



ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	Galley walk – peer feedback PTE 3

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	Prior to this session the children had painted abstract landscapes using techniques to portray mood and emotion. 
The learners were asked to give anonymous feedback to each other’s artwork during a walking gallery. I used the feedback acronym TAG (Tell them something you like; Ask them a question about their work; Give them something they could improve next time). I made feedback slips and created a sentence starter sheet to encourage the children to write in full sentences. Their paintings were displayed around the classroom and the children were directed to walk around as if they were in an art gallery. When a painting caught their eye, they would get a TAG ticket and give feedback on that piece of art. They learners were encouraged to think back to the criteria of the painting session and use that criterion to inform their feedback. Although initially the feedback was anonymous some learners wanted to share their feedback with the class and so that’s what they did. They stood out the front of the class and read their TAG ticket to the class whilst holding up the artwork they were giving feedback on. Several children shared their feedback to the class. After this I wanted to give the children the opportunity to read the feedback for their paintings and think if I was to do this again what would I change? Keep the same? Make clearer? 

	What have you learned?

	During my reflection of this session, I felt positive on how the session ran. The learners were mature, honest but also respectful of their peers’ feelings. Allowing children to give feedback on each other work can sometimes become a competition, but I feel that using the walking gallery approach helped to eliminate a competition element and it brought the children to produce really good feedback. The use of the TAG tickets gives the children a hook and they were engaged with them effectively. It gave them a clear structure to follow. However, some feedback given was not always bases upon the previous success criteria and therefore did not inform “next steps.” I have taken from this experience the relevance of displaying the success criteria for the children to refer to. Although the painting and feedback sessions were only a day apart and a discussion took place to remind themselves, the learners needed to visually see the success criteria whilst completing the feedback session. Although initially the feedback was going to be anonymous, the children were keen to share their assessments. This was not planned for, but I followed the lead of the learners and allowed time for them to share in front of the peers. It was a rewarding experience and beneficial for the learner’s confidence and oracy skills. Lastly, the encouragement for the children to then reflect on their feedback is always a key element of any AFL strategy. How were the learners going to use their feedback to make chances to their work? Providing this time to reflect allowed the children to independently visualise how they could uplevel their work meet more points within the success criteria. Change the mood of feeling of their work.  

	What next?

	Overall, I have learnt how beneficial it can be to make time for peer feedback and in future practice I will continue to use this element of AFL as the children responded well to it and it was clear to see the learners understanding their next steps to success.


	Professional Experience Template 2
	Outdoor coordinates grid lesson - PTE 3

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	To immerse the learners in a new mathematical skill, I planned an outdoor learning experience for the children to explore the use of coordinates. Prior to the lesson I drew out two giant coordinates grids on the school court and filled the grids with different objects. I also created a paper copy of the grid outline for each pupil to have. The session aim was for the children to read the coordinates of the different objects from the giant grid and then record the object on their individual grids. I feel that getting the children more engaged in practical session has a bigger impact on their development. This activity required the children to be independent and ambitious, learning and exploring the relevant skills. 
This session was also observed by the headteacher and an Estyn inspector during an engagement visit.

	What have you learned?

	Reflecting on this session it was very beneficial for the learners. The giant coordinated grids were there for the children to actively interact with. The children could walk over the grids counting their steps across the grid squares to help work out the coordinates of different objects. By providing this opportunity for learners to explore they are free to experiment and trial ways that support their learning style. Although not all children are aware of how they learn, providing different learning experiences for all learners will ensure all learners are experiencing different learning techniques. Giving learners a practice session enables them to independently use and develop skills at their own pace. 
However, children need to be aware of expectations and aware of the boundaries set during any outdoor learning experience. I was fortunate to have a class that have previously experienced outdoor activities and they were fully aware of the boundaries. For future classes I will make sure that the children understand my expectation when working outside and make sure that they have lots of experienced outdoors. Outdoor areas should be utilised as a classroom and classroom rules should also apply to any outdoor learning environment. 

	What next?

	In my future practice I will aim to provide a variety of learning experiences using different learning environments around the school and out in the local community. I like the thought of planning a series of lessons that gives the children the opportunity to listen and learn a new skill; have the opportunity to do the skill practically; and then use their knowledge and understanding to apply that knowledge into a written activity. Providing this for children is essential for lifelong learning and to inspire children to become more independent on their learning journeys. As well, there are some factors to consider when planning and these should be considered prior to the learning experience. 




