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AMCAN(ION)
· Dadansoddi’n feirniadol gymhlethdod diffinio lles ac archwilio’n feirniadol y ffactorau sy’n cyfrannu at hyrwyddo lles cadarnhaol mewn plant ifanc.
DEILLIANNAU DYSGU
Erbyn diwedd y modwl hwn dylai myfyrwyr fedru:
· dadansoddi a beirniadu syniadaeth a damcaniaethau traddodiadol a chyfredol yn ymwneud â’r cysyniad o les;
· archwilio’n feirniadol ffactorau sy’n effeithio ar les plant;
· archwilio’n feirniadol rôl oedolion o ran diogelu plant;
· ystyried yn fanwl ffactorau sy’n dylanwadu ar hunan-barch a hunanddelwedd plant ifanc a rhai o’r damcaniaethau a’r rhaglenni sydd wedi dylanwadu ar arfer wrth gymdeithasoli plant ifanc;
· cyflwyno’u gwaith yn briodol, o fewn fframweithiau moeseg ac ymchwil, a chyda dealltwriaeth o’r gofynion o ran meddwl yn feirniadol.
CYNNWYS
Bydd y modwl yn cynnwys y canlynol:
· Dadansoddiad beirniadol o’r term lles a chyd-destun diwylliannol a chymdeithasol ei ddiffiniad. Trafodir syniadau’n ymwneud â pherthynoledd a ‘diffinio anghyson’ ynghyd â honiad Pollard a Lee fod y diffiniad yn un ‘newidiol iawn’. Trafodir yn fanwl ddiffiniadau o les mewn lleoliadau addysgol mewn gwledydd a thraddodiadau amrywiol, yn cynnwys Cymru, UDA, Lloegr, Sgandinafia, a Seland Newydd.  Trafodir Monitor Lles Plant a Phobl Ifanc Llywodraeth Cymru (2008) o fewn cyd-destun ehangach adroddiadau UNICEF.
· Trafodir yn fanwl ddiogelu plant yn cynnwys effaith adroddiadau arwyddocaol megis Adroddiad Laming ac Adolygiad Munro ar arferion a gweithdrefnau amddiffyn plant, gan ganolbwyntio ar atebolrwydd a chyfrifoldeb gweithwyr proffesiynol. Yn ogystal dadansoddir Gweithdrefnau Amddiffyn Plant Cymru Gyfan.
· Archwilir yn feirniadol effaith uniongyrchol ac anuniongyrchol tlodi ar les plant, yn cynnwys iechyd a dysgu.  Caiff myfyrwyr eu herio hefyd i ddadelfennu canfyddiadau ystrydebol o dlodi.  Archwilir diffiniadau a theipolegau tlodi, yn cynnwys materion yn ymwneud â mynediad, dewis a phŵer. Ystyrir y cysylltiadau rhwng tlodi, hil ac anabledd ynghyd â thrafodaeth o dlodi gwledig a chudd.
· Bydd myfyrwyr yn dadansoddi’n feirniadol rôl rhyngweithio llafar effeithiol ac ystyriol rhwng ymarferwyr a phlant ifanc. Diben hyn yw dangos y gall ymatebion difeddwl gan oedolyn neu weithgareddau amhriodol effeithio ar hunan-barch plant ac o ganlyniad bydd yn cael effaith ar ddysgu gan blant. Dadansoddir a gwerthusir yn feirniadol astudiaethau achos Dunn ynglŷn â chyfeillgarwch plant.
· Ystyrir perthnasau plant â phlant eraill ac astudir gwaith ymchwil (er enghraifft, Rubin a Scarlett) ar sgiliau cyfeillgarwch a sgiliau cyd-chwarae plant. Trafodir datblygiad sgiliau cyfathrebu plant a’u heffaith ar gymdeithasoli.  Archwilir yn fanwl rôl cymeriad plentyn o ran cymdeithasoli trwy astudiaeth o waith Dweck er enghraifft. 
· Trafodir y canfyddiad o’r hunan ar ffurf categoreiddiadau:  rhyw, maint, oed ac ati, fel dangosyddion meincnodi’r plentyn, ynghyd ag ymatebion ac atgyfnerthwyr gan oedolion. Ystyrir tystiolaeth o rôl y cyfryngau ac anogir myfyrwyr i herio canfyddiadau a gwerthuso tystiolaeth am ddylanwad y cyfryngau ar ymddygiad plant.
ASESU
Gwaith cwrs	 	100%
A. 	Aseiniad Ysgrifenedig (4500 o eiriau)		50%
Enghraifft
Gwnewch ddadansoddiad beirniadol o’r dystiolaeth o effaith un o ffurfiau’r cyfryngau (er enghraifft teledu, DVDs, rhwydweithiau cymdeithasol) ar les plant ifanc.

