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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
In this essay, I will reflect on a critical incident that I observed during the observation stage of my bridging experience at School A. I will use this critical reflection to inform my future teaching practice. The critical incident theory was developed by Tripp (1993) to allow teachers to critically reflect on and develop their own teaching practice. Tripp’s theory focuses on four approaches of analysis, these include the ‘why challenge, personal theory, thinking strategies and dilemma identification’. 
Brookfield’s four lenses can also be used to give a clearer idea of what happens and why. These four lenses suggest looking at the situation through the ‘autobiographical lens, the students’ view, the colleagues’ view and the theoretical lens’ (Brookfield 2017, Chapter 4), these lenses can give the teacher a balanced view of their practice. I will consider these, along with further reflective models and relevant literature to support my analysis. 
It is important to understand what a critical incident is and the role they play in professional development. Tripp defines critical incidents as, ‘mostly straightforward accounts of commonplace events that occur in routine professional practice’ (Tripp, 1993, P.24) and therefore, a critical incident is not necessarily a negative event that occurs. 
The first step of creating a critical incident is observing a situation and noting that observation to create a description of what happened, this is the ‘why’ challenge. You then go on to consider the events in a wider context against a number of categories. Having considered the above, I will now go on to evaluate and discuss some of the reflective theories and why reflection is fundamental for personal development.
The role of critical reflection
It is the role of the teacher to analyse and evaluate the events in their lesson and to use their professional judgement to reflect and act upon their analysis (Myers 2012, Pg. 3). Moore (2000) previously said that ‘teachers should perceive themselves as researchers and theorists as well as practitioners’. It is evident that the concept of teachers as researchers is growing, with more schools encouraging their teachers to critically reflect upon their performance by introducing ways to improve their research skills as part of their day to day work. An example of this was reported by Estyn in 2018 with a school in South Wales who have found that research supports and underpins teachers’ professional development. Orchard et al (2015, P.14), also says that ‘a teacher who can make good judgements draws on a carefully planned conceptual framework’. 
Having studied several reflective models, such as that of Tripp 1993; Brookfield 2004; Kolb 1795 & 1984; Dewey, 1933, 1938 and Schön, 1996, that support the critical impact that the role of reflection has on a teacher’s knowledge and skills, the importance of reflective thinking for personal development is unambiguous. Both Kolb and Schön saw that the reflective process is an essential element in the process of learning. 
Critical reflection can be linked to Jean Piaget’s (1983) constructivist learning theory as it requires an individual to record, recollect and revaluate the event and what they have learnt from that experience. From there an individual can formulate knowledge for themselves which supports the constructivist theory. Critical reflection uses experiences, several theories and technical learning to form new knowledge and behaviours or insights. 
Dewey (1997, Pg. 6) describes reflective thinking as ‘active, persistent and careful consideration of any belief or supposed form of knowledge’. Critical reflection helps us to consider our practices, acknowledge our strengths and develop our learning to strengthen our teaching practice. This will be of particular importance for the Professional Learning and Innovation QTS Standards as it allows the development of new techniques (whether that be research or pedagogy) and continuing professional learning. Critical reflection will play a key part in delivering the new Curriculum for Wales as there have been a number of educational reforms in Wales. 
The Welsh Government have set new ambitions and expectations for both learners and teachers, with the aim of delivering this new Curriculum which sets itself apart from any previous curriculum through the use of four purposes. These purposes state that children will be 
‘ambitious, capable learners who are ready to learn throughout their lives’; ‘healthy, confident individuals who are ready to lead fulfilling lives as valued members of society’; ‘enterprising, creative contributors who are ready to play a full part in life and work’; and ‘ethical, informed citizens who are ready to be citizens of Wales and the world’ Donaldson, (2015 Pg. 29-31). 
It also sets out six Areas of Learning and Experience; ‘expressive arts, health and wellbeing; humanities; languages, literacy and communication; mathematics and numeracy; and science and technology’ (Welsh Government, 2019a, p. 6). A key feature that teachers must be able to demonstrate is compliance with the QTS Standards which were initially published in September 2017. These professional standards ‘describe the skills, knowledge and behaviours that characterise excellent practice and support professional growth’ (Welsh Government 2017). These 5 key standards which are supported by important values and dispositions include: Pedagogy, Collaboration, Leadership, Innovation and Professional Learning. The process of critical reflection supports self-improvement for an individual to deliver these key standards in their teaching practice.
Observation
