	
	
	



HOW WE CAN BE MORE INCLUSIVE
Being inclusive in education ensures that all learners regardless of their abilities, backgrounds, or learning differences can access meaningful, high-quality learning. Learners with Additional Learning Needs (ALN) may include individuals with dyslexia, autism, ADHD, speech and language difficulties, sensory impairments, physical disabilities, or social, emotional, and behavioral needs. Creating inclusive environments is not only a legal requirement in the UK, particularly under the Additional Learning Needs and Education Tribunal (Wales) Act 2018, but we in the education field should also do more and be better individuals as educators to give everyone a fair chance of education with needs being met. 
Inclusive education does not mean treating every learner the same. Instead, it involves recognizing diversity, removing barriers, and adapting teaching approaches so that all learners can participate fully. This leaflet explores key frameworks and strategies that support inclusive practice. It also provides practical guidance for educators, support staff, and institutions seeking to improve accessibility and engagement for learners with ALN.  Imperial College London (n.d.) Inclusive learning and teaching: What is inclusive learning and teaching and why is it important
WHAT IS INCLUSIVE EDUCATION? Inclusive education refers to the process of ensuring that all learners, regardless of need or disability, are educated together in mainstream settings wherever possible. It is based on the belief that diversity enriches the learning environment. By not shying away from others that may look and act differently 
Key Principles of Inclusive Education
· Equity, not equality: Providing what each learner needs, not giving everyone the same.
· Removing barriers: Identifying and addressing obstacles to learning.
· Participation: Ensuring learners are actively involved in learning and school life.
· Collaboration: Working with families, specialists, and learners.
· Flexibility: Adapting teaching methods, assessments, and environments.
Imperial College London (n.d.) Inclusive learning and teaching: What is inclusive learning and teaching and why is it important
[image: ]LEGAL AND POLICY CONTEXT (UK & WALES)
1. Additional Learning Needs and Education Tribunal (Wales) Act 2018
This legislation replaced the previous SEN framework in Wales.
· A unified system for ages 0–25
· Individual Development Plans (IDPs)
· Rights based approaches

Equality Act 2010
Requires educational institutions to:
· Make reasonable adjustments
· Prevent discrimination
· Promote equal opportunities
SEND Code of Practice 
Although Wales has its own legislation, the SEND Code remains a key UK reference for inclusive practice.
Department for Education & Department of Health (2015) Special Educational Needs and Disability Code of Practice: 0 to 25 years. London: DfE.
UNIVERSAL DESIGN FOR LEARNING (UDL)
Universal Design for Learning (UDL) is one of the most influential frameworks for inclusive teaching. Developed by CAST (2018), UDL designing learning environments that are accessible to all from the outset.
[image: ][image: ]1. Multiple Means of Engagement
Motivating learners through choice, relevance, and varied activities. Helps if the learner if interested in the topics for example if its math's include counting cars to make them more inclined to want to count them can be proven by the studies done by Deci & Ryan in their self determination theory where they go over Autonomy, Competence, Relatedness.
2. Multiple Means of Representation
Providing information in different formats (visual and auditory) Not all of them work so we need to trial various  formats to find what works for them and what they're happy and comfortable to use (Sweller 1994) ‘different learners process information differently, and that instructional materials must be tested, adapted, and varied to reduce cognitive overload.’
Multiple Means of Action and Expression
Allowing learners to demonstrate understanding in different ways (writing, speaking, drawing, digital media) Research on Universal Design for Learning emphasizes that inclusive assessment must provide multiple means of expression, enabling learners to demonstrate understanding through writing, speaking, drawing, or digital media. This flexibility reduces barriers and supports diverse learners in showing their achievements in ways that are comfortable and accessible to them (Merry, 2026; Digital Pedagogy Review, 2026).
Why UDL Supports ALN Learners
· Reduces cognitive load
· Supports working memory
· Provides alternatives for sensory impairments
· Encourages independence and self regulation
This allows them to be functional in the classroom if you know how it works you can apply different strategies to make a more engaging classroom environment (Sweller 1994) by 
· simplifying presentation
· integrating visuals and text
· using multimodal formats
· removing irrelevant information
· providing worked examples
· reducing unnecessary problem solving search
Sweller doesn’t give classroom tips in the way modern teaching frameworks do instead; he explains the cognitive mechanisms behind why certain instructional designs reduce extraneous load. In other words, he tells you how to minimize cognitive loads by explaining what overloads working memory and what frees it up.




