Assignment 
Introduction
The aim of this assignment is to analyse the work of a pupil for language and maths and recommend the next steps for their learning. The work being discussed is a 9-year-old boy in year four. He is in a class of 30 pupils and seen as an average attainer for maths and English. The school is of average size with nearly 400 pupils attending. There is one class per year group; this means they are not set for maths or English but get taught as a whole class and the work is differentiated over three groups. The low attainers work with a teaching assistant (TA); In the middle attaining group is a boy with 1-1 support so his TA sits with the group and helps the others if necessary. For this assignment the pupil being discussed will be named ‘Pupil A’ for confidentiality. 
Over a period of four weeks Pupil A was taught and observed for a number of lessons in maths and English; A range of research was gathered to support the assignment including: observational notes, informal chat/ interview and examples of work. This type of research is called a ‘mosaic approach’. The mosaic approach is a way to gather multiple pieces of research such as: children’s own photos and maps and making observations to gain a deeper understanding of a child’s perspective (Clark & Moss, 2001). In relation to the assignment, Pupil A’s work alongside observational notes and talking was used to gain a better understanding of how he learnt language and maths and recommendations on how he can progress forward. 
Before gathering the research, Pupil A was asked if he would like to help with my assignment and it was made clear to him what it would include. Pupil A was aware that he did not have to take part in anything he did not feel comfortable with and could opt out of being part of it at any time he wanted. Whilst completing the research, the guidelines outlined in the ‘Eric Approach’ were followed. Ethical Rights Involving Children (2013) discusses the rights, dignity and well-being of a child when pursuing research based on them. The rights of Pupil A were respected throughout the research by ensuring he had a voice and he was not made to do anything he did not want to do. 
The ‘ASK model’ will be used as a guide when analysing Pupil A’s work. Rajan (2012) suggests the ASK model can be used as a teaching strategy which focuses on the attitude, skills and knowledge the pupil has, or will gain, from that particular lesson. Nottingham (2009) also talks about the ASK model in a positive way to teach a lesson as it looks at the pupil’s skills and attitude rather than just the knowledge they have learnt. When analysing Pupil A’s work, the attitude, skills and knowledge will be discussed and analysed to get a whole picture of how he learnt in the lesson. 

Analyse - Maths 
The two tasks being focused on are: ‘select and use appropriate standards of units to estimate and measure length’ and ‘to calculate perimeter with decimal numbers’. It was the first lesson on length in year four, however Pupil A would have had some experience of estimating and measuring in previous years (Wales: Department for Children, Education, Lifelong Learning and Skills (DECELLS), 2002). Prior to the perimeter lesson, Pupil A had been learning how to do column addition. From my observation he was able to work out the answers without difficulty. Due to this prior knowledge, Pupil A was able to recognise that column addition will assist him to work out the questions; This is called the constructivism theory.  Grigg (2015) explains that the constructivism theory is about children building on their prior knowledge.
Pupils A attitude towards math lessons were always very positive; From an informal chat with Pupil A he said he enjoyed maths and found it easy. This was obvious to see from a cold task the class had to start off a new topic. Cold tasks allow for the teacher to find out where the child is at and plan for future lessons (Hopper, 2015). In a case study from a primary school, Hopper (2015) suggests that a cold task is the most effective teaching practice. Additionally, Black and William (1998) offered that mini tests are a good assessment for learning strategy as they give feedback and guidance on how to improve. From my experience of using a cold task it allowed me to identify where Pupil A was, he already understood measuring and units up to metres, and where he needed to go next; Pupil A had little knowledge of kilometres. See Appendix 2. In contrast, the humanistic approach would disagree with these statements. Pound (2014) believes that often assessment will measure things in education that are unimportant and there are more important things to measure that often get ignored; for example, the emotional well-being of a child. This theory is supported by other theorists including Rogers, Buhler and Maslow (Pound, 2014). To sum up, cold tasks can be an effective way to access where a child’s learning is at when introducing a new topic, however it may not work for every child as those who feel under pressure may not perform as well as they could. Pupil A did not feel under pressure and completed the task given to him. It then helped with future planning and differentiation.
Pupil A often worked with a small group on his table to help each other with their work. A case study from Estyn (2015) indicates that working as a group has increased engagement and therefore lead to improvements in standards of work. Vygotsky (cited in Gray & Macblain, 2015) suggested that children do not development in isolation but with interactions with other children. In contract, Baines et al (2015) believes that many teachers are against group work as they believe it will lead to increased noise, loss of control and off-task behaviour. During this lesson Pupil A worked as a group with his peers. When marking all of their work, they had all made the same silly mistakes in their answers. See Appendix 3. This would suggest that they had copied each other and not understood the work as they consistently got the answers wrong. It was unclear whether Pupil A had understood the lesson or just followed what his peers had done. To conclude, although group work has many benefits for children it is not something that should be done all of the time; Pupil A enjoys working with his peers, however if it is something he does constantly he will become too reliant on his peers for support and not learn to work independently.