B.	Cyflwyniad gydag amser i drafod (30 munud) 	50%
Cyflwyniad 30 munud (gyda deunydd ategol a thrafodaeth ddilynol)     
Enghraifft
Cynhaliwch arolwg ymchwil byr, gan ddefnyddio methodoleg ymchwil briodol a chymeradwy, i ddefnydd plant ifanc o’r ffurf o gyfryngau a ddewiswyd gennych yn asesiad A.
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AIM(S)
* To critically analyse the complexity of defining well-being and to critically examine the factors that contribute to facilitating positive well-being in young children.
LEARNING OUTCOMES
By the end of this module, students should be able to:
* analyse and critique traditional and current theories and thinking regarding the concept of well-being;
* critically examine factors that impact on children’s well-being;
* critically examine the role of adults in safeguarding children;
* consider in depth factors that influence young children’s self-esteem, self- image and some of the theories and programmes that have influenced practice in the socialisation of young children;
* Present their work appropriately, within ethical and research frameworks, and with an understanding of the requirements of critical thinking.
CONTENT
The module will include:
* A critical analysis of the term well-being and the cultural and social context of its definition. Ideas relating to relativity and ‘inconsistent defining’ will be discussed together with Pollard and Lee’s contention of ‘highly variable’. Definitions of well-being in educational settings in different countries and traditions will be discussed in depth, including Wales, USA, England, Scandinavia, and New Zealand. The Welsh Government’s Children and Young People’s Well-being Monitor (2008) will be discussed within the wider context of the UNICEF reports.
* Safeguarding children will be discussed in depth including the impact of significant reports such as the Laming Report and the Munro Review on child protection practice and procedures focusing on the accountability and responsibility of professionals. The All Wales Child Protection Procedures will also be analysed.
* The direct and indirect impact of poverty on children’s well-being, including health and learning, will be critically examined.  Students will also be challenged to deconstruct stereotypical perceptions of poverty.  Definitions and typologies of poverty will be explored, including issues relating to access, choice and power. The links between poverty, race and disability will be considered together with a discussion on rural and hidden poverty.
* Students will critically analyse the role of effective and thoughtful verbal interaction between practitioners and young children will be given to demonstrate that an adult’s unconsidered responses or inappropriate activities can affect children’s self-esteem and as a consequence will affect children’s learning. Dunn’s case studies regarding children’s friendships will be critically analysed and evaluated.
* Children’s relationships with other children will be considered and research work (for example, Rubin and Scarlett) on children’s friendship skills and co-play skills will be studied. The development of children’s communication skills and their impact on socialisation will be discussed. . The role of temperament on children’s socialisation will be explored in depth through a study of the work of Dweck for example. 
* The perception of self as categorisations will be discussed: gender, size, age and so on as the child’s benchmark indicators together with adult responses and reinforcers.  Evidence of the role of the media will be considered and students will be encouraged to challenge perceptions and evaluate evidence about the influence of the media on children’s behaviour.
ASSESSMENT
Course work	 	100%
A. 	Written Assignment (4500 words)			50%

Example
Undertake a critical analysis of the evidence of the impact of a media form (for example television, DVDs, social networks) on young children’s well-being.

B.	Presentation with discussion time (30 minutes) 	50%

Presentation of 30 minutes (with supporting material and follow up discussion)    

Example
Undertake a short research survey, using an appropriate and approved research methodology, into young children’s use of the media form you have selected in assessment A.
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Students will also be directed to appropriate e-journals, e-books and websites
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Assignments
	
A discussion regarding proposed assignments, focus and methods.

