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‘Teachers are expected to employ differentiated strategies that are both appropriate and challenging in a variety of learning environments that are inclusive of all pupils (including those with SEN) who often manifest very diverse levels of ability and needs (Penney, 2002; Smith, 2004:42).’ The role of schools and teachers is central to the success or otherwise of the government’s agenda for inclusion (Hayes et al, 2003), from this we must discuss how teachers have an influence on the effectiveness of inclusive practice, this could include many factors such as; teacher’s attitudes, preconceptions, ideologies, approaches or even the methods they choose to use. Firstly what is inclusion in physical education (PE) or inclusive practice, the Nevada Partnership for Inclusive Education (NVPIE, n.d.) defines Inclusive Education as “an effort to make sure that diverse learners – those with disabilities, different languages and cultures, different homes and family lives, different interests and ways of learning – are exposed to teaching strategies that reach them as individual learners” (Malta: NAO, 2010) this statement points out that there are diverse learners and diversity among students in mainstream schools. This is catered for as Booth and Ainscow (2002) explain that “Inclusion considers heterogeneity not as a problem but as a chance to transform schools to better respond to their students’ diversity”. Inclusion has strong levels of significance to both students and teachers, inclusion is beneficial to students as “Being physically active noticeably has physical benefits, providing active participants with the ability of living healthy lives, improving life expectancy and reducing the probabilities of major and common diseases such as those of heart and lungs.  Other advantages are psychosocial benefits such as social integration and interaction, learning coping mechanisms, improving concentration, as well as diminishing the risks of psychological problems such as depression” (Malta: NAO, 2010) ; inclusion campaigns for these benefits to be available to all students, including those with special educational needs (SEN) a child of compulsory school age has a SEN if they have a significantly greater difficulty in learning than the majority of their age peers, which requires additional education provision to be made to prevent disadvantage (Department for Education and Department of Health [DfE/DoH], 2015). Inclusion is important to teachers of PE because PE is often, along with music and art education, one of the first courses to ‘experiment’ with inclusion (Alquraini & Gut, 2012), this places responsibility on them to make sure inclusive practice is followed. Teachers also have responsibility placed upon them by legislation that states that pupils with SEN have a fundamental right to an inclusive education (Hayes et al, 2003). Legislation sets teacher’s targets for their practice, for example: “An inclusive curriculum should facilitate, rather than hinder, the British Government’s inclusion objectives of (1) setting suitable learning challenges; (2) responding to pupils’ needs and (3) overcoming potential barriers” (DfE, 2014). The process of setting objectives has evolved over time as “the 1992 National Curriculum for Physical Education (NCPE) identified four key principles in relation to equality that still hold true today as guiding principles that should be considered when including pupils with SEN within mainstream PE. These are entitlement, accessibility, integration and integrity, and have acted as the corner stones upon which the most recent curriculum in PE has been built” (Hayes et al, 2003). A part of the reason that legislation instructs teachers to be inclusive in their practice is because the Salamanca statement (1994) showed that international authorities agreed that inclusive education is not simply placing students with disabilities in regular schools; refering to the students’ social and active participation in class and to the full development of their potential through access to teaching according to the students’ special educational needs (SEN), interpreted by Tant and Watelain (2016). From here we know that teacher’s have to be inclusive in their practice and that diversity is presented to them throughout the mainstream school system, so what challenges do teachers’ face in attempts to be inclusive?

