Assignment 1
Section 1
Role play
Role Play is essential to facilitating children to process, their experiences and to shape their individual understanding of the world. Playing out a role presents, opportunities for children to experiment, understand and construe the things they encounter, directly or through media such as television and stories (Featherstone and Cummings, 2009).  Similarly, Harries (2009) defines role play as a form of play which allows young children to, explore experiences from their own or another person’s perspective.
According to Bryce-Clegg (2013) role play allows children to actively combine the areas of fantasy and reality, either by themselves or with others. Role playing with others supports social interactions and gives the opportunity to learn about the views, responses and approaches of others, which helps to develop their own. Katz (2011) states role play does not only support social and emotional aspects of development, but also aids children’s intellectual growth as they anticipate how things work and other aspects of their play. Kay (2005) says adults have a role in helping children, with the ‘Raw material’ and resources needed for role play.
Active Play
The need for children to participate in active play, is especially important for physical development. According to Play Wales (2016) active play is one of the easiest most natural way, children can gauge in the necessary physical activity, needed for their development and is the most common type of physical activity, children take outside of the school environment (Lester and Russell, 2008).
Active play involves the use of the whole body and starts at a young age as babies, from sitting, crawling, standing, climbing, kicking and catching (Sheridan et al., 2002). Extension (2015) agrees with the importance of active play for children and adds it encourages bone growth and muscle movement, supports eye-hand coordination and emotional development when facing everyday stress.
A child’s interest in larger motor activities rises, as children’s motor capabilities develop. At two years old children are more physically active than any other time of their life. Making safe climbing structures accessible, improves the prospect for their gross motor play as well as, developments in their physical development (Garner and Bergen, 2012).
Pellegrini and Smith (1998) provided a widespread review of the study support regarding physical active play. Three main types of physical play were strongly presented in the review, in a series of time courses. Pellegrini and Smith (1998) explain the first main type of physical play is the ‘rhythmic stereotypies’, which are the characteristics seen in babies such as waving arms and kicking legs. During the preschool age, the type of physical play would be known as ‘exercise play’, where children learn whole body movements such as running around, jumping and climbing which can be done alone or alongside others. This type of play increases from toddlers to early childhood where it will then decline. The last main type of physical play is ‘rough-and-tumble play’, which involves play fighting and play chasing which would peak at the late stages of primary school age (Smith, 2009).
All types of play support the holistic development of children by offering a safe place, secure basis for children to openly explore, investigate, interoperate and evaluate their own idea of the world from an early age (Sunderland, 2007).
Self-Directed Play
Johnson (2012) defines self-directed play as a type of play a child opts to do and directs themselves, sometimes individually or with others around them. Self-directed play has no end goal, or time limit and plays out with no rules. The play happens spontaneously and does not necessitate, adult participation. Self-directed play is an important aspect in childhood.
Bruce (1991) argues that self-directed play, or ‘free-flow’ play gives children vital opportunities to explore the world around them, develop skills, make sense of their individual experiences, through repetition and build on skills such as taking turns with others and sharing. Similarly, Ginsburg (2007) states child led play allows children to learn how to work with others, resolve conflicts and discover their own areas of interest.
Any environment can support play, however the more stimulating the environment is, increases the chance for children to play. A vital element of the environment is, it is somewhere where children feel comfortable and claim the space as their own and external evaluation is absent, such as rules and instructions set by adults (Else, 2014).
Section 2
What is risk?
Ball (2002) explains children like to explore and both try to find and favour risky play, including physical activities which involve risk taking and play, where the skills of physical strength and fighting are tested.
Risky play is often related to the chance of injury and the sense of fear (Stephenson, 2003). A possible situation in which risky play may occur, is when a child’s skills exceed challenges that are provided by the available resources. Children may then try to reduce their boredom and increase the challenge to them by jumping out of a swing, or standing up in a swing (Sawyers, 1994).
According to Stephenson’s (2003) ethnographic study produced in a New Zealand early childhood centre, there were significant elements which makes a physical experience ‘risky’ for four-year-old children including, children attempting to do something they had never done before, children on the border of not feeling in control of what they are doing often, to do with height or speed and overcoming a fear.
Lavrysen et al. (2017) conducted a project called 'Riscki' which assessed how risk awareness and risk experience in young children between, three and eight years of age can be observed and measured within, the classroom and school context. The results indicated that risk awareness and experience in young children can be enhanced, through a rigorous approach of risky-play activities at school.

