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[bookmark: _Hlk203318042]Title of research: Work-Integrated Learning Curricula: enhancing Business Graduate Employability in Hong Kong.
1. [bookmark: _Toc204524112] Overall Abstract

Work-integrated learning (WIL) has emerged as a vital component of the global higher education curriculum, significantly influencing graduate employability. This study aims to evaluate the alignment between academic curricula and labour market demands, as well as the resulting employability outcomes. This study also examines the impact of WIL initiatives, for instance, internships, cooperative education, and industrial specific projects, on the employability of business graduates in Hong Kong. This analysis is important because it explores the intersection between higher education curriculum development and labour market needs in Hong Kong, a vibrant economic hub with unique educational and industrial characteristics. By integrating empirical evidence with theoretical perspectives, this review aims to provide educators, policymakers and industry leaders with valuable insights into effective WIL strategies that prepare graduates for the workplace, thus facilitating strategic curriculum enhancement and promoting robust partnerships between universities and businesses.

The problems under investigation examined involve an evaluation of the efficacy of internship, cooperative education, and industry project initiatives in improving employability, as well as an assessment of the benchmarking of current WIL programmes and curricular frameworks implemented within the business faculties of higher education institutions in Hong Kong. Furthermore, the study seeks to identify and integrate the obstacles encountered by business students when engaging in various work-integrated learning programmes. The research also aspires to investigate the influence of stakeholders, including academic institutions and industry collaborators, in shaping successful work-integrated learning experiences, while comparing the perceived versus actual employability outcomes that arise from different forms of WIL curricula.

The research purpose statement is to provide a comprehensive synthesis of how these WIL initiatives contribute to enhancing employability outcomes for business graduates within the Hong Kong higher education context. By examining the experiences and outcomes of graduates who have participated in work-integrated learning programmes, this research aims to identify effective pedagogical models, assess the integration of career development learning, and evaluate stakeholder perspectives to inform curriculum design that optimally supports business students' transition from education to employment. By systematically analyzing programme effectiveness and identifying student challenges, the report aims to inform educators, policymakers, and business industry stakeholders on optimizing WIL frameworks to improve graduate employability and support sustainable workforce development in Hong Kong.
 
Additionally, a wide array of scholarly research points to the fact that work-integrated learning frameworks are pivotal in nurturing key employability capabilities, including communication, problem-solving, and self-management in professional contexts. The enhancement of these competencies significantly augments job readiness and facilitates the creation of employment prospects. However, the success of these initiatives relies on numerous factors, such as the framework of the program, the standard of supervision, and the collaboration of stakeholders. Prevailing challenges encompass limited access to superior placements, variability in supervisory quality, and the complexities associated with the application of theoretical knowledge within practical contexts. Furthermore, engaging multiple stakeholders, including academia, industry and students, is essential, but this can be challenging due to coordination and resource limitations. These findings emphasize the need for customized, inclusive work-integrated learning frameworks that align with labour market needs, in order to improve graduate employability within Hong Kong's competitive landscape.

The significance of this study is fundamentally anchored in its ability to provide a comprehensive understanding of the effects of work experience on the employability of graduates in Hong Kong. This is particularly pertinent when considering the evolving nature of the labor market and the increasing competition for employment opportunities. The identification of the key elements that promote the effectiveness of work-integrated learning programs will provide valuable insights for policymakers, educators, and industry stakeholders, thereby improving the development of more effective employability strategies within higher education and fostering sustainable workforce advancement in Hong Kong.

The limitations about the qualitative approach may face challenges related to the scalability and equitable access aspects of WIL programmes, such as practicums. These challenges have the potential to distort the data, favouring initiatives that improve accessibility for students or demonstrate a greater capacity for scalability. As a result, this may influence the applicability of the findings across broader contexts. Additionally, a significant limitation relates to the inherently subjective nature of qualitative data, which often hinges upon the individual experiences and perceptions of the participants involved. This can introduce biases, as students' reflections on the WIL experience might not accurately reflect the effectiveness of the programmes themselves or might emphasize factors like engagement and belonging over measurable skill acquisition.

