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Reflective presentation 
Good day, my name is Breann Andrews, I am a third-year student and as a part of my level six module: sustainability in the early year. I had the opportunity to undertake the John Muir award. This encourages awareness and responsibility for the natural environment through a structured yet adaptable scheme, in spirit of fun adventure and exploration (John Muir Trust,2021). The award involves discovering, exploring, and conserving a wild or outdoor area and sharing the experience with others. I chose to complete the John Muir award at UWTSD Lampeter campus because this has been my home away from home for the past three years. As an international student, I had to make this campus my home. This space has provided me with the opportunity to build long lasting bonds with my flat mates and other members of the community. This award allowed community to explore and discover, which made me realized that Lampeter and St. Vincent and the Grenadines are not so different, well apart from the weather, vibes and food. They both have lush green vegetation, diverse array of wildlife and flowers. It was wonderful to reconnect with nature and just sit and enjoy my surroundings, especially in this fast-paced world. I also realize that the campus itself has taken part in the award, removing the gravel from certain areas, and replacing it with flowers, herbs and other plants also by installing solar panels and much more. For the conservation aspect of the award, I built a bird feeder because I realized that there were many birds in the area. I shared this experience with my friends, they would often go exploring with me especially when we had lovely weather. They would take pictures and compare plants. This award opens my eyes to sustainability and what my responsibility is to be a global citizen.








Sustainability in the early years and it’s links to global citizenship.

 This concept was popularized in the landmark report "Our Common Future" by the World Commission on Environment and Development, also known as the Brundtland Commission, in 1987. The report defines sustainability as "development that meets the needs of the present without compromising the ability of future generations to meet their own needs" (WCED, 1987).
Sustainability in the early years, particularly in early childhood education and development, involves fostering practices that promote holistic well-being, environmental consciousness, and social responsibility among young children. Sustainability in the should comprise of 
 Nature-Based Learning; Early childhood settings often incorporate nature-based learning experiences that connect children with the natural world. This could involve outdoor exploration, gardening, caring for animals, and learning about ecosystems and environmental stewardship.
 
 Additionally, sustainability education in the early years emphasizes hands-on, experiential learning activities that engage children in meaningful ways. This could include recycling projects, composting, water conservation activities, and creating art from recycled materials. Froebel (1887)
 Practitioners can promote sustainability by:
Modeling Sustainable Behaviors; according to Jones & Reynolds, (2013) practitioners should model sustainable behaviors such as recycling, conserving energy and water, and reducing waste  Children learn by example, so seeing adults engage in sustainable practices will encourage them to do the same( Vygotsky 1987).Secondly ,by incorporating nature-based learning ; Chawla,(2015) suggest by providing opportunities for children to connect with nature through outdoor play, nature walks, gardening, and exploration fosters a love for the environment and helps children develop a sense of stewardship. Furthermore, by using eco-friendly materials; Warden & Hutton, (2017) states by choosing environmentally friendly materials and resources for activities and crafts, such as recycled paper, non-toxic art supplies, and natural materials like wood and fabric. In addition Davis & Elliott, ( 2014) suggests by integrating environmental concepts into the curriculum by discussing topics like recycling, conservation, biodiversity, and climate change in age-appropriate ways by using books, songs, and games to engage children in learning about the environment.
Promoting sustainability in the early years offers many benefits for children, educators, families, and society such as:
 
Chawla, (2015) expresses that early exposure to sustainability concepts fosters environmental awareness and a sense of connection to nature among children. Wells & Lekies, (2006) adds this connection has been linked to positive attitudes towards nature and increased likelihood of engaging in pro-environmental behaviors later in life. In addition, Elliott, Davis, & Charkoudian, (2018) and Lilley (1967) states that incorporating sustainability education into early childhood settings supports holistic development by addressing cognitive, social, emotional, and physical aspects of learning. Children learn about complex environmental issues in an age-appropriate manner, promoting critical thinking, empathy, and problem-solving skills.
 