On review of the most recent Estyn Report in 2016, School A is an English medium, 11-18 mixed, community school within South Wales. There are around 1,600 pupils on roll and around 23.3% of pupils are eligible for free school meals, this is above the average of 17.4% for Wales. 24% of pupils are on the school’s additional needs register, which is close to the national average of 25.4%. During the latest Estyn inspection, the school achieved both good and excellent standards in the following areas: Outcome, Provision, Leadership and Management. In support of the 12 pedagogical principles, and in particular: reinforcing cross curricular responsibilities, literacy, numeracy and digital competence, School A has recently introduced additional numeracy and literacy lessons fortnightly to support pupils in their development in these areas. The school’s objectives clearly align the new Curriculum as they are set around respect, supporting pupils, improving teaching and learning, developing key skills and preparing children for adult life. 
Critical Incident (with Donaldson’s purposes)
As previously mentioned, a critical incident is not necessarily a negative event, this was the case with the critical incident I observed which is document in Appendix 2. This critical incident took place in a Year 7 English literacy lesson which was in the library. The lesson began by the teacher welcoming the learners into the room, the environment was calm and controlled as the teacher gave the learners clear instructions on where to sit and where to put their coats and bags. Once the learners were settled, the teacher sat down on a chair in front of them, whilst they were sat on a cushioned area. Once the teacher had taken the register, she began the lesson by going through the class rules, she asked the questions and the learners responded with the answers. For example, she said “what do you do when you want to ask or answer a question?” the learners responded, “we must put our hands up and not shout out”. She went on to say, “remember I will be watching to see who gets the gold coin at the end of the lesson”. This was used as a reward strategy. Once she had been through the remaining rules, she asked the learners whether they were all clear on the rules. By the time this was done, the learners had been reminded of the rules and knew exactly what was expected of them. This set the tone of the lesson and led to a calm and controlled environment. The classroom management technique used here linked well to Donaldson’s four purposes. By setting such rules, the teacher is encouraging healthy confident individuals who are ready to lead fulfilling lives as valued members of society. By setting these rules, the teacher started to build positive relationships with the learners which was based on mutual respect as the children knew what was expected of them and followed these rules. In addition to this, the teacher was encouraging the learners to be 
‘ethical, informed citizens who are ready to be citizens of Wales and the world by understanding and considering the impact of their actions when making choices, also respecting the needs and rights of others as a member of a diverse society’. (Donaldson 2015). 
The observation of this pedagogical technique immediately posed questions which I will be exploring with literature in the next section of this essay.
Literature Review
My literature review will be focused on 2 areas, firstly, how does setting expectations through classroom rules impact the learning environment, along with the considerations on whether rules should be linked to reward or punishment. Secondly, how to get students engaged in the classroom rules. 
Based on the literature and extensive studies, there is no question about the fact that setting classroom rules is a common technique used for classroom and behaviour management, but the question is what impacts do they have on the learning environment.
Setting Expectations 
Developing classroom rules not only creates a safe environment but they can also be an effective way of promoting positive interactions in the classroom as they encourage respect and empathy between students and teachers. By doing this, we are encouraging children and young adults to be ‘ethical informed citizens’ and ‘ambitious capable learners’ (Donaldson 2015) which is done by setting expectations of behaviour in the classroom. Alter, Peter; Haydon and Todd (2017, P.115) regard classroom rules as being one of the ‘basics’ of effective management, this suggests they are a simple but effective tool that can be adopted by both experienced and student teachers. It also suggests that rules should become a second nature to the learners if they are consistently reinforced. Their review also found that rules are an integral part of preventing challenging behaviour and managing the classroom environment. This is an effective pedagogical technique of ‘influencing the learners’ as the teacher can provide an appropriate level of expectation through their rules.
Banks, T (2014) highlights that setting classroom rules is ‘critical to increasing positive interactions and communicating in advance the expectations for classroom behaviour and the consequences’. This idea was also considered by Hardman & Smith (1999) in their review of ‘Promoting Positive Interaction in the Classroom’ they say, ‘rules serve as an effective antecedent control technique when developed and implemented properly’.  This implies that although rules are effective, careful consideration needs to be given as to how they will be applied in order for them to work as a classroom and behaviour management strategy. 
In a study of teachers by Shores, Gunter, Denny & Jack (1993) they concluded that the majority of teachers that took part in the study made rules that were developed ‘haphazardly and linked exclusively to punishment, not positive interactions’. These pitfalls were further studied and highlighted in Hardman & Smith (1999) article where they say that ‘some teachers may not understand the influence that classroom rules can have in promoting positive interactions as they develop rules without meaning that are potentially forgotten’. Therefore, in order to be effective, teachers should be developing a system where rules are consistently reinforced in a positive manner and that if rules do not serve a purpose and do not clearly show the teacher’s expectations, they are unlikely to be taken seriously by learners.
Reward vs Punishment
