are not currently being met in schools, that teachers need better conditions to nurture an excellent teaching profession, there needs to be improvements in assessment and evaluation arrangements and stronger implementation and increased clarity in policy making. They suggest that Wales needs a long-term vision for a improved curriculum. Welsh Government (2022) explain that the New Curriculum development should be at the heart of the school, practitioner and through national levels to ensure that educational standards are raised and that attainments gaps are improved. Welsh Government (2022) aim for the New Curriculum for Wales in that the curriculum will improve public confidence in the education system and that Wales will have an education system to be proud of, and that it will also support the outcomes in the Wellbeing Wales Act (2015).
Section Two

Birth to Five Matters (no Date) states that every child is unique and that all children develop in different ways, and development is not linear or automatic. Children require different methods of learning, different activities at each stage of their development. Whilst all children have the agency and curiosity to learn, practitioners require an understanding of the stage of their development to plan prepare and provide activities and interactions to support their development and extend their learning. Early Years Matters (2022) support this and explain that all children should be treated equally regarding origin, disability or race. All children have an equal right to be heard in the setting and to receive the same standard of education. No child should be discriminated against, and each child should be supported to achieve their full potential. Children who need additional support to achieve this potential should receive it and the environment should be inclusive. This should include assessment. 
Welsh Government (2022c) conducted a review of assessment methods in the Foundation Phase. Many Practitioners were positive in relation to the Foundation Phase Profile in that it could conducted in a practical manner with many of the outcomes being able to be assessed using practical tasks and observation techniques. They suggested that the compact profile provided them with a helpful overview of the learner’s overall ability and that it included a wide range of skills for observation and assessment. Practitioners found it useful for setting targets and identifying next steps. Also, whilst the Foundation Phase profile was not designed to identify pupils with additional learning needs it was helpful to identify learners with developmental delay. Welsh Government (2022c) explains that it was an effective starting point, to collect evidence and track any developmental concerns. As Welsh Government (2022c) explains there were some criticisms to the Foundation Phase profile this included it being too time consuming and seen as a tick box activity and that it was not tailored enough to the individual learner. The statements contained withing the profile were also seen as being too broad and vague to identify learning difficulties. 
However as Welsh Government (2022d) suggest, practitioners had a different view of the National Testing in Year Two a stating that problems with learners’ literacy, impacted their ability to read questions within the procedural numeracy assessment which resulted in lower scores than a teacher would expect. Findings showed that more than a quarter of teachers considered that the assessments was of no use to them as it did not accurately capture the ability of the Foundation Phase Learner. This showed that in this method of assessment the unique child was not considered, it was not taken into consideration of a Child’s understanding of the English language was limited, it then puts the child at a disadvantage as due to their language limitations assumptions are made that they do not have numerical skills. Assessment results may have been different if they had received language support or received the instructions in their first language. Vygotsky’s socio-cultural theory as discussed by Bates (2019) suggests that children’s development and learning is affected by language as language plays a powerful role in shaping thought and that also culture and social values have a role in cognitive outcomes. Whilst Piaget’s theory as discussed by Aubrey and Riley (2016) disagrees and states that socio cultural context plays little part in cognitive development and that language is for labelling objects. 