Ultimately, qualitative research methodologies may reveal limitations in their capacity to comprehensively address the systemic challenges, including the multifaceted cultural and professional contexts encountered by international students during WIL placements. Such systemic challenges can considerably affect both the evaluation of the effectiveness of WIL and the strategies required to enhance employability for these diverse student demographics.
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[bookmark: _Toc204524113]2.  Literature Review
[bookmark: _Hlk203953389]The curriculum of work-integrated learning is increasingly acknowledged as a potent method for augmenting the employability and competencies of business graduates in Hong Kong. These programs are systematically structured to align abstract theoretical insights with practical capabilities in occupational settings, thereby granting students the essential experiential learning critical for their career development. It is evident that the work-integrated learning curriculum can significantly enhance employability skills, enabling more seamless transitions from academic environments to professional settings and cultivating competencies that are ready for industry demands.

[bookmark: _Toc204524114]2.1	The Conceptual Structure of Work-Integrated Learning (WIL)
[bookmark: ZOTERO_BREF_aRZ8SShO82ho]The pedagogical framework of Work-Integrated Learning (WIL) incorporates multiple teaching methodologies that unify theoretical principles with real-world practice. As (Billett and Choy, 2013) elucidates, work-integrated learning is distinguished by a collaborative engagement between educational institutions and industry stakeholders aimed at enhancing student learning in authentic environments. This collaboration is paramount for developing competencies that are in high demand within the labour market, including teamwork, analytical thinking, and proficient communication. 

[bookmark: ZOTERO_BREF_aIx3UFNE3fJW][bookmark: ZOTERO_BREF_tsvKodYh7Oc8](Jones-Roberts and Bechtold, 2024) utilized Kolb’s theory (1984) to underscore the significance of experiential learning, asserting that the theoretical foundations of work-integrated learning curricula are intrinsically tied to experiential learning theories. These theoretical frameworks maintain that the process of acquiring knowledge is inherently dynamic, with understanding emerging from the evolution of experiential insights. Within the realm of business education, work-integrated learning can manifest in various modalities, such as practicum, cooperative project education, and project-based learning. Furthermore, (Fugate, Kinicki and Ashforth, 2004) articulated that these experiences not only enhance students' practical competencies but also facilitate the development of professional networks, which are crucial for securing employment. Most of the research indicates that students engaged in work-integrated learning demonstrate a higher likelihood of successfully transitioning into the workforce, as they acquire a more profound understanding of industry practices and expectations.

2.2 [bookmark: _Toc204524115] 	The Present Condition of Business Education in Hong Kong
[bookmark: ZOTERO_BREF_KJFT04Aq83M2][bookmark: ZOTERO_BREF_5g2kt1KisHd4]The domain of business education in Hong Kong has experienced a significant transformation in recent decades. As articulated by (Yu, 2010), the paradigm of business education in Hong Kong has transformed markedly, redirecting its emphasis towards the amalgamation of vocational and scholarly components to align with the exigencies of a globalized marketplace. The curriculum has been revamped to encompass disciplines such as management, accounting, and finance, with the objective of equipping students for the swiftly evolving business environment. Nevertheless, a report published by the Hong Kong Council for Accreditation of Academic and Vocational Qualifications (HKCAAVQ, 2018) has pinpointed a disjunction between academic curricula and industry prerequisites, underscoring the necessity for educational reforms that embed experiential learning opportunities.

[bookmark: ZOTERO_BREF_WXiW7vgUr4xR][bookmark: ZOTERO_BREF_ciR3QM3nG0oB]A wide range of educational institutions has progressively recognized the essential significance of work-integrated learning in addressing these challenges. For example, the Vocational Training Council (VTC, 2025) has persistently championed WIL as a fundamental element of its vocational and professional education and training (VPET) programmes. The work-integrated learning initiative aims to reconcile the disparity between theoretical academic instruction and practical real-world applications, thereby augmenting students' exposure to industry environments and equipping them for their future careers.  On the other hand, the University of Hong Kong has established collaborations with various organizations to facilitate work placements for students (HKU Teaching and Learning, 2022). These efforts emphasize a rising awareness of the critical need to connect academia with industry, ensuring that graduates possess the requisite skills and experiences sought by employers.

