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1. Executive Summary
Reflective practice, a self-assessment method based on Donald Schön and David Kolb's theories, is essential for ongoing professional growth and lifelong learning. It entails critically assessing one's behaviours and experiences in order to identify opportunities for improvement and adapt to new situations. The paper investigates the role of reflective practice in the United Kingdom Professional Standards Framework (UKPSF), focussing on inclusive learning strategies in a spectrum of educational contexts. The UKPSF offers a structured approach to professional development for higher education teaching professionals, embracing essential duties such as learning activity planning and delivery, assessment and feedback, and student learning support. It also emphasises key knowledge areas and professional values including inclusivity, engagement, and ethical behaviour. Inclusive learning techniques are critical in today's varied educational landscape, offering equitable opportunity for all students by overcoming barriers such as cultural differences, language difficulties, and special learning requirements. In order to implement inclusive learning, teaching approaches must be adaptable and responsive to the needs of each individual student.
As a lecturer at a higher education institution, I educate a wide range of students in a BA (Hons) International Hotel Management course. The key challenges include varied levels of English competence and cultural diversity, which necessitate flexible teaching tactics. To make the learning environment more inclusive, I used visual aids, practical examples, peer mentoring, and group projects. These interventions are based on educational theories such as Vygotsky's Zone of Proximal Development, Kolb's Experiential Learning Theory, and Constructivist Learning Theory, with the goal of increasing student engagement, promoting collaborative learning, and accommodating diverse learning styles. My teaching practices are consistent with the UKPSF's Areas of Activity, Core Knowledge, and Professional Values because I design diverse learning activities, use effective teaching practices, provide a variety of assessment methods and constructive feedback, create supportive learning environments, and participate in ongoing professional development. These interventions were implemented using a combination of lectures, discussions, case studies, and practical exercises, complemented with visual aids and multimedia resources. Language help, cultural inclusion, and age-appropriate activities were among the key tactics used to fulfil students' different needs. Continuous reflection and adaptation of these strategies were critical to success.
The interventions demonstrated the importance of a thoughtful, adaptive approach to teaching, driven by reflective practice and aligned with the UKPSF. Moving forward, I aim to further enhance my professional practice through additional professional development, new digital tools, and structured peer mentorship programs, fostering an inclusive and dynamic learning environment that supports the growth of all students.

2. Introduction 
Reflective practice is a method of self-assessment that involves evaluating one's actions, decisions, and experiences to learn and improve (Barbagallo, 2021; Fontaine, 2018). Reflective practice, which is based on the writings of educational theorists such as Donald Schön and David Kolb, is an essential component of lifelong learning and continuous professional development (CPD). Reflective practice, which is based on the writings of educational theorists such as Donald Schon and David Kolb, is an essential component of lifelong learning and continuous professional development (CPD) (Huynh, 2022; Mwila et al., 2022). It enables professionals to critically evaluate their work, pinpoint areas for development, and adapt to new challenges and settings. This essay examines the value of reflective reflection within the context of the United Kingdom Professional Standards Framework (UKPSF), with a focus on inclusive learning techniques in a variety of educational contexts.
As aforementioned, Leering (2014) and Sandars et al., (2024), both stated that reflective practice is vital for professionals who want to retain and improve their skills over time since it entails a cyclical process of activity, reflection, and learning. Moreover, this iterative method promotes a culture of continuous improvement and professional development, ensuring that practitioners are successful and responsive to changing demands.

3. The United Kingdom Professional Standards Framework (UKPSF)
The UKPSF is a comprehensive framework intended to guide and assist the growth of teaching and learning in higher education (Hibbert and Semler, 2016; Spowart and Turner, 2022). According to Burnapp (2008), professional practice aspects are outlined, providing educators with an organised approach to continuing professional development (CPD). The UK Professional Standards Framework (UKPSF) is organised in three dimensions:
· Areas of Activity- This dimension encompasses educators' core responsibilities and activities, such as designing and planning learning activities, teaching and supporting student learning, assessing and providing feedback, creating effective learning environments, and engaging in ongoing professional development (Hdeib et al., 2022).



· Core Knowledge- This dimension encompasses educators' core responsibilities and activities, such as designing and planning learning activities, teaching and supporting student learning, assessing and providing feedback, creating effective learning environments, and engaging in ongoing professional development (Sale and Sale, 2020). 
· Professional Values - This dimension focusses on the ideals that support good teaching and learning activities. It entails a pledge to accept and value diversity, encourage participation and inclusion, and maintain the highest levels of professionalism and ethical behaviour (Mohammed Zabidi et al., 2020). 

4. Inclusive Learning Approaches in Different Educational Settings
Inclusive learning practices are critical in today's diverse educational environment (Akbar et al., 2023; Florian, 2012).  They ensure that all students, regardless of background or ability, have an equal opportunity to achieve. Furthermore, inclusive education entails building learning settings that embrace and celebrate variety, as well as employing flexible and responsive teaching methods to meet the needs of all students (Poly and Harishma, 2023; Volker et al., 2023). To implement inclusive learning approaches, educators must be aware of and address numerous barriers to learning, such as cultural differences, language hurdles, and special learning needs (Lessing, 2010; Tlale, 2013). Tampubolon et al.,(2023), alleged that it also entails taking a student-centred approach, in which teaching tactics are adapted to the specific needs of each student. Furthermore, this can include utilising a variety of teaching approaches, offering additional assistance as needed, and cultivating an inclusive classroom culture that promotes collaboration and mutual respect.
In this report, I investigate the importance of reflective practice in my ongoing professional growth, specifically within the context of the UKPSF. My primary goals are to:
· Examine the concept of reflective practice and its importance in my continuing professional development.
· Analyse the UKPSF's dimensions and how they affect my professional development.
· Emphasise the significance of inclusive learning practices in a variety of educational contexts.
· Offer practical ideas for using reflective practice and inclusive teaching practices.
By addressing these goals, I intend to provide useful insights and practical direction to other educators who are devoted to improving their professional practice and creating inclusive, successful learning environments.