Benefits of risk for children
Gill (2007) identifies four main benefits to support children taking risks in their childhood:
· Helps children understand safety and learn how to manage risks
· Helps the natural urge for children to want to explore risks with, reasonable risks in order to prevent children taking greater risks which may lead to harm
· Risk taking leads to health and developmental benefits
· Helps with building individual character and personality traits such as, resilience and self-reliance
Additionally, O ‘Brien and Murray (2007) say risk opportunities can facilitate child engagement at a sensory and intellectual level, with the natural environment around them.
Children who learn to manage risk and adventure have, significant cognitive development benefits, not only does it increase knowledge but aids the development of personality traits including, teamwork skills, concentration, motivation and perseverance (Knight, 2011). In addition, Gleave (2008) explains a child’s social and emotional development will benefit from risky play. It is important to encourage challenging play to promote life skills that are, crucial for later life. Gill (2007) argues that refusing children this opportunity could result, in a culture of risk-averse people, incapable of coping with ordinary situations or, regarding children finding unsafe places to perform their risk-taking behaviour.
Christensen and Mikkelsen (2008) gathered research evidence about risk-taking with Danish children. The research determined that when children participate in risky play, they are constructing their knowledge and abilities for health. The children within the study were able to link their skills to the social and physical risks around them. Researchers argue that this method, of negotiating risks and linking them to their personal abilities, is an essential method through which children can learn from their errors and become mindful, of their individual health and safety (Christensen and Mikkelsen, 2008).


Resilience
[bookmark: _GoBack]According to Pearce (2011) resilience is directly linked to a child’s ability to cope with hardship. Resilience signifies that value of the individual that allows them to continue in the, challenge of tasks and recover from complexity or hardship. For a child, resilience helps to strengthen them and allows them to try different experiences, accept challenges, and manage frustration and failure. As said by Gleave (2008) parenting that focuses on avoiding risks, can inhibit a child’s overall resilience.
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[bookmark: _Hlk535570918]Risk Assessment
	Ref
	Hazard / Task / Activity
Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Slips and trips
	Everyone
	Stick to the path route until getting to designated area
	Check the conditions and area prior to the walk
	staff
	Prior to walk

	
2
	Children could go missing children
	Children
	Managing staff to ratio and having a lost child policy
	Continuous count of children
	Staff
	Prior, during and after the walk

	
3
	Uneven surfaces on path and at destination
	Everyone
	Check along the pathways for any uneven surfaces
	Change walk route if needed
	Staff
	Prior to the walk

	
4
	An accident where first aid attention is needed
	Everyone
	First aider must always be present
	Take mobile phones and first aid box on the walk
	Staff
	Prior and during walk

	
5
	Bad weather conditions
	Everyone
	Check weather forecast prior to the walk
	Make sure appropriate clothing is worn such as wellies and waterproof clothing or reschedule the walk
	Everyone
	Prior to the walk


	6
	Children with additional needs or lack of awareness
	Children with additional needs
	One to one support from staff member
	Awareness of child’s specific needs.
A separate additional needs risk assessment
	Staff
	Prior to walk and during the walk

	7
	Hazards where natural materials are picked up which may cut, scratch or splinters from picking up sticks, bark and conkers
	Everyone
	Observe children whilst in the nature reserve, wash hands after walk
	First aid administered as required
	Staff
	During the walk

	8
	Adults and children could fall into the pond
	Everyone
	Check for areas around the pond where slips may occur
	Take small groups of children at a time around the pond area with a member of staff
	Staff
	Prior and during the walk