 Dyslexia
Characteristics
· Difficulties with reading, spelling, and phonological processing
· Slow processing speed
· Working memory challenges
(Snowling, 2000)

Inclusive Strategies
· Use of colour overlays or dyslexia friendly fonts. To break up text and to not put strain on the eyes while working giving a more pleasant reading experiences
· Multisensory teaching (visual, auditory, kinesthetic) to allow the learner to connect with different feelings, signs and audio queues to relevant information.
· Chunking information. Having it in blocks may have a better reading experience and having more management to process the information given
· Providing lecture notes in advance. Allowing them to grasp a concept so when you explain it to the class they don't feel left out or not included
· Allowing extra time during assessments. Gives the learner a less stressful exam or work deadline so they can think more about their answer and give an overall better understanding to a subject 
Extra time is one of the most widely recognized accommodations for dyslexia. It reduces pressure and allows learners to process information at a pace that matches their cognitive profile. (Nicolson & Fawcett 2008) show that dyslexic learners often have slower processing speed, making extended time essential for fair assessment.










Autistics Spectrum Condition (ASC)
Characteristics
· Differences in communication and social interaction
· Sensory sensitivities
· Preference for routine and predictability
(Wilkins, A.J. 2003)
Inclusive Strategies
· Visual timetables to let them have a time frame so there are no surprises that could make them unhappy or spontaneous actives that they may not gel with  
· Clear, literal language. No comments like it's raining cats and dogs. Their brains don't   comprehend this and make them worry that there might be real animals getting hurt. If we keep things simple and to the point, it keeps them calm.
· Reduced sensory overload. Good to engage their brain but if we have to much with noise or visuals it makes them not able to process the learning material that was planned out for them 
· Predictable routines. Everything needs consistency with an agreed routine that they know and are happy with if things are going to change talk to the learner and the parents, so they know ahead of time that thing is going to be different to create peace of mind in the classroom 
· Quiet space for regulation. The work still needs to get done and it could become overwhelming to the learner allowing them to have a space to regulate or do the activity will be massively beneficial to the class and the learner as there will be no lash out if a place to regulate is created.
The list of characteristic and strategies come from (Humphrey, N. & Lewis, S. 2008) ‘Make me normal: The views and experiences of pupils on the autistic spectrum in mainstream secondary schools.’