Introduction to health and wellbeing. 


	
Group discussion.












	
Developing research skills
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Introduce assignment A and B
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Students to read the handbook beforehand
Students to read level 5 feedback Research task: what is reflective practice? 
Research task (group):  good practice
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	An exploration of concepts of well-being.
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	A broad overview of the impact of poverty on wellbeing.
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ASSESSMENT & STUDENT FEEDBACK (PG)





	Student Name:
	
	Student  Number:
	

	Programme:
	Meach (Hons) Early Childhood

	Module:
	Children feeling good: well-being in early childhood.
	Module Level:
	7

	Module Code:
	EAEC7001/C
	Contribution to 
Module:
	50%






	Assignment Title:
	Assignment A







	MODULE LEARNING OUTCOMES

	Assignment (essay) (4500 words) 50%


Undertake a critical analysis of the evidence of the impact of one of the following on young children’s well-being.  Your discussion must be supported by appropriate and relevant academic sources and clear links made to current theories and thinking regarding the concept of well-being.

· Poverty
· Adult Speech
· Inclusion and diversity
· Safeguarding
· Media






	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied and 
	Marks available
	Marks 
awarded

	
1. Subject Knowledge
Understanding and application of concepts and underlying principles associated with the discipline and the specific context of study.

	30
	

	Demonstration of depth and breadth of understanding, setting knowledge within theoretical frameworks
	
	

	
	
	

	2. Methodological understanding/ Technical Skill
Effective utilisation of appropriate methodology/data collection/materials/ tools/ techniques and skills demonstrated in their application to the realisation process.

	30
	



	Demonstration of ability to reflect, analyse, synthesise and critique



	
	

	3. Research & Analysis
Effective presentation, interpretation and evaluation of findings.

	20
	

	Appropriate and relevant research, a wide range of pertinent sources, supporting the discussion with evidence



	
	

	
4. Presentation, Communication and Professional Skills
Clarity and effectiveness in the deployment of appropriate media to communicate a message relevant to specialist and non-specialist audiences.
	20
	

	
Evidence of careful planning,  logical organisation and accuracy of writing, appropriate style and presentation



	
	

	Targets for improvements
1.
2.
3.
	Total mark achieved

/100

	


	

	

Marker:                                                                                                        Date:
	




	Moderation/Verification                                                               Agree/Disagree mark
Comments:




Moderator/Verifier:                                                                                         Date:




	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)

	
	Up to one week late
	50% Max

	
	Over one week late
	0%







	COMMON ASSESSMENT AND MARKING CRITERIA

	ASSESSMENT CRITERIA
	OUTRIGHT FAIL
	MARGINAL FAIL
	PASS
	MERIT
	DISTINCTION

	
	0-29%
	30-44%
	45-49%
	50-59%
	60-69%
	70-79%
	80-100%

	1. Research & Analysis
Systematic exploration and selection of sources; effective interpretation and evaluation of findings.
	Little or no attempt to plan and/or carry out projects which gather information from appropriate sources.
Interpretation largely absent.
	Limited attempt to plan and/or carry out projects which gather information from appropriate sources.
Interpretation may be flawed, incomplete, or largely absent.
	Partial attempt to plan and/or carry out projects which gather information from appropriate sources. Interpretation may be flawed or incomplete.
	Material presented shows a good range of sources, is well organised and interpreted in a manner relevant to the task.
	Connections have been made between sources and qualitative judgements have been made in the interpretation of these findings.
	Research is extensive, well documented and critically evaluated with new personal judgements made and applied.
	Research and exploration is impressive both in extent and depth and the level of interpretation and critical insight is highly advanced.

	2. Development
Formulation of innovative and effective concepts through appropriate application of problem solving, creative experimentation and testing methods.
	There is little or no evidence of any attempt to solve novel and complex problems within the discipline. Little or no reference to theory and practice.
	Attempts to solve novel and complex problems are inadequate, with little reference to either theory or practice.
	Attempts to solve novel and complex problems are partial, with limited reference to current theory and practice.
	Proposed concepts are formulated with a good degree of detail through the use of a variety of systematic and exploratory methods.
	Concepts display innovative ideas within established territories, which are well resolved through sound practical and creative processes.
	Proposals respond effectively to unfamiliar or new conceptual territories and expand perceptions of process and/or product.
	Proposals both challenge and extend the conceptual territory and set new benchmarks for innovation and effectiveness within the field.