a. Teaching Environment
As a lecturer at a higher education institution, I am privileged to serve in a diverse and dynamic setting. My classroom is a microcosm of global society, with students of many ages, ethnicities, and language skills. This diversity enriches the learning experience by introducing a wide range of opinions and insights to classroom discussions and group projects. However, it also offers unique obstacles that require careful and adaptable teaching practices to guarantee that all students have an equal chance to succeed. Furthermore, Vygotsky's sociocultural theory emphasises the importance of social interaction in cognitive development, especially in various educational environments. This idea proposes that higher mental functions stem from social activities and are mediated by cultural tools and signs (Marginson and Anh, 2017). 
The educational setting under consideration is a university-level course in BA (Hons) International Hotel Management, with a specific emphasis on the Level 6 Module of Organisational Consultancy. Raybould and Wilkins,(2006) asserted that the merging of transformational learning and generic skills frameworks is advised to improve students' abilities to manage organisational problems. Therefore, this subject is intended to provide students with the skills and information needed to work as consultants in the hospitality industry, tackling complex organisational difficulties and presenting effective solutions. 
b. Challenges and issues 
Recent study has extensively documented the difficulty of teaching in English to student’ with varied skill levels in their language proficiency. According to Kamaşak et al. (2021), students in English-medium instruction (EMI) programs face the most severe challenges in writing and speaking. The students' various degrees of English competency were one of the most difficult challenges I faced in my module. Many international students, who were fluent in conversational English, struggled with the academic language and specialised vocabulary utilised in the class. This frequently led in misunderstandings and a lack of confidence when engaging in debates and activities. 
While it can increase integration, global awareness, and cultural competency. Cultural diversity in education presents both opportunities and challenges for teachers and students. Furthermore, cultural diversity might result in varying expectations and learning methods, making it challenging to execute a one-size-fits-all teaching strategy. Some students were used to more passive learning environments and struggled to adjust to the dynamic and participatory character of my teaching approaches.
c. Intervention and Rationale
Recognising aforementioned issues, I chose to conduct a series of interventions targeted at making the learning environment more inclusive and supportive. My approach is consistent with Universal Design for Learning (UDL) (Meyer, Rose, & Gordon, 2014), which emphasises numerous modes of representation, engagement, and expression to suit diverse learners.  I used visual aids and practical examples to reinforce Paivio's (1986) dual coding theory, which proposes that information is better received when provided in both verbal and visual representations. To promote engagement and collaborative learning, I used peer mentorship and group projects, based on Vygotsky's (1978) Zone of Proximal Development (ZPD) idea and the value of social contact in education. Therefore, I focus on using peer mentoring and group projects to stimulate student participation and mutual support, so establishing a feeling of community and shared learning. To accommodate the various learning styles and cultural expectations, I took a more adaptable teaching approach, using a variety of instructional modalities such as lectures, discussions, hands-on activities, and internet resources. This method attempted to accommodate varied tastes and encourage active participation from all students.
5. Linking to Literature and Educational Theories
The interventions I implemented in the Organisational Consultancy course are firmly grounded in proven educational theories and backed by relevant literature. These frameworks give a theoretical foundation for understanding why certain teaching practices work, especially in a diverse learning environment.
a. Vygotsky's Zone of Proximal Development (ZPD)
 According to Silalahi (2019) and Xue (2023), alleged that Vygotsky's concept of the Zone of Proximal Development emphasises the relevance of social contact and collaborative learning in helping students develop their cognitive skills. According to (2005) and Wass and Golding (2014), both stated that the ZPD refers to the set of tasks that a learner can complete with the assistance and instruction of a more competent person but cannot complete unaided. Furthermore, they highlighted that this hypothesis emphasises the role of social contact in cognitive development. By integrating peer mentoring and group work, I hoped to foster a learning atmosphere in which students could help one another, thereby increasing their ZPD. The collaborative nature of these activities enables students to learn from their friends, who may have diverse abilities and views, improving their overall understanding and ability to apply new concepts. As a result, I included peer mentoring and group work in order to provide opportunities for students to learn from other students while also expanding on their existing knowledge and skills. 
b. Kolb's Experiential Learning Theory
Furthermore, Kolb's Experiential Learning Theory emphasises the need of real experiences and introspective observation during the learning process (Murrell and Claxton, 1987). By including practical examples and hands-on exercises, I hoped to present students with relevant experiences that would help them better understand academic topics. Kolb defines a four-stage learning cycle as concrete experience, reflecting observation, abstract conceptualisation, and active exploration (Kolb and Kolb, 2018). Integrating practical examples and hands-on exercises into my teaching is consistent with Kolb's emphasis on concrete experiences. These exercises give students actual experiences on which to reflect, allowing them to learn more deeply. reflection observation, another important component of Kolb's cycle, is reinforced through class discussions and reflection projects, which allow students to think critically about their experiences and make links to theoretical notions.

c. Constructivist Learning Theory
Constructivist theories, particularly those advanced by Jean Piaget and Jerome Bruner, emphasise how learners build knowledge via their experiences (Chand, 2023). This concept implies that learning is an active, constructive process in which students build on previous knowledge. By taking a flexible teaching style that involves a variety of instructional modalities, I hoped to create an environment in which students could connect with the content in ways that made sense to them individually. This is consistent with the constructivist notion that learners should actively participate in their learning process, building new knowledge by integrating it into their existing cognitive frameworks.

d. Inclusive Pedagogy
Scholars such as Hockings (2010) examine inclusive pedagogy, which emphasises the necessity of meeting the needs of various learners in order to establish an equal learning environment (Lawrie et al., 2017). The multiple instructional strategies I used, such as visual aids and different teaching methods, are consistent with inclusive pedagogy ideals. By recognising and addressing students' diverse learning styles and cultural backgrounds, these measures help to ensure that all students have an equal opportunity to achieve.
6. Alignment with the UKPSF
The UK Professional Standards Framework (UKPSF) offers a structured approach to professional development for educators in higher education. My initiatives are particularly aligned with Areas of Activity A1, A2, A3, A4, and A5, as well as the Core Knowledge and Professional Values aspects.
a. Area of Activity

i. A1: Design and plan learning activities and study programs.
Incorporating varied instructional approaches and materials is closely aligned with A1 of the UKPSF, which emphasises the necessity of designing and arranging learning activities that fit the requirements of all students. I intended to make the learning environment more inclusive and engaging by including as aforementioned visual aids, practical examples, and a variety of teaching styles. This strategy ensures that the learning activities are accessible to students with varying language proficiency and learning styles, improving their overall learning experience.

ii. Area of Activity A2: Teach and Support Learning
Area of Activity A2 focusses on implementing effective teaching practices to assist student learning (Burnapp, 2008).  Therefore, the implementation of peer mentorship and group work corresponds with this goal by encouraging a collaborative learning environment.  These activities help students learn by promoting interaction, discussion, and mutual assistance. Furthermore, the use of visual aids and practical examples clarifies complex topics, making them more accessible to all students. This not only helps students understand but also gives them the confidence to participate actively in the learning process in my taught module “Organisational Consultancy”.
iii. Area of Activity A3: Assessing and providing feedback to students
Effective evaluation and feedback are critical to student learning (Brown, 2019). In my interventions, I used a variety of evaluation approaches to accommodate my students' varied learning styles. These methods include written assignments, presentations, group projects, and hands-on exercises. By varying the types of assessments, I hope to provide many opportunities for students to exhibit their understanding and skills, while also accommodating diverse talents and preferences.
Constructive feedback is an effective method for improving student learning and performance in higher education. It entails providing particular, timely information regarding a student's performance in observable settings (Lima, 2008). To improve the learning experience even further, I've prioritised offering quick and constructive feedback. This feedback is both informative and actionable, providing students with clear suggestions on how to improve their performance. Recognising the value of peer learning, I've also included peer assessments in the coursework. This method enables students to engage critically with each other's work, gaining a deeper comprehension of the subject and honing their evaluative skills.
Additionally, self-reflection exercises are incorporated into the assessment process. These activities encourage students to evaluate their own learning, identify areas for development, and establish personal objectives(Giguere, 2012; Pietrzak, 2019). This self-evaluation approach encourages students to take ownership of their learning experience, which aligns with A3's emphasis on effective assessment practices. Moreover, reflecting on these strategies, I realise there are other areas for improvement. Moving ahead, I intend to use more frequent formative tests to provide continuous feedback during the course, rather than depending solely on summative assessments. This continual feedback loop can assist students make small progress while remaining engaged with the learning material. I also intend to use technology, such as online assessment tools and digital feedback platforms, to help speed the assessment process and deliver more timely feedback. 
 
iv. Area of Activity A4: Create Effective Learning Environments and Strategies for Student Support and Guidance
Creating an inclusive and supportive learning environment is essential for good teaching and learning (Thompson and Wheeler, 2008).  To meet my students' different requirements, I have implemented flexible teaching tactics that include a mix of lectures, interactive discussions, hands-on activities, and digital resources. This comprehensive approach ensures that all students, regardless of learning style, may effectively engage with course content.
Peer mentoring and supportive group work are also important components of my teaching method (Kensington-Miller, 2018; Wass and T Rogers, 2019). Therefore, these strategies not only promote a collaborative learning atmosphere, but they also offer students additional support structures. Working together allows students to share their talents, help one other overcome obstacle, and foster a feeling of community in the classroom.
I've worked hard to build a friendly and inclusive classroom environment to help students learn and thrive. This includes being aware of cultural sensitivities, encouraging respect and open-mindedness, and offering individualised assistance as needed. For example, I host regular office hours and encourage students to discuss any academic or personal challenges they are experiencing. This method makes pupils feel valued and supported, resulting in a happy and successful learning experience.
Reflecting on these techniques, I recognise areas where I can improve my approach. One important area for improvement is to increase the use of technology to create a more participatory and engaging learning environment. For example, adding more multimedia tools and online discussion forums might give new avenues for student engagement and assistance. Furthermore, I intend to develop more formal peer mentorship programs, in which experienced students can offer continuous support and direction to their peers. This can help kids build a stronger support network and feel more connected to their peers.
By regularly reflecting on and developing these methods, I hope to create even more successful learning environments that support all students' academic and personal development.