Pupil A had understood measuring length well, but only up to metres. When it came to convert between metres and km, he made an error in his work. See appendix 4. The errors could have occurred due to the teachers lack of physical support for Pupil A to see and experience. Haylock (2010, p.26) suggests that the “connections model” is “helpful for promoting understanding in number and number operations”.  In a case study, Laird (2012) suggested that using the connections model increased children’s own understanding and engagement. On the other hand, Gardener (cited in Pound, 2014) proposes the multiple intelligence theory and people learn in lots of different ways. This could indicate that the connections model may not work for all children’s learning preference. From my experience Pupil A had no resources to support him whilst doing his work; a metre stick had been used in the introduction, but he hadn’t used one during the main task. Although in an informal chat he said he does not need things to help him, if he had used a metre stick to physically see how big a metre was, his understanding might have improved and less mistakes may have been made. To sum up, the connections model is a way to support children understand maths. Pupil A said he does not use resources to help him with maths, however if he had the options available to him it could support with his learning as he still makes mistakes in his work. 

Progression 
For task one, Pupil A is achieving at a top level three. In accordance with DCELLS (2002), to achieve a level 4 Pupil A should be able to multiply and divide whole numbers by 10 and 100. As he struggled with converting between metres and km, Pupil A needs to learn to multiply and divide numbers by 100; he also needs to develop strategies to solve problems. To help Pupil A reach the target of multiplying and dividing numbers he will be taught a strategy he can use to support him. He will put the number under their place value headings, then whether it is multiplying or divide, show how the numbers move to the left or right to get the answer you are looking for (BBC, 2011). This strategy helps children to understand and see what is happening to the numbers. This links in with the connections model. Haylock (2010) suggests that children understand when they are able to make connections between previous and new knowledge. Using the connections model helps children to make connections between their learning and therefore understand it better. 
 When marking Pupil A’s perimeter work there were no errors or misconceptions made. See Appendix 5. Blooms (1956, cited in McAteer, 2012) taxonomy offers that teachers can use the pyramid to plan more challenging tasks for the children that need it, without having to teach them more content. To consolidate Pupil A’s understanding of perimeter, he doesn’t need to be taught new content, he can be given questions that allow him to think in a different way. For example, giving him the answer and asking him to work out the length of each side. He will also be asked some open-ended questions such as ‘why is … the correct answer’ to deepen his understanding and to think mathematically. As McAteer (2012) indicates, thinking mathematically is central to the curriculum. 
To conclude, Pupil A needs to develop his understanding of maths and use concrete objects to support his understanding and stop him from making errors in his work. Using the connections model will help to strengthen Pupil A’s understanding for maths and therefore challenge him to go further. Pupil A has the potential to go far in maths and giving him types of questions that allow him to think in a different way will also help him achieve higher. 
Analyse - English 
Task one was ‘to create a concept map’. Pupil A was learning about instructional writing. They had previously had lessons on time connectives, imperative verbs and the order of instructions. They were now moving on to create their own set of instructions to mummify a mummy. Task two was ‘To organise and follow a set of instructions to make a product’. This lesson was a cross curricular lesson of English, Maths and DT. Pupil A was given a set of instructions which were in the wrong order; first he had to put them into order, then follow the instructions to make a product. There was measuring skills included to practise the skills he had learnt the week previous in maths.
Pupil A’s attitude towards English wasn’t as good as it was maths. From in informal chat Pupil A said he found English difficult. Although pupil A didn’t enjoy English as much as maths, he still tried his best during the lessons. During the cross – curricular lesson Pupil A took an active role within the group to work out the order of the instructions and then follow them. Barnes (2015, p.110) suggests that ‘humans are social creatures’ and that language has the power to include or exclude learners. Pupil A ensured everyone was working as a group and everyone completed the task they had. Bruner (1960, cited in Barnes, 2015, p.112) proposes that “the language shared between learners is essential to the extension and consolidation of learning”. This lesson allowed for Pupil A to develop his oracy, team work, and confidence skills as it was not an activity that could be completed alone.  Barnes (2015) believes that learning is easier when it makes sense to us and meaningful cross curricular activities can help to make sense of the learning. Collins, Brown, & Newman (1989) suggested that cross curricular allows for knowledge learnt in one subject to be applied in another. This is a constructivism approach. In contrast, Byrne (2017) proposes that a lot of teachers don’t have the time to plan for cross-curricular lessons. To sum up, cross curricular helps children to make sense of things by making connections between their learning. Pupil A participated well within the lesson and using the prior knowledge he had been taught from other lessons he was able to complete the task correctly.
