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Creativity can be defined as the ability to create and recognise new ideas, alternatives and possibilities that may be used to solve problems, communicate or simply to entertain ourselves and others (Franken, 1993: 396), while entrepreneurship can be explained as acting upon ideas and opportunities and transforming them to create social, cultural or financial value to others (FFE-YE, 2012). With current changes to society, such as globalisation and technological innovation, there is now a recognised need for our learners to develop stronger skills in areas such as critical thinking, creativity and problem solving (Donaldson, 2015), encouraging the use of both divergent and convergent thinking within schools, which are associated with creativity and enterprising skills. The growing need for higher-order skills such as creativity and entrepreneurship, supports the change in education from focusing on ‘learning about’ to ‘learning to’ (Smith 2013), which may be heavily supported by encouraging the development of creativity and entrepreneurship in learners. This changing nature of knowledge in society is something that practitioners must be aware of and act upon in their teaching (Furlong, 2015). The recommendation to develop creativity in the curriculum in Wales is also supported by the Arts in Education in the Schools of Wales Review, stating that creativity must begin in schools and is the basis of creating life-long learners (Smith, 2013). With the belief that all our learners have creative capacities and that creativity is essential to helping our learners succeed in reaching their full potential (Robinson, 2006), it is evident that creativity must be present and hold importance in our education system, and teachers therefore must be able to teach creatively and teach creativity in order to fully support learners. Research has also concluded that creativity is complementary to other subjects and possessing these creative skills can enhance learning across the subjects and areas of learning (NACCCE, 1999, and DCMS, 2012).  
Studies suggest that eight out of ten people believe thinking creatively is crucial to economic growth, in addition to almost two thirds of people believing creativity has clear value to our society. However, it can be argued practitioners throughout the education system are not effectively nurturing these skills. Teachers are failing to promote creativity and entrepreneurship within our learners, with a lack of reward for creative thinking and solutions and uninspiring teaching strategies, and standardised teaching methods and intense curriculum expectations leaving little room for alternative solutions, (Sommer and Sommer cited in Cox, 2017), which may be linked to the increased importance on academic attainment in schools (NCB, 2017). While teaching for creativity focuses on the learner, the teacher is the focus of creative teaching (Wilson, 2015), therefore it is essential teachers are able to feel confident in their creativity and allow it to have a beneficial influence on their teaching and learning. There are many strategies linked to teachers successfully supporting and stimulating learners’ creativity, such as developing learners’ motivation to be creative (Beetlestone, 1998), providing an environment where learners are rewarded for going beyond expectations (Fryer, 1996), supporting learners’ to relate to activities and learning on a personal level (Hubbard, 1996), giving learners the encouragement and courage to be and do things differently such as through modelling (Torrance, 1984., Shallcross, 1981., and Woods and Jeffrey, 1996) and giving learners the opportunity to incubate their ideas to allow them to properly consider and form (Woods and Jeffrey, 1996). In terms of enterprise skills, there are many traits linked to enterprising and entrepreneurship that are similarly associated with the characteristics of a good teacher, such as communication skills, leadership and motivation, problem solving, the ability to think critically and creatively, resilience, planning and organising, and recognising opportunities (Manktelow et al., 2017), which can be explored and drawn upon in order to develop practitioners’ enterprising skills. 
It has been recognised that entrepreneurial skills, knowledge and attributes can be learned in addition to being natural dispositions to some, and the teaching of this can bring widespread development and have many benefits to both individuals and society (Bacigalupo et al., 2016). One way in which creative and entrepreneurship skills can be encouraged and developed in practitioners is through the Entrepreneurship Competence (EntreComp) Framework (Bacigalupo et al., 2016). The EntreComp Framework is a framework designed to develop entrepreneurship as one of the eight key competencies required for a knowledge-based society and to foster entrepreneurial capacities of citizens. The framework can be viewed in three sections of ‘Ideas and Opportunities’, ‘Resources’ and ‘Actions’ with each section focusing on five competencies. Practitioners could use the EntreComp Framework to develop their own creativity in their teaching in addition to drawing learning activities and links to curricula from the framework with the intention of developing learners’ entrepreneurship, linking to Donaldson’s ‘Four Purposes’ (2015) including helping our learners to become ambitious capable learners and enterprising, creative contributors. However, at a primary education level, the EntreComp Framework does present some limitations as some descriptors in the framework are focused solely on a business approach of enterprise and not relevant to the enterprise skills our learners are developing. The competencies I have chosen to focus on and critically relate to my personal creativity and enterprise dispositions as a practitioner are:
· Creativity from the ‘Ideas and Opportunities’ section
· Self-awareness and self-efficacy from the ‘Resources’ sections, and
· Working with others from the ‘Into Action’ section of the EntreComp Framework. 