	Professional Experience Template 3
	Measuring the depth of the stream – PTE3

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	At the start of the term the learners filled in a KWL grid about their new topic ‘Glais, Glaciers and Garth’ after their immersion day which involved walking around the community and one of the ideas, they wanted to explore was the depth of the stream than runs down the side of Glais mountain. 
Working very closely with my class mentor we planned to take the children up the mountain to conduct a science experiment to explore the depth of the stream. Before leaving school, we informed the children of the health and safety factors and what we were going to do to conduct our investigation. 
When we got to the stream 6 specific sections of the stream were identified and the children were put into groups to explore the depths. They used metre sticks and recorded their findings of all 6 section in a table. iPads were also available for learners to record their findings. When we returned to school the learners created a bar graph to display their finding from their table. 

	What have you learned?

	On reflection of this experience, I have seen the benefits of allowing the children to have hands on experiences. They were completely engaged with the experience and took responsibilities for their learning but also their safety when working around the stream. The children throughout enjoyed the experience and their levels of engagement was consistently high. Authentic learning experiences can give learners the capacity to turn information into useful transferable knowledge. By establishing knowledge within relevant context learning is enhanced. The surroundings of my PTE school gave lots of opportunities to explore. Taking every opportunity to provide the children with these experiences is beneficial for their motivation and skill development as well as their knowledge of health and safety within their local community. 

	What next?

	I have seen the benefits of providing learners with real-life hands-on experiences and for future practice I will indeed plan to provide my leaners with a range of experiences that will aid their understanding of why they are leaning. However, these experiences must be of interest for the children and therefore gives teachers the opportunity to use pupil voice to inform learning experiences. Pupils will be more engages in experiences that they have had part in planning and the skills and understanding will be much more relevant for them if they have wanted to explore something particular within or across AoLEs. 




	Professional Experience Template 4
	A map of feelings – PTE3 

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	Following the theme set for the term, a session was planned for the learners to experience a selection of skills from the humanities, expressive arts and health and wellbeing AoLEs. The activity involved the children recognising key places within their local community on a map taken from Google Earth. Once they had located a familiar location, they would think about how that place makes them feel and why they felt a certain way. Once they had discussed their feelings with their partner, they were then directed to display that word over the location on the map. To do this the children had lots of scrap paper, old magazines, newspapers to fine words or letters that could help them to complete the spelling of their feelings. The children responded well, and I was very pleased with some of their discussions. Some of their discussions included how they enjoyed being creative but also having the opportunity to think about their feelings and how it was having an impact on their wellbeing. It was also interesting to hear a contrast in some of their feelings in different locations. During the session I made it clear that it was okay that feelings were differing between partners, and we respect the feelings of others no matter what.

	What have you learned?

	The children responded well to the lesson, and I was very pleased with some of their discussions. Some of their discussions included how they enjoyed being creative but also having the opportunity to think about their feelings and how it was having an impact on their wellbeing. It was also interesting to hear a contrast in some of their feelings in different locations. During the session I made it clear that it was okay that feelings were differing between partners, and we respect the feelings of others no matter what.

Although sometimes planning for cross curricular themes can be a challenge, sessions can impact children in ways that were not initially planned. 
When a theme is decided it can be then when cross-curricular links can be made that will lend itself to a series of lesson to benefit and develop the learner’s skills and knowledge. This process can be achieved with the help of the pupils. Asking their opinions on:
· What would they like to learn about? 
· What skills would you like to gain or further develop? 
· What experiences would you like to have during this theme? 
· Can we link other AoLEs? 
These questions will prompt the children to voice their opinions and take more responsibility of their learning.
Making sure that children’s learning is not within one activity but a within a series of lesson/experiences across the AoLEs. We are moving away from stand-alone lessons and now encouraging learners to make connections between different AoLE’s and expecting children to apply their learning in different areas which should lead to new and exciting discoveries. Reflections are important during cross-curricular teaching to allow the children time to understand how it is benefiting their learning but also how they could dig deeper and explore further. 


	What next?

	Observing the positive effects this session had on learners’ wellbeing, emphasises the importance of centring learning experiences around the learner’s health and wellbeing. Sometimes when thinking of learner wellbeing initially their physical health is the first to target. However, their emotional wellbeing is equally important. In future practice I will look to make links between the learning experience and how this can have an impact on the learners’ physical and emotional needs. Establishing a safe learning environment can help learners share and discuss their emotions. 
Moving forward cross-curricular themes appears to be a great way for learners to apply their prior knowledge and visualise the links particular skills have across the curriculum, and they can then develop those skills further. 



