v. Area of Activity A5: Engage in Continuing Professional Development in Subjects/Disciplines and Their Pedagogy, Incorporating Research, Scholarship, and Professional Practice Evaluation.
Engaging in reflective practice and soliciting feedback from students and colleagues are critical components of my professional development (Huynh, 2022). By continually reviewing and revising my teaching tactics, I not only improve my own abilities, but also ensure that my teaching practices remain current and effective. This approach is consistent with UKPSF A5, which emphasises the need of ongoing professional development and incorporating cutting-edge research and scholarship into educational practice. By staying up to date on the newest pedagogical advancements and using evidence-based practices, I ensure that my teaching adapts in response to new insights and changing student requirements. This continual professional development approach enables me to critically evaluate and enhance my educational methods, resulting in a more dynamic and powerful learning experience.

b. Professional Value 
The Professional Values pillar of the UKPSF focusses on the ethical and professional standards that underpin effective teaching and learning(Van Der Sluis, 2023). This involves a commitment to inclusivity (V1), fostering participation and equality (V2), and implementing evidence-based strategies (V3).

i. Commitment to Inclusivity (V1)
A commitment to inclusion is required for an equal learning environment (Bayles and Morrell, 2018). I attempt to make all pupils feel appreciated and respected, regardless of their background or talents. This entails implementing inclusive teaching techniques, such as using a variety of instructional modalities and offering individualised help. For example, I make an effort to learn about my students' cultural origins and use culturally relevant examples in my lessons. I also provide extra assistance to students with impairments, ensuring that they have equal access to learning opportunities.
Reflecting on my dedication to diversity, I recognise the importance of further professional development in this area. To improve my profession, I intend to attend workshops and training sessions on inclusive education and intercultural competency. This will allow me to create more effective ways for helping various learners and fostering an inclusive school environment.

ii. Promoting Participation and Equality (V2)
Promoting participation and equality is key to teaching philosophy (Angelides, 2005). I strive to establish a learning atmosphere in which all students may engage actively and reach their full potential. This includes encouraging student participation through interactive teaching approaches and cultivating a collaborative classroom culture. For example, I employ group activities and peer mentoring to encourage active engagement and help students improve their communication and cooperation skills.
Reflecting on my efforts to promote participation and equality, I see ways to improve student engagement. One way is to increase student-led activities like student presentations and project-based learning. This can help students take control of their education and improve critical thinking and problem-solving abilities. Furthermore, I intend to solicit more frequent input from students on their learning experiences and utilise that feedback to develop changes that encourage greater involvement and diversity.
iii. Adopting Evidence-Informed Approaches (V3)
Evidence-based techniques are vital for effective teaching and learning (Masters, 2018). My teaching approaches are based on current pedagogical study and best practices. This includes being up to date on the newest pedagogical advancements and always analysing the efficacy of my teaching tactics. For example, I frequently research educational literature and attend professional development courses to learn about new teaching methods and technologies.
When I think about how I apply evidence-based techniques, I realise how important it is to stay current with research and knowledge. To improve my teaching, I intend to participate in educational research projects and work with peers to share best practices. By incorporating evidence-based practices into my teaching, I can ensure that my students receive the best possible education and are well-prepared for their future employment.



7. Implementation aligned with UKPSF descriptors and theoretical foundations

My interventions in the Organisational Consultancy course for the BA Hons in International Hotel Management were carried out using a number of well-planned activities and tactics that were consistent with the UK Professional Standards Framework (UKPSF) descriptors.  My major goal was to build an open, engaging, and supportive learning environment in which students could thrive, using recognised pedagogical ideas.

Planning and Course Introduction (A1, A2, K1, K2, V1, V2): Constructivist Approach
The implementation process began with a thorough course introduction, in which I defined the module's objectives, structure, and expectations.  I highlighted the value of active interaction and cooperation, laying the groundwork for a dynamic and participatory learning experience.  This method is consistent with Vygotsky's sociocultural theory (1978), which emphasises the importance of social interaction in learning.  Furthermore, this framework ensured that students understood the targeted learning outcomes (A1) and the structure of knowledge (K1), promoting an inclusive environment (V1, V2) as recommended by Biggs' (1999) constructive alignment model.
Delivery and Active Learning Strategies (A1, A2, A4, K2, K3, V1, V2, V3) – Experiential and Active Learning
Throughout the module, I used a variety of teaching strategies to accommodate students' varying learning styles and needs.  They included:
 Lectures, group discussion, and case studies:  Blending didactic instruction with interactive conversations adheres to Kolb's (1984) experiential learning cycle, guaranteeing that students go via tangible experience, reflective observation, abstract conceptualisation, and active exploration.  This strategy promotes the UKPSF's emphasis on effective teaching and learning activities (A1, A2), while case studies improve knowledge application (K2, K3).
 Use of Multimedia and Practical Exercises: According to Cognitive Load Theory (Sweller, 1988), complex concepts are processed more successfully by learners when provided in multimodal formats.  To improve knowledge of consultation frameworks, I used visual aids, video case studies, and real-world examples from the hotel business.  These tactics aided information retention (A2, K3) and ensured accessibility for students with diverse learning styles (V1, V2), in accordance with Universal Design for Learning (UDL) principles (Meyer, Rose, & Gordon, 2014).




Encouraging Student Interaction and Collaboration (A2, A4, K2, K3, V1, V2)—
Social Learning, Theory

Recognising the importance of peer interaction, I planned conversations and activities around different student groups. This method is consistent with Bandura's (1986) social learning theory, which highlights the role of observation, modelling, and interaction in knowledge acquisition. By organising group discussions and joint projects, I ensured that students gained information through shared experiences. This method supported UKPSF values (V1 and V2) by encouraging inclusivity and reciprocal learning.

Tailored Support for Diverse Student Needs (A4, K3, V1, V2, V3, V4): Differentiated Instruction

Recognising my students' diverse backgrounds and skills, I employed targeted support tactics based on Tomlinson's (2001) concepts of differentiated instruction.

Language Support: Based on Krashen's (1982) input hypothesis, which emphasises the importance of comprehensible input in language acquisition, I utilised simple and accessible language, avoided jargon, and fostered an environment in which students felt comfortable asking questions (V1, V2). Furthermore, a peer mentorship system provided language assistance through collaboration.

Cultural Inclusion: Hofstede's (1986) cultural aspects theory emphasises the significance of recognising cultural variations in educational contexts. To build an inclusive learning environment (V1, V2), I used case studies and examples from many worldwide contexts, representing the diversity of the hotel sector. I also encouraged students to exchange cultural insights, which increased mutual respect and understanding.

Age-appropriate Activities: According to Andragogy (Knowles, 1980), adult learners demand problem-based learning situations that are relevant to their real-world experiences. Given the range of student ages, I created exercises that were appropriate for all learners. Younger students used digital tools including online simulations and gamified learning, whilst older students utilised their professional expertise through reflective assignments and industry-based projects (A4, K3, V3, V4).