‘Behaviorists believe that the learner is a passive recipient and that they learn based on external motivations, such as rewards and punishments’ (Postholm, 2013). 
This is something Banks reviewed in her study that class rules should be linked to rewards rather than to punishment. These are interesting points as punishment to a person’s negative actions is seen as a normal result in everyday life and where Donaldson’s four purposes refer to children and young people who will be ethical, informed citizens, it could be questioned whether removing consequences to their negative actions is really preparing children for the ‘real world’. The issue of positive vs negative consequences has been widely considered. In a study of ‘Positive Discipline as Part of Effective Classroom Management’, Stevens (2018) considered the effects of Reward vs Punishment and found that both have an impact on whether the individual repeats their behaviour. This point was initially dealt with by Landrum & Kauffman (2013) in their Classroom Management Handbook where they considered how positive and negative reinforcement work in practice, which will be discussed below.
It is noted that the following is a dated source, however, considering it’s relevance it has been included, within Landrum & Kauffman’s handbook, Kazdin (1978) is quoted saying that ‘positive reinforcement refers to the effect that is observed when a behaviour is strengthened by a contingently applied stimulus that follows that behaviour’, this contingent stimulus could relate to an object or an event. This could be where teachers react positively to a students behaviour either verbally (intrinsic reward) or by awarding a token (extrinsic reward) which will encourage such behaviour to occur in the future. This seems to be a common strategy used by teachers in encouraging students to follow class rules. This is supported by Skinner (1974) behaviourist learning theory, in which positive reinforcement is key. Skinner says that ‘without positive reinforcement, students will quickly abandon their responses because the behaviour is not connected to a reward’.
Although Rosendahl, Bodin & Birgegård (2020) say that ‘effective expectations need to be positively stated and broadly enough formulated to include all desired behaviours’ they also say that ‘pre-defined consequences are suggested to be used in conjunction with behavioural expectations in order to reinforce desired behaviours’. Gable et al. 2009 and Simonsen et al. 2008 say ‘That is, students should know beforehand what kind of feedback to expect, when meeting or violating expectations’. In the report ‘Training our Future Teachers’ Greenberg, Putman and Walsh (2014) consider consistently imposing consequences for misbehaviour as being one of the most important strategies of classroom management. Understanding that children will not always follow rules, they state that teachers need to determine appropriate consequences for misbehaviour. 
However, there are difficulties associated with using negative consequences as they may result in an undesired outcome. This was looked at by Alberto & Troutman, (2003), who say that negative reinforcement can have the same effect as positive reinforcement by encouraging the behaviour to occur in the future. An example of this could be where a child is not doing their work because they don’t want to. If a teacher removes the child from the classroom for this, the child will avoid having to do the work and so may continue this behaviour in the future to get that desired result. Therefore, when looking at consequences, the teacher should consider why that child is behaving in the way that they are. 
This is not to say that the making of rules do not pose difficulties, studies suggest that it can be difficult for teachers to keep track of the rules if they create too many, with Banks stating that ‘to expect students to remember several rules at one time may be unreasonable’ and so if teachers expect students to engage with classroom rules they should be displayed in the class as a reminder or at least readily available. It is unclear as to how many rules a teacher should set, with some suggesting as few as possible, and other saying between three and five, but the general idea is that the more rules you impose, the less likely it is that students will be able to remember them. Hardman & Smith (1999) support the idea of reinforcement by saying that ‘reinforcing classroom rules consistently is the most important skill a teacher can implement to produce positive interactions’. Francis (2020) goes on to say that effective classroom rules should be written in general statements to avoid creating too many rules which will be too difficult for learners to remember.
The literature is clear in that rules can be effective, however a review into ‘Effective Classroom Management’ was carried out by Franklin & Harrington (2019) whereby they suggest that creating a positive classroom climate is not just about rules but about a balance of rules, fun and exploration. This suggests that classroom management is not just about having one strategy but that several things go hand in hand to support the building of a controlled classroom environment. 
Engagement
The next question is set around how to get the learners engaged in classroom rules. There are number of sources that recommend including children in the making of class rules. Smith & Misra (1992) say that if students are included in the making of the class rules, they are more likely to take ownership of them. Tartwijk et al (2009) study of 12 Dutch teachers agrees with this concept in that those 12 teachers who were seen as good classroom managers had the idea of giving the pupils clear rules and making the rules together with the pupils. These views support Glasser’s (1965) Reality Therapy Theory which draws on the fact that children should be involved in the creation of classroom rules as it will give them ownership in their learning and pride in their participation which will lead to higher self-esteem and a higher level of cognition. Jones and Jones (2016) outlined a process in which student’s feedback is collected and considered before being set as the classroom rules. Burden (2006), Maag (2004) and Bicard (2000) all made recommendations of an initial set of rules and then giving an opportunity to input ideas for ‘collaborative construction’. 
