SJIE6002 Exploring Barriers to Literacy

Introduction/ overview  
This portfolio will critically explore the impact of using a specific literacy resource to support a learner with suspected dyslexia and emotional barriers to literacy. Barriers to literacy are the obstacles which stop children from achieving their goals and full development. These barriers include emotional barriers, social and cultural barriers and additional learning needs from dyslexia, autism, and dyscalculia. Higher achieving pupils (HAP) and lower achieving pupils (LAP) can also face barriers to literacy through resources being too easy/hard and not enough staff to accommodate the different development levels. One of the most common barriers to literacy and education includes motivation which is specific to the learner: a child’s learning ability is affected largely by their motivation. A child’s desire to achieve results and improve on development is one of the most crucial factors in their ability to learn (OFSTED, 2014). However, examining Maslow’s hierarchy of needs, all the stages of the pyramid are essential in order to learn. A lack of motivation is a massive barrier to children’s learning and without a desire to succeed, children often try doing the bare minimum amount of work in the classroom (Maslow, 1970). A lack of motivation can often result in children going through the motions of learning and not retaining the information which is being taught to them. This will affect the self-actualisation at the top of the pyramid (Ferlazzo, 2015).
The learner (Child A) is a 6-year-old boy in year 2, who has been showing signs and symptoms of having dyslexia but has not been diagnosed yet. Child A also has some emotional barriers to literacy, lack of confidence and self-esteem due to anxiety about getting things wrong, trying new activities, being doubtful, motivation and short-term memory; this could be linked to Child A’s suspected dyslexia. Child A has difficulties with his fluent reading, spelling, and writing skills. The most common characteristic that Child A has shown are difficulties in his phonological awareness, verbal processing speed, understanding new words and breaking words down into manageable chunks to sound out.  
The programme that is used with Child A to support his literacy skills is known as Read Write inc phonic cards and phonic books, throughout this portfolio Read Write Inc will be referred to as RWI. This programme has been developed specifically for the foundation stage to the end of year 1, and struggling readers in year 2 who need to catch up. The set consists of phonic letter cards and 12 phonic reading books that cover the first 4 levels of reading, each RWI lesson takes around 30 minutes including all the activities. 
There are 4 story books in each level of one to four: 
Level 1 books deliver practice in the following: blending sounds into words, reading simple sentences, and reading short simple words. 
Level 2 books help blending sounds to make words, reading short stories, and reading simple sentences.
And level 3 and 4 helps support reading longer sentences, increase reading stamina and reading extended stories.
All the above phonic books work on building literacy skills through sound blending, word and sentence reading, word building and the skills to move on to the next RWI programme (Fresh Start). Also, while Child A is reading, he has the option to choose a coloured overlay, even though the books are not black on white, he sometimes finds using a coloured overlay makes the letters and words clearer. 

Evidence of observations
All the children who are on the RWI programme, including Child A, will be assessed before starting the programme. The teacher is then able to place the children into groups depending on their reading ability, or if any child needs one-to-one lessons like Child A their progress can be frequently monitored throughout the teaching process. The children are put into groups by using the assessment and tracker grid in the phonics teaching handbook, they are re-assessed every 4 weeks after. If the children/child have made progression they will be re-organised into another group, the same would happen if a child is struggling; they would get extra one-to-one sessions to keep up with their peers so they can all meet the phonics screening check. The assessments carried out cover a child’s accuracy and fluency in reading, sound blending, phonically regular words and non-words up to multi-syllabic words. We can plan which phonics child A needs to learn next, Child A’s next fluency target, and which RWI storybook he should read next. We report regularly to Child A’s parents and provide information about Child A’s strengths, weakness, and progression towards the end of each level. Therefore, we can ensure that the progress gains that Child A is making are appropriate. Observation is another way of gathering data that is aimed to develop a more detailed understanding of the progress that Child A makes when using the RWI programme. This is also to see how Child A interacts with the programme, whether they enjoyed it etc. Observations allow RWI to be observed either in a one to one or in a group activity, providing data on the Child A and how they are progressing using the programme. Through observations we can review and evaluate the effectiveness of the RWI programme. Therefore, with Child A we would keep a record of the first book we started on which was level 1A and any words he struggled with, and what progress he has made. We would then repeat the words Child A struggled on until we believe he has developed the understanding of these words. We would then keep the same record for the next books 1B, 1C, 1D, and now he has progressed to level 2A. However, we also do fun tests to check Child A’s phonic ability in general. He has 50 sounds, and we test him to read the sounds and he gets marked out of 50. 
 