Reflection and Continuous Improvement (A5, K5, V3, V4): Reflective Practice

 To ensure continual progress, I used Schön's (1983) reflective practice approach, which encourages continuous self-evaluation and adaptation of teaching practices.  I collected student comments and evaluated learning outcomes, in line with the UKPSF's commitment to professional development (A5, K5) and improving the quality of learning experiences (V3, V4).
By combining these theoretical viewpoints with UKPSF characteristics, I was able to ensure that my teaching method was inclusive, research-based, and pedagogically sound, resulting in an engaging and academically challenging learning environment in which all students could thrive.

8. Conclusion 
Reflecting on the implementation phase of my interventions in the Organisational Consultancy course for the BA Hons in International Hotel Management, it is obvious that a diversified strategy is required to meet the diverse needs of students. I built an open, engaging, and supportive learning environment that accommodated a variety of learning styles by combining lectures, interactive discussions, case studies, and practical exercises. Student interactions, encouraged through group work and peer mentoring, were critical in creating a collaborative learning environment that improved comprehension and inclusivity.
To support varied student groups, I used tactics including language support, culturally inclusive examples, and age-appropriate activities. Specific changes, such as incorporating a glossary of crucial terms and a cross-cultural management curriculum, were critical in addressing students' unique issues. These efforts not only aided practical learning but also highlighted the significance of cultural understanding and adaptation.
My involvement as a facilitator and guide was critical to the success of the implementation. I established a pleasant and engaging environment for students by carefully listening to their comments and adjusting my techniques on a constant basis. Ongoing professional development and being current on the latest educational approaches and technologies were critical to increasing my teaching effectiveness.
This implementation experience closely aligns with the UK Professional Standards Framework (UKPSF), particularly in terms of designing diverse learning activities (Areas of Activity A1 and A2), understanding how students learn (Core Knowledge K2), effectively using learning technologies (K4), and committing to inclusivity and equality (Professional Values V1 and V2). Reflective practice was critical in this process, allowing for ongoing review and refining of teaching practices.
Moving forward, I intend to expand my professional practice by participating in additional professional development, researching new digital tools, and instituting structured peer mentorship programs. These efforts aim to establish a dynamic and inclusive learning environment that promotes academic and personal growth for all students. The implementation phase of my interventions revealed the significance of a thoughtful, adaptive approach to teaching, driven by reflective practice and linked with the UKPSF, in achieving the greatest potential outcomes for students
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	Details of the Observation  
	 

	Observee 
 
	 Jaliya de Silva

	Practice Advisor / Expert peer observer 
 
	Charlotte Joyner  

	Date of the Observation  
 
	 05/12/2024

	Campus / Location  
 
	 Online

	Date, Time, Duration 
 
	

	Subject Speciality  
 
	Organisational Consultancy 

	Type of activity  
 
	 Lecturing

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert The and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice. 


 
	 Teaching/Support preparation [A1: Design and plan learning activities] 
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods.  
 

	 Comments  
 
The utilisation of PowerPoint slides to improve the lecture
The slides are well-designed and readily readable for students 
Visuals, such as graphs, are effectively incorporated to facilitate learning



	 Teaching   [A2: Teach and/or support learning.] 
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods.  

	Comments  
To begin the class, Jaliya de Silva provided a summary of past topics to make a clear relationship to the present topic. The introduction prepared for a detailed examination of consultation diagnostic procedures.

The presentation was well-paced and straightforward. Jaliya's knowledge and love for the subject piqued student curiosity.

Diagnostic tools showed theoretical concepts in practice, reinforcing them. The session ended with a summary and discussion of the next topic to maintain continuity.

To improve comprehension, Jaliya utilised online technologies such as presentation software and digital handouts.

Communication effectiveness and student-teacher rapport were obvious, but the lecture structure inhibited interactive interaction. The relationship was professional, but student contact may boost engagement.

Aims/Outcomes The targets and results were met, with students displaying a thorough understanding of diagnostic methods through analysis and debate.

 While lectures are effective for complicated theories, adding interactive aspects can improve student engagement and knowledge application.








 
 
 

	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.]  
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students. 

	Comments  
 
Jaliya de Silva utilised a diverse range of internet technologies, such as presentation software and digital assistance, to augment comprehension. The clarity of his communication was evident, albeit the lecture structure restricted interactive interaction. The professional rapport was established, however, enhancing student interaction could enhance engagement. The objectives and results were achieved, as students exhibited a profound understanding of diagnostic techniques through their study and discussion. Although the lecture style was suitable for presenting intricate theories, incorporating additional interactive aspects would improve student engagement and the practical application of knowledge.





	Assessment [A3: Assess and give learners feedback]  
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C. 

	Comments  
Examples of formative and summative evaluation include analysing and discussing diagnostic instruments. There was no summative evaluation during this session.

The Q&A session was brief but excellent in explaining important issues. More extensive use of Q&A during the lecture may improve comprehension.

Other evaluation procedures, class management, and student instructions were efficient and straightforward. The presentation was well-organised, with easy transitions between the various portions of the lecture.

	Core Knowledge   
Core Knowledge: K1: Subject Matter

Jaliya understood hotel management consultancy project diagnostics. This foundation guaranteed the lecture was topical and industry-standard.
Recommended - Continue updating and expanding topic matter to cover hotel consultancy industry practices and trends.

K2: Proper Teaching, Learning, and Assessment

Lectures were helpful for teaching complex theories, but breakout discussions or online polls could boost student participation.
Recommended- Use multiple teaching approaches to accommodate different learning types for a more dynamic and engaging online learning environment.

K3: General and Subject/Disciplinary Student Learning

Jaliya understood how real-world examples may benefit hotel management students. However, more involvement may assist varied learning demands.
Active learning techniques that enable students to use theoretical information in practical situations improve understanding and retention.

K4: Appropriate Learning Technologies and Their Value

Jaliya Doe used presentation tools and digital handouts well. Interactive whiteboards, polls, and collaborative platforms can be used more.
Recommendation- Use more learning technology to make online classes more interactive.

	 

	Comments  
  

	Professional values 
Respect Individual Learners and Diverse Learning Communities

Jaliya respected and treated all students professionally, creating a great learning atmosphere.
Recommended- Encourage varied opinions and give all students equal participation chances to create an inclusive environment.

V2. Encourage Higher Education Participation and Opportunity for Learners

The session was accessible and interactive, encouraging participation.
Increase interactive technologies to boost engagement and give all students a chance to contribute.

V3: Apply Evidence-Based Methods and Research, Scholarship, and CPD Results

Jaliya lectured on current theories and techniques, reflecting professional advancement.
Stay current on organisational consultancy research and incorporate new results into the curriculum to keep it relevant and meaningful.

V4: Recognise Higher Education's broader context and its implications for professional practice

Industry-specific examples showed consultancy theories' relevance to hotel management.
Continue to incorporate real-world examples and case studies that represent industry difficulties and opportunities to prepare students for job applications.


	 
 
Observer –    Charlotte Joyner                     Date : 25/11/2024
  
  
Observee  - Jaliya de Silva                               Date: 
PGCert PARTICIPANTS 
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets. 
  




	Reflection 
Reflecting on the feedback I received for my online course on organisational consulting, I recognise the necessity of including more interactive aspects to increase student participation. While my lecture effectively communicated complicated ideas and diagnostic tools, feedback indicated that using interactive tools such as breakout rooms and online polls might considerably boost student engagement and understanding.

I really appreciate the concept of including more diverse real-world examples. By adding case studies from many parts of the hotel business, I am able to provide students with a more comprehensive understanding of how to use consultant theories. This is consistent with Kolb's Experiential Learning Theory, which emphasises the significance of tangible events in the learning process (Kolb 1984).

