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	What I want to accomplish 
	Deliver my bespoke LRB training programme to LRB staff across Newport and support the consistent embedding of agreed strategies within settings through coaching, monitoring, and regular practice reviews, ensuring positive outcomes for learners.  
	The accuracy of referencing during your studies is an essential skill (Referencing handbook Harvard, 2025), p. 1). This is why I have chosen to focus on having a better understanding of Harvard referencing. 
	To understand the role of a student representative, and become an effective rep for my peers 

	
How can my goal be accomplished

	· Identify needs in LRBs buy creating a servery for school to complete  
· Update previous training to meet the need 
· Source resources for training sessions 
· Visit setting regularly to support with modelling strategies and making sure they are beginning to imbed strategies 
· Provide a safe space for reflective discussion to problem solve any challenges or barriers (LRB helpline)
· Completing LRB reviews along with positive feedback from staff family's and pupils will support with monitoring practice, outcomes and impact. 

	· Attend 1 to 1 session with the librarian 
· Print off the Harvard referencing handbook to have accessible
· Read articles and take notice of how they reference
· Reflect on previous assignments and the feedback for improvement given. 
· Asking lectures to look over my referencing lists and ask for feedback on how to improve before handing in my assignments. 
	· Attended the student rep training 
· Build trusted relationships with my peers.  
· Encourage student participation in discussion and surveys to help improve course 
· Attend student rep meeting 
· Work closely with my deputy student rep, making sure she is well informed 

	What resources will I need to accomplish my goal

	I will need to adapt my current training programme and update and resources, along with working alongside the educational phycologist to deliver the training. I will need scheduled time to plan and deliver training, visit LRBs and run an LRB helpline.   
	I will need to be proactive and book time in with the librarian along with identify useful article related to my course to read. I will need to use my time effectively to meet this goal.
	I will need to find out when the training and meetings are scheduled for. I will need good organisation skill to plan my time effectively to make sure I can attend meeting and plan time to chat with my peers, getting to know them. I will also need good leadership skills to support my peers.

	How I will measure my progress
	· Staff confidence 
· Reduction in dysregulated behaviour across the LRBs 
· Improved communication skills, wellbeing outcome and independence for the learners 
· Finding in the LRB reviews 
· Data from LRB helpline
	I will rely on feedback from my lectures as well as other professional within the university. I will reflect on my marks related to referencing throughout my degree, hoping to see improvement. 
	I will rely on feedback from my peers, deputy student rep and course lecture. Progress can also be measured through course and meeting attendance and the wellbeing of my peers.   

	How long will it take me to accomplish my goal

	Training to be delivered to all LRBS by July 2027.
Monitoring, embedding will be ongoing indefinitely. 
	I want to see improvement by January 2027. 
	I am hoping to gain a better understanding by December 2026. This gives me an opportunity to attend the training.  
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Why is partnership and multi-agency working important to professional practice?