Theoretical Framework
RWI is a phonic reading programme created by Ruth Miskin who is an expert in teaching reading and writing through ‘phonics’, and now advises the government on the teaching of phonics. The programme was developed to provide a structured and systematic approach to teaching phonics and learning to read in the early years, and they offer a guarantee of getting children reading fast with ‘proven success’ (Miskin, 2005). According to Ruth Miskin’s training website (2017) ‘The Read Write Inc programme promises a fun way for all children to learn the letters and the sounds that blend together to make words’ (Ruth Miskin Training, 2017). The RWI programme is suggested to meet the key aims of the National Curriculum through its systematic teaching approach and activities. Miskin’s programme is used to teach children individual phonics, before learning to blend them together to make whole words (Miskin, 2005) In the RWI programme individual sounds are labelled as ‘speed sounds’, and a different speed sound is the focus of each RWI lesson. At the start of the programme the speed sound will be learnt through the phonic flash cards. The speed sound will then be main focus within the short story. Phonics is a method used to teach reading that includes linking letters to spoken sounds to teach children how to decode words. For example, when ‘CAT’ is read out loud the sounds are blended like /C/A/T/ and when ‘CAT’ is written the sounds can be split up. The theory behind phonics is proposed that, if children can hear the sound ‘D’ at the beginning of ‘DOG’ then they will learn to relate that sound to the letter when they see the letter ‘D’ when reading or writing (Nyberg, 1998). Phonics have always been a strategy that has been considered an effective way of teaching reading, since the National Literacy Strategy changed this in 1998, encouraging schools to develop a structured literacy programme which included phonics and how it should be taught (Chew, 2010) However, after this change from the National Literacy Strategy the government named ‘Progression in Phonics’, which was taught at a fast pace (DfES,1999). After this the government created ‘Playing with Sounds’, offering advice about teaching phonics, whilst suggesting the importance of blending sounds (DfES, 2004). However, both programmes had not been working successfully enough. The Rose Report (2009) suggested a ‘systematic synthetic phonics’ was required. Rose stated that speaking and listening, alongside reading and writing, are essential communication skills that are a part of a child’s intellectual, social, and emotional development. Rose believed that these skills are supported by high quality teaching, and systematic phonic work (Rose,2009). As stated above this programme guarantees a fun way for children to learn phonics, and Child A seemed to be engaged and motivated during his Read Write inc lesson. If children enjoy their lesson and activities given to them, they become more motivated to learn, and Ferlazzo (2015) states that when children feel more motivated, their academic performance improves.  

Reflective Placement Diary
What happened?  I started off by taking Child A to a quiet spot in the classroom, we first went over the Read Write Inc. Phonic cards starting with the letters A to Z then th,ch,qu,ng,sh and nk as a reminder of all the sounds. Child A has just finished the level 1 books, so we are starting the first book in level 2A. As Child A had already completed level 1 A, B, C, D books, he knew what to do with the level 2 books, so we started with the six steps for reading success starting with the speed sounds consonants and vowels. Next, we moved onto the green words followed by the red words, repeating words that Child A struggled on. Child A finished the first small story in the first level 2 book with help and support, we re-read the story to reinforce the meaning and answering the questions on the pages about the story as we went through each page then finished off going through the speed words for the story.  

	What went well?

	Child A seemed to enjoy the first level 2 book called ‘Rag the Rat’. He seemed confident to move up a level as the books are similar to level 1 so this was not a big shock to him as he is very anxious about starting new activities.  

	What were the main challenges / problems/ difficulties you faced? 

	There seemed to be a bit of a jump with how many red words were added to the level 2 book and more sentences. Child A still has difficulties with the red words that don’t sound like they look. Child A likes to guess a lot of the words and sometimes gets them incorrect. He lacks confidence when trying a new word. I also found Child A would become more hesitant when he could see a red word coming as he knew they were the harder words.

	How did you react to the challenges?



	With a calm, patient attitude we delt with the challenges together. I covered over some of the sentences so instead of having 4 sentences on one page to look at he only sees 2/3, this is still 1/2 more sentences than the level 1 books, so we are making progress with more sentences Child A reads/sees at a time. When Child A starts to get flustered and guesses the words, I calm Child A down and reassure him he can do it. We repeat the word a few times and get him to listen to the sounds and blend them together. After we finish reading the story and the activities, I’ll make a note of the words Child A most struggled on and we will do some more work focused on those words either with the magnet board, pen and paper or sponge letters - something fun and engaging. 

	How did you feel?


	I felt confident in the activity and the progress Child A could make moving up a level in the programme. 

	What surprised you?


	How well Child A adapted in moving up a level with his usual anxiety about trying new activities. He took it really well and he seems to enjoy these books. 

	What were you familiar with?


	I was familiar with the layout of the level 2 books as they are similar to the level 1 books. The six steps for reading success are the same in both books and how the red and green words work.  

	Have your beliefs and expectations changed or been challenged?

	Not yet, we still have many more levels and books to get through, it might change the further we progress through this programme. 


 

Critiquing your experience

 
	How well did you think you managed the challenging situation? 

	Fairly well. I kept Child A focused on the activity, gave him all the support and encouragement needed. 

	Has this experience changed your mind or opinion in any way?