Furthermore, efficient time management during online sessions is critical. Using a visible timer and assigning a timekeeper function ensures that all planned actions are completed, allowing for thorough assessments and conversations.

Overall, this feedback will help me improve my teaching skills and provide a more engaging and effective learning environment for my students.
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	Details of the Observation  
	 

	Observee 
 
	 Jaliya de Silva 

	Practice Advisor / Expert peer observer 
 
	Lisa Knight

	Date of the Observation  
 
	 13/10/2024

	Campus / Location  
 
	 Online

	Date, Time, Duration 
 
	1 Hour 

	Subject Speciality  
 
	Organisational Consultation 

	Type of activity  
 
	 Lecturing

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert The and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice. 


 
	 Teaching/Support preparation [A1: Design and plan learning activities] 
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods.  
 

	 Comments  
 
- Using PowerPoint slides to enhance the lecture. 
- The slides are well-crafted and easy to read for students. 
- Visual components, like as graphs, are effectively blended to enhance learning.




	 Teaching   [A2: Teach and/or support learning.] 
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods.  

	Comments  
The session consisted primarily of lectures, with an emphasis on the analysis of diagnostic tools and methodologies used in various business contexts.  Although effective at conveying complex theories, using other interactive tactics, such as breakout discussions or online polls, could increase engagement.  Jaliya began the lesson by offering a recap of previous topics, ensuring a smooth transition and laying the groundwork for a full examination of diagnostic methods.

 The presentation was clear and well-timed, and Jaliya's enthusiasm for the subject was evident throughout.  Diagnostic tools were used to assess and demonstrate theoretical concepts in real-world scenarios, providing reinforcement.  The session concluded with a brief summary and discussion of the next topic, ensuring a smooth transition.




 
 
 

	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.]  
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students. 

	Comments  
 
Jaliya employed a diverse range of online tools to increase comprehension. However, augmenting the use of interactive tools could enhance student engagement and accommodate diverse learning preferences. The communication was unambiguous, albeit the lecture style constrained participatory discourse. The professional rapport was established, however, enhancing student involvement could be achieved by incorporating Q&A portions and interactive aspects.





	Assessment [A3: Assess and give learners feedback]  
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C. 

	Comments  
Formative assessment was performed by analysing and discussing diagnostic techniques. Utilising digital technologies to offer a wider range of practical examples and tailored feedback would significantly improve the learning process.

	Core Knowledge   
The content was comprehensive and exhibited good subject competence; nevertheless, upgrading the material to reflect current industry trends is recommended.  The lecture style efficiently imparted complicated theories, but incorporating more interactive aspects could result in a more dynamic learning experience.  While I recognised the students' educational demands, encouraging student participation and catering to varied learning preferences is critical.  Although presentation software and digital handouts were helpful, adopting more instructional technology could increase engagement and involvement even more..	 

	Comments  
  

	Professional values 
 Jaliya maintained a professional and courteous demeanour with the students, fostering a good and inclusive learning atmosphere. It is recommended that he continue to encourage varied viewpoints and promote equal involvement for all kids. To promote engagement, he could employ more interactive tools, which will allow for more student participation. 

The talk was based on current theories and demonstrated Jaliya's continued professional progress. It is suggested that he keep up with the current studies to ensure that the subject remains relevant. By including industry-specific examples, he demonstrated the practical application of business theories, and it is suggested that he continue to use real-world case studies to better prepare students for future job challenges.




	 
 
Observer –    Lisa Knight                      Date: 13/10/2024
  
Observee  - Jaliya de Silva                          Date: 
PGCert PARTICIPANTS 
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets. 
  




	Reflection 
I appreciate your feedback on my courteous and professional approach to promoting an inclusive learning environment (UKPSF Dimension A: Design and Planning of Learning Activities).  I will continue to embrace varied viewpoints and promote equal participation.  To increase engagement, I intend to use more interactive tools that allow all students to contribute (UKPSF Dimension B: Teaching and Learning).

 The evaluation on my use of contemporary ideas validates my dedication to professional development (UKPSF Dimension D).  I will keep up with the latest studies to guarantee that the content is current.  By including industry-specific examples, I hope to bridge the gap between theory and practice, better prepare students for their future professions.
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	Details of the Observation  
	 

	Observee  
 
	Jaliya Da Silva

	Practice Advisor / Expert peer observer 
 
	Scott James

	Date of the Observation  
 
	07/04/2025

	Campus / Location  
 
	Online

	Date, Time, Duration 
 
	

	Subject Speciality  
 
	Organisational Consultancy

	Type of activity  
 
	Lecturing

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice. 


 
 
	 Teaching/Support preparation [A1: Design and plan learning activities/programmes] 
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods.  
 

	 Comments  
The PowerPoint slides are well-organised and visually clear, making it easy for students to follow along with the key concepts. The content is presented in a concise and structured manner, ensuring students can grasp the main ideas without feeling overwhelmed.

Incorporating visuals, such as graphs and charts, is particularly effective in simplifying complex information and providing a more tangible understanding of abstract concepts. This approach encourages student engagement and aids in retaining the material being taught.

Overall, the use of these visual elements enhances the overall learning experience, making it more interactive and accessible for all students.

 
 
 
 
 
 
 
 



	 Teaching   [A2: Teach and/or support learning.] 
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods.  

	Comments  

Lesson Overview and Content Structure
The class started with a quick recap of what was covered before, which helped students connect previous lessons to the new material. This made it easier for everyone to follow along and get ready for more complex topics. The introduction was well done, setting students up for a deeper dive into consultation diagnostic procedures.

The pace of the lesson was just right, with a clear and organised flow that allowed for a thorough yet easy-to-understand exploration of the topic. The instructor's passion and knowledge really shone through, which helped keep students engaged and interested.

Teaching Methods and Resources
Using diagnostic tools in the session was a great way to connect theory to real-world practice. This made the concepts more concrete and showed students how to apply what they were learning.

Jaliya also made good use of online tools like digital handouts. This helped clarify the material and gave students something to refer back to later.

Student Engagement and Communication
While the communication between Jaliya and students was respectful and professional, there could have been more opportunities for interactive engagement. The lecture was more focused on the instructor speaking, which may have limited chances for students to actively participate. Adding discussions or hands-on activities could make the session more dynamic and encourage more student involvement.

Aims and Learning Outcomes
The learning outcomes were clearly achieved, with students showing a strong understanding of diagnostic methods. This was especially clear in their thoughtful contributions during discussions. Their ability to apply what they had learned suggests that the teaching methods were successful in helping students meet the learning objectives.




 
 
 
 
 
 
 
 
 
 

	Effective Learning Environments [A4:Support and guide learners/V1 Respect individual learners/diverse groups of learners] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students. 
  

	Comments  

Creating an Inclusive and Engaging Learning Environment
Jaliya effectively created a professional and respectful atmosphere within the classroom, fostering a positive environment for learning. The students appeared engaged and attentive throughout the session, with a high level of participation observed during discussions. The use of diverse technologies helped to support students' comprehension and cater to different learning styles.

Jaliya demonstrated strong awareness of individual learner needs, adapting the content to ensure it was accessible and relevant for all students. However, there were moments when student engagement could have been further enhanced through more active participation or interactive activities. While the lecture structure facilitated the presentation of complex content, incorporating more opportunities for student interaction could have encouraged a deeper level of understanding and allowed learners to apply the material in a more practical context.

Student Attitude and Class Participation
The students responded positively to the class, with their attention and participation levels remaining high throughout the session. Jaliya displayed a respectful and encouraging attitude toward all learners, creating an environment in which students felt comfortable contributing to discussions. However, there was room for improvement in fostering more dynamic interactions. Encouraging more questions, group activities, or peer-to-peer discussions would likely have increased the overall engagement and further supported students in grasping the subject matter.