In the field of Early Years Education, professional practice is governed by The Education Workforce Council. Professional practitioners need to implement their professional knowledge, skills, values and ethical principles to support their learners. They need to have the ability to support the learners' educational, social, emotional and physical wellbeing. To do this effectively, practitioners need to behave honestly and with integrity, know, meet and maintain the professional standards, work collaboratively with learners, colleagues and outside agencies, safeguard learners and be committed to professional learning by reflecting and evaluating their own practice to improve outcomes for learners (Code of Professional Conduct and Practice). 
Ensuring children achieve their full potential depends on collaborative working relationships between parents/carers and all practitioners working with them. It is vital that practitioners take a person-centred approach to supporting and meeting the needs of both the child and their families (Working together to safeguard children, 2026). When exploring Person-Centred practice, Carl Rogers emerges as an influential figure. Rogers argues that people can develop and reach their full potential when the environment in which they are in is supporting and nurturing. Rogers identified three essential conditions that must be present for an environment to be growth-promoting. These conditions apply in every relationship whether it is between practitioner and learner, parent and child, multi-agency worker or children and their families. The first condition is genuineness. This is about the practitioner being honest, transparent and authentic rather than putting up a professional front or personal facade. The second condition is unconditional positive regard. This is about the practitioner accepting the learner or family member as they are, regardless of their behaviour, thoughts, feelings or circumstances, making no judgments. The third condition is empathic understanding. This is about the practitioner's ability to recognise and understand the feelings, experiences and perspectives of the learners and their families. This can be achieved through active listening and effective communication. Practitioners also need to be empathetic, acknowledging the emotions of parents and families and communicating this understanding back to them in a respectful, supportive way (Rogers, 1995, pp. 91-93).  Rogers argues that, to understand the behaviours of an individual; practitioners must see the world from their viewpoint. This aligns with the importance of multi-agency working as it encourages professionals to share information and develop a clear well-rounded understanding of the child's experiences and needs to inform a person-centred approach to planning ways forward. If information is not shared with other professionals and practitioners rely exclusively on their own finding or assumptions there is a risk of practitioners acting in a way that does not reflect the child's best interest (Wistreich, 2019).
Effective multi-agency engagement designed around co-productive problem-solving leads to better outcomes for children and their families. The National Multi-agency practice framework for Children's Service states that the main agencies, although not exclusively, are local authorities, health, police, youth service, and the third sector. Multi-agency work in Wales has improved substantially over the last decade. Professionals from all services have worked hard to come together and share knowledge, resources and funding to support children and their families. When professionals collaborate effectively, children, families, and professionals see great benefits. At times where effective collaboration fails the outcomes can be very different. This can lead to risks, missed opportunities and delayed responses when identifying ways forward. This helps practitioners to understand that collaborative practice is important when done effectively. It promotes effective practice and supports with achieving positive outcomes for children and families. Practitioners can work collaboratively in different ways. For example, when working with a child who has complex needs, professionals come together for a multi-agency review. Any professionals working with the child and their family would be a part of this review. During the review professionals would share knowledge and concerns around the child to help put an effective plan in place that is child centred. By everyone coming together it gives the child and their family the best possible outcome for progression moving forward. Professionals can also look at a shared approach and process to solve and support common safeguarding issues such as domestic violence, child exploitation and child protection (Welsh Government, 2025). Sharing information between professionals is fundamental to good safeguarding practice. In line with the General Data Protection Regulation (GDPR) and the Data Protection Act (2018), practitioners must share information appropriately. The Data Protection Legislation allows the sharing of appropriate information. This information should be shared to prevent serious harm or abuse to others. Child practice reviews repeatedly identify the importance of more consistent multi-agency communication and information sharing. It has been recognised that when information is not shared effectively and promptly it affects decision-making and could lead to poor safeguarding practice and a child coming into danger or being harmed (Welsh Government, 2019). 
Following this, another important factor in partnership and multi-agency working comes with partnering and working closely with parents and carers. Research has repeatedly emphasised that using this ideology supports positive outcomes for children regardless of circumstances. Effective partnership working is essential from the beginning of the Early Years Foundation Stage and should start at transition. This will help practitioners to cultivate meaningful and trusted relationships with families. Furthermore, it will allow families to share their knowledge, community culture and personal history, alongside sharing their expectations of the practitioner for their child. By working collaboratively to share knowledge, understand children's interests and identify how best to support their learning, more positive outcomes can be achieved (Department for Education, 2021). There is significant evidence supporting the benefits of partnership working; however, there have been many identified barriers to working together with families. Research suggests that some parents may be apprehensive about engaging in communication with early years settings or schools and there can often be confusion around the expectations and what the involvement should be between parents and staff. To illustrate this point, some settings will encourage open and honest two-way communication, while other settings may be less proactive around communication. Some practitioners may feel unsure with sharing information with parents that may cause upset. 
There is further evidence which highlights the importance of the role parents and families play in children's development. It has been established that parental involvement has a major impact on children's progression through the developmental areas mapped in the Curriculum for Wales framework, even after all other factors have been eliminated. This is why working in partnership is encouraged during early years. From this research it can be assumed that the relationships between practitioners, families and parents could improve outcomes for children (Wilson, 2024).
Urie Bronfenbrenner began developing the Ecological Systems Theory in the early 1970s. He described child development as a set of Russian dolls as it was shaped by a nesting structure with each inside the next. The Ecological System Theory highlights how children's development is influenced by the different interconnected environments. The five systems in this theory are the microsystem, mesosystem, exosystem, macrosystem and the chronosystem. These all have an impact on a child's experiences and outcomes. This theory supports the importance of collaboration between families, school settings and any wider services the child may access as all 5 systems contribute to the child's development. Bronfenbrenner identified that if parents and professionals work closely together, along with parents being actively involved in their child's education and invested in their health care needs, it supports better outcomes for the child (Guy-Evans, 2025). 
A key part of multi-agency work in professional practice is making sure that children are listened to. The UN Convention on the Rights of the Child states that when there are decisions being made that affect a child, the child should be asked for their opinions. It is important that professionals take the child's views and opinions into consideration when making decisions. Professionals need to support and empower children to speak up and give their views in a way that suits the child best (CYPCS, 2006).
To conclude, multi-agency and partnership working entails professionals working together, with input from families, to share information about the children they work with and is an essential aspect of professional practice in Early Years Education. The theories of Bronfenbrenner and Rogers acknowledge how important positive relationships, good communication, understanding the influences in a child's life and empathy are to child development. This helps professionals to understand that no professional in isolation can meet the entirety of the child's needs. 
Effective multi-agency work, along with strong partnerships with parents and carers, allows professionals to develop child-centred approaches. The United Nations Convention on the Rights of the Child underlines the importance of the child's voice being heard. For a child-centred approach to be truly child-centred the input of families, professionals and the child should be considered as equals.  Research shows that families and professionals working together supports children to attain positive outcomes. When multi-agency work is done effectively and embedded in practice, it helps practitioners to nurture happy, confident, resilient children who will thrive in education. 
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Reflective Practice in Early Year Education and Care

What is reflective practice.