ECAD6008 Assignment: Part 2
	Targets 

	1. Try to include differing viewpoints and arguments within your work.


	2. Check your referencing and proofread your work to avoid simple errors that you would correct prior to submission.



Throughout this assignment it will exhibit a critical reflection on personal progress in planning, preparing, and teaching that incorporates the twelve Pedagogical Principles. For this assignment critical engagement with one of the twelve Pedagogical Principles will be evident. Pedagogy is more than the teaching that takes place in the classroom. It is the heart of Curriculum for Wales and at the heart of what it means to be an excellent teacher. It represents the considered selection of teaching and learning methods needed to support learners to develop and succeed within the four purposes of the curriculum. Strong visions should be adopted by schools and practitioners to consider the ‘why’ and ‘how’ of teaching and learning as well as the ‘what’. Pedagogy is a combination of theory and practical understanding about the requirements to promote effective teaching and learning. (Donaldson, 2015; Welsh Government, 2022a).
The pedagogical principle that will be discussed throughout this assignment is “Pedagogical Principle 6: Good teaching and learning creates authentic contexts for learning” (Donaldson, 2015, pp. 67).
During the early weeks of my professional teaching experience, opportunities arose to provide learners with authentic learning experiences, but I did not feel equipped with the knowledge to plan for these independently. Also, during professional conversations with my class mentor it was clear that I should be making use of the location of the school and the possibilities that could be utilised using the natural resources within the school community. Consequently, I wanted to gain a better understanding of what it means to provide learners with real-life authentic learning experiences and the intended benefits of this style of teaching and learning. Therefore, the decision to engage critically with this pedagogical principle has come from having an improved understanding and more experience in the necessity of providing learning experiences for learners to understand the relevance of their learning and apply this to the wider world beyond the school gates (Donaldson, 2015). 
Authentic context for learning can be defined as a pedagogical approach that allows students to explore, discuss, and construct meaningful links between learning in context by incorporating real-world problems and projects that are relevant but also of interest of the learners (Donovan, Bransford, & Pellegrino, 1999). In relation to learning being of interest to learners, pupil voice within education is fundamental and learners’ views and opinions should be used to inform teaching and learning. It is in the favour of practitioners to consider learners’ input and should provide increasing opportunities for learners to help direct their learning as they progress to maintain motivation levels in learners to want to learn (UNICEF, 2019; Welsh Government, 2022a). At the start of my teaching practice, I set the children the task of a KWL grid to initiate their thinking skills and to find out areas of termly theme that would be of interest to them. This activity was used in the planning and preparation of the authentic learning experienced during my time on placement. 
An argument made by Gardner (1991) is that learners are not understanding why they are learning. For many students, learning has become a process of learning to pass a test and some teachers have fallen into the habit of teaching to tick a box. Equally resulting in students questioning, “Why do I need to know this? When will I have to use this again?” Nevertheless, Harris et al. indicates that the key to improvement and effective teaching and learning is the way in which schools and teachers infer, comprehend and act in response to characteristics that are seen in effective practices (2005, cited in Siraj et al., 2014, p. 4). This moves the attention from what is happening in schools to a closer look into what is happening in the classroom. Highlighting the key aspects of what is taught linking that to Curriculum for Wales and how it is taught, making connections to classroom pedagogy which as both significant and critical (Siraj et al., 2014). To incorporate both the what and the how, I focused on planning to provide the learners with real-life authentic learning but also ensured to incorporate the four core purposes. Welsh Government (2022b) states that the four purposes should be included within the school vision and develop their pupils accordingly. During the planning of the lesson, I focused on two of the four 
purposes:
ambitious, capable learners who:
· set themselves high standards and seek and enjoy challenge
· can use number effectively in different contexts
· understand how to interpret data and apply mathematical concepts
· are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts

healthy, confident individuals who:
· take part in physical activity
· take measured decisions about lifestyle and manage risk
· face and overcome challenge