In 1998 Department for education and skills stated that “The education of pupils with special needs is a key challenge for the nation. It is vital to the creation of a fully inclusive society”, they would further reinforce this challenge in 2001 saying that the number of pupils with SEN in a mainstream school setup was rising year on year. Because of this increase, community classes and schools are considered the best places for experiencing diversity (Tant & Watelain, 2016). This exposure to diversity means that teachers are challenged to prepare and differentiate their practices, the diversity provided by SEN students can influence the teacher’s preparation and their attitude towards this. Factors specific to the students with disabilities that can influence teachers’ attitudes can include: disability level, age or class level, the type of disability and severity of disability (Tant & Watelain, 2016). As mentioned in this statement the type of disability is a consideration and there is diversity in the different types of disabilities than a teacher may be challenged to differentiate for; an example of this could be students with behavioural disorders. This can unique compared to other SEN’s as Hayes et al (2003) state “it is reasonable to assume that challenges posed by pupils with behavioural difficulties are somewhat different from those challenges posed by pupils with other learning needs”, Hayes point of view is also reinforced by OFSTED (2002) who add “the child with behavioural problems poses a different set of issues for inclusion than those set by pupils with learning difficulties or physical or sensory impairment”. When challenged to include a child with such disability teachers may consider reasons behind this behaviour; these may be due to a complex number of circumstances that could have roots either within or outside the school environment (Martin and Hayes 1998, Cohen and Cohen 1987). This is shows some of the considerations teachers have to account for, teachers have this responsibility because “If behavioural issues are not addressed initially at a senior managerial level in the school, then face-to face conflicts that practitioners regularly come across may continue to be dealt with in a haphazard way outside of an overall inclusive philosophy” (Hayes et al, 2003), this also means that teachers have a responsibility to liase with management above as part of the process of inclusive practice.

“Among the factors that contribute to the success of inclusion (class size and composition, teaching context), the most influential are undoubtedly the teachers’ attitudes and representations of inclusion” (European agency for development in special needs education, 2010). A teacher’s attitudes and ideologies towards inclusion may have an influence on the quality of inclusive practice. Tant & Watelain (2016) interpret Allports’s (1935) definition of an attitude, “a mental and neutral state of readiness organized through experience, exerting a directive and dynamic influence upon the individual’s response to all objects and situations with which it is related”, to simplify and state that an attitude is not a behaviour, but a predisposition to act. Attitudes can be linked to Ideologies, which are defined by Manneheim (1935) in Elias (1978) as “established webs of ideas and beliefs” this is linked because Elias uses this definition to state that ideologies often inform action. If attitudes or Ideologies of teachers do inform their actions then whether they are positive or negative to inclusion will influence the quality and effectiveness of their lessons. This is important because a positive approach is believe by Hayes et al (2003) to be central to any success along with being open minded and having high expectations for pupils with SEN. A negative approach could have the opposite effect on performance as “when teachers have low expectancies from their students, it is more likely that students reveal signs of helplessness” and if teachers “choose to diminish or refrain from teaching Physical Education they are not only hindering students’ development of motor skills but also disregarding emotional maturity and social interaction” (Malta: NAO, 2010). Another aspect of teacher’s attitudes could be their openness to inclusion, Several studies agree that teachers’ generally have common a representation of inclusion as an ideal (Ammah & Hodge, 2005; Hersman & Hodge, 2010), however studies have shown that while there is an inclusive discourse within policies, there is a discrepancy when it come to opportunities that are available in practice for students with and without SEN (Maher, 2018). Discrepancy in inclusion and opportunities (particularly for SEN pupils) could be affected by a traditional and rigid approach versus a social model for inclusion, “the social model of disability recognises that often the greatest disabling factor is not the child with SEN, but the lack of flexibility and/or commitment to modify and adapt existing practices by schools and teachers” (Hayes et al, 2003). This could relate to teacher’s attitudes and their willingness to adapt their methods away from more traditional practices that they may have followed over a long period of time, these traditional concepts lean more towards integration and mainstreaming than inclusion where additional or often separate practices are bolted on to existing provision (Hayes et al, 2003). Sid Hayes in Hayes et al (2003) does however believe that the PE profession has moved on from past practices, in its patronising recognition of inclusion as about giving those pupils with additional learning needs the stopwatch to time the other pupils, instead moving towards a more inclusive approach, allowing pupils, irrespective of circumstance, to engage in the curriculum. 