In New Zealand as Jenkin (2012) suggests that a bicultural education is advantageous to pupils throughout their education as it provide inclusiveness for all. However, Tierney (2013) explains that fairness is not always best in assessment as when equal treatment is highly valued, the appropriateness of an assessment is compromised for some students, for example in class assessment where smiley faces are posted on everybody’s book. Edwardsville Primary (2022) suggest in their marking policy that feedback and marking on assessment should be informative and useful to the student. So not just making a smiley face mark but using further questioning to enhance learning through extending thought, providing verbal feedback, or modelling to support activities and challenge any misconceptions.
Welsh Government (2022) explained that many Welsh learners from English speaking families, scored lower in the Foundation Phase profile outcomes due to unfamiliarity at the point of entry due to the language of instruction, this left Welsh medium schools concerned that parents would be concerned about enrolling their children into Welsh medium education.  Welsh Government (2022) also explain that their new curriculum should embeds a sense of “cynefin” or belonging to Wales and to develop Welsh culture within the progression steps, and descriptions of learning. They want schools to develop a curriculum unique to the child and the local area so no school’s curriculum will be the same. As Devarakonda (2013) explains that culture is a complicated phenomenon, whilst some settings may display posters, relate items to food, role play dress or language, it runs deeper through values, everyday happenings and feelings. It is very difficult for people who do not belong to a culture to identify the beliefs and values of the culture. Perhaps why it is so difficult to create a curriculum, with assessment that provides the information required to support the unique child. 
Welsh Government (2022), Idea of ensuring education embeds the Welsh culture is somewhat supported by Banks (2004) who stated that citizens today need knowledge attitude and skills to be able to function not only in their cultural communities but in their cultural borers and that students require knowledge and skills to become effective citizens in the global community. Therefore, to provide these skills education must be provided to allow students to obtain these skills. As Donaldson (2015) explains in the New Curriculum for Wales where pupils will be working towards the four core purposes to become ready for to participate in work and life and to become citizens and Wales and the world. 
Despite the positive feedback for the Foundation Phase profile as mentioned by Welsh Government (2022d), this will no longer be a requirement as the Foundation Phase Outcome stages that previously formed part of the curriculum no longer exist. Welsh Government (2022d) now state that pupils are to be assessed at any point they enter a school setting this is to ensure that support is tailored to the unique child for example children with a multicultural cohort with be able to adapt and develop assessment unique to each individual child. 
Welsh Government (2022d) now explain that the curriculum is a learning journey, and that when planning and delivering learning experiences, assessment should form part of the journey and be embedded within the designed curriculum.  The suggest that assessment purpose should still be to understand each individual learner’s progress and should be used to tailor ongoing support for progression. However, schools are required to prepare their own assessments, whilst descriptions of learning are there to guide and support practitioners with curriculum design they should not be used as criteria to be assessed against. It was noted however that whilst the Progression Steps are not intended to be used for assessment purposes some practitioners were using them for assessment. Welsh Government (2022d) stated that whilst many practitioners felt positively about the new Curriculum for Wales, they had concerns regarding assessments, which included the breadth of progression steps and felt they would require forms of guidance material and a common assessment framework. They also had concerns regarding barriers to inter school collaboration and cooperation and how this would affect the pupil’s assessment and learning. 
Welsh Government (2022d) explain that assessment techniques should be fit for purpose, support individuals on a day to day basis, and capture the learning progress overtime. It will support deep learning and support the pupil to progress to the next stage of learning. It is also useful for group assessment and to aid reflection for teachers. Central South Consortium (2022) explain that school should have agreed formative and summative assessment approaches that are appropriate to age and needs of leaners. When assessment is carried the practitioners should be clear as to why the assessment is being undertaken.


