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Through a series of reflective journal entries, critically discuss the principles of self-assessment and self-evaluation and the importance of these to the development of effective learners.
Throughout this paper I will aim to fabricate a series of reflective journal entries whilst critically examining how important the principles of self-assessment and self-evaluation are for the development of effective learners. An array of different learning and teaching situations will be considered via the critical reflection of my own personal journey within higher education. This includes vital aspects such as lectures, written assignments, presentations, etc. Nonetheless, one primary focus will be on the constructive feedback that is provided by a teacher and how it allows a student to reflect on their fortes as well as their flaws. Involving this aspect encourages students to self-evaluate their learning and progress them further in their education. I will then compose a final summary of how important self-evaluation and self-assessment proves to be in creating an effective learner, how the different teaching and assessment strategies are used and how these strategies indorse a variety of skills in both these areas of development.
SELF-EVALUATION
As we move forward in the educational system a vital aspect in becoming a successful and self-sufficient learner is having the ability to observe one’s own feelings, thoughts and actions to reach the endorsed goals set. Though, for us to do this, we must master the skill of self-regulating our own learning (Winne & Nesbit, 2010; Zimmerman & Schunk, 2011). Self-evaluation is a method that has gained increasing importance over time and has offered fundamental success in this area. This signifying why it is used more in a variety of educational contexts. For example, individually as well as institutional. Sadler (1989) was one scientist to previously assert self-evaluation to be an effective self-regulated learning method as he believed it was an aptitude of being able to judge their performance and results through close observation. Olina and Sullivan (2007) agree with Sadler as they suggest when a practitioner allows this approach to be applied to specific learning goals or tasks it helps a student to understand and take responsibility of their learning. Therefore, making it important for practitioners as well as the learner to use this as a day-to-day practice in the classroom (Macbeath, 2008). So, to contemplate self-evaluation and its meaning a credible definition for this style and approach is commended by Bransford et al (1999), as they refer to it as a formative process that enables students to identify an understanding of what they have achieved so far, the level of learning they are at and to consider where to go next. Similarly, a more recent concept was developed by Bloxham and Boyd (2007), as they state self-evaluation is an educational process of developing skills and capabilities which is required for a lifelong learner. This signifies that in order for an individual to improve it is important they hold certain skills to be able to reflect on their work and behaviour. Therefore, enabling them to progress forward. There are a number of key principles to help assist a student to become a self-regulated learner, and it is important that encouragement is offered by practitioners to empower such aspects as thinking, motivation and behaviour during their learning (Pintrich & Zusho, 2002). Self-evaluation is a proactive way of ensuring a student is learning, bettering themselves and gaining recognition of becoming an effective learner. As a result, it provides us with a clear understanding that self-evaluation is dynamic in producing an all-round and successful learner. 
However, whilst stating the positive attributes it is also important to consider the negative conceptions that have arisen. One concern to question is the accuracy of self-evaluation and the credibility it provides on the students’ progress. According to Knowles, Holton and Swanson (1998) self-evaluation corresponds with how people perceive subject areas and how they rely on proxy measures within these subject areas. Therefore, when receiving this information they are constructing a conclusion that is based on invalid data, which then assembles to be false. They also anticipate that the ability to self-evaluate often tends to vary from person to person, so when comparing groups of learners it may cause a sampling error. This also means these sample errors and false conclusions may plant a seed of doubt within students causing a lack of self-belief in their learning and not recognising their potential (Bernichon, Cook & Brown, 2003). This type of criticism highlights an important issue as it could guide a student to set impractical targets and adapt unsuitable strategies; therefore, potentially resulting in having a negative impact on their overall learning.