(Welsh Government, 2022b)
To let the children, understand how to measure risks during our lesson, we had a class discussion to talk about what the potential risks were, the severity of the risk and how we could manage the risk. The learners were very engaged in the discussion and on reflection their behaviour during the time at the stream was impeccable. By clarifying my expectations, I was able to raise the learners’ expectations (Ko and Sammons, 2013, p. 21). Similarly, during the activity outlined in Part 1, the learners were using measuring equipment to measure the depth of the stream. They were applying their knowledge of number and were able to accurately read measurements from the equipment. After we returned from the stream, the learners were asked to construct a graph that represented their data from their measurements. Donaldson (2015) suggests the importance for practitioners to understand the best ways to reinforce numeracy skills across the curriculum. He also states that learners need consistent opportunities to extend their understanding of number, and to strengthen and use their numeracy skills in various contexts. By planning for the learners to use the data they have collected to draw a graph they were able to understand the differences in depth by reading and interoperating their graphs to answer related questions. 
As well as the four purposes, the learning experience was planned around the Science and Technology AoLE. In his review, Donaldson (2015) reports that Science involves acquiring knowledge through observation and experimentation, exploiting children’s curiosity about our natural, physical world. Through these experiences children should learn to generate and test ideas, gather evidence, make observations, carry out practical investigations, and communicate with others. Although the idea to investigate the depth of the river came from the children, the planning of it was done by myself. This worked well in that everything was planned for and prepared, however Dawes et al. (2010, p. 99) discusses a model that is child lead and teaches science to children in three discrete stages. The first stage includes the learners searching for information to generate questions to discuss and reflect with groups of peers. The second stage involves problem solving through investigation when the children will consider new ideas and share findings within their groups. The third stage consists of the learns connecting understanding gained, evaluating, and applying what they have learnt to other AoLEs. This practice engages the learners in the planning of the experiment and continues to focus on the children’s thoughts and ideas. The three-stage approach is effective science teaching based on the concept that we can offer children the enjoyment of finding things out for themselves. Paired with talk-focused teaching, this style of teaching and learning ensures the engagement of every child, promoting enjoyment and learning and making the most of the social situation that is the learning environment (Dawes et al., 2010). In my future practice I will take onboard this approach and utilise it to enhance the children’s abilities to co-construct their learning alongside me. This in time, will encourage learners to become more responsible for their learning and development within and across AoLEs. 
On one hand, Piaget theory that children are constantly constructing and re-constructing the world around them influences the need to provide the learner with authentic learning experiences. Learners need to have some control over their learning to be able to make connection between their prior knowledge and the new information that is being presented to them. To do this they need the opportunity to engage in active learning and experiment with materials within the real world to develop thought and understanding (Pound, 2006). On the other hand, Ormrod (2012) alludes to authentic activities only being used in moderation because, more often, learners affectively develop skills when separated from other activities. Moreover, constructivists disagree and take Piaget’s theory further by implying that learning is an active process. Children should actively engage in conversations and hands on activities to construct knowledge. It is not possible for students to take on a passive role and still gain the knowledge and understanding practitioners expect them to. Constructivists believe that making profound links between concepts, means learners having time to make sensory connections (Kurt, 2021). During my planning I wanted to give the learners the opportunity to be hands on and experiment with something that was of interest to them ensuring it coincides with the skills outlined in Curriculum for Wales. The lesson involved the learners working in groups to independently investigate and measure the depth of the stream and record their findings. Research shows that teachers in excellent schools engaged their pupils in collaborative group work. When children spend time working collaboratively, the lessons are filled with questions and discussion amongst the children in each group. Resulting in the learning environment encouraging busy, communicative children working together to solve a complicated problem that required every child’s effort and skill (Siraj et al., 2014). Similarly, constructivists believe that learning is a social activity. Interactions with others is vital to constructing knowledge. It is important to understand that when learners are participating in group work, discussions and/or conversations with others they are creating understanding (Kurt, 2021). Consequently, I made the decision for the children to work in groups. The learners were grouped in fours and the groups were prepared to allow the learns to support one another to excel as a group but also individually.
Learning is authentic when students are engaged in genuine learning that fosters their abilities to problem solve and make direct connections between the new material that is being learned and their prior knowledge (Mims, 2003). Prior to the learning experience detailed in Part 1, the learners within their Mathematic and Numeracy lessons were beginning to understand measuring and the conversion of metric units. By planning for an experiment that utilises a skill that is current, the learners were motivated to engage with the experience and accurately apply their knowledge and understanding of measurements to explore the depths of the stream. It is implied by Lee (2021) that providing authentic learning experiences can promote intrinsic motivation. Moreover, Piaget is known to believe in intrinsic motivation. It comes about when a person completes an activity for the sole purpose of gaining the knowledge and experiences from it. There are no physical rewards that come from intrinsic motivation and that is why it is typically harder to motivate learners in such way, even though it can be most rewarding in the long term. In contrast, Vygotsky believed that it was mainly extrinsic motivation that motivates a person to participate. Extrinsic motivation is triggered when a person knows that they will make a physical gain from participating. This theory suggests that a person will participate in an activity in want of receiving the physical gain again, instead of participating because they understand the phycological benefits (Barnes, 2008). Overall, it is understood that among educators’ goals is to foster a love of learning in children and authentic learning is critical in provoking such intrinsic motivation (Lee, 2021).