[bookmark: _Toc204524116]2.3	Augmenting employability competencies via Work-Integrated Learning (WIL)
[bookmark: ZOTERO_BREF_H4g1SI8KwVFt][bookmark: ZOTERO_BREF_ENhJu9jKe23j]The curriculum of work-integrated learning (WIL), which encompasses internships, cooperative education programs, and industry-based projects, is posited to significantly enhance the employability of graduates. These initiatives aim to furnish students with the opportunity to implement theoretical knowledge within practical contexts, thereby cultivating skills pertinent to the industry and equipping them for the labour market (Dr. M. Suresh and Anita Ananda, 2024). For instance, (Gambheer and Acharya, 2024) underwent deep research on work-integrated learning curricula within academic programmes indicates that the curricula possess the capacity to reconcile the divide between theoretical understanding and practical execution, potentially leading to superior employability results for graduates.

[bookmark: ZOTERO_BREF_kx8gVzIn2Fgg]The application of work-integrated learning within academic curricula has been evidenced to improve various employability competencies, comprising effective communication, critical analytical reasoning, collaborative teamwork, and self-regulation skills, all of which are regarded favorably by employers. Research findings from (Ng, Wut and Chan, 2022) suggest that work-integrated learning improves graduates' perceived employability by integrating theoretical concepts with practical workplace experiences, thereby fostering adaptability and career management competencies among business students.

[bookmark: ZOTERO_BREF_J35DnmLRfxm2](Leong and Professor Kavanagh, 2011) highlighted the increasing emphasis on cultivating graduates who are 'work ready,' signifying their proficiency in their respective fields and their ability to adapt to a dynamic work environment. Institutions of higher education in Hong Kong are facing escalating pressures to ensure the employability of their graduates, a situation that is partially shaped by the relationship between governmental fiscal assistance and measurable indicators of graduate achievement. Consequently, this pressure has prompted universities to provide work-integrated learning curriculum opportunities to undergraduate commerce and business students, enabling them to acquire practical business skills and real-world experience.

[bookmark: ZOTERO_BREF_oc3CCO1C4pwO][bookmark: ZOTERO_BREF_FVXg2qhoWx2Q]Moreover, (Shibani and Buck, 2022) articulated that the curriculum of work-integrated learning has been demonstrated to furnish students with essential life competencies, including collaboration, analytical thinking, effective communication, and professionalism, all of which are significant for achieving employment. Additionally, (Aljumah, 2023) a series of on-the-job training experiences within various industries has been shown to yield favourable employment outcomes by cultivating and refining the employability skills of graduates, as evidenced in multiple instances where such training significantly heightened the probability of obtaining employment within the same organization that provided the training.


[bookmark: ZOTERO_BREF_Vdxqv9qB84jb][bookmark: ZOTERO_BREF_tMp1Ak7lTwZf][bookmark: ZOTERO_BREF_xBhfdF3Img67](Rowe and Zegwaard, 2017; Ng, Wut and Chan, 2022) emphasize the integration of work-based learning with academic instruction fosters the acquisition of employability competencies, professional identity formation, and career self-regulation. (Leong and Professor Kavanagh, 2011; Rooke and McManus, 2018) stated that the essential components encompass experiential learning opportunities, such as internships and placements as well as project-oriented learning, each playing a unique role in the development of skills and readiness for employment. In addition, (Jackson and Rowe, 2023) articulated the conceptual framework is grounded in models of experiential learning and career development and highlighting the significance of reflection and contextual practice as pivotal processes that connect participation in work-integrated learning to enhanced employability results.