Health and Well-being: Engaging with nature and promoting sustainable practices can have positive effects on children's health and well-being (Kuo, Barnes, & Jordan, 2019). Outdoor play and nature-based activities encourage physical activity, reduce stress, and improve overall mental health.
According to Huckle and Sterling (1996); and Davis (2015) it is highlighted that one method of promoting sustainable development is through education. The child should experience nature in all its aspects from energy, substance, sound, and color (Frobel Trust, 2021). The outdoor environment poses as the best teacher, facilitator, and hub for sustainable development. Montessori (1967) believes that education is rooted in the principle that children learn best through hands-on experiences. Lillard (2005) adds that in a Montessori classroom children use specially designed materials that encourage exploration and manipulation, allowing them to learn through direct interaction with their environment. Like Montessori, Frobel valued hands-on learning and play as essential components of early years education. Frobel (1987) designed Gifts, which encouraged children to explore, manipulate and create using natural materials. These activities help children to further understand natural processes and develop a sense of stewardship for the environment. The John Muir award allows children the opportunity to explore and discover the outdoor environment, which poses many benefits to their holistic development. Children may do this through the outdoor play, which is deeply connected to sustainable education as it fosters an appreciation for nature and instills environmental stewardship in children (Phil ,2024; Surrey hills forest school,2021).  This concept aligns well with the principles of the John Muir award which encourages outdoor exploration and environmental conversations. Chawla (2015) states that outdoor play allows children to develop a direct and personal connection with the natural environment. He adds that this connection is crucial for fostering a sense of environmental responsibility and sustainability. Furthermore, research by Reunmano and Suomela (2013) and Prince (2010) have shown that children who spend time outdoors are more likely to develop a lifelong commitment to environmental stewardship. Furthermore, through outdoor activities children experiences are in line with ESDGC (2008) themes such as health and the natural environment, and UN sustainable goals such as quality education, health and wellbeing and climate actions (UN ,2015). The outdoor environment and the John Muir award allow children to think critically and reflect on their actions, while paving a better way for their future.  for example, the explorer recently had the pleasure to be a part of a junk-it session where children use recyclable materials (junk or trash) and give it new life, these experiences gave children the opportunity to think critically, which is one of the developmental milestones (Piaget,1963; Bembenutty,2011). On how to create objects or structures from these materials, this activity links with the conversation aspect of the John Muir award and several key themes in the UN sustainable development goal (2015). This session also fostered conversations surrounding climate change and sustainability, as well as hands-on learning through sustained shared thinking and learning from each other through Vygotsky (1978) zone of proximal development. Dyment and Bell (2008) states that by engaging with the natural environment children learn about the ecological systems, biodiversity, and the importance of conservation.  for example, when the practitioner has a class on the water cycle and take his /her class outside with the help of a few loose parts they can demonstrate how water cycle works, this may also lead to other related topics such as climate change and food webs/ chains. This experimental learning approach promotes an understanding of sustainability concepts, ESDGC themes in a movable and memorable way. Guntons (2020) adds that children as young as seven years old can understand complex ecological ideas, the John Muir award also helps to support children’s understanding of complex topic by allowing them to be curious and explore things that they have an interest in. However, this may not be the case for some practitioners as Tinney and Hart highlights that some practitioners may not engage with this area as they feel it is too intricate. Ward (2017) adds that practitioners view sustainability as something that they need to fit into their learning or that it is too much to incorporate into the curriculum. On the other the Welsh GOV (2020) states that the new curriculum is designed to be broad and balanced with an emphasis on developing ethical, informed citizen of Wales and the world. The explorer’s personal experience with the John Muir experience and exploring the outdoors was beneficial to their physical health, encouraging exercise and reducing the risk of obesity and other health conditions. It also improves mental well-being by reducing stress and increasing happiness, which was core, walking and connecting with nature. Gill (2014) states that healthy children are more likely to care about the wellbeing of the environment. 
The john Muir Award can help children make their own decisions, this is in alignment with article 12 of the UNCRC rights of a child which states that children have the right to express their views, feelings and wishes in all that matters affecting them and have their views considered and taken seriously. Similarly, Hart (1997 citied in Dennis 2021) believes that children have the capacity for active participation and decisions about their future. Therefore, children should be included in decisions and discussions on climate change, conversation and waste and other EDSGC themes. The Well-being of Future Generations (Wales) Act 2015 places sustainable development at its core, defined as the process of improving the economic, social, environmental, and cultural well-being of Wales in a way that meets the needs of the present without compromising the ability of future generations to meet their own needs (Welsh Government, 2015).
ESDGC aligns with this principle by promoting educational practices that encourage sustainable living and global citizenship, helping individuals understand their role in creating a sustainable future (Estyn, 2018).

John Muir encourages participants to take direct action in conserving the natural environment. This algins with the global citizens' aims of promoting sustainability and environmental responsibility. Participants engage in activities that fosters a deep appreciation for nature and an understanding of ecological interdependence (Muir Trust, 2021). However, while the John Muir award excels in fostering local environmental awareness, it may not sufficiently address global environmental issues such as climate change, biodiversity loss and pollution in a broader context. A true global citizen education program should integrate these global challenges and connect them to local action (Davies et al, 2005). Additionally, Oxley and Morris (2013) suggest that by involving participants in local conservation projects, the award promotes a sense of community and collective responsibility. This aspect supports the global citizen aim of fostering community involvement and social chopsen. On the other hand, Andreotti (2006) states that the award can benefit from a stronger emphasis on social justice and equality. Similarly, Banks (2008) and Pike and Selby (1998) add that the John Muir award focuses primarily on environmental engagement within local contexts, which may not fully encompass the cultural dilemmas of global citizenship. 
In conclusion, the John Muir Award gave the explorer an opportunity for which they will be grateful. Getting to share this experience with my friends is the best aspect of this award. This award gave the explorer the opportunity to explain and discover their surroundings and for them to engage in sustainability and other types of conversations. This award gives practitioners the opportunity to explore and engage in sustainability discourse with their students and to share their views. This award also algin with the wellbeing for future generation Act (2015), EDSEC (2008) and UN Stainable Development goals (2015). This concludes my presentation, thanks for listening.
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