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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 



AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.


Introduction:
As part of my PCET course, I was required to develop a curriculum and write a reflection on the curriculum I designed and the peer-reviewed feedback. I planned to develop a curriculum on ‘Neurodiversity Awareness’. The purpose of developing the curriculum was to develop an awareness of neurodiversity by discussing different types of neurodivergent, apply neurodivergent- informed practice as well as promote equality and diversity in health and social care. In this reflective account,  I apply Gibbs’ reflective cycle to evaluate my developed curriculum. 
Description: 
The curriculum I developed was for level 2 health and social care learners in a Welsh further education setting and intended for all learners – mixed abilities, bilingual and ALN. The purpose was to equip learners with the knowledge, skills and behaviours required for their next level of study or employment. During the process, I needed to look at all areas, from the structure of the curriculum to the details, which helped me develop a curriculum that adheres to the principles, frameworks, and legislation such as ALN and FE professional standards.  The curriculum also needed to maintain standards, meet awarding bodies' requirements, be flexible to meet learners’ needs, and be inclusive. I followed the what, who, why, when, where and how strategy learnt from the lecture class. After designing the curriculum, I peer-reviewed three curricula, and my curriculum was also peer-reviewed by three people.
 The process involved several stages that required careful thought. I began to examine the current Level 2 health and social care book I borrowed from my placement and checked the curriculum specification by visiting the City and Guilds and Social Care Wales websites, where I found that Neurodiversity was not included in the curriculum. At the next stage, I explored and conducted broader research on neurodiversity by consulting various sources, which was important for the rationale of my intended curriculum design and for deciding on the content to include in the curriculum. Then, I mainly revisited the books by Reece and Walker (2007) and Forsyth, R. (2023), as well as the lecture notes to guide me in writing the curriculum.