Identifying and Addressing Learning Needs
Jaliya demonstrated an understanding of the potential challenges students may face in grasping complex diagnostic techniques. While the content was presented clearly, a more proactive approach to identifying and addressing any learning difficulties, such as through more direct student feedback or alternative explanations, could help ensure that all students are supported in their learning journey.

 
 
 
 
 
 
 
 



	Assessment [A3: Assess and give learners feedback for learning]  
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students. 

	Comments  

Assessment and Feedback Practices
The session included a formative assessment, where students analysed and discussed diagnostic tools. This gave a good idea of their understanding. However, there wasn’t a summative assessment (like a final test or project) to evaluate overall comprehension. It might be helpful to add this type of evaluation at the end of future sessions to better gauge how well students have grasped the material and how effective the lesson was.

Question and Answer Techniques
The Q&A section, though short, was helpful in clearing up key points and addressing any confusion. The questions were well-thought-out and encouraged students to think critically and engage with the material. However, giving more chances for Q&A throughout the lecture could help students process the information better and ask questions when needed.

Class Management and Instruction Delivery
Class management and instructions were clear and efficient. The lecture was well-structured, and the transitions between sections were smooth, which helped students stay focused and follow the content. Offering extra help or clearer instructions for students who may need it could further support those who learn differently.


	Core Knowledge   
· K1 - how learners learn, generally and within specific subjects  
· K2 - approaches to teaching and/or supporting learning, appropriate for subjects and level of study  
· K3 - critical evaluation as a basis for effective practice  
· K4 - appropriate use of digital and/or other technologies, and resources for learning  
· K5 - requirements for quality assurance and enhancement, and their implications for practice

	Comments
  
K1 - How Learners Learn: Jaliya showed a strong understanding of how students learn, especially when it comes to hotel management consultancy. The lecture content matched current industry standards, helping students relate theory to real-life situations. To improve the learning experience even more, it would be helpful to include different methods that cater to various learning styles. Using more examples and case studies from the consultancy world could make the material even more engaging.
K2 - Approaches to Teaching and Supporting Learning: The way the lecture was structured made complex ideas easier to understand. However, to get students more involved, adding a variety of teaching methods could make a big difference. Interactive activities like small group discussions, case studies, or live polls could help create a more engaging and inclusive environment, especially for students who learn better through hands-on or group work. This would keep students interested and reach different learning preferences.
K3 - Critical Evaluation for Effective Practice: Jaliya did a great job showing how theory connects to real-world practice. However, to encourage deeper learning, it would help to give students opportunities to evaluate the material on their own. Activities like group debates, peer reviews, or problem-solving exercises could help students engage more deeply with the content and improve their critical thinking skills.
K4 - Appropriate Use of Digital and Other Technologies: Jaliya used presentation tools and digital handouts effectively to support learning. However, there’s room to make things more interactive by using extra digital tools, like online polls, quizzes, or collaborative platforms. These tools would make the online learning experience more dynamic, allowing students to interact more and get instant feedback on their understanding, making the whole experience more engaging.
K5 - Quality Assurance and Enhancement: The session followed good practices for effective teaching and student engagement. However, you could get regular feedback from students on how well the teaching methods are working and make adjustments as needed. Staying up-to-date with new trends in teaching and hotel management consultancy will help maintain high standards and ensure the course stays relevant to the industry.

 
 

	Professional values 
· V1 Respect for individual learners/ Diverse groups of learners. 
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential. 
· V3 Use scholarship, Research or professional learning? All other evidence informed approaches as a basis of effective practice. 
· V4 Respond to the wider context in which higher education operates, recognising implications for practice. 
· V5 Collaborate with others to enhance practice. 

	Comments  
 
V1 - Respect for Individual Learners/Diverse Groups of Learners: Jaliya showed a respectful and professional attitude toward all students, creating a positive and inclusive classroom. Everyone was treated with equal importance, and there was a clear effort to make sure all students felt valued. To improve inclusivity further, encouraging a variety of viewpoints during discussions would be helpful. Giving every student a chance to share their thoughts would make the class more dynamic and ensure diverse perspectives are heard.

V2 - Promote Engagement, Learning, and Equity of Opportunity: The session was designed to encourage active participation and gave students a chance to engage with the content. However, adding more interactive technologies like live polls, quizzes, or collaborative platforms could boost engagement and give every student more opportunities to contribute. This would help ensure all learners, regardless of their background or learning style, have an equal chance to participate and reach their potential.

V3 - Use of Scholarship, Research, or Professional Learning: Jaliya successfully included current theories and industry techniques, showing a commitment to staying updated in the field. This allowed students to connect theory with real-world applications. To further improve, it would be helpful to include the latest research and developments in organisational consultancy. Drawing from recent studies and industry reports would keep the course fresh and aligned with current trends.

V4 - Responding to the Wider Context in Higher Education: Jaliya effectively connected consultancy theories to the real world by using industry examples. This helped students understand how their learning applies in practice. Moving forward, adding more case studies and examples of current challenges and opportunities in the industry would better prepare students for their future careers and make them more competitive in job applications.

V5 - Collaborating with Others to Enhance Practice: Collaborating with colleagues or industry professionals could improve the module/ Jaliya’s practise even more. By sharing ideas, resources, and best practices, Jaliya could bring in new perspectives and refine teaching methods. Engaging with industry experts would also keep the course relevant and offer students valuable networking opportunities.


	For Observee 
Write a short statement to address area of activity [A5]. Describe how this observation will enhance your practice 

	  
 
Observer Scott James                                                                                             Date 07/04/2025
  
  
  
Observe Jaliya de Silva                                                  Date     
PGCert PARTICIPANTS 
On completion of the peer observation reports for each module,  compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets. 
  

Reflection 

Feedback on my professional conduct and courteous interactions with students is greatly appreciated because it helps to build an inclusive atmosphere (UKPSF Dimension A: Design and Planning of Learning Activities). Moving forward, I plan to continue fostering varied perspectives and encouraging all students to engage. To increase student engagement, I intend to incorporate more interactive approaches that allow for greater participation.

The recognition of my application of current theories is consistent with my ongoing professional development (UKPSF Dimension D: Professional Development). I will continue to broaden my expertise to keep the material up to date. Furthermore, using real-world examples helps students integrate theory and practice, which I will continue to do to support their future professional development (UKPSF Dimension C: Assessment and Feedback).
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Event 1: Dark Tourism Conference attended on the 12th of June 2024 at Surrey University UK.

I attended the Dark Tourism Conference, which discussed the practices, ethics, and consequences of visiting sites connected with death and tragedy. The conference featured keynote presentations, panel discussions, and workshops that provided a thorough overview of the topic.
Relevance to UKPSF:
A1: Design and plan learning activities
K1: The subject material
V3: Use evidence-informed approaches
Reflection 
The Dark Tourism Conference made a substantial contribution to my professional development by helping me better comprehend the multidimensional nature of dark tourism. This expertise is immediately applicable to my position as an educator, especially when designing and preparing learning activities that involve ethical issues and critical thinking.
Impact on Learning Activity Design (A1)
The conference sessions highlighted the complexities and sensitivity needed when teaching about dark tourism. I learnt about different pedagogical ways for introducing such themes ethically and engagingly. For example, one workshop showed how to leverage multimedia materials and real-world case studies to increase student involvement and comprehension. I intend to include these ideas into my curriculum, allowing students to critically interact with the subject while remaining cognisant of the ethical consequences. Research-based teaching approaches have gained popularity in higher education, with various advantages for both students and educators. Incorporating research in undergraduate courses improves content understanding, research skills, and personal development (Kelley, 2018). 



