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1. Lesson Plan
	Curriculum for Wales 2022

	Lesson/Session Plan

	Age: Year 4
	No. of learners: 16
	ALN/Meeting learners’ needs:
	Two statemented pupils.
· Autism with one-to-one TA in place.
· Medical problems with mobility problems.
3 pupils identified as more able and talented.

	Additional Adults: 2
· One-to-one TA
· 2nd TA
	Responsibilities of additional adults for this session: 
· Ensure the ALN learners are supported appropriately so that they can participate and engage fully in classroom activities to encourage independent learning and thinking. 

· To encourage pupils designated as more able and talented to challenge themselves and offer differentiation of tasks where required.

	Learning objective(s):
· To work as a group to design and construct a bridge.
	Success criteria:
•	I can work effectively as part of a group.
•	I can