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 According to NutBrown et al. (2010) inclusive practice is a method to teaching in acknowledging and respecting diversity. This suggests that there is no discrimination against children or treating them differently because of their disability, such as Down syndrome. Children’s services function in the wider context of their native and national community. This involves members of staff to effectively plan significant ways to signify diversity in a setting so that the child with Down syndrome does not feel excluded (The Department of Health and Ageing 2010). According to Ellis et al. (2008) Inclusive Practice can be reflected in the ethos of the school in supporting children with Down syndrome which is supported by a reliable policy of inclusion. The whole school community is in control in making sure that the school’s inclusion policy is sustained during their everyday contact with the child with Down syndrome. It can be unclear for the child if they begin to have diverse messages from one member of staff compared to the others. Tower Hamlets Council, (2017) states that The Equality Act, (2010) provides a legal agenda to safeguard the rights of children and advance equality of opportunity for everyone. Therefore, this suggests that settings are to make sensible modifications to make sure that the child with a protected characteristic is not at disadvantage. This may involve regular reviews of practices, policies and procedures to make sure they do not differentiate against children with a protected characteristic (Northamptonshire County Council, 2018). The aim of this essay is to explore the advantages and disadvantages of early intervention for young children with Down syndrome and to consider weather children with Special Educational Needs (SEN) are more benefitted within a mainstream or SEN setting with the use of inclusive practice.
The concept of inclusive practice within the early years could be stimulated by practitioners through the growth of positive attitudes, clear strategies and positive approaches to equality. Through equality, practitioners recognise each individual’s needs (Pre-school Learning Alliance, 2017). According to Weiser, (2009) Down syndrome children are entitled to educational services once they are three years old, this right is under the Individuals with Disabilities Education Act, (2004). This is where every child has an equitable and significant chance to achieve a great quality of education. Hughes, (2006) indicates that even though Down syndrome children have educational needs, they too have several needs that are similar as other children their age. They will develop rapidly if they are socially involved and acknowledged. This social recognition will have a sincere impact on children’s self-confidence, self-identity and self-esteem. Under article 28 of the United Nations Convention on the Rights of the Child (UNCRC) it states that every child has the right to equal education. Therefore, children with Down syndrome have the right to be within a mainstream setting if they wish to do so and to be given the right support to allow them to have access to the curriculum and learn efficiently. This is stated by Leonard, (2018). According to Buckley et al, (2006) mainstream schooling has better outcomes for children who have Down syndrome and that children with Down syndrome improve their academic, social and behavioural skills from being educated alongside their developing peers in mainstream schools. According to Meredith and Rawlinson, (2016) within maintained schools it is mandatory that there is an SEN policy in place as this embeds an inclusive ethos within the school. Schools must ensure that they have a person that is responsible that makes sure that all teachers are aware and mindful about a child’s SEN. 
The Warnock Report in 1978 was introduced under the Education Act 1981. The report completely improved the perception of special educational needs. It introduced the idea of special educational needs becoming a more inclusive approach which is founded on common educational objectives for every child regardless of their capabilities or disabilities (Parliament, 2006). Bentham, (2002) states that the Act went further in maintaining the education of children with Special Educational Needs to be supported in mainstream schools. Therefore, the Act highlighted an approach that supports inclusion and integration, instead of separation and isolation. This approach shows that special needs children must be treated as individuals, and resources that the children need may be assigned to them. For example; if a child needs a learning support teacher this suggests that the teacher is to be with them within the classroom instead of being taken out. However, according to The House of Commons, (2006) there is a difference between inclusion and integration that is ought to be made clear. Integration refers to the concept of integrating children with Special Educational Needs into a shared educational framework. However, the concept has since got children to reflect the idea that Special Educational Needs do not have to try and fit in or are integrated into a mainstream setting but as a whole, education should be entirely inclusive of all children.

Tummons and Powell, (2011) states that as the concept of inclusion was originally introduced by the publication of the Warnock Report in 1978, this signalled a change from the Medical Model of Disability towards the Social Model Disability. Since this change, successive policy has been reinforced by disability legislation such as the Special Needs and Disability Act (2001). Hampshire County Council, (no date) states that the Medical Model of Disability is an individual’s state, this is how a child’s impairment causes them complications within society. For example; a child with Down syndrome may have a hearing impairment, therefore will often have difficulties to hearing in a setting. Inclusion can only be occurred if the adaptions are made personally. This can be done by lip reading. However, the Social Model of Disability is a social state. This is the effect that society has on a person because of their impairment, rather than looking at the barriers that surround them. For example; a child with Down syndrome may also have a hearing impairment, settings can overcome this barrier by providing an induction loop for them to use. Therefore, this suggests that when other people want to speak to the child, they are aware that the child has a hearing impairment so will ensure that they are close by to have contact (Purtell, 2018).