Enhancing Subject Knowledge (K1)
The keynote lectures and panel discussions provided valuable insights into the subject, broadening my understanding of dark tourism's historical, cultural, and ethical implications. This improved understanding is essential for creating thorough and informed course content. A seminar on tour operators' ethical responsibility and the influence on local communities touched me in particular. This seminar emphasised the significance of giving a balanced perspective that recognises both the educational value and the risk for exploitation in dark tourism. This sophisticated perspective will be essential in assisting students to understand the broader ramifications of their studies and future professional practices.
Evidence-Informed Approaches (V3)
The conference's emphasis on evidence-based methods was consistent with the UKPSF's commitment to employing evidence-informed approaches. Recent research in tourist studies emphasises the practical application of theoretical concepts through modern case studies and research (McCabe, 2021). Many talks were based on contemporary research and case studies, showcasing the practical application of theoretical concepts. For example, a study of visitor behaviour at concentration camp memorials yielded data-driven insights into how instructional narratives impact tourist experiences and learning results. This evidence-based approach emphasised the need of incorporating current research into my teaching practices. I am now more devoted to regularly updating my course materials to reflect the most recent discoveries in dark tourism research, ensuring that my students obtain accurate and relevant information.
Personal and Professional Growth
Attending the Dark Tourism Conference had a significant impact on my personal and professional development. Engaging with professionals and colleagues in the field created a sense of community and shared purpose.  Engaging with experts and peers in academic and professional settings promotes a sense of community and shared purpose, which improves learning and support(Wenger, 2009). Communities of practice are developed by people collectively learning in a shared domain and develop through persistent engagement and shared experiences (Gijbels et al., 2021). The conversations about ethical tourist practices reinforced my commitment to promoting responsible tourism education. I left the conference with a renewed. 




The conversations about ethical tourist practices reinforced my commitment to promoting responsible tourism education. I left the conference with a renewed commitment to create a learning environment that values ethical consideration and critical thinking.
Conclusion 
The Dark Tourism Conference was a transformative event that has greatly improved my teaching practice. The conference has given me the tools I need to improve my curriculum and better assist my students' learning by extending my topic knowledge, giving new pedagogical tactics, and emphasising evidence-based approaches. This CPD seminar strengthened my commitment to the UKPSF's ideals, particularly in designing ethically informed learning activities and implementing evidence-based procedures to promote high-quality education. Moving forward, I am eager to apply these findings and continue evolving as an educator dedicated to fostering critical and ethical engagement with complicated themes such as dark tourism.
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Event - Academic Misconduct Workshop by Enritta Bisso at UWTSD on 13th June 2024 
Enrietta led an Academic Misconduct Workshop, which focused on the causes, identification, and prevention of academic misconduct. The program includes lectures, interactive discussions, and case studies to provide a comprehensive understanding of the topic from several perspectives.
Relevance for UKPSF:
A1: Develop and plan learning activities.
A3: Assess and provide feedback to learners.
V1: Respecting individual learners and different learning communities.

Reflection 
Impact on Learning Activity Design (A1):
The workshops emphasised the need to incorporate academic integrity into curriculum design and academic development initiatives. These efforts seek to raise faculty awareness, develop shared understanding, and give ways for effective implementation (Cliplef et al., 2021; Curtis et al., 2022). I learnt about several ways for encouraging honest academic practices, such as structuring tests with fewer opportunities for cheating and adding conversations about ethics and integrity into the curriculum. I intend to use these tactics to foster a learning environment that emphasises the value of academic honesty and integrity.
Enhancing Assessment Practices (A3)
According to Hughes and McCabe (2006), academic misconduct is a prevalent concern in higher education. Focused workshops have been beneficial in boosting students' knowledge of academic integrity and lowering misconduct (Ard and Ard, 2019; Rathore et al., 2018). Enritta discussed the use of a variety of assessment methods, including open-book exams, project-based assessments, and oral tests, which are less likely to be cheated. She also emphasised the need of setting clear instructions and expectations for assignments and assessments. This information will help me adjust my evaluation techniques to ensure that they are fair, transparent, and tailored to encourage honest academic behaviour. 
Respecting Individual Learners and Diverse Communities (V1)
Research reveals that academic dishonesty is frequent among students, with students from abroad disproportionately affected(McCarthy, 2020; Miles et al., 2022). Enrietta emphasised the need of building a caring and inclusive learning atmosphere in which students feel free to seek assistance and communicate their difficulties. This perspective is consistent with the UKPSF's objective of valuing individual learners and different learning communities. I am now more devoted to adopting teaching approaches that address students' diverse circumstances and giving resources and support to help them achieve.
Evidence-Informed Approaches (V3)
The workshop emphasised the importance of using evidence-based ways to prevent and resolve academic misconduct. Enrietta provided study data on the effectiveness of various preventative strategies, as well as case examples of organisations that successfully reduced occurrences of misconduct through policy changes and instructional activities. This evidence-based approach strengthened my determination to incorporate current research and best practices into my teaching and assessment approaches.
Personal and Professional Growth
Attending the Academic Misconduct Workshop had a significant impact on my personal and professional development. Engaging with specialists and colleagues in the subject created a sense of community and shared purpose in maintaining academic integrity. The discussions about preventative tactics and ethical considerations echoed my commitment to fostering an honest and integrity-driven educational culture. I left the session with a renewed commitment to create a learning environment that values academic integrity and encourages students to pursue their academic goals honestly.
Conclusion
The Academic Misconduct Workshop was a critical experience that has greatly improved my teaching approach. The training has given me the tools I need to improve my curriculum and better assist my students' learning by extending my awareness of academic integrity, giving new assessment and support tactics, and emphasising evidence-based practices. This CPD session reinforced my commitment to the UKPSF's objectives, particularly in terms of devising assessments that meet academic standards and establishing an inclusive and supportive learning environment. Moving forward, I am excited to apply these lessons and grow as an educator committed to fostering academic integrity.
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Event: Webinar on University Collaboration with Hospitality Partners for Degree Programs

I attended a webinar about the partnership between colleges and hospitality companies to improve degree programs. The webinar featured talks from industry leaders, case studies of successful partnerships, and discussions about the best ways to incorporate industry experience into academic curricula.
Relevance for UKPSF:

A1: Develop and plan learning activities.
A4: Create successful learning environments and strategies for student assistance and guidance.
V4: Recognise the broad context in which higher education operates.

Reflection
The value of introducing hands-on, practical experiences into curriculum to improve student learning has been thoroughly proven across multiple disciplines. Experiential learning activities, such as webinars, laboratory work, and simulations, have been demonstrated to boost student engagement, knowledge retention, and overall performance (Cridlin, 2007; Jadhav, 2020). 
Impact on Learning Activity Design (A1)
The webinar emphasised the need of introducing practical, hands-on experiences into the curriculum to help students learn. Presenters explored how relationships with hospitality companies may provide students with significant industry experience through internships, guest lectures, and collaborative projects. Inspired by these concepts, I intend to create learning experiences that incorporate these components, allowing students to apply theoretical knowledge in real-world situations. This method is consistent with Kolb's Experiential Learning Theory, which emphasises the value of tangible events in the learning process (Colb, 1984).