	3. Technical Skill
Effective utilisation of appropriate materials, tools and techniques and the level of skill demonstrated in their application to the realisation process.
	Little or no evidence of technical skills with a poor level of output quality.
	Limited evidence of the use of a limited range of materials and methods with a sub-standard level of output quality.
	Partial evidence of the use of a limited range of materials and methods with a mediocre level of output quality.
	Controlled application of a range of materials and methods with good standards of output quality.
	Communication of intent is fully executed demonstrating diversity of process and effective technique.
	Extensive and highly advanced technical skills in established processes demonstrating sensitivity and excellence in idea realisation.
	Outstanding levels of technical skill in all aspects of the realisation process demonstrating the assimilation and development of cutting edge processes and techniques.

	4. Subject Knowledge
Understanding and application of concepts and underlying principles associated with the discipline and the specific context of study.
	There is little or no identification of concepts and underlying principles.
	There is limited or incorrect identification of concepts and underlying principles.
	There is partial or limited identification of concepts and underlying principles.
	Knowledge is accurate and effectively applied in relation to the specific context.
	Knowledge is extensive and the understanding of the context exhibits awareness of the breadth and depth of established views.
	Knowledge has been assimilated and individual and personal perspectives have been formulated and debated with effectiveness.
	Discipline and context specific knowledge are substantive and a highly advanced synthesis of these elements creates new or expanded perspectives.

	5. Presentation & Communication
Clarity and effectiveness in the deployment of appropriate media to communicate a message relevant to specialist and non-specialist audiences.
	Appropriate media for communication have not been identified or applied effectively.
	Limited awareness of the audience and a lack of clarity and organisation are demonstrated.
	Basic awareness of the audience and clarity of message is demonstrated in deployment of standard communication forms.
	Selection and application of media and conventions show good understanding of the audience and context.
	Communication media have been selected and deployed to maximise impact for the selected audience and context.
	Individual stylistic approaches have been implemented to communicate to a diverse range of audiences in a highly compelling and effective way.
	Presentation and communication methods employed are not only highly individual, compelling and effective but also combine media in an innovative way.

	6. Personal Learning & Development            Personal responsibility demonstrated in managing own learning through programme engagement, self-directed study and reflective practice.
	Little or no responsibility taken for own learning demonstrated by lack of engagement and reflection. 
	Inconsistency in programme engagement and poor awareness of personal learning and development needs.
	Evidence of some reflective practice contributing to appropriate effort and engagement to further personal development.
	Evidence of regular reflective practice and awareness of individual strengths and weaknesses demonstrable in core learning and self directed study.
	Reflective practice and individual development is extended beyond core learning, is well managed and documented.
	Full responsibility for own learning and development is evidenced in detail demonstrating critical appraisal of purpose, progress and future direction.
	Outstanding level of engagement with all elements of the programme enhanced by the personal drive and passion to extend learning beyond established parameters and into new domains.

	7. Professional Practice Demonstrates those attributes expected in professional practice including individual initiative, project management, collaborative working and inter-personal skills.
	There is little or no evidence of working as an autonomous professional or who implements project management.
	There is limited evidence of any attempt to work as an autonomous professional, and limited evidence of project management techniques.
	There is evidence of a limited attempt to work as an autonomous professional in various scenarios.
Some evidence of project management techniques.
	Works to the relevant standards and meets most requirements as stipulated in both individual and team working scenarios.
	Meets most or all of the relevant standards and in some areas exceeds the requirements as stipulated, taking control of some aspects of project management.
	Often works above the relevant standards and exceeds the requirements as a team member, leader or individual in a variety of working scenarios
	Always works well above the relevant standards and demonstrates outstanding individual and collaborative professional attributes in every working scenario encountered.






