SELF-ASSESSMENT
Before continuing any further, it is important to identify that there are distinct differences between self-evaluation and self-assessment. Self-assessment has been defined to ‘refer to the involvement of learners in making judgements about their own learning, particularly about their achievements and the outcomes of their learning’ (Boud & Falchikov, 1989). Equally, Rolheisier and Ross (2001) cite it to be the judgement of quality in a student’s work against a criterion. Learning to self-assess is crucial in implementing the formative assessment aspect as it guides a student to gain a deeper understanding of the tasks, this involves having access to a clear criterion to base the assessment on. Therefore, it places a strong emphasis on the instructional intervention and provision of assessment so a student can assess their work accurately (Andrade, 2010; Panadero & Jonsson, 2013). So, self-assessment has a set intention for a learner to reflect on their work keeping them critically involved. Consequently, they are then able to recognise constructive facets for additional development. In spite of questions being raised on accuracy, educators have successfully used techniques to enhance a student’s self-assessment (Coombe and Canning, 1992). They believed it could be done by the use of ‘rating scales, check lists and questionnaires.’ (Infed, 1992). By undertaking tasks such as estimating the ability to cope with particular situations and ticking the described level of performance it reinforces self-assessment. These steps are crucial in acquiring skills to be able to advance further and academically in higher education and develop into an ‘effective learner’. Additionally, Asadoorian and Batty (2005) state ‘it promotes learners’ autonomy and brings a sense of responsibility and accountability to them. This suggests that it helps a student to address the gap in their learning, therefore, allowing them to start self-repairing to transfer their learning to achieve goals, including the qualities appreciated by future career professionals (Liang, 2006). Therefore, it is patent that both self-evaluation and self-assessment are principles that hold importance in developing an effective learner; because, it can help develop skills which are needed to excel in higher education and future opportunities, this being life experiences as well as work.
LECTURES AND SEMINARS 
Throughout these last 3 years in university I have applied self-evaluation in a number of teaching and learning situations. The most common form is being taught in lectures. To ensure I remembered the material presented I would use the strategy of taking notes on what the teacher discussed or proposed on each topic. After leaving the classroom I would reread the notes and relate certain points to upcoming assignments that were due. By taking notes I would also be able to reflect upon previous knowledge, new knowledge and adapt my current understandings. As a result, I could then continue to learn and build up a bank of knowledge, philosophies and fundamental ideas related to the particular topics taught. Wittrock’s (1990) generative learning philosophy supports this method as it states: ‘students comprehend and remember new material best when they use their own prior knowledge and experience to reconstruct’. As the new information is gathered and recited, it gets added in new, meaningful and personal ways, so when building relationships among the new material provided, it enhances the cognitive structures connecting new ideas together. Another form of teaching and learning situations I have participated in is seminars. This type of teaching introduced key opportunities such as, being able to engage in detailed discussions with peers, class debates and activities related to the learning module that was introduced. By having these chances to participate orally in active learning it has helped to deepen my understanding and take on board other people’s opinions (Grunert, 1997). Equally, lectures and seminars have allowed me to develop the skills and independence to critically and creatively think, reflect and evaluate on readings and notes given by the lecturers. On reflection I personally think seminars have been a more effective way of learning as they have allowed me to actively engage with the classroom, students, my lecturer and tasks, which have helped me develop new skills and grow into an effective learner.
WRITTEN ASSIGNMENTS
Written assignments have also been a big contribution in assessments. The written assessments have been assigned to me in many forms, this including portfolios, reports, blog entries, essays, literature reviews, case studies and academic posters. Together, all forms of these written assignments have helped me to develop essential transferrable skills. The written assignments each had a marked criterion in order for these academic skills to be targeted and developed. When I first started university a written assignment with criteria made me very nervous as I had been out of school or studying for many years. This meant that my academic writing wasn’t solid and my understanding of the different steps of the writing process was lacking. Therefore, for me to overcome this and be able to match the criteria set I aimed to introduce a starting plan. This was done by breaking down ideas as to what was to be included in the assignment. Depending on the type of assignment I would either mind-map my ideas or complete a draft with various sections and bullet points with what would be included in each, and what relevant sources would be used to support this. The organisation of skills included in preparing to write an assignment are vital in producing an effective learner and an area where Nielson (2014) states requires ‘continual meta-cognition’. This being in the form of being able to assess and evaluate one’s own notion objectively, as well as the writing process in order to develop further. Race (2001) supports this method by stating that testing a student’s ability to plan and prepare ideas and systematise the next steps of the written process is crucial to staying on task and aids the progression developing the organisation skills. Cottrell (2013) also backs this theory by suggesting it is a continual strategy that can be placed on checking the layout of a written assessment along with improving the organisation and planning of their work. She continues to strengthen this notion by stressing this is a vital technique in acquiring skills necessary for each student who wishes to study further and aim towards their aspired goal whether this is professionally or personally. 