[bookmark: _Toc204524117]2.4		Curriculum Design and Pedagogical Models for Work-Integrated Learning Integration
The effective integration of work-integrated learning into curricula demands a deliberate approach to curriculum design, incorporating genuine learning experiences, reflective practices, and the progressive development of skills. These approaches to this integration include the use of core units, capstone projects, and the systematic embedding of WIL throughout courses, all while managing resource limitations and meeting stakeholder expectations. 

[bookmark: ZOTERO_BREF_I5XscGAmjrz6](Leong and Professor Kavanagh, 2011; Rooke and McManus, 2018) articulated a congruence wherein numerous scholarly investigations advocate for the incorporation of structured frameworks that integrate work-integrated learning within business education curricula, thereby underscoring the critical importance of scaffolding, assessment methodologies, and alignment with specified learning outcomes. Moreover, it is posited that the incorporation of career development education within Work-Integrated Learning (WIL) curricula possesses substantial theoretical importance. This incorporation highlights the critical role of early and sustained career education in fostering adaptability and lifelong employability, thus broadening conventional employability frameworks that primarily focus on the attainment of skills.

[bookmark: ZOTERO_BREF_Xg1OlAlUz4oD][bookmark: ZOTERO_BREF_zlxCrIvqlYoG]Pedagogical frameworks encompass the methodologies and strategies utilized by educators to promote the processes of teaching and learning. These frameworks are fundamentally grounded in educational theories and may exhibit considerable variation based on the intended educational outcomes. For example, problem-based and employment-oriented learning initiatives are specifically crafted to augment absorptive capacity and enhance employability prospects. (Leong and Professor Kavanagh, 2011) proposed a tripartite model aimed at the effective incorporation of work-integrated learning within undergraduate accounting and business curricula. In addition, (Ferns, Campbell and Zegwaard, 2014) proposed this model necessitates careful planning, execution, and evaluation within designated accounting and business courses that form an important part of the Work-Integrated Learning (WIL) Paradigm.

[bookmark: ZOTERO_BREF_qxugNIyKnqzj](Rowe and Zegwaard, 2017) continues to emphasize the integration of Work-Integrated Learning (WIL) experiences within the curricula is pivotal for fostering employability outcomes. This necessitates the implementation of suitable pedagogical methodologies and rigorous assessment practices, which present resource implications for higher education institutions.

[bookmark: _Toc204524118]2.5	Industry Collaboration and Stakeholder Engagement
[bookmark: ZOTERO_BREF_KeeBU20Elga9](Henderson and Trede, 2017) asserted that the exceptionally effective Work-Integrated Learning (WIL) curricula exemplify the strong partnerships forged between academic institutions and industry sectors, wherein collaborative governance structures are instituted to nurture a shared comprehension and cultivate a trustful atmosphere among all participants involved. Nonetheless, it is crucial to acknowledge the persistent challenges that hinder the effort to uphold a steady level of engagement from industry collaborators, as indicated by the inconsistencies observed in the involvement of supervisors and the calibre of feedback rendered to students.

[bookmark: ZOTERO_BREF_8cGzGGtCnpFt][bookmark: ZOTERO_BREF_AncFhFPiljKC]Moreover, a few researchers, including (Richardson et al., 2009), highlighted that many empirical studies underscore the critical importance of fostering a robust and synergistic partnership between higher educational institutions and various industrial sectors, as this collaboration is essential for guaranteeing that the curriculum remains relevant and appropriately aligned with the competencies required for the contemporary labour market. (Ng et al., 2021; Wang, Hussin and Majid, 2024) advocated that the active participation from industry in both the formulation and execution of the curriculum substantially enriches students' learning experiences and significantly enhances their employability potential in the competitive labour market.
[bookmark: ZOTERO_BREF_qeyx5zdLHzxk][bookmark: ZOTERO_BREF_4bRaHzoW5HMh]A multitude of researchers, including (Woodley and Tam, 2011) alongside (Richardson et al., 2009), have indicated that a range of strategic engagement methodologies have been recognized. These methodologies encompass the incorporation of insights from industry representatives in the curriculum development process, in addition to the establishment of effective feedback mechanisms. Both strategies contribute to enhancing the pertinence of educational programs and subsequently augment the overall learning outcomes for students.