Section Three

How significant is the quality of continuous and enhanced provision to a child’s learning and development in the classroom? And what does high quality continuous provision look like moving forward with the New Curriculum for Wales?

As Atkinson (No date) explains continuous provision is the objects and resources that are available for the children to play with every day. Enhancements are the small items that are added to the continuous provision to extend play or guide play towards a certain topic or theme.  Ashbrook (No Date) suggests providing a wide range of materials for children to work with independently to ensure they have opportunity to express their ideas regarding common phenomena and gain experience with properties of matter.  Nicholson (1971) agrees when discussing his loose part theory, however he suggests items provided should be open-ended resources. Nicholson (1971) suggests that all children love to interact with variables, objects that can be used in a variety of ways and that when children are using open ended resources, they are using their imaginations to explore and learn. Play Scotland (2019) supports this by stating that a “Loose Parts” toy Is an open-ended resource as children often combine them with other loose parts toys to form another object, using their imagination and learning in the process. 

Einstein as citied by Play Scotland (2019) stated that imagination is far more important than knowledge. Because knowledge is limited to what is known and understood already whereas imagination can stretch the mind leading to concepts that have not yet been discovered. Therefore, providing children with open ended resources to use their imaginations in play is providing them with opportunity for further learning. Robinson (2016) also stated that the source of great achievements is imagination. 

Bottrill (2017) states that ensuring the continuous provision is correct in a setting is the key to success, As getting it wrong can lead to lack of engagement, challenging behaviour and low attainment.  Again supporting Nicholson’s (1971) loose parts theory suggests that resources in continuous provision should be open-ended, accessible, and skills driven and suggests when children are provided with closed, adult focus resources and activities learning is limited to the focus of that topic. Bottrill (2017) also suggest that continuous provision should be flexible and loosely planned for and led by the child’s interests. Bryce Clegg (2020) supports these views when explaining that ambiguous open-ended resources encourage imagination and thinking in children. He expands on this and suggest that the resources provided in the continuous areas, cannot just be any open-ended resource but should be carefully chosen to ensure that they meet the development needs of the children to prevent learning opportunity being limited. 

In the Non-Maintained Curriculum for Wales Document Welsh Government (2022), explain that Wales needed an early years curriculum that will build a foundation for children’s learning for the rest of their lives. A curriculum that meets the Four Core Purposes as described by Donaldson (2015) to ensure that children are ambitious capable learners, enterprising creative contributors, ethically informed citizens and healthy, confident Individuals. Welsh Government (2022) explain that as children start school, they need to be met with an effective environment, an environment that supports emergent thinking, where children develop theories and ideas through exploration and emerging theories where children make sense of the world around them through personal and social experiences. The space should be created to actively promote the voices of the children in the setting, allowing each child’s individual needs to be met and to not only support children’s learning but to ensure that children begin to understand their rights. This again supports both Bottrill (2017) and Bryce Clegg (2020) view that provision should be provided to allow each child to explore, imagine and develop their knowledge and understanding of the world around them.
Welsh Government (2022e) also explain that children need Enabling Adults, adults that can have through knowledge of child development and that can draw on children’s current experiences and knowledge, as well as their current fascinations to deliver a broad and balanced curriculum. They explain that provision should be high quality and should be adapted to meet the needs of all children. To ensure this adult are required to observe and support children to access the high-quality provision, providing children with opportunities to return to experiences, repeating actions in different contexts to develop thinking, and to revisit the areas to consolidate learning.   This is supported by Bottrill (2017) who suggests adults should address the skills children require to grow, planning for skills and not activities and Bryce-Clegg (2020) who explains that continuous provision is not just the resources that are in the classroom all the time but it is the way in which adults support the children through teaching and interaction so that the children are able to continue and extend on their learning in the absence of an adult. Welsh Government (2022e) explains that the environment must be communication rich, providing children with opportunities, experiences and resources to having social conversations, use vocabulary for authentic real-life situations. 
The enabling adult as described by Welsh Government (2022e), follows more than one educational theory in relation to continuous provision. As described by Bates (2019) the enabling adults follows Vygotsky’s Zone of Proximal Development and scaffolding theory, where the adult is supporting the child to participate in the task. The child cannot complete the task at first, but with support and modelling from the adult the child can eventually complete a task and use the area to develop their learning. 

Welsh Government (2022) suggests that children need to experience authentic real-life experiences, therefore authentic real resources should be provided where possible in continuous provision. This is supported by Montessori approaches and the Reggio Emilia approach as described by Bates (2019) where both approaches encourage use of real-life objects in the provision to provide children with authentic learning experiences. 

Therefore, continuous provision has a positive effect on children’s learning and development when it is provided correctly with an enabling adult supporting and scaffolding the learning, correcting any misconceptions and until the pupils can access the provision correctly independently. 
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