ADHD
Characteristics
· Inattention
· Hyperactivity
· Impulsivity
· Executive function difficulties
(NHS 2025)
Inclusive Strategies
· Short, structured tasks to keep their brain on task and focus on the lesson 
· Movement breaks are good to include to keep the senses engaged
· Clear instructions. If the instructions are too complicated, they find it unengaging and find something simpler to do 
· Visual reminders. Words might not be enough so having pictures or notes will keep the learner focused
· Seating away from distractions. While being included but away from something that could easy take focus away from the main subject at hand
(NHS 2025) the list of symptoms they provide
· “Being easily distracted or forgetful”
· “Finding it hard to organize your time”
· “Finding it hard to follow instructions or finish tasks”
· “Losing things often”
These statements directly support the point that ADHD learners struggle to stay on task and benefit from short, structured activities
Speech, Language, and Communication Needs (SLCN)  
Characteristics
· Difficulty understanding or using language
· Challenges with social communication
· Hearing or visual impairments
· Physical disabilities
· Sensory processing differences
(Bishop, 2014)
Inclusive Strategies
· Assistive technology (screen readers, hearing loops) with the improvement with technology it is becoming more easier to incorporate into the learning environment
· Accessible classroom layouts having a better laid out classroom and encouraging schools to build more accessible features to the building
· Alternative formats (Braille, large print) 
· Sensory friendly environments textured floors and walls to help learning to find their way to class and have better understanding of the layout of the schools
· Use of visual support. Communication boards, now and next boards, pictures of toys or school equipment placed on boxes/shelves.
· Simplified language
Clear, bold font with basic minimal word instructions.
· Modelling correct speech
Clear sounding out of letters and sounds using repetitive visual practice.
· Allowing processing time
Understanding each individual's needs for processing time using sand timers or stopwatch visuals to encourage work and decision making 
ASSISTIVE TECHNOLOGY FOR INCLUSION
Assistive technology plays a crucial role in supporting learners with ALN. It enhances independence, reduces barriers, and enables learners to access the curriculum more effectively. (Kelly,2004)
Examples of Assistive Technology
· Text to speech software (e.g., Natural Reader) having a clear and easy to understand voice tone allowing more for the learner to understand at their own pace without a teacher inserting.
· Audiobooks so learners can still have the enjoyment and information that comes with books.
· Speech to text tools (e.g., Dragon Dictation) learners with trouble writing more, having poor motor skills allowing them to get what is in their minds on paper/screen more manageable.
· Mind mapping software (e.g., Mind Meister) for learnings who have struggled with laying things out could really help and give them more ideas on how they can better do a task.
· Visual timers to have more order and sense of time in the class and or individual task 
· Noise cancelling headphones for learners who just need a bit more quiet than other students can get rowdy and for them not to be excluded they can be present but also have a quiet space at the same time
Al-Azawei, A., Serenelli, F. & Lundqvist, K. (2016) ‘Universal Design for Learning (UDL): A content analysis of peer‑reviewed journal papers from 2012 to 2015’, Journal of the Scholarship of Teaching and Learning, 16(3), pp. 39–56 






CREATING AN INCLUSIVE LEARNING ENVIRONMENT
Physical Environment
· Clear signage
· Accessible seating
· Quiet zones
· Sensory friendly lighting
(Imrie, R. 2012)
 Social Environment
· Positive relationships
· Antibullying policies
· Peer support systems
(Gaffney, 2021)
Curriculum and Assessment
· Flexible assessment methods
· Scaffolded tasks
· Clear learning outcomes
(Al-Azawei, 2016)
WORKING COLLABORATIVELY
Inclusive education requires collaboration between:
· Teachers
· Teaching assistants
· ALN coordinators
· Speech and language therapists
· Educational psychologists
· Families
· Learners themselves
(Department for Education, 2015)
Person centered Planning
Person‑centred planning (PCP) places the learner at the heart of all decisions about their education, support, and environment. Instead of professionals deciding what is best for the learner, PCP ensures that the learner’s voice, preferences, strengths, and aspirations guide every step of the process. This approach encourages teachers, teaching assistants, ALN coordinators, therapists, psychologists, families, and the learner to work side by side, sharing ideas and co‑creating solutions.
Through collaborative discussions, visual tools (such as one‑page profiles or PATH planning), and open dialogue, the team builds a clear understanding of what the learner needs to feel safe, valued, and able to succeed. This collective problem‑solving helps create learning spaces that are welcoming, accessible, and tailored to the learner’s unique profile.
Person centred planning also promotes independence and self‑advocacy, empowering learners to express what works for them and what does not. By prioritizing the learner’s lived experience, PCP strengthens relationships, reduces barriers, and ensures that support is meaningful, respectful, and genuinely inclusive.
(Department of Health 2015)


















CONCLUSION
With all the different types of ALN traits and the vast different they may need to be assessed, which is very achievable. If we are more proactive with assessing and including the mass amount of learning aids and methods to help individuals with also not making them feel excluded and also teach the youth of today how others brains process and react to the education field, I can see being more welcoming to all people and educating the next generation to be more accepting and knowledgeable about one another.
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Why is UDL necessary?

Individuals bring a huge variety of skills, needs, and interests to leaming. Neuroscience reveals that these
differences are as varied and unique as our DNA or fingerprints. Three primary brain networks come into play:

——— Universal Design for Learning —
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