[bookmark: _Toc204524119]2.6	Bridging the Gap between academia and business industry
[bookmark: ZOTERO_BREF_4d2EImQ5pdgZ]The work-integrated learning (WIL) curriculum, including internships, cooperative placements, and industry projects, are instrumental in augmenting graduates' employability skills and enhancing their prospects of securing employment. (Hodgson, 2010; Ferns, Campbell and Zegwaard, 2014) stated that the integration of Work-Integrated Learning activities, such as internships, fieldwork, and cooperative project education, plays a crucial role in establishing this connection between academia and business industry. Moreover, students in Hong Kong assert that work-integrated learning markedly improves their understanding of the practical aspects of their academic curricula through active engagement in experiential learning and critical assessment of their educational experiences.

[bookmark: ZOTERO_BREF_EzNdvEC47beL]Furthermore, (Dr. M. Suresh and Anita Ananda, 2024) assert that the programmes enhance the integration of theoretical concepts with practical instances, thus linking academic exploration and experiential learning, which streamlines graduates' transition into career-oriented environments. By adeptly integrating academic knowledge with essential workplace skills, these programs markedly enhance the prospects of graduates securing employment within their selected disciplines.

[bookmark: _Toc204524120]2.7	Stakeholder Perspectives in Work-Integrated Learning (WIL)
[bookmark: ZOTERO_BREF_8Cy7KaYuRaF3]There exists a variety of perspectives among stakeholders concerning the curriculum of WIL, notably those of students, employers, and Human Resources practitioners, which underscores the divergent priorities associated with the structure, duration, and elements of WIL. Chan (2023) asserted that the collaboration with stakeholders should not be limited to educators, employers, and governmental entities, but can also encompass human resource (HR) professionals. (Chsherbakova, 2024) further articulated that adopting a multi-stakeholder strategy, which includes contributions from Human Resources management, may enhance training programs by emphasizing the work readiness competencies that are genuinely sought after. This indicates that successful work-integrated learning initiatives necessitate the management of these expectations, fostering cooperative efforts, and ensuring coherence with industry requirements to optimize advantages for all parties involved.

[bookmark: ZOTERO_BREF_bjDEJNdZ1smX]Furthermore, (Edmonds et al., 2024, p. 202) underscored the varying perceptions held by students, academics, and employers regarding the competencies cultivated through work-integrated learning and their overall efficacy. Employer anticipations frequently prioritize practical and interpersonal skills, which may not align with the perspectives of students and academics concerning the content and execution of WIL, particularly in the aftermath of the pandemic. Numerous studies advocate for enhanced dialogue and collaboration among stakeholders to reconcile expectation discrepancies and elevate the relevance of programmes to the demands of the labour market.

[bookmark: _Toc204524121]2.8	Impact on career readiness and psychological outcomes
[bookmark: ZOTERO_BREF_gVzZ9tn14adu]The integration of WIL curriculum plays a crucial role in advancing career preparedness by encouraging career exploration, adaptability, self-discipline, and self-efficacy. Psychological determinants, especially intrinsic work values and human capital, have a significant influence on perceived employability. Career self-management is a critical mediating factor in this relationship. This emphasises the need to integrate career development education into work-integrated learning programmes. Several scholars, (Ng, Wut and Chan, 2022; Chan, 2023) emphasized that experiences derived from work-integrated learning assist students in cultivating these psychological characteristics, consequently augmenting their perceived employability.