	Student Self Evaluation Form 

	Student name:
	
	Student P number:
	

	Programme:
	
	Year of programme 
	

	Assignment Title:
	



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
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	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Research-informed Literature

	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	2. Knowledge and Understanding of Subject
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	3. Analysis

	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	4. Practical Application and Deployment

	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	5. Skills for Professional Practice

	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	



	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	



	




	Student’s Name
	
	Date
	

	Student’s Signature
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	School of Early Years

ASSESSMENT & STUDENT FEEDBACK (PG)





	Student Name:
	
	Student  Number:
	

	Programme:
	Meach (Hons) Early Childhood

	Module:
	Children feeling good: well-being in early childhood.
	Module Level:
	7

	Module Code:
	EAEC7001
	Contribution to 
Module:
	50%






	Assignment Title:
	Assignment B



	Assessment Component – Lecturer insert here e.g. 50%: Coursework – Project Portfolio.

	Additional specific details of the work assessed (as per assignment specification) may be inserted here e.g. Portfolio of design research and development drawings, including photographs of models and test samples.
30 minute research seminar
	Overall mark
50/100%


	Comments:

	
ASSESSMENT TYPE: Oral presentation

30 minute seminar presentation with supporting material 

COMPONENT WEIGHTING: 50 %


Undertake a short research project, using an appropriate and approved research methodology, into the subject you have selected in assessment A.  You will critique and analyze your research methodology and the validity and reliability of your findings.


Introduction

Literature Review

Methodology

Presentation of Results

Data Analysis

Conclusions and Recommendations


















	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Research-informed Literature
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions.
	
	

	
Support your presentation with appropriate referencing, supporting your discussion with relevant evidence from research.  Reference appropriately using the University academic handbook for guidance.  There should be evidence of wide reading and a suitable review of the available literature on the chosen subject.




	
	

	
	10
	

	2. Knowledge and Understanding of Subject
Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	
	

	
Demonstrate a deep understanding of the key concepts related to your area of research. Utilise this depth of understanding to inform, support and develop your research project. 
	
	

	
	25
	

	3. Analysis
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	
	

	
Discuss the relevance of your research project in the context of health and well-being in young children. Review your application of relevant methodologies and the research process.  What outcomes were achieved and conclusions drawn from undertaking this research project. 


	
	

	
	25
	

	4. Practical Application and Deployment
Deployment of methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.
	
	

	
Critically appraise the various ways your research will influence practice to enable the delivery of interventions to ensure the best outcomes for the children and families in the early years.  




	
	

	
	20
	

	5. Skills for Professional Practice
Attributes in professional practice: individual and collaborative working; deployment of appropriate media; presentation and organisation.
	
	

	
Show a deep understanding of the link between theories of well-being and how they can positively influence professional practice. Show the value of your research in the progression and development of early year’s education and care. 


	
	

	
	20
	



	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	50% Max
	

	
	Over 1 week late
	0%
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APPENDIX QE1



2016/17
MODULE EVALUATION QUESTIONNAIRE
As part of our continuing evaluation and enhancement of all programmes at the University, we would grateful if you would complete this module evaluation form to help us to improve our provision. We would very much appreciate it if you would respond to this questionnaire in a careful and fair manner. This questionnaire has been designed to allow anonymity. Should you choose to include your name, any feedback obtained will be held and processed confidentially in accordance with the Data Protection Act 1998.  

	Programme of 
Study
	MEaCh (Hons) Early Childhood

	Module Code
	EAEC7001

	Module Name
	Children feeling good: well-being in the early years

	Campus name or Distance Learner
(please check box)
	Cardiff 
	Carmarthen
	Lampeter
	London
	Swansea
	Distance Learner
	Other
(specify below)

	
	☐	☐
	☐	☐	☐	☐	☐


Please check the box below that best matches your level of attendance on the module:

	Full attendance
	Missed some of the teaching sessions
	Missed half of the teaching sessions
	Missed most of the teaching sessions
	Did not attend at all

	☐	☐	☐	☐	☐
	Please comment on any aspect of the module that you would identify as a positive feature. 

	










	
Please comment on any aspect of the module for which you have a suggestion for improvement/enhancement 

	












There are a number of statements below.  Please check ONE box to indicate your opinion about each statement with regard to this module.
	