Feelings: 
Developing a curriculum was a great opportunity and a fulfilling and rewarding experience to apply the knowledge, understanding, and skills I developed in my PCET course. I created something new. However, I had mixed feelings of excitement and a bit of fear about the time constraints, as I needed to examine various aspects of curriculum development, including the topic, justification, content, assessments, resources, timetable, teaching strategies, etc. Content selection in particular was challenging as I needed to ensure the logical progression from simple to complex. For example, the sequence moved from defining neurodiversity to applying a neurodiverse-informed approach. The inclusion of diverse teaching strategies was necessary to meet students' diverse learning needs and achieve the learning aims and objectives. I needed to pay attention to the assessment, as it is important for assessing whether the learning has taken place or the learning objectives have been achieved. The more I worked on it, the vaster it was getting. Towards the end, I wished I had more time to link professional standards and transferable skills in more detail, explaining where they would be used and how. They seemed a bit incomplete. However, I felt good after preparing the lesson plans and PPTs for two sessions. 
Evaluation: 
The curriculum included the required components such as justification,  the aims and learning objectives, teaching strategies, timetable, scheme of work, assessment strategies, professional standards, transferable skills and reading resources. Planning the contents took a significant amount of time as I needed to go to several resources, make sense, and choose the right contents. It not only needed the procedures to follow when designing the curriculum but also the subject knowledge. As a part of the evaluation stage of my curriculum development, reading my curriculum again, and reflecting upon the feedback from peer review, some information is repeated in the curriculum and seems dense. Further breakdown with logical and coherent information is needed for better understanding. It was mentioned that students will go to the placement for two weeks.  I meant to say Monday to Friday from 9 am to 3 pm for two weeks; however, there was no clarification on how many days and hours. Whether students will need to find their placement by themselves or the course provider will arrange it for them. I could have made it clearer to avoid confusion. I could have given the reason why I included, particularly, ADHD and Autism on contents where there are other variations of neurodivergent. Maybe I could check the contents to cover for the specified time and needed for level 2. Also, my curriculum should have explained how those learning objectives can be achieved, through placements or from classroom teaching and learning activities.  On the assessment section, I could have further clarified the pass mark percentage, not only 75%. 
Giving constructive feedback was not easy. I was given three different curricula to review. I read them several times to ensure to give constructive feedback, I still struggled to provide details. The detailed constructive feedback from peers on my curriculum was very helpful. 
Analysis: 
Curriculum is a wide and complex process (Soto, 2015). The parts of the curriculum connect with students in meaningful ways.  A well-developed curriculum gives a balance between knowledge, concepts, skills and attitudes (Gregson and Hiler, 2018). The benefits of curriculum design consist of setting concrete goals tailored to learning styles and outcomes. It ensures that standards are being met and helps students successfully reach the benchmark, improving the teaching process and student outcomes.  A learner-centred curriculum helps improve students’ performance (lecturer notes, 2026). 
In the process of developing a curriculum, the concepts of Kolb’s experiential learning theory and Bloom’s taxonomy were applied. Bloom’s taxonomy was used in writing the curriculum’s aims and objectives. Domains of learning (Reece and Walker,2007, p.205) further helped in writing the curriculum’s aims, which says the relationships of teaching and learning is interdependent upon the three main factors: dispositions, attributions and motivations of learners.  It guided me to use verbs appropriate to the level and to design measurable learning objectives. For example, learners are expected to apply a neuro-informed approach when working with neurodivergent individuals. These theories demonstrate how learners shift from knowing, doing, reflecting and improving. In health and social care, practice-based learning is vital; students can apply Kolb’s theory when writing reflective accounts of their placements. Similarly, in case study assessment, students will apply knowledge and evaluate, which relates to both Kolb's and Bloom’s theories. The curriculum is also supported by the Schön Reflection Model, particularly when I linked reflections to professional standards, Social Care Wales, CIW, and City and Guilds. Reflection in action enables us to use knowledge, skills, and experience at the right time. Reflection on action helps increase the efficacy of reflection-in-action ( Bolton and Delderfield,2018, p.9).  The teaching strategies in the curriculum are aligned with constructivism. According to this theory, learners build knowledge through social interaction, problem-solving, and experience. 
 Strength-based practice is a way of working collaboratively, emphasising someone’s strengths, abilities, and circumstances rather than what they cannot do (Social Care Wales,2025), which is similar to the neuro-informed approach. As mentioned by Den Houting (2019) strength-based approaches have been considered the best practice for interventions and support.
 Learners participating in group activities planned in the curriculum will develop collaborative, teamwork, and communication skills, which relate to the concept of constructive theory.  A carefully sequenced curriculum will help learners build knowledge more efficiently. According to cognitive theory, processing too much information at once can lead to cognitive overload (Department of Education, 2026). 
It also helped me become a reflective practitioner and develop awareness of inclusive practice in planning and application (FE Professional standard, 2023. Reviewing the peers’ curriculum further enhanced my understanding of curriculum development, as I could reflect on my own curriculum and identify any gaps. It gave me an opportunity to provide feedback to others on a large document as well as receive feedback on my curriculum. As Forsyth (2023) mentions,  the feedback I provide is like all other parts of teaching and needs to be developed in a way to support learners’ action in the future.  The assignment guidelines helped to provide constructive feedback to the peers; however, I felt that they were not detailed enough. As mentioned by Bee and Bee (1998) feedback is essential for us to learn and grow. Constructive feedback is about building on what is good and planning further improvement. The quality and type of feedback provided to learners is important for improvement. Balancing negative comments with positive ones is crucial, and the negative ones should be constructive (Reece and Walker, 2007). 
Conclusion and Action Plan: 
In conclusion, the experience of developing a curriculum was both challenging and rewarding, requiring substantial time and careful planning. Having some experience working in health and social care and with children, I felt that developing the curriculum on ‘Neurodiversity Awareness’ was appropriate in today’s context. Society is changing, and education. 
Moving forward, reflecting on the experience, curriculum is an ongoing process and ‘a cyclic process of planning, designing, trialling and evaluating’ (Education Wales, 2022). The curriculum will need to be trialled and evaluated to refine it, and it will also need to be reviewed.  I could improve my curriculum by proofreading for repeated content and ensuring coherence in the writing so readers can see the flow. This could also give me space to balance the curriculum. I could put more details in a scheme of work. Providing constructive feedback with details will help peers in their curriculum development. 
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Appendix: 
Peer Review Feedback

Curriculum number: 6

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 Your rational clearly explains the need for technology-enabled performance and support curriculum and appropriate for students and intellectual and vocational challenges thereof. You also rightly point out judgement and evidence based feedback whilst education around it is lacking – which is a clear rationale for this curriculum development.