[bookmark: ZOTERO_BREF_iFvdnib3M6q5][bookmark: ZOTERO_BREF_N3L6HXYznepf][bookmark: ZOTERO_BREF_D22nUniKacq6]A wide-ranging set of investigations carried out by (Fung and Wong, 2012; Ng, Wut and Chan, 2022; Mabungela and Mtiki, 2024) underscored the beneficial consequences of WIL on graduates' employability, as evidenced by enhancements in job preparedness, skills acquisition, and self-efficacy, reflecting both localized and international perspectives. Numerous investigations have highlighted the intermediary function of psychological and digital skills in relation to perceived employability, thereby highlighting the significance of career self-management and competencies relevant to the Fourth Industrial Revolution (4IR) (Adegbite and Govender, 2022; Ng, Wut and Chan, 2022). Divergent results have surfaced regarding Mabungela's effect on the rates of full-time employment, with certain analyses indicating enhancements in the quality of employment rather than its quantity (Jackson & Collings, 2018). Furthermore, (Mabungela and Mtiki, 2024) noted that the amalgamation of theoretical insights with practical implementation in work-integrated learning is instrumental in cultivating professional competence and self-assurance, both of which are vital for enhancing employability.

[bookmark: _Toc204524122][bookmark: ZOTERO_BREF_7UFQERm4uK1O][bookmark: ZOTERO_BREF_NUblsg1ihj4G]2.9	Innovative and Alternative Models of Work-Integrated Learning (WIL) Delivery (Schonell and Macklin, 2019) proposed that new Work-Integrated Learning (WIL) models, including micro-placements, online projects, case studies and internships in co-working spaces, present scalable and adaptable alternatives to conventional placements. These innovations tackle challenges such as limited resources and accessibility for diverse student groups, fostering graduates who are both authentic and enterprise ready. Furthermore, the other scholars, (Jackson and Rowe, 2023) highlighted that diversifying work-integrated learning curricula formats enhances inclusivity and adaptability to evolving work environments. It is believed that these innovative work-integrated learning approaches can be customized for some special needs (SEN) students in Hong Kong, who may not be able to manage an office setting every day.

[bookmark: ZOTERO_BREF_qoKyxdG7tLcg]Furthermore, (Jackson and Rowe, 2023) mentioned that the WIL curricula can enhance equity and inclusion by offering students from varied backgrounds the chance to acquire practical experience and cultivate employability competencies.  However, research has shown that access to work-integrated learning opportunities is not uniform across all student groups.  

[bookmark: ZOTERO_BREF_s9yYrYawZHwi][bookmark: ZOTERO_BREF_NBEU67pY1wip]To tackle these issues, (Vezi-Magigaba and Utete, 2024) emphatically advocated for universities or institutions to adopt strategies that foster equity and inclusion within Work- Integrated Learning programmes. Such measures may encompass the provision of financial assistance to students, the facilitation of adaptable placement arrangements, and the assurance that the work-integrated learning opportunities remain accessible to all students, irrespective of their backgrounds. Furthermore, (Palmer, Young and Campbell, 2018) ardently asserted that the heterogeneity of student demographics compels institutions to confront obstacles inhibiting access to and participation in work-integrated learning. The establishment of policies promoting social inclusion and expanding participation is imperative to guarantee that every student can benefit from work-integrated learning opportunities.

[bookmark: _Toc204524123]2.10	Socio-cultural and institutional influences on Work-Integrated Learning
[bookmark: ZOTERO_BREF_WGQ0cTuSfUvX]The organizational culture within professional environments profoundly influences the educational experiences of students. (Fleming and Haigh, 2018) articulated that learners gain substantial advantages from participation in authentic activities and social interactions that facilitate their access to both explicit and implicit knowledge. Such knowledge is indispensable for comprehending workplace terminology, procedures, and protocols, which are vital for students’ successful integration into the professional community and the enhancement of their educational journey. Sociocultural determinants, including extended academic timelines, regional employment market trends, and cultural interpretations of student roles, significantly influence stakeholder collaboration and the assimilation of students into workplace settings.

[bookmark: ZOTERO_BREF_cmZDAURUSbHh]Conversely, (Rowe and Zegwaard, 2017) underscored the pivotal importance of institutional policies and infrastructural support in sustaining WIL initiatives. To bolster the efficacy of such programmes, it is imperative to implement effective governance, risk management, and resource allocation. Furthermore, institutions should emphasize leadership, curriculum enhancement, and evaluation to uphold the quality and sustainability of work integrated learning methodologies. By strengthening institutional preparedness, they can provide robust policy frameworks and effective administrative systems, thereby facilitating the successful execution of work integrated learning initiatives in Hong Kong.

[bookmark: _Toc204524124]2.11	Challenges and barriers hinder the execution of Work-Integrated Learning (WIL)
[bookmark: ZOTERO_BREF_s0B9lWloAdU0]Despite the benefits, the work-integrated learning curricula face challenges such as scalability and equitable access. Those institutions need to evaluate the contribution of work- integrated learning to employability and employment outcomes to ensure quality assurance and improvement (Palmer, Young and Campbell, 2018). It is believed that the implementation barriers include resource limitations, limited employer participation, and varying student preparedness. 

[bookmark: ZOTERO_BREF_jYQ0EjxA7mOV](Mabungela and Mtiki, 2024) explored that the common barriers include limited placement opportunities, time constraints, resource intensiveness, and mismatches between academic preparation and industry expectations. These affect student satisfaction and learning outcomes, necessitating improved communication, sustainable partnerships, and flexible programme designs. Some scholars made some recommendations for optimizing work-integrated learning curricula, including reviewing placement arrangements to ensure adequate training and development prior to placement and fostering stronger industry partnerships through effective work-integrated learning integration.

[bookmark: _Toc204524125]2.12	Methodological Approaches
[bookmark: ZOTERO_BREF_5IrqNASiA1kH]A comprehensive examination of empirical studies utilizing qualitative, quantitative, and mixed-method approaches, including case studies conducted in Hong Kong, longitudinal investigations, and comparative assessments, will be pursued with a focus on business education environments in Hong Kong. This integration elucidates patterns in programme efficacy, stakeholder engagement, and skill enhancement, directly responding to the research inquiries concerning employability results and student obstacles within Work-Integrated Learning Paradigms. Numerous studies (Ng et al., 2021; Ng, Wut and Chan, 2022) have utilized quantitative methodologies, particularly structural equation modelling, to evaluate the relationships between WIL engagement and employability competencies, thereby providing statistical validation for the findings related to skill development and perceived employability. The mixed-method frameworks and qualitative case studies contribute to a nuanced comprehension by capturing intricate stakeholder viewpoints and contextual influences.

[bookmark: _Toc204524126]2.12	Identifying Research Gaps: Areas for Further Exploration

2.12.1	Inconsistent Work-Integrated Learning curricula design and timing
[bookmark: ZOTERO_BREF_7kkdmIx9HMJB]There is considerable variability in the integration of work-integrated learning within curricula, with the optimal timing, duration, and scaffolding approaches remaining unclear across different institutions and disciplines. The duration of such curricula can range from 120 hours to 6 months. (Garwe, 2020) advocated that timing may influence skill acquisition and employment success, adaptability, informing curriculum scheduling decisions.

2.12.2	Lack of standardized assessment framework
[bookmark: ZOTERO_BREF_QPqqabgi5xL7]There are a few formal and widely accepted frameworks for evaluating the impact of WIL on employability, and assessment practices are often disjointed and not well-aligned with learning outcomes. Standardized assessment is critical for quality assurance and to ensure work-integrated learning assessments meaningfully contribute to employability learning. Both (Luk and Chan, 2024; Young et al., 2024) explored that the standardized assessment is critical for quality assurance and to ensure work-integrated learning assessments meaningfully contribute to employability learning.


In conclusion, the Work-Integrated Learning (WIL) curricula greatly enhances graduate employability through practical experience and skill development. The incorporation of Work-Integrated Learning in academic curricula effectively increases job acquisition rates and equips graduates for workforce demands. Nevertheless, challenges such as curriculum-industry misalignment, scalability and equitable access barriers must be addressed. By cultivating robust industry partnerships, advocating for equity and inclusion, and continuously refining Work- Integrated Learning curricula, institutes can ensure graduates are effectively prepared for successful careers.
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