Enhancing Learning Environments (A4)
The webinar highlighted practical ways for collaborating between universities and industries to create effective learning environments. Case studies showed how collaborations can give students access to cutting-edge facilities, industry mentors, and networking possibilities. These materials can improve the learning environment by giving students the skills and support they require to succeed. I intend to use these findings to strengthen ties with hospitality partners and provide more dynamic and supportive learning settings for my students. 
Acknowledging the Wider Context (V4)
Graduates must have a varied set of skills to meet the increasing needs of the hospitality sector. Employers continually emphasise key talents such as communication, customer service, leadership, and interpersonal skills (Nolan et al., 2010). The webinar emphasised the need of understanding the larger context in which higher education operates, namely the requirement for academic programs to be aligned with industrial priorities. Presenters talked about the changing needs of the hospitality sector and the skills that companies are seeking for in graduates. This perspective reinforced the importance of keeping academic programs relevant and responsive to industry trends. I am now more committed to continuously updating my curriculum to reflect the latest industry standards and preparing students for successful careers in hospitality
Evidence-Informed Approaches (V3)
The webinar emphasised the importance of employing evidence-based ways to promote good university-industry relationships. Presenters discussed research findings on the benefits of such collaborations for student outcomes, including greater employability and practical skill development. This evidence-based approach reaffirmed my commitment to incorporating current research and best practices into my instructional approaches. Moving forward, I intend to incorporate these findings into my curriculum design to guarantee that my students receive the most relevant and up-to-date instruction.

Personal and professional development
Attending the webinar had a significant impact on my personal and professional development. Engaging with industry professionals and peers developed a sense of community and a common goal of improving hospitality education. The conversations about best practices and successful case studies reinforced my commitment to provide high-quality, industry-relevant education. I left the webinar with a renewed commitment to build collaborative partnerships with hospitality partners and developing learning experiences that equip students for the needs of the profession.
Conclusion 
The webinar on university engagement with hospitality partners was a transformative event that has greatly improved my teaching style. The webinar has given me the tools I need to improve my degree programs and better support my students' learning by deepening my understanding of the benefits and challenges of such collaborations, providing new strategies for incorporating industry experience into the curriculum, and emphasising evidence-based approaches. This CPD event reinforced my commitment to the UKPSF's ideals, particularly in terms of producing relevant and responsive learning activities and building effective learning environments. Moving forward, I am excited to apply these ideas and grow as an educator committed to creating good industry-academic connections.
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Throughout the Postgraduate Certificate in Teaching in Higher Education study, my professional growth has progressed greatly, closely coinciding with the dimensions of the UK Professional Standards Framework. This experience has improved my teaching techniques, subject understanding, and tactics for engaging students.
A1- Designing and Planning Learning Activities
Successful teaching and learning in higher education require effective curriculum design and learning activity preparation.  Key elements include aligning learning outcomes with assessment methods and instructional activities (Rouya Hdeib et al., 2022; L. Stefani, 2008), taking institutional culture and values into account (L. Stefani, 2008), and emphasising student-centered approaches (Maristela Petrovic-Dzerdz & A. Marini, 2023). The curriculum has greatly improved my capacity to design and plan successful learning activities. Various workshops and courses have taught me how to design interesting, inclusive, and well-structured activities that cater to a variety of learning types. This skill was particularly developed during curriculum design workshops, where I learnt how to match learning outcomes with assessment methodologies and instructional activities, resulting in a coherent and thorough learning experience for students.
A2- Teach and Support Learning
Recent research has demonstrated the usefulness of student-centered, interactive teaching practices in higher education.  Active learning strategies such as problem-based learning, group discussions, and technology-enhanced learning tools have been found to boost student engagement, critical thinking, and academic performance (Rouya Hdeib et al., 2022; A. Paladino, 2008; W. Hunter, 2015).
My teaching strategies have developed to be more student-centered and interactive. My teaching has been more dynamic and interesting once I started incorporating active learning strategies like problem-based learning and group discussions. I've also adopted technology-enhanced learning tools, which were emphasised throughout the program, to assist and improve student learning in both face-to-face and online settings.
A3- Assess and provide feedback to learners
Formative assessment and feedback are critical in improving student learning and self-regulation (Nicol and Macfarlane-Dick, 2006).  Effective feedback techniques include delivering timely, constructive feedback that is relevant to learning outcomes (Heba Mohamed Adel et al., 2017) and incorporating various methods such as peer and self-assessment (Roopa Nagori & Cooper, 2014; McKevitt, 2016).
The curriculum emphasised the relevance of formative and summative assessments in the learning process. I have implemented more diverse and reflective evaluation methods, including as peer assessments and self-assessments, to provide students with thorough feedback. This has increased my capacity to provide timely, constructive feedback that promotes student learning and development, in keeping with best practices described in the UKPSF.
A4-Create Effective Learning Environments and Student Supports
Creating effective learning environments is crucial for student success and engagement. Key factors include providing instructional, peer, institutional, and technical support (Venugopal-Wairagade, 2016).
Creating supportive and inclusive learning settings has been an important aspect of my development. I've learnt how to identify and solve learning challenges, ensuring that every student has an equal chance of success. Techniques for creating a good school environment and providing additional support for students with special needs were especially helpful. This is consistent with my commitment to creating effective learning environments that encourage student involvement and success.

K1-K6: Core Knowledge
Recent research highlights the importance of curriculum integration and knowledge-rich approaches in education. Curriculum integration can support powerful knowledge development by structuring content coherently across subjects (Niemelä, 2020; Pluim et al., 2020).
The curriculum has greatly broadened my core knowledge. I have gained a better grasp of essential educational ideas and practices, such as constructivism and experiential learning, which influence my teaching approaches. Regular interaction with current research and scholarship has meant that my teaching is informed by the most recent advancements in higher education.
V1–V4: Professional Values
The journal articles all emphasise the significance of professional values in higher education.  Respect for learners, inclusivity, and diversity are emphasised as critical components (Macfarlane and Ottewill, 2005; Smith, 2011; Hockings et al., 2012).  Burnapp (2008) cites the UK Professional Standards Framework as a reference point for these values.
Respect for individual learners and different learning communities (V1) has been an essential component of my professional development. The program emphasised the value of inclusivity, equity, and diversity in higher education. Furthermore, encouraging engagement in higher education (V2) and employing evidence-based approaches (V3) have become central to my teaching philosophy. Understanding the broader context of higher education (V4) has highlighted the importance of preparing students for their duties as informed, ethical, and involved citizens.

Future Developmental Needs.
To continue my professional advancement, I have identified various areas of additional development:
Advanced Digital Pedagogy (A2/K4)
Advanced digital pedagogy is redefining higher education by using technology to improve student engagement and learning results. Personalised learning techniques based on data analysis and AI can personalise interventions to individual needs (Surur et al., 2024).
As digital learning expands, I hope to hone my skills in advanced digital pedagogies. This entails mastering new educational technologies and online teaching methods to improve student engagement and learning outcomes.
Research and Scholarship (K3,V3)
Engaging in research and scholarship is crucial for faculty members to advance their fields and enhance teaching. Boyer's expanded definition of scholarship includes discovery, integration, application, teaching, and engagement (Cavallaro, 2016).
Engaging more actively in research and scholarship is critical to remaining at the forefront of my area. Publishing research findings and incorporating these insights into my teaching will ensure that my students benefit from the most recent academic breakthroughs.
Industry Collaboration (A1 and A4)
Industry collaboration in higher education enhances students' practical skills, employability, and learning experiences (Marcketti & Karpova, 2014; Chou, 2022). Developing closer relationships with industry people and organisations will increase the practical value of my courses. This involves creating (involve) internship opportunities, guest lectures, and collaborative projects that give students practical experience and industry perspectives.
Leadership and Mentoring (V1-V4)
Mentoring programs have demonstrated promise for strengthening leadership skills in both mentors and mentees (Grocutt et al., 2020). Developing my leadership and mentoring abilities would allow me to provide more effective support to my colleagues and students. Participating in leadership training programs and serving as a mentor can help to create a collaborative and supportive learning environment.

Conclusion
The Postgraduate Certificate in Teaching in Higher Education programme has transformed my teaching techniques, subject understanding, and dedication to student support. I hope to maintain this growth by addressing my future developmental needs and ensuring that I give high-quality, relevant, and inclusive education in accordance with the UKPSF. This continued commitment to professional excellence will benefit both my pupils and the larger academic community.
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