Reflection
I will be using Gibbs’ model of Reflection to assess, the risk assessment table I produced for a school welly walk (Gibbs, 1998).
1.	Description:
Staff planned a welly walk to the nature reserve within the school grounds which included a pond situated around the woodland area. I needed to complete a risk assessment prior to the walk, to protect all staff and children.
2.	Feelings:
I felt anxious and nervous because of the level of responsibility, I had for the children and it was the first risk assessment I have done. I was also feeling excited to see the children’s reactions, to the nature reserve and to explore the outdoors. I felt the welly walk needed a risk assessment, to protect the children and staff and to be well prepared in case of any incidents.
3.	Evaluation:
The good points about the risk assessment were that I felt I covered all the potential risks, which may happen on the welly walk and I felt prepared to respond appropriately, to any incidents or problems which may arise. The bad points about the risk assessment is that I was concerned about how much time children had to participate, in self-directed play. Also, I felt concerned how much the risk assessment allowed, for risky play and for children to assess risks.
4.	Analysis
I felt my risk assessment did not allow children to participate, in self-directed play and explore and assess risks for themselves as much as possible, for children to enjoy the experience.
The risk assessment showed an area of concern where children could fall or trip on, uneven surfaces on the pathway. The existing controls in place for the area of concern was for, all children to stick to the path route, until getting to the designated area, within the nature reserve and staff to check the path route prior to the walk. This could limit the amount of self-directed play children can participate in, because it does not allow children to explore, what they may find or see along the route to the nature reserve. 
According to Kearns (2017) children, should be given as much opportunity to make individual choices, and to plan and direct their own play and learning. To enable children to participate in self-directed play, educators must be able to trust and appreciate children as knowledgeable and resourceful learners. Furthermore, Kearns (2017) explains children need time to explore materials and their properties to, learn how things work and what they are. O’Brien (2010) adds that child-initiated play, which is free of adult-imposed rules offers children freedom to find out who they are, help to make their own choices, develop strengths and creativity skills. Outdoor free-play can provide children with the opportunity to explore and find their individual places, in the world. Louv (2005) explains of a growing evidence that outdoor free play can enhance, children’s concentration and performance within school.
A further area of concern within the risk assessment was, potential bad weather conditions which could limit the amount of self-directed play for children. Further controls required that children should wear waterproof clothing and wellies which, could reduce injury due to having appropriate footwear if the surfaces are slippery. Although there still could be a risk of children falling, Tovey (2007) explains as adults we are to weigh up the risks and benefits of activities and conclude our own decisions, as to what to do. In addition, bruises, bumps, falls and tumbles are all part of learning as children learn about the world around them. To enable us to assess the risks and manage them, Moss and Petrie (2002) argue adults need to understand the balance of, positives and negatives to the achievement of the activity.
A literature review carried out by Playday (2008), looked at risk-taking in play. Its objectives were to find out whether children want, to take risks and what impacts this may or may not have, on their well-being. It also aimed to evaluate possible developments in children’s opportunities to, take risks in play. The research concluded with play being valuable and desirable to children, with evidence that children have a better understanding of and capacity to manage risk. It also suggested that the opportunities for children to evaluate and experience risk in play are restricted (Gleave, 2008).
Awareness of children with additional needs was another area of concern in the risk assessment. Existing controls in place were, to give the child one to one staff support and the need to have a good understanding of the child’s individual needs. Papatheodorou (2005) supports that children with special educational needs tend to, cooperate more with adults and less with other peers or play resources. In general, adult-directed involvement is more effective for young children with less severe difficulties, while child-initiated involvement showed more effective for children with, more severe difficulties (Papatheodorou, 2005). Research has shown that activities outdoors, involving wildlife areas such as exploring trees, flowers and other outdoor properties are particularly helpful for children, with behavioural difficulties (Stoneham, 1997). 
Thoughts of risk for children with additional needs may, make the issue of ‘risk’ unclear. Children with additional needs are occasionally, over-protected and unnecessarily kept inside (Ouvry, 2005). According to Lindon (2011) attention to judgement to acceptable risks is necessary and children with additional needs, need to have the normal falls of childhood. Realistic approaches to risk for children with special educational needs improve with our knowledge, trust and willingness to expand the range of activities offered to, children and be vigilant to risks (Woods and Hall, 2013).
In the risk assessment there was a concern that, children may cut themselves or have splinters off natural resources, such as bark and sticks whilst on the welly walk. This limits the children to explore the outdoors and natural materials, it also limits them to individually assessing the risk of picking up these, natural resources. The Health and Safety Executive (2012) states their aim is to make sure health and safety worries, do not create a sterile environment for children to play, that can lack challenge and prevent children from, developing their learning and extending their abilities. In an environment where children are deterred from taking risks, where adults themselves could be fearful or worried, are less likely to cultivate the temperament to continue to see challenges as difficulties to enjoy, rather than things to concern (Tovey, 2011).
Lastly, the risk assessment showed concerns around the pond area which, is located within the nature reserve, where children could potentially fall in to the pond. Areas around the pond were to be previously checked, by staff members and additional measures and controls in place where, staff were to take a small group of children at a time around the pond area. Although, this could still pose the risk of children falling into the pond. Further controls to prevent this risk could mean avoiding the pond area, which meant that children would not experience the pond’s properties and explore what may, be in and around the pond. Tovey (2010) discusses research on how a group of practitioners, who reported that outdoor play involved adventure, challenge and confidence. Safety was still a concern but was viewed, as helping children to learn safe ways of doing things. The Health and Safety Executive (2012) states the importance of keeping the balance, between protecting children from serious risks but allowing them, to gain the benefits of play. The right balance means, an understanding that the purpose of risk control is not to eliminate risks but acknowledging, that the prospect of even serious risks cannot be eradicated, although they must be managed. Risk assessments in regards for children, will often be best described as asking ourselves ‘what could we do?’ to reduce the risk using practical steps, so children still experience the benefits of the experience. Viewing a risk assessment as thinking the worst can happen, with the assumption that adults can not minimise the risk and therefore cancelling or removing an activity, is not responsible behaviour of an adult (Lindon, 2011).

5. Conclusion and Action Plan
In conclusion the level of risk and self-directed play was too limited for children to experience, the full benefits of the welly walk. Which aimed to provide an opportunity to explore and learn about the world they live in. As talked about throughout the reflection, the benefits of risk to children and the involvement in self-directed play are, essential to children’s holistic development.
In future I would assess the real hazards and danger to the children, making sure children can still gain the benefits of the experience and learn. It is important to remember the right balance between a serious risk to injury, rather than hindering the children’s learning experience.
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