	I am doubting this is the best programme for Child A even though he seemed to enjoy the activity and books. There might be a better programme that suits Child A’s needs more to gain the best progress in his literacy development. 

	Were you given any feedback (formal or informal)? Can you seek further advice from anyone in order to give you another perspective? 

	No feedback from the classroom teacher she wanted me to keep a record of the words Child A struggled on and what we need to work on, words he has become successful with and how Child A generally got on with the activity, any other activities Child A would benefit from. I spoke with a diagnostic assessor, and she was not keen on the Read Write inc books being used for children with dyslexia. I collaborate with the other learning support assistants and how they deliver the programme.

	Is there any other reading or research you could follow up regarding the subject matter? 

	Always plenty of research and reading that can be done with regards to the RWI programme. 
Would Child A benefit from having a group reading lesson with other children? Look into other programmes that might benefit Child A more. Find out more information on the benefits of RWI for dyslexic children and young people on the Oxford Primary website.


	What skills do you need to develop to address this incident more effectively in the future?

	Attend Read Write Inc training if possible 

	What conclusions have you drawn?

	The RWI books look good on the exterior and have some good activities to go alongside the stories. Child A seemed to enjoy the short story but struggled with the RED words, he knew the RED words were coming and got himself worked up knowing they were coming. I think we need to try other programmes to see what works better for Child A.


 
What next?
 
	Given the same event; would you do anything different next time? 

	I think the activity overall went well, next time I would either look into a new programme for Child A. Practice more on the RED words, so Child A is not so anxious about them. Use a colour overlay- this might help with the way Child A’s eyes focus on the words, also the colour overlay might make the RED words blend in more and not look so daunting. 

	What are the key lessons learned for future use?


	Is this the best programme for Child A? The RWI phonics programme doesn’t suit all children. There is a lot going on the pages for Child A, so maybe he needs a simpler layout.

	How might your learning feed into your assignment/s? 

	My assignment is on barriers to literacy and this resource helps support literacy development. I have used my experience from this lesson and using the RWI programme in my assignment. I have learnt how this programme helps support literacy development and how it might not be suited for all children after doing research.




Critical evaluation
To conclude, the RWI phonics programme works well with Child A; they seem to show signs of enjoyment when taking part in this lesson. As Child A seems to enjoy this programme it has increased his motivation to participate, and his reading attainment. The RWI programme comes with additional activities and resources to develop children’s literacy skills. The personal log encourages children to keep a record of their reading, writing, and thinking progression, skills and their own thoughts and feelings of the story and activity. Another main feature is the philosophical questions for stimulating discussions, permitting children to work towards becoming more articulate. Overall, the RWI books contain relevant illustrations with the right story length to meet each level development and contain harder vocabulary in bold to unpick and explore. schools have a responsibility to follow the statutory guidance that is provided in the National Curriculum. According to Oxfordprimary,2014 document the RWI programme meets the new literacy aims of the National Curriculum, through its consistent and systematic teaching approach, resources, and professional development. The repetition and structure of the short stories supports Child A with his short-term memory and are reinforced through other activities where learning is put into practice. This programme can be flexible through group work, pair work, one-to-one and a whole school approach for developing different teaching strategies. 
On the other hand, after research into Read Write inc it is suggested that it does not cater for all abilities. However, Ruth Miskin (2017) claims that RWI adheres to the aims within the National Curriculum, and although she states ‘the majority’ of the children are meeting these expectations – this is not the case for all children. Lower achieving pupils generally have poorer phonic awareness skills (Newman, 2008) Which makes it harder for LAP to learn to read through the use of phonics, so the Read Write inc programme would not work well for all children.
Further research into phonic awareness shows children from low-income families are more likely to lack phonemic awareness (Muñoz, K., Valenzuela, F., Orellana, P. 2017). It could be implied that Read Write inc is linked to Bronfenbrenner’s 1979 ‘microsystem’ and that Read Write inc does not take the child’s whole microsystem into account, and therefore is not appropriate for all their needs. Bronfenbrenner’s microsystem implies that the interactions that occur within a child’s immediate surroundings have an impact on their development for years 1 and 2 would be likely be linked to their parents/ caregivers (Bronfenbrenner, 1979). For example, if a child receives no or little to nonparental reading guidance at home, whatever the reason, maybe reading at home with a parent is an effective way of developing reading comprehension and fluency. This could have an impact on a child’s microsystem which could affect all areas of a child’s life including education. Overall, the RWI books cover a variety of activities with ambition and focus that motivates further reading and pushes the children to think, discuss and write. This programme works well for some of the children but not all. Every child has the right to education as stated in the United Nations Rights of The Child article 28 and 29 education should develop each child to their full potential therefore, teachers and other staff members need to access each child as an individual and find what programme works for each child (UNICEF,2016). To reduce any barriers to literacy as ‘The ability to read is one of the most important skills that children gain during their early years and is a necessary for children’s continuing education’ (Callanan, 2010).
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