Real life authentic learning can also be imbedded by fostering strong relationships within the local community. A school learning community works with many partners to increase students' learning opportunities and experiences. These opportunities provide time to enrich students' skills and talents (Epstein and Salinas, 2004). Likewise, a study carried out in the United States found that “high performing schools make use of their communities and reach out beyond the schools’ walls.” (Sanders and Harvey, 2002, p. 1346). Although these are strong opinions in favour of incorporating the community to provide authentic learning experiences, Ormrod, 2012) suggests some authentic learning activities may be too time consuming or expensive to implement on a regular basis and could prevent practitioners fully investing in providing these opportunities for their pupils. Having said this, it is clear to see that utilising the local community can bring authenticity to the children’s learning. In an effective practice report written by Estyn (2020) it highlights the work of practitioners providing a breadth of rich learning experiences that are supported by the local community, in which encourages pupils’ excitement and enthusiasm towards learning. Also, the design of practitioners planning is skilfully incorporating the community and visitors to enrich experiences to develop children’s skills. This practice is having a positive effect on children’s learning and ensuring high standards within and beyond the school gate. In my opinion the local community can provide a wider range of opportunities that are not available within schools. During my time on placement, I experienced a local volunteer who came in to talk to the whole school about water safety, emphasising safety when visiting rivers and large open-water areas. This opportunity was beneficial for the children to gain more knowledge on how to keep themselves safe around water but also how to help others in need. This most definitely brought a real-life element to the children’s learning and the children engaged positively throughout. Fortunately, the talk took place prior to my planned inquiry that was taking place at the stream. Therefore, I was able to link back to what they had previously learnt and draw on relevant information they needed to know and use during the planned investigation. Making these connections made the children realise the safety aspect of our investigation and the children’s behaviour at the stream was positively affected by their previous understanding from the water safety talk.
On reflection of my practice described in Part 1, I have been able to meet a variety of the Qualified Teaching Status (QTS) Standards. I have created different learning experiences that have linked learners learning to real-life authentic contexts. This was achieved through providing a blended learning approach within my practice. A mentioned above, the four purposes were used as drivers for the learners’ experiences (Welsh Government, 2019). QTS Standards have become a legislation within Welsh Government policies. To meet the Standards all student teachers must show understanding and evidence throughout their professional teaching experiences for the QTS to be gained (Welsh Government, 2021). 
Overall, it is clear to see the positive impact that real-life authentic learning can have on children. I believe the most effective benefit is that it encourages the children to make their own connections and piece together what they are learning and how this is relevant to their lives and their future pathways. This is supported by Welsh Government (2022b) as enforce the need for learners to independently make connections within school experiences but also with their experience beyond the school gates. Learners should be made aware of these connections and in time these connections will become progressively more sophisticated, and learners will be able to justify and explain and apply the connection into a range of contexts. Moving forward in my professional teaching, I will adopt the practice of authentic learning and wish to provide my learners with these experiences to encourage their love for learning and support them as they are developing the characteristics that are the four purposes. 
However, this aspect of pedagogy will not prove most effective in solitary. It is stated that good teaching is made of elements that include: 
subject and methodological expertise; sound classroom craft skills; an understanding of the social and psychological factors that influence learning; and the ability to excite and inspire children to want to learn and to be able to learn independently. 
(Donaldson, 2015)
This implies that all twelve Pedagogical Principles need to be used cohesively to have a positive impact on learners’ education and to be an excellent practitioner. With this in mind, and the implementation of Curriculum for Wales, it is now more than ever, I feel the need for continuous professional development. The Welsh Government in 2018, creating a professional learning vision tailored for the advancing education system in Wales. Their national approach centres the learner and encourages all staff that impact children’s education to start their professional learning journey to make the optimal effect on learners’ experiences and achievements. As well, Curriculum for Wales is driven by the four purposes and just as they are at the centre of learning in schools, they need to be at the centre of the professional learning experiences of practitioners as well as other stakeholders that provide learning experiences for children (Welsh Government, 2019). In support of this, Estyn (2017) highlights the excellence use of INSET days to allow staff the time for continuous professional development (CPD). Alongside whole-school development, time is allocated to staff to decide the development they require to support their individual needs. Engagement with CPD offers opportunities to develop understanding of contemporary pedagogical approaches, work collaboratively with colleagues and share good practice with others. Overall resulting in coherent and successful classroom practice. 
This experience has enhanced my personal development and I intend to develop my classroom pedagogy in accordance with the twelve Pedagogical Principles. This will allow me to utilise a wider range of approaches in different situations and in different learning contexts to positively impact children’s overall opportunities and experiences. 
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