Harmon (2017) also believes that ‘creating expectations with students is an empowering activity to help build community and culture of the art room’ and that by involving students you will help them understand the strength of collaboration and give them a clear understanding of the expectations. Harmon also provides some suggestions of how to engage students in the rules by holding a group discussion or by conducting collaborative activities where they can brainstorm their ideas. 
Conversely, Linsin (2014) refers to this idea as looking good on a first glance, but a mistake when you dig deeper. He believes that by taking part in creating the classroom boundaries sends an unintended message to students that everything is negotiable. He goes on to say that there are many other ways you can allow students to make decisions that do not interfere with your role as the teacher. Such as, giving them an option to decide which task they would rather do. The only other literature to support Linsin’s view is Alberto and Troutman (2013), who also recommend that students should not have an input in creating classroom rules.
Reflection
Through the process of critical reflection, I have been able to construct new knowledge and understanding that I can apply to my own teaching practice. It has helped me understand that setting expectations through classroom rules is crucial to managing the learning environment. Through my review of the literature, it is clear that learners thrive in a positive learning environment, so focusing on positive behaviour rather than punishment for negative behaviour will help create the desired positive classroom environment. 
Although having a set of classroom rules and making your expectations of the learners explicit is a key component to managing the learning environment, in order for them to work in the long term they must be consistently reinforced, be linked to rewards and a certain level of discipline. In terms of rewards, I do think it is important for learners to be able to focus of intrinsic motivation rather than just extrinsic motivation as it has been found by both Corpus and Wormington (2014) and Lemos and Verissimo (2014) that ‘the more intrinsic motivation a person has, the more academic success they will have’.
Before reflecting on my newly acquired understanding I have gained through my literature review, I believe it is worthwhile summarizingand reflecting on the some of the main techniques I have learnt through critical reflection:
1. Keeping to a small number of general rules, this will avoid cognitive overload where the learners will struggle to remember them.
2. Ensuring that the rules have meaning and are explained to the learners, by creating meaningful rules that the students can connect with and understand why they are there and what the implications of them not following those rules could be, it allows the students to consider their actions beforehand.  
3. Making sure to link the rules to positive rewards looks to be key to encouraging the positive behaviour from learners. However, try and use intrinsic rewards where possible.
4. Being aware that it is easy to unintentionally encourage negative behaviour by imposing certain consequences, such as unintentionally giving the child what they want. 
5. Involving children in the making of rules can have a positive impact and improve self-esteem and engagement in the classroom. 
The new understanding I have learnt through my critical reflection has resulted in a change of my opinion of classroom management strategies. When I first observed this critical incident, I wondered whether rules were really needed to manage the classroom environment and whether time should be taken out of the lesson to focus on them over academic learning. 
Considering the key points I have learnt through my literature review, I can clearly see the links to Donaldson’s four purposes, for example, by setting rules and expectations, we are teaching children to be ethical informed citizens. Another consideration was whether it would be effective to avoid discipline for breaking rules and what the reasons behind that were. As briefly discussed earlier in this essay, I questioned whether not having consequences for breaking rules is preparing children and young adults for the real world, but through the process of critical reflection, I have learnt that focusing on positive reinforcement can have a better impact on behaviour as students thrive in a positive environment.
I can now appreciate that I was wrong in my initial judgement. I have come to realise the benefits of positive reinforcement through a reward system and that although not setting consequences for rule breaking is not a true reflection of the real world, ‘catching children being good’ as Glasser mentions in his Reality Therapy Theory (1965), seems to be more effective. 
I do think it is important to set boundaries and discipline in the classroom as it encourages children and young adults to be ‘ethical informed citizens who are ready to be a part of the world’. In my practice I will be aiming to strike a balance between positive reinforcement, by using both intrinsic and extrinsic rewards and having discipline strategies for breaking rules. I will set a base line of rules in which my expectations will be clear but I will also work with the learners to create further ones in order to engage them. I appreciate the points that Linsin makes about how including children in the making of rules can send an unintended message to them, however these points are outweighed by the positive impacts it can have, as suggested by other theorists. I strongly believe in Glasser’s theory of ‘catching them being good’ and I would like to take this forward into my teaching practice by really praising the learners for their good behaviour and not focusing too much on the negative behaviour. 