Reflection is about being honest and real.
This can be a challenge for some people,
having to be open and transparent about
who you are as a professional (Pendrey,
2023). Reflective practice is a key part to
professional development, helping
practitioners to continuously think about
and analyse their practice. Taking part in
reflective practice can help practitioners to
remain responsive to the growing demands
of the profession and gain a deeper
understanding of the work they do (Wyn,
2023).

Kolb’s

Experiential
Learning
Cycle

Benefits of reflective practice

Being a reflective practitioner can help
you to have an insight into your abilities
and skills. It can help you to understand
what your strengths are and identify
where you need to improve. As a result
of reflective practise, not only will you
see an improvement in your wellbeing
due to professional growth but also

develop better outcomes for children by
refining methods and developing
improved strategies (Wyn. 2023).

Why reflective practice is important to Early Years practice
Reflective practice is fundamental to the development of the children
and babies' practitioners support within the education setting. By being
reflective practitioners, it helps practitioners to identify what they are
doing well and where there is room for improvement. It helps them to
understand where their knowledge needs to be strengthened, as well
as where their knowledge can be shared with other professionals

(Welsh Government, n.d.)

Toronto Metropolitan University (2024).
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Theory of reflective practise

A key theory around reflective practice is Gibbs’
reflective cycle. Gibbs’ reflective cycle was
developed in 1988. This cycle attempted to build on
The Kolb Cycle, which was developed by David
Kolb in 1984 (Hayes, Daly, Duncan, Gill, and
Whitehouse, 2014). The purpose of Gibbs’
reflective cycle is to provide a structured approach
to learning from experiences (The University of
Edinburgh, 2024). Gibbs' reflective cycle is broken
down into 6 aspects, which are

Description — what was the experience

Feelings — how did it make you or others feel
Evaluation — look at what was good and bad about
the experience

Analysis — make sense of what happened and why
it happened like that

Conclusion — what have you learnt from this
experience

Action plan — what can | do differently next time
(Brock, 2015, pp. 41-42).

Using Gibbs’ reflective cycle to support best
practice as an Early Years practitioner aligns with
the Welsh Government’s official frameworks.

Two different reflection models
Reflective Practice supports effective teaching, learning and understanding as well as playing a vital role in teachers’ professional
development (Mathew, Peechattu, 2017). Unstructured reflection often becomes less clear and fails to produce impactful learning.
Structuring reflection by using a reflective model will help guide teachers through the reflective process (BSA, 2025). The first model
reflection that will be examined is the Kolb Cycle, which was developed by David Kolb in 1984. In relation to the theories around how
people learn, Kolb developed this model with its focal point being around the concept of developing understanding through actual
experiences. Kolb’s model suggests that people start with an experience, something that has happened to them multiple times or as an
isolated event, something new (University of Cambridge, 2025). Kolb suggests that, for the concrete experience it must be something
someone has been involved in themselves to enable learning. People should not rely on something they have read about or withessed
(Kolb’s learning cycle explained with example, 2020). Kolb then moves on to say people need to reflect on the experience and notice
anything that happened that was different from before University of Cambridge (2025). The third step is about understand what the
individual has done and how they can fit that into what they already know within their practise to help make improvements. People can
achieve this by looking at theories or presenting their ideas to other Kolb’s learning cycle explained with example. (2020). The final stage
is about putting everything the individual has learnt through reflection into practice (University of Cambridge, 2025). If ideas are not put
into practice promptly, they may be forgotten quickly (Kolb’s learning cycle explained with example, 2020). Kolb’s four-stage reflective
cycle is a relevant and simple model for reflective practice; however, Gibbs’ six-stage reflective cycle has built on Kolb’s model and has
added two further stages to reflection. Feelings is one of the stages that Gibbs added to the cycle. Gibbs is asking the individual to think
about how they felt before, during and after the event. He also asks them to think about how others may have felt , before, during and
after the event (The University of Edinburgh, 2024). The next stage in Gibbs cycle that is an addition to Kolb’s is analysis. This step is
about looking deeper into the event, giving people the chance to really make sense of what happened. This can be done by separating
the event into distinct sections, giving the chance to identify meaning. This can support people in looking at the areas that went poorly
and being able to reflect, asking why (University of Cambridge, 2025). Although there are many reflection cycles, it is not about one cycle
being better than the other but rather focusing on the quality of reflection as this is what promotes meaningful reflective practice
(Campbell & Ceau, 2023).

Conclusion

This poster looks at what reflective practice is and why it is important in Early Years Education, along with the benefits of reflective practice and the theory behind it. It
also explores two different reflective practice cycles and how they can support effective teaching and learning. The two models looked at are The Kolb Cycle and
Gibbs’ Reflective Cycle. Both cycles are effective and work well to provide a structure to reflective practice; however, there are many cycles of reflective practice that
are useful. By following any of the cycles, strengths and areas of weakness in practice can be identified, and plans can be put in place to develop best practice
(Cambridge International Education Teaching and Learning Team, 2019).

Pexels.com. (2019).