Creativity
As explored in the introduction, teachers of tomorrow have a responsibility to foster and nurture creativity to enhance learning experiences and ensure learners have the best education made available to them throughout their time in school. Research has identified some key common qualities in creative teachers as confidence, enthusiasm and commitment (Grainger et al., 2004) in addition to viewing themselves as a creative being (Sternberg, 1997) and having secure subject knowledge (Gardner, 1999). Creativity is a key disposition for teachers to possess in order to develop and foster learners’ self-direction, placing them at the centre of learning, adopting a heutagogy approach to promote and allow further creative thinking to take place. In terms of my own creativity relating to creativity as an EntreComp competency, I believe I am currently achieving the foundation level of proficiency with elements of intermediate. The framework identifies five threads of the creativity competency as being curious and open, developing ideas, defining problems, designing value and being innovative. I believe I have stronger skills in some of these threads and therefore achieving the intermediate level of proficiency, such as being curious and open, but am weaker and less-confident in some other threads, such as designing value, for which I believe I am working more at a foundation level. Land and Jarman (1993) suggest that non-creative behaviour is learned and that creativity levels can reduce at an extremely fast rate if not nurtured and encouraged at a primary school level, which I believe may relate to my own lack of confidence in certain aspects of creativity. Their study, using a creativity test, found that at age 5, 98% of children in the test scored the level of ‘Creative Genius’, but by age 10 the same group had dropped to 30% and by age 15 it had reduced further to only 12%. To progress to a higher level of proficiency in creativity, I need to take steps to nurture and encourage my own creativity and creative thinking skills. To do this, I will apply strategies of allowing myself enough incubation and separation time when developing ideas, avoiding self-ridicule of my own ideas and allowing time for the flow of ideas (Cox, 2017). On future professional teaching experience (PTE), this development of my creativity could link to improved lesson planning and planning for enhanced provision. This could also lead to the development of my own use of divergent thinking to generate lots of ideas and then filtering effectively for the best ideas through convergent thinking.

Self-awareness and Self-efficacy
As a practitioner, self-awareness and self-efficacy are two important components in terms of ensuring our practice is competent and efficient and for reflection to aid further progression and development of our teaching methods and strategies, as well as personal strengths and weaknesses. Self-awareness, or having an understanding and knowledge of one’s own characteristics and feelings, is vital when critically reflecting and assessing one’s self. Additionally, self-efficacy which can be described as one’s self-belief and motivation to reaching a goal or their ability to perform certain tasks. A person’s self-efficacy will often have an impact on their effort and persistence in a task which subsequently affects the likelihood of completing the task successfully (Axtell and Parker, 2003, p. 114). As a practitioner, and as an individual, I believe I have quite strong self-awareness skills. My ability to assess and comment on my traits, strengths and weaknesses has been developed and improved throughout university, both through completing reflective ARC forms on placement in both year one and two and through completing action plans for development for a range of modules within my degree. In addition to supporting self-awareness and self-efficacy, this strategy of critical self-reflection for development and adjustment has been recognised as one of key distinctive characteristics of good teachers (OFSTED, 2004), suggesting this is something all practitioners should be embedding in their teaching. My recognised strengths include communicating with other adults in the classroom, my use of Welsh in the classroom, my time management of lessons and my ability to adapt and be flexible in my lessons when required. My weaknesses have included organisation and preparation of resources far enough ahead of lessons and not promoting the effective use of ICT enough in lessons. Currently, I believe my abilities and actions in self-awareness and self-efficacy are at the intermediate level of proficiency according to the EntreComp Framework, as I believe I am able to recognise my strengths and weaknesses through self-reflection, allowing me to make the most of my strengths and weaknesses both as a practitioner and individual. To progress to the advanced level of proficiency in self-awareness and self-efficacy, the framework suggests compensating for weaknesses through working with others to further develop my strengths. To compensate for my weakness of organising and preparing resources, I could draw on my strength of communicating with other adults in the classroom and seek help from these supportive adults when needed to ensure all resources are ready ahead of time. This also links to the competency of mobilising resources, for which I believe I am at an intermediate level of proficiency. In terms of my use of ICT, I do not believe it is appropriate to compensate for this weakness by further developing a strength as digital competency is now viewed as important as numeracy and literacy within the curriculum (Donaldson, 2015). Instead, I need to develop my knowledge and skills of ICT in my own time and work with others within the school when on placement, such as the ICT coordinator and other teachers, to ensure I have the knowledge and ability to encourage and support learners’ use of ICT effectively wherever possible and appropriate within my teaching. Developing my teaching strategies and pedagogy through these enterprising skills in this way would be very beneficial to both my own teaching and the pupils’ learning.