PRESENTATIONS
Presentations is another form of assessment that is becoming increasingly popular in higher education and has been an essential part of my final year. These can be done individually or as part of a small group in the presence of the lecturer. According to Kyei-Blankson (2013) this type of assessment develops a student’s skills in research whilst also expanding knowledge of a topic and how to deliver content through a presentation. It is domineering with the idea that it lets a student reflect upon their learning, strengthen the existing and new knowledge whilst also verbalizing their own ideas formed orally and in print (Wurdinger and Carlson, 2009). On reflection, when it came to making my first presentation I agree with these two statements made. Creating the presentation gave me a chance to explore deeper into the topic and advance my understanding of the key philosophies learnt in the module and put them into practice. However, I can remember feeling extremely overwhelmed as it was my first time speaking in front of a group of people I had not long met, and a lecturer who I knew was grading me. I was out of my comfort zone and couldn’t help but feel I was being judged. Russel (2014) cites in her research that this negative feeling was quite common when it came to a learner presenting their own work in front of other students and causes anxiety amongst many. Although I remember these ‘negative feelings’ I do believe it is the form of assessment which I have improved in the most. There is evidence to support this; for example, my first mark being 42 and the last one received being 67. I believe this to be due to the fact I have grown confidence in my learning and now able to communicate my ideas more effectively. For this reason, I self-evaluate it to be the most beneficial method of assessment. Lesikar, Pettit and Flatley (1999) agree profoundly with this method stating that in higher education, tutors perhaps teach the most valuable thing for future employees. This being; the basic skill and ‘ability to organise and express ideas in writing and speaking’. The skills gained from the presentation process are necessity for future employment, further education and the essential component of communication skills. This is because having the ability to listen carefully, express ideas successfully and question effectively are all aspects of the presentation experience you can take beyond the learning environment. Therefore, producing an effective learner.
FEEDBACK
Feedback I believe plays a crucial part in building efficient self-evaluation and developing an effective learner. Sadler (1989) referred to feedback as an aim of feeding the gap between the level of performance and the desired learning goal. However, a more recent notion expressed by Draper (2009) is that some believe it to only be feedback if it alters the gap and impacts the learning. Feedback can have many different utilities depending on things such as; the learner, task, environment and the feedback example adopted (Knight & Yorke, 2003; Poulos & Mahony, 2008). Though, if self-evaluation is to be done successfully the feedback methods need to be set in stone with effective practices. In this case, across all higher education facilities. One of the feedback methods I have adapted to and used across the three years is to fill out a cover sheet with every piece of work submitted into turnitin. This allows me to reflect and measure the efforts off my work and calculate my strengths and weaknesses of the task set. This method also helps the tutor gain recognition on how I am progressing academically on the course and inform where the most formative feedback is needed. Once my work is marked I would also receive feedback via turinitin, this would be written comments throughout and an overall paragraph at the end. I would receive hard copies and also have verbal discussions with my tutor 1:1. I always felt that meeting with my tutor would be the best form of feedback as I could break down my work with my tutor and discuss the areas that needed to be improved on most. In this process it helped me develop confidence in my capabilities, critical thinking and organisation skills. These are all vital elements I would consider to become a sufficient and capable learner.
CONCLUSION
[bookmark: _GoBack]In conclusion, I feel both self-evaluation and self-assessment have helped me develop the key aspects in becoming an effective learner. However, this couldn’t have been done if I didn’t extend my studies into higher education making it a vital role in my development. In the last 3 years I have been able to reflect on my own learning as well as make sufficient improvements to help in the future. Critiquing is an area I have never essentially been very good at and I believe still needs some improvement. However, by having the opportunities to practice this skill through many assignments set it has helped me identify the main components to do so successfully. By accessing the variety of methods offered by my lecturers I have also been able to monitor my progress made as well as evaluate and assess. Feedback has enormously helped me reflect back on work and identify my strengths and weaknesses of written assignments, presentations, etc and without it I believe my marks would not have improved significantly. Henceforth, I will continue to motivate myself further and use all the essential tools combined to make sure I succeed my goals professionally and personally and consume the effective learner status I have been able to gain throughout higher education. 
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