The Code of Practice was created by the United Kingdom Government and originated in 1994. The Code sets out procedures which have to be monitored for assessing whether a learner has SEN and ensuring that interventions are in place to address them. (Dauncey, 2016) The Code stimulates a devotional approach to meeting children’s special educational needs and places the rights of children with special educational needs at the centre, letting them be heard and to collaborate in any choices made about their education. The Code of Practice emphasises on observing the development of children with special educational needs towards acknowledged goals (Morris, 2001). According to Alcott, (2002) the Code of Practice covers the special educational needs requirements of the Special Educational Needs and Disability Act (SENDA) (2001) and offers a framework for emerging strong relationships amongst parents, schools, Local Education Authorities, health and social services and voluntary organisations that are vital in eliminating barriers to contribution and learning. Fredrickson and Cline, (2009) states that SENDA (2001) places great emphasis on inclusion for children with SEN in mainstream settings as the Act delivers guidelines for Local Education Authorities (LEA) on ways of ensuring the greatest use of resources devoted to the education of children with SEN. The Disability Discrimination Act (DDA) (1995) requires that all schools may have admission declarations for children with SEN. Early year’s settings need to make sure that all children had the same equal access to facilities, resources and curriculum (House of Commons, 2006). Lewis, (2014) argued, however, that the overall boundaries circumstances and planning of some early years settings rendered this Act difficult to follow, regardless of the best of intentions of staff and authorities alike. 
According to Guralnick, (2005) early intervention is an effective program that is designed to improve the developmental ability of children and to diminish developmental delays. Children that receive early intervention are those that are environmentally or biologically vulnerable, or those with recognised developmental deficits. Early intervention is crucial to the entire family as they start to learn how to support and nurture their child, develop a great understanding on how to meet their child's needs, and how they are going to become positively adapted to having a child with a disability or a developmental delay (ECIA, 2018). Down Syndrome Family Alliance of Greenville, (2013) states that children with Down syndrome typically experience delays in certain areas of development, so early intervention is highly recommended. These services are authorised by a national law called the Individuals with Disabilities Education Act (IDEA). Wilson, (2003) emphasises the importance of interdisciplinary team of professionals working collaboratively in planning and applying an effective intervention programme for children with Down syndrome. The most common early intervention services for children with Down syndrome are physical therapy, speech and language therapy, and occupational therapy (National Down Syndrome Society, 2018).
According to Royal Surrey, (2015) children that have Down syndrome get diagnosed during pregnancy or soon after being born, therefore this suggests that Early Intervention can take place as soon as possible. As Down syndrome is identified early, it builds opportunity that allows services and provision to be put in place for Down syndrome children from the beginning. From birth, children with Down syndrome will benefit from having early intervention. The three main types of therapy a child will receive is occupational, physio and speech. According to Buckley and Prevost, (2002) having a speech and language therapist is an important part of intervention services for children with Down syndrome as it can promote their cognitive and social development. Down's syndrome Association, (2018) states that children with Down syndrome will normally need speech and language therapy to help with their specific language difficulties. Within an early year’s setting this can be delivered by a speech and language therapist visiting the school to plan an agenda, train and advise school staff in order to meet the individual’s needs. A Speech and Language Therapist can recommend personalised activities to help their speech and language development and develop the clarity and confidence of their speech (Down’s syndrome Association, no date). Strategies that can be put in place to enhance the child’s development of speech is to underpin new language and verbal instructions with print, pictures and symbols. For example; picture naming and Jolly Phonics places great emphasis on children’s speech. Barton, (2016) states that teachers are required to distinguish lessons in order for every child to be taught at the same level. Inclusion produces a community in the classroom allowing children to support one another and not feel left out. However, teachers may not have the correct training or skills to produce quality distinguished lesson plans in order for all children to receive the same education and instruction, this can result in some children falling behind academically. (Sailor & Roger, 2005). Rea et al. (2000) states that if there is only one teacher in the classroom, it can be challenging for the child with special needs to have one-on-one support or attention so having additional help outside of the classroom is helpful, this is usually implemented by a Special Educational Needs Co-ordinator (SENCo). According to Lang-Wang, (2009) practitioners find this segregation system valuable, as they are able to apply a curriculum that is formulated especially for SEN children. Likewise, children with SEN benefit from this arrangement not only because of the suitable curriculum, but also the feeling