SKIP Reflection
Introduction 
This reflective journal is based on a series of SKIP sessions carried out in St. Thomas Community Primary School. It is a personal reflection of my knowledge and ability to support the physical development of children in my class. I am currently a part time Year 1 teacher in St Thomas Primary School and carried out this SKIP training in the Autumn Term of 2022 with small groups within a class of 29 children. 
St. Thomas Community Primary School is located in the East of Swansea. It has approximately 450 children on roll from a Flying Start setting and Nursery up to Year 6. The school is in a largely deprived area with over 41% of the full time pupils currently receiving or on the free school meal register. The school itself is a modern, purpose built building which opened in 2007. It is near a number of play areas and a community playing field is situated alongside the school. It is also approximately 20 mins walking distance from Swansea town centre and the SA1 development which includes a number of attractions such as a marina, Swansea beach and the LC2 leisure centre.
I have concerns that many children in our setting spend a lot of their free time indoors and many on devices and are spending less and less time being physically active. When talking to children about how they spend their free time many of them talk about being in the house and the devices they have. In a circle-time session we talked about going to the park; many of the children had not been to a park or couldn’t remember the last time they went. This made me feel both sad and concerned. I am new to this year group, having taught junior children for over 20 years. I have been surprised by the number of children who find it difficult to coordinated putting their coats on independently and the lack of creativity in their play, especially during the yard at playtime. This is only my personal observation but when I had an opportunity to be part of this SKIP training, learning how best to support the physical development of young children, I was very excited to find out more.  From my studies in this area I have been interested to learn about opportunities children are given for movement. ‘We have seen how movement is an essential ingredient for a child’s development and capacity to learn, but children of today have less movement opportunities in their daily lives than any other generation.’ (Goddard Blythe, 2005:130) I was therefore enthusiastic to find a way of changing my approach to PE and facilitating opportunities to encourage children to be more active, feel more confident and improve not only their physical ability but also improve their development in all areas. ‘Movement skills in childhood are inextricably linked to core aspects of development including social, cognitive and psychological…. Language emerges as children physically interact with their surroundings…’ Diamond,A. (2000; 2015), Iverson, J (2010), Van der Fels et al., (2015), Bedard et al., (2017)
Goodway and Branta, 2003 suggest that children identified as disadvantaged, may be influenced by constraints that restrict their development.  Our school is in a deprived area and I was keen to explore the ideas suggested through the SKIP training which could potentially alleviate some of these restrictions. 
With my own Mindfulness training and awareness of neuroplasticity I was also interested to learn more about how fundamental it is that children are exposed to a variety of experiences in their early years to enable these connections in neural pathways in the brain to develop. These include balance and movement, linked to our vestibular system. The more sensations we are exposed to the more connections are built and this helps children to understand their relationship to the world around them, including gravity and where their body is in space.  “Most of the activity in the first 7 years of life is part of one process: the process of organising the sensations in the nervous system.” Ayres.J,2005 Ch2 Sensory Integration and the Child LA. Western Psychological services.

Cycle one – warm up movement concepts
As a part-time teacher, only in the class 2 days a week, my first obstacle was not being able to deliver sessions during the ‘allocated’ PE slots.  This prompted me to consider that PE might not be restricted to just those allocated times. The game I delivered as a warm up was designed around being able to cordon off an area in the side yard and even using a space just outside the hall. The spots really helped the children find ‘space’, This is something they have found difficult previously and they would all bunch together when we did activities.

Having the movement concept cards at hand when I was teaching really helped me to differentiate and I included a variety of movement patterns in my teaching. Children had fantastic ideas for the movements of different animals.  These included putting fists on floor to walk like a gorilla, slithering on the floor with hands and feet together to be a snake, walking on tip toe being a giraffe trying to reach the tallest leave and very wide slow walking like an elephant.  On reflection I noticed I did not use moving backwards; I then incorporated this when we did the activity next time.
Learning about the progression of motor proficiency, Clark & Metcalfe (2003) Peaks model, taught me how important it was to give children a solid foundation in developing a variety of skills. This has ensured that I incorporate a range of movements, levels and actions into warm up activities. I have also considered how children move around the classroom. We have, during planning meetings, integrated more movement activities into our weekly Rainbow challenges. 

In the Safari game some children were moving and colliding with each other showing they had poor spatial awareness (sensory integration). We adapted the warm game so they had to move around the spots (changed a constraint in Haywood & Getchell) They also performed their balances on their spots rather than just where they were, so that they had their own space / bubble.