Another challenge to inclusion could be a lack of proper and adequate training for teachers as “a lack of perceived competence is considered a major obstacle to inclusion” (Heikinaro-Johansson & Sherrill, 1994), this can go on to affect quality of practice because Tant and Watelain (2016) believed a lack of adapted physical education (APE) training and a lack of teaching experience with students with disabilities were two factors that can negatively influenced the attitudes of PE teachers. In a survey of 250 PE teachers Klavina, Block and Larins (2007) found those teachers were concerned about their level of training in APE, practical considerations (for example, the absence of an individual inclusion plan or the lack of accessibility and adapted sports equipment)  A balance to this argument however is that when O’Brien, Kudlacek and Howe (2009) reviewed literature on inclusion of students with disabilities, their studies suggested PE teachers believed inclusion could be achieved if; training were more appropriate, PE teachers received more assistance from an APE specialist and the PE curriculum supported inclusion, this is reinforced by Hayes et al (2003) who state that “If managerial guidance and structure occurs then it should be possible for all teachers, including PE practitioners, to move forwards in achieving long-term inclusive practices for all pupil needs”. However a consideration also needs to made towards the quality of training given and tasks asked of PE teachers, for example; Numerous studies in United Kingdom or in Japan noted problems with the inadequacy of the inclusive principles described in general texts when applied to the curriculum content or expectations of certifications in PE (Haycock & Smith, 2010, 2010b, 2011; Sato & Hodge, 2009; Smith & Green, 2004; Smith, 2004). These studies believed that inclusive principles in text weren’t relevant when applying them to real PE situations; Vickerman in Department for education (2014) goes further into this to say British policies contribute to that view by synonymously using the terms ‘inclusion’ and ‘integration’ creating ambiguity, believing that this ambiguity could possibly create diverse interpretations of the national curriculum’s inclusive principles.

From the text so far you could look at different ways of improving inclusive practice; two aspects could be a positive approach from the teacher, and the training, strategies and resources available to them.

[bookmark: _GoBack]Training and consultation could be a way for teachers to better prepare and adapt to include SEN students. Consultation could be with inclusion partners, Tant and Watelain (2016) say that there should be exchanges between inclusion partners, including parents, administration, medical staff and all teachers (general education teachers of different subjects, specialized teachers and teaching assistants), which aims to collectively develop an individualized plan according to the SEN of the student. Hayes et al (2003) also talks of a ‘person centred’ approach that they believe is essential. Along with these inclusion partners “Most local authorities will have a sports/leisure development officer who will know where local sports clubs meet and how accessible they are to disabled people” (Hayes et al, 2003). These could also be liased with because as part of their role they could have knowledge that could be beneficial towards adapting activities or have connections to other officers who can, such as disability sport officers. This consultation creates a process of assessment which the Assessment reform group (2002) in National Audit Office Malta (2010) defines as a “process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go and how best to get there”, Black and William give a benefit of this; it provides information to be used as feedback to modify the teaching and learning activities in which they are engaged (Malta: NAO, 2010). A lack of APE training was discussed earlier as a challenge to inclusion (Tant & Watelain, 2016), so the opposite could also be interpreted that there could be benefits to more APE training, this is proven by Tant & Watelain (2016) as they state “thematic analyses have previously shown that PE teachers need regular APE training focused on inclusive didactic strategies and pedagogical adaptations and the support of teachers with inclusion experience (co-teaching) throughout their careers (starting at the university level)”. This training could help to develop a multisensory approach described by Maher (2018) as an approach that covers different ranges of learning styles such as hear, say, see and do. Examples of strategies could be; changing the ball in games like hockey to larger, lighter or different coloured balls or adapting the rules to allow a student with movement restrictions extra time to play the ball. Another example could be in athletic activities where physically disabled pupils could use one push of their wheelchair, rather than a jump into the sandpit, or reducing distances to run or travel (Hayes et al, 2003).

The second aspect is the use of a positive approach, this is vindicated as an aspect by Hayes et al (2003) stating “PE teachers must recognise that in facilitating inclusion the critical success factors are an open mind, positive attitude and a readiness to review and modify existing learning and teaching strategies”. Teachers can make a difference to student’s motivation to participate and learn, they can can have a positive impact by showing enthusiasm within their lessons (Gilliver, 2003). This positive impact is reinforced by Qualifications and Curriculum Authority PE team and Penney (2003) who say it is unlikely that students sit on the sidelines and avoid getting involved if there is an interesting lesson with elements of fun and enthusiasm. 

In conclusion, the attitudes and ideologies of PE teachers have the potential to influence the quality of inclusivity within physical education lessons. Positive and negative attitudes from teachers can have different effects on a particular student, whether it is their opportunities of participation compared to what legislation dictates should be provided or the student’s levels of motivation to participate. Teacher’s attitudes may also influence their willingness to engage in practices explained that aim to increase inclusion such as differentiating their lessons for SEN pupils. Therefore it can definitely be perceived that a positive approach from teachers to diversity can lead to participation in inclusive physical activity.
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