Conclusion
Reflecting on this critical incident has allowed me to understand the importance of critical reflection and the impact it will have on my teaching practice. I will ensure I implement these strategies in such a way that meets the Professional Learning Standards. From my research and study, I have demonstrated
1. Professional Learning, particularly by gaining confidence in a number theories for pedagogy and child and adolescent development and learning. I have been able to inform myself on what, in theory, will work best for having a calm and controlled classroom environment and the importance of setting rules.
2. A development in understanding pedagogy of Managing the Learning Environment. I have done this by reviewing a range of theories and literature which outline the importance of classroom rules and the ways in which they are effective. I have shown an understanding of the importance in promoting positive learning habits from students and behaviours that will meet Donaldson’s four purposes.
I do however understand that there is no such thing as a ‘one size fits all’ method in the classroom and that knowing your students is key to being able to set rules that they can achieve, this is through differentiation. The process of critical reflection has allowed me to gain a better understanding of classroom and behaviour management strategies and how to implement them into my own practice.
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Appendices: Observations
Appendix 1: Record 1
	Date and time, year group: 22/09/2021 -  11am Year 12

	Where and When: Context of the observation – subject/AOLE, general classroom context

· This critical incident occurred in a Year 12 English Lesson.
· 6 students in the class



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The students entered the classroom in staggered stages and the teacher was already in the class. They came in quietly and sat down, getting their books and pencil cases out. Once they were all settled the teacher explained what they would be doing in the lesson. She handed out a worksheet with ‘golden rules’ on academic styles, she dicsused the rules with the class and set them a task around the rules they had discussed. The students were asked for their feedback and all offered their responses. Whilst one of the students was reading our their answer, two students at the back of the class were having their own discussion, this initially went unnoticed. Later, the class were analysing a poem when the same two students started having another conversation between themselves. The teacher noticed straight away and addressed them by asking if everything was ok. The two students responded and stopped their conversation straight away. In order to re-engage the pupils the teacher directed questions to them and asked for their opinions on how the poem made them feel as the reader, “it is sad” one of them said “why do you think that, can you explain further?”. The pupil gave some further feedback and was clearly more engaged. The teacher followed by opening up the question to the rest of the class to make sure everyone was listening.