After the first training I learnt about the different stages of development for movement. (Gallahue, Ozmun and Goodway, 2012).  This is something that I had not really considered and it was something that I was therefore able to observe on return to school. 
In addition, I have also planned activities for children that introduce more movement in other areas of the curriculum. For example, when introducing phonemes for spelling activities children were asked to travel in different ways to read cards and return to record the spelling pattern. This not only made the activity more fun and enjoyable, the children were actively engaged and learning with gross motor skills and fine motor skills. 
Cycle two  - Throwing and catching
Taking small groups in the hall for 20 minutes has been much more focused and productive than larger groups.  Also, having a small group ie approximately 10 children meant that I didn’t always need to wait for a hall session to be free. It was possible to find spaces around school, in the side yards, to carry out physical activity sessions. I also feel I have been more aware of children’s individual progression as there was more time to focus in a smaller group.
I learnt from the videoed activity that throwing the ball around in circle gave children limited time to have contact with the ball. The element of Newells constraints model (Haywood &Getchell, 2005) has developed my own understanding that by adapting and manipulating any one of the factors in the model of constraint we can access greater opportunity for skill development. When I repeated this activity with another group I added more balls into the game. We also adapted the game to throw objects over a bench. This allowed every child to have more turns.  
In paired work, some of the pairs worked well and this enabled emerging throwers and catchers to be successful. However, some of the pairs had a mis-match and therefore an emerging catcher may not have received a successful throw to catch. I could pair children up in ability; asking the pairs to swap would also have helped with this so that children had opportunities to work with different children during the catching activities. 
Furthermore, children were enthusiastic and excited to use the target. However, I lined them up in small rows, limiting their access to ball throwing opportunity. Next time, I would avoid this by just having pairs taking it in turns to throw or setting up a obstacle course/carousel. I could also set up another target board or alternate the children with a different activity.  I have also learnt that it is important that children have the correct size equipment to throw (something that could fit into their hand).

The use of clear reminders of the teaching points was important to encourage children to make adjustments to their techniques and develop. Children were also able to answer questions about what we were looking for (success criteria) when throwing and catching, although some did give the catching success criteria when asked about throwing. This was then referred to at a later stage in the activity. Highlighting when children were successful with a step forward and throwing in a rainbow arc encouraged others to do this.

I realised from the recording that I didn’t use incidental Welsh during this activity. Next time, I would also introduce some Welsh praise and phrases. I could have introduced ‘pel fach’ and ‘pel fawr’. I would also use Welsh colours for the target zones and coloured hoops. 

When demonstrating the throwing with the step through and facing the other direction, I realised I did this for me (as a left-handed thrower) and therefore the side of the room I was facing and then the opposite side I transferred to face after the throw would be different for a right- handed thrower. This is evident from the video that some children had copied the same direction as me. Next time, we will spend some time exploring which side we feel most comfortable throwing and stepping through on. 

The size of the equipment is important. To master throwing effectively children need to have equipment that can fit into their hands. I had provided children with a variety of throwing equipment for throwing through hoops but some of the larger balls were not suitable for teaching throwing. 
I introduced the battleships game where I used a rope to mark where children were to stand. I did this on a diagonal so that children could position themselves for the distance they felt comfortable throwing. It also allowed children to adapt their throwing to suit the distance. The rope acted as a restraint (Getchell and Haywood, 2014).
With the children in my class being 5 turning 6 I have learnt that this may be a crucial time in their development in relation to their perceived motor confidence.  Stodden et al Model, 2008 

Conclusion
In conclusion the training that I have received as part of this module has benefitted my practice substantially. It has increased my awareness of the importance of movement (Davies, 2003) and given me confidence in assessing children’s current ability and knowing which activities to provide for them as a ‘next step’ 
Next I would like to develop an obstacle course with the children that they can access throughout the day in the yard next to our classroom. 
[bookmark: _GoBack]Clark, J. E., & Metcalfe, J. S. (2002). pyramids show how important it is to provide all children with a strong grounding and foundation to support the development of skills. 
I feel that moving forward in my own teaching I would like to get parents involved in some of the sessions, especially the SKIP activities. I learned so much for this training, much of which I would have loved to have been made aware of as a mother and not just a teacher. I believe that educating parents with this knowledge and awareness of the importance of physical literacy for children’s overall development is fundamental.
I am also a yoga teacher and have found that I have been using my increased knowledge of movement vocabulary, spatial awareness and pathways when planning yoga sequences too!
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