The aims and objectives for the curriculum are appropriate for the topic and learning group.
	Aims and objectives written are logical and pathways ie. curriculum shown for this and measurable.  Topic is excellent with video analysis as its fundamental to the modern football industry. It is appropriate for the learning groups who’d need technical skills, tacit knowledge in the vocation and soft communication skill for any work prospects. Just check  ‘understand’ used in your lesson plan. 







The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Spread across 12 weeks, and tasks and assessment plan is good. Use of scaffolding and support is good. Introduction of formative is a good educational aid.







Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	True, this has been considered in relation to FA and UEFA. 







Comments on the scheme of work that was designed.
	
Detailed and clear scheme of work, Perhaps a table for delivery of curriculum would have been better. The contents are explained well and progress over the weeks. Supplementary information/resources can also be added.









Anything else that you would like to comment on?
	· Overall, this is a realistic and quality curriculum.
· You could write full name of acronyms when using for the first time eg. CIMSPA.
· Curriculum plans are better presented in tables – to improve upon.
· Perhaps you could think of embedding equality, diversity, inclusion to further strengthen your curriculum. 








Peer Review Feedback

Curriculum number: 9

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
The need for professionals and industry has been clearly articulated and justified for this teaching module. It usefully specifies training adaptation, movement competency, programme design and safe coaching practice – a sound approach.






The aims and objectives for the curriculum are appropriate for the topic and learning group.
	Aims and objectives are explicitly clear and appropriate to the topic and learning group. It provides knowledge base for year 1 and cognitive load for reflection and evaluation and employability opportunity.








The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	It has – very usefully – 3 phased structure and assessments including reflective which is very good. Theory to practice, scaffolding support and assessment works tied to aims and what is truly desired as outcomes – these are congruent and thought through.








Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
Professional Standards for FE and reference to Sport Wales and others – is good. UKSCA, IUSCA etc. perhaps would provide wider context to inform the curriculum and standards.






Comments on the scheme of work that was designed.
	Perhaps use of more table lines would add value to the presentation but generally the plan and curriculum using theory, practice and workshops are really good, leading to learning and skills development. A good structure. Resources from international or UK industry and professional bodies in this domain of education/vocation is valuable – to add on.










Anything else that you would like to comment on?
	· Really good organising and very extensive.
· Use of table and visuals is good.
· Employ wider reference of professional and industry body whilst also using educational reference that you’ve.
· Perhaps you could think of embedding equality, diversity, inclusion and bilingualism to promote the Welsh language as you have mentioned FE professional standards to further strengthen your curriculum. 




	







Peer Review Feedback

Curriculum number: 10

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	Entrepreneurship and start-up issues has been identified and justified well within the study programme offer at UWTSD for undergraduate students. Foundational ideas of business ownership, registration, tax etc. shows aspiring entrepreneurs real opportunity to study.







The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and objectives provide clear foundation to starting a business and how to carry out diverse area of running the business and addressing learning group in level 5 is appropriate, and use of examples / graphics is really good. 







The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Step to step business set up - based curriculum is good and coherent. Diverse business cases are comparable and good.
You could also see examples of business incubation hub as transition for students, and also types of business eg. project-based, social enterprise or private limited ownerships.





Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Perhaps you could include more information on professional standards. 







Comments on the scheme of work that was designed.
	Detailed scheme of work and shows good progression of tasks for entrepreneurs (with weekly teaching delivery). 










Anything else that you would like to comment on?
	· Generally, a good and apt necessity explained well .
· Perhaps you could think of embedding equality, diversity, inclusion and bilingualism to promote the Welsh language to further strengthen your curriculum. 
· On Summative assessment (2000- word essay writing) you could add some information around plagiarism, and avoiding academic misconduct. 
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