	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Why do pupils disengage from certain types of teaching methods?
· Behaviour management techniques








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Quiet and calm environment
· Very little distractions
· Small class
· Teacher was clear with what she wanted the pupils to do throughout the lesson
· Pupils came in quietly and sat down in a calm manner


































Appendix 2: Record 2
	Date and time, year group: 22/09/2021   1:20pm  Year 7


	Where and When: Context of the observation – subject/AOLE, general classroom context
This critical incident occurred in the library where a reading lesson was being undertaken with Year 7 pupils for English. There were 7 pupils in the class and they were all sat in a circle and they each had a copy of the book ‘Can you see me’.




	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

When all of the children were in the class and sat down the teacher started off the lesson by going through the classroom rules. The teacher started off by going through each rule and asking the children to read out the answer to the rule, for example ‘what do we do when I am talking?’ and the children responded by saying ‘we don’t talk over you, we listen’. The teacher encouraged the children to follow these rules by saying ‘remember I will be watching to see who gets positive points for listening and who will get the gold coin at the end’. There was no mention of any negative consequences for not following the rules, it was just linked to positive reinforcement. When one of the children shouted out an answer instead of putting their hand up, the teacher reminded them of the rule and explained why they have those rules in place. She encouraged that pupil to answer questions by putting his hand up and not shouting out. Once the teacher had explained why the rules are in place and used the positive reinforcement the pupil listened and followed the rules for the rest of the lesson. This led to a calm and controlled environment in which all the children could learn and were encouraged to get involved in discussions throughout the lesson by putting their hands up to answer and not shouting out.  



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Explore the impact of classroom rules
· Explore whether positive reinforcement should be used and not negative consequences
· The ‘token/gold coin’ approach
· The most effective to way to get children to follow class rules




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


It was a clam environment but there were a few members of staff entering and leaving the room, however the children did not get distracted or react to other staff entering the room. They stayed seated and waited for the teacher. The lesson was after lunch so pupils were entering the library in staggered stages but they came in and the teacher pointed them to their seating area and waited for all pupils to arrive before going through the classroom rules.





































Appendix 3: Record 3
	Date and time, year group: 23/09/2021 11:05 Year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context
· English classroom
· Large class after breaktime




	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work).

The teacher set work on the whiteboard as soon as the class sat down. They had a spelling test which the teacher asked the children to mark themselves and call back their answers as the teacher went down the register. When the teacher got to one particular pupil she answered with ‘yma’, showing that she was disengaged from what the teacher had asked them to do. The teacher then gave them another task of identifying adjectives in a sentence. When the teacher observed the pupils in the classroom two of the pupils who were sat together at the back and had not written anything in their books. The teacher asked them to get on with the task after checking they knew what they were supposed to be doing. The teacher later moved on to another task where the pupils had to write adjectives to describe a picture on the board. When the teacher went over to check on the two pupils, they had still not written anything. The teacher said “this is not acceptable. You have not even written a single word. Please now write the date and complete the task”. She checked that the pupils knew what they had to do and asked them if they needed any help, to which the pupils responded confirming they knew what to do and didn’t need help. When one of the pupils still seemed disengaged the teacher said “right, next lesson you are will sit at the front and swap places with another pupil”. This was so that the teacher could track what they were doing in the next lesson and make sure they were not falling behind.









	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Behaviour management
· Why pupils disengage in lessons
· Learning methods for different pupils




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


· The classroom was busy as it was straight after break
· It was a large classroom with a lot of pupils
· Most pupils were engaged in the lesson and there were no further distractions in the lesson
· The classroom was quiet as the lesson went on and most pupils were engaged in discussions and answer time.






