Pupil A’s reading was to a good standard and he was on free reading books. Myers and Burnett (2004, p.43) suggest that for children to develop enthusiasm for reading they need to read books that are “interesting, appropriate and relevant”. As pupil A was on free reading books, he was able to choose a book that interested him; after an informal chat, Pupil A was able to discuss his book in detail which would suggest he has engaged well with the story. Every morning for half an hour the class would do silent reading; I would often sit with Pupil A to listen to him reading. Although individual reading is a strategy to learn to read, there are also lots of others such as: shared reading, guided reading and pair/group reading (Myers and Burnett, 2004).  Myers and Burnett (2004) suggests that in shared reading the teacher models strategies involved. This would be very beneficial to Pupil A as he can learn to read a range of texts, for example poetry, which he would not choose to read independently had he not been shown how. Myers and Burnett (2004) indicates that independent reading allows for children to draw upon previous learning, but most children prefer sharing books to reading on their own. From my observation, Pupil A enjoyed reading by himself, but a mixture of different types of reading would be more beneficial. 
From my observation, Pupil A would use his knowledge of phonics to sound out words he wasn’t sure of. Walker – Gleaves and Waugh (2017) suggest that to be able to read the learner must have good word recognition and good language comprehension processes; word recognition involves phonological awareness. Bryant et al., (1985, cited in Myers and Burnett, 2004) also suggested that ‘phonological awareness’ contributes to the success learning to read. However, Smith and Robertson (2007, cited in Walker- Gleaves and Waugh, 2017, p.51) suggested that a “multi-method approach is required to teach reading to ensure inclusion and achievement of all pupils”. The United Kingdom Literacy Association (2006, cited in Walker- Gleaves and Waugh, 2017) proposes that “phonics is necessary” but “not in itself sufficient to develop effective and enthusiastic readers”. In conclusion, phonics does support children to become confident readers, however it does not suit the needs of every child. Pupil A found his knowledge of phonics very useful; he used it often to sound out the words he was unsure of and had success using this method. 
After many previous lessons on instructions, Pupil A had to create a concept map to help plan his instructions on mummifying a mummy. See appendix 6. Myers and Burnett (2004) suggests that there needs to be an emphasis on teaching children about meaningful contexts or their writing will lack purpose and audience. The previous lessons had been spent teaching Pupil A about the purpose, audience and structure of instructional writing to help prepare him to write his own independently. Bruner (cited in Pound, 2014) proposes his theory of scaffolding; this is the process of supporting children move towards what they intend to achieve. This theory was developed from Vygotsky’s theory of the Zone of Proximal Development (Pound, 2014). The prior learning had all been scaffolding for Pupil A, so he is able to achieve the result at the end; to write his own instructions. In contrast, there have been criticisms of this theory that children are not involved in their own development (Pound, 2014). To sum up, scaffolding is the ‘teaching’ part to help children learn and eventually be able to achieve something on their own. It had been a successful way of teaching for Pupil A as his prior knowledge, which had been scaffolding to him, had helped him to create a map which then assisted him to write his own instructions.
Progression
Pupil A had good reading skills, however he only ever participated in independent reading. Pupil A would choose his own books to read and often chose a similar style book. Myers and Burnett (2004) suggest that children get pleasure from reading short stories, novels, plays and poetry. For Pupil A to be able to read and understand these types of texts he needs to be taught how to read them first (Myers and Burnett 2004). To help Pupil A achieve this, he should have a mixture of shared, guided, independent and paired reading alternating mornings. Vygotsky and Bruner (cited in Wilson, 1999) suggested that adults and other children have a vital role to help with language development. Pupil A enjoys working with his peers, so Pupil A would enjoy listening to his peers read. Not only would he enjoy it, but as Bruner and Vygotsky (citing in Wilson, 1999) propose it would also benefit Pupil A’s language development. In shared reading the teacher models how to read different types of texts. Bandura (1994, cited in Barnes 2015) suggested that children who model learning from others were more successful in retaining and transferring knowledge. So, if Pupil A had the experience of reading with peers, have the opportunity to see the teacher model different texts, and have time to practise his skills by reading independently then Pupil A’s reading will improve. 
Scaffolding the learning for Pupil A is very beneficial when teaching him a new skill. Bruner (cited in Teach thought, 2017) believed that when children start to learn new concepts, they need help from other adults. As Pupil A finds English quite difficult, it is very beneficial to scaffold new learning for him. It will also be beneficial for Pupil A to understand why he is learning something. Wilson (1999, p.20) asks teachers to avoid teaching children knowledge that is meaningless to them. A student said before ‘I have now learnt this, but I have no where to put it in my head’. It is important for Pupil A to see why he is learning something and how he can use it in real life. As Wilson (1999, p.21) says “language is acquired in a specific context” and it is easier to relate it to their life outside of school for them to make more sense of it. To conclude, to help Pupil A progress with his writing, he needs to have new knowledge scaffolded to him and then gradually allow him to work more independently. It is also important to link knowledge that he is learning to a context outside of school for him to understand why he is learning it, rather than it is seeming pointless. 
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