	Definitely agree
	Mostly agree
	Neither agree nor disagree
	Mostly disagree
	Definitely disagree
	N/A

	Your contribution

	1. You were sufficiently prepared for the module’s sessions.
	☐
	☐
	☐
	☐
	☐
	☐

	2. You made appropriate contributions to the module’s sessions
	☐
	☐
	☐
	☐
	☐
	☐

	The teaching on my module

	3. Lecturers are good at explaining things.
	☐
	☐
	☐
	☐
	☐
	☐

	4. Lecturers have made the subject interesting.
	☐
	☐
	☐
	☐
	☐
	☐

	5. Lecturers are enthusiastic about what they are teaching.
	☐
	☐
	☐
	☐
	☐
	☐

	6. The module is intellectually stimulating.
	☐
	☐
	☐
	☐
	☐
	☐

	Module content and structure

	7. The content of the module enabled me to meet the Learning Outcomes. 	
	☐
	☐
	☐
	☐
	☐
	☐

	8. 	Knowledge and skills developed in the module are useful in other modules. 	
	☐
	☐
	☐
	☐
	☐
	☐

	9. 	The topics covered were as expected from the module outline.
	☐
	☐
	☐
	☐
	☐
	☐

	10. The overall structure of the module was clear and coherent.
	☐
	☐
	☐
	☐
	☐
	☐

	Module delivery

	11. The aims and learning outcomes of the module were clearly stated.
	☐
	☐
	☐
	☐
	☐
	☐

	12. Teaching methods were appropriate to the subject matter of the module.
	☐
	☐
	☐
	☐
	☐
	☐

	13. There were appropriate opportunities for student participation.
	☐
	☐
	☐
	☐
	☐
	☐

	14. The module was delivered in a clear and logical manner.
	☐
	☐
	☐
	☐
	☐
	☐

	Assessment and feedback

	15. Assessment arrangements have been clear and fair (if you’ve only recently submitted or are about to submit, please check the N/A box).
	☐
	☐
	☐
	☐
	☐
	☐

	16. Marking has been clear and fair (if you’ve only recently submitted or are about to submit, please check the N/A box).
	☐
	☐
	☐
	☐
	☐
	☐

	17. The criteria used in assessment/marking have been specified clearly in advance of submission.
	☐
	☐
	☐
	☐
	☐
	☐

	18. Feedback on my work has been given within 20 term-time days of submission (if you are not yet due to receive feedback then please check the N/A box).
	☐
	☐
	☐
	☐
	☐
	☐

	19. Where I have received feedback on my work, comments have been detailed (if you are not yet due to receive feedback then please check the N/A box).
	☐
	☐
	☐
	☐
	☐
	☐

	20. Where I have received feedback on my work, it has helped me clarify things I did not understand.
	☐
	☐
	☐
	☐
	☐
	☐

	Academic support

	21. I have received sufficient advice and support for the module.
	☐
	☐
	☐
	☐
	☐
	☐

	22. I have been able to contact staff when I needed to.
	☐
	☐
	☐
	☐
	☐
	☐

	23. Support materials on Moodle (handouts, assessment briefs, etc.) were accessible and relevant.       
	☐
	☐
	☐
	☐
	☐
	☐

	Resources

	24. I have been able to access specialised equipment, facilities, or rooms when I needed to, if applicable.
	☐
	☐
	☐
	☐
	☐
	☐



	

	Definitely agree
	Mostly agree
	Neither agree nor disagree
	Mostly disagree
	Definitely disagree
	N/A

	Programme or Faculty specific questions

	25. 
	☐
	☐
	☐
	☐
	☐
	☐

	26. 
	☐
	☐
	☐
	☐
	☐
	☐

	27. 
	☐
	☐
	☐
	☐
	☐
	☐

	28. 
	☐
	☐
	☐
	☐
	☐
	☐



Thanks for your responses.  Please return this questionnaire to your lecturer


























22

image2.emf
 


image3.png
Prifysgol Cymru
¥ Drindod Dew Sant

J University of Wales
Trinity Saint David




image4.jpeg
Prifysgol Cymru
% Y Drindod Dewi Sant

® University of Wales
Trinity Saint David

»




image1.jpeg
Prifysgol Cymru
¥ Drindod Dewi Sant

% University of Wales
Trinity Saint David