that is increased attending classes with those who have similar disabilities which results in enhanced confidence or self-esteem. However, World Health Organisation, (2013) implies that although children value the support they are still feeling isolated and stigmatised from their peers as they may not know the other children with SEN and can start feeling uncomfortable. As a result this could mean that the children appear on the third tier of Maslow’s hierarchy of needs in not having a sense belonging towards their class (The Creative Curriculum for Preschool, no date). According to SEN Magazine, (2018) the Rose report of (2006) recognises the significance of targeted interventions for children with literacy difficulties. In its wake, the Labour Government presented the policy of Letters and Sounds, which placed synthetic phonics at the centre of teaching, reading and writing within early year’s settings. The Makaton Charity, (2017) suggests that the use of Makaton is frequently used in mainstream schools, to support every child into developing their communication, language and literacy skills. It also helps support integration, as children both with and without language difficulties can connect with each other by communicating, learning and playing. According to The Makaton Charity, (2016) in many schools, staff are encouraged to have a ‘sign of the day’ every morning. Every child will increase their experience in Makaton whilst being in school. The use of Makaton is promoted with children that already have speech so that they too are able to communicate with others. Williams, (2018) states that for schools to enhance inclusive practice, there should be a qualified member of staff that is familiar with the use of Makaton. Early Years practitioners are offered provision and training on how to use Makaton signing and visual strategies to improve the learning opportunities for children within the setting. However, Sheerhy and Duffy, (2009) states that the cost of training, finding suitable professional development of staff and the quality and reliability of Makaton practice within schools is insufficient. There is great difficulty of providing suitable training and appropriate resources for staff, children and their families. Most schools are not able to afford to pay Makaton’s fees to be able to train staff.
Wall, (2003) states that early intervention is effective as it is altered to encounter the needs of every child which therefore will let them reach the milestones in every area of development to the greatest of their capabilities. National Down Syndrome Society, (2018) indicates that there are particular milestones in each of the four areas of development such as; gross and fine motor abilities, language skills, social development and self-help skills. Buckley and Sacks, (2001) states that these milestones serve as fundamentals, and that most children are expected to reach each milestone at a certain time, however, because of particular difficulties related with Down syndrome, children are expected to experience delays in some areas of development although they will achieve the milestone just at their own pace. For example; Alton, (2005) states that children with Down syndrome often find it challenging in processing information they receive from their senses and then co-ordinating their movements. Therefore, their motor skills are developed at a slower rate than those who do not and therefore do not have the ability to grasp and reach for objects without help and guidance until they understand the concept. According to Shabani, (2010) this relates to Vygotsky’s theory of Zone of Proximal Development (ZPD) this theory refers to children’s cognitive development and the outcome of interacting with other people, who are willing to deliver guidance and provision throughout tasks until the child is able to achieve the task by themselves. Down Syndrome Education International, (2018) suggests that these delays in motor development decreases the child’s opportunity for discovering and learning about the world around them. Therefore, this can additionally affect their cognitive development and result in reduced oral motor control which will impact on their language skills. The aim of early intervention programs is to improve and hasten the development by adapting a child's strengths and supporting those areas that need improvement (Majnemer, no date). During school, practitioners can offer more activities that can enhance children’s motor skills as this allows the child with Down syndrome to embed the outline of movement in the brain, this can include playing with play dough as the child improve children’s hand-eye co-ordination whilst using their fine muscles in their hands (Stewart, 2009). Children with Down syndrome often find writing and other fine motor tasks more exhausting and challenging than their peers, therefore, in order to be inclusive this suggests that they can be given reduced quantity of work to complete, or allow small movement breaks through the duration of longer activities (Down syndrome Ireland, 2016). However, this can result in other children feeling confused and misbehave into why they are receiving different treatment compared to those with SEN. This suggests that interruptions may develop within the classroom as they are too young to sympathise and understand why children with SEN work differently. This is stated by McFadden, (2014).
To conclude, it is clear that children benefit holistically when inclusive practice is applied efficiently in mainstream schools. Early year’s settings are more inclusive when professionals, practitioners and parents all work closely together to ensure the needs of the child is paramount. Children with Down syndrome want to feel valued and not feel as though they are discriminated any differently towards their peers.
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