Working with Others
Working with others is a key competency for both entrepreneurship and creativity, both as a practitioner and an individual. The EntreComp Framework describes this competency as the ability to:
· Work together and co-operate with others to develop ideas and turn them into action
· Network
· Solve conflicts and face up to competition positively when necessary
(Bacigalupo et al., 2016: 13)
Focusing on applying the EntreComp Framework to developing practitioners’ creativity and enterprising skills, we can exclude the ability of ‘facing up to competition positively when necessary’ as education is not viewed as a competition. As a practitioner, working with others, co-operating and compromising are vital competences at all levels of teaching. From working with the rest of the school community to follow certain whole school policies and values, working with outside agencies to provide the best educational experiences for our learners, to working alongside and planning for additional adults in the classroom, the ability to work with others is an essential skill for teachers. With the growing popularity of schools collaborating to develop and enhance learning opportunities, teachers today are now required to be multi-professional collaborators (DfES, 2004). However, a study by the education union ATL found that although teachers were generally open to working with other professionals, teachers within their school and parents, they were not found to be regularly working with teachers from other schools. It also found that when offered the choice, the majority of teachers were interested in training alongside other adults but not in training of how to work alongside other adults. This could suggest that although teachers can be willing to work with others, this may not significantly benefit their strategies and pedagogy unless they are given opportunities to develop their practice of working with others effectively. This idea is supported by Fullan (2001, p.92), stating - 
“It is one of life’s great ironies: schools are in the business of teaching and learning, yet they are terrible at learning from each other. If they ever discover how to do this, their future is assured.”
I believe I have strong skills in this competence, having used many opportunities to develop and extend myself in this area. Through PTE, especially in Foundation Phase, I have worked alongside several additional adults in the classroom, planning with and for their role in lessons and activities in a professional and appropriate way. I have also developed the competence of working with others through independent activities outside of my degree, such as my internship with the university’s Sustainability Team through which I have worked alongside the Team and other interns to achieve certain goals. In terms of the EntreComp Framework, I believe I am currently achieving the intermediate level of proficiency for this competence as I am ‘able to work together with a wide range of individuals and groups to create value’ (Bacigalupo et al., 2016). To progress to the advanced level of proficiency, I need to develop my networks with groups outside of the immediate groups and individuals around me. For example, on my last PTE I only worked with others within my placement school and the majority were other adults in my class. To extend this, I will first try to extend within the school by working with more adults throughout the school where they can help me to create value, and then extend myself even further by considering working with other professionals from other schools or agencies where appropriate and where it would further benefit my teaching strategies and pedagogies. 

Conclusion
Creativity and enterprising skills evidently have an important role to play in our current education system, supporting the curriculum developments of ‘Successful Futures’ and allowing practitioners to ensure they are effectively equipping their learners to be successful citizens of both Wales and the world (Donaldson, 2015). Therefore, it is essential teachers given the opportunity to first ensure their own creativity and enterprising skills in order the have the confidence and ability to effectively nurture and support these skills within our learners, for which the EntreComp framework can be an extremely useful tool. However, it is also important to consider other factors in developing our learners’ creativity. For example, environment can have a large impact on learners’ creativity and enterprising skills as the mind cannot work as effectively when under pressure and true creative thinking comes from learners when they are emotionally prepared and secure (Penaluna, 2017). Critically evaluating myself against the EntreComp Framework in terms of my creativity and enterprise skills has allowed me to view my teaching abilities from a new perspective and presented some important areas for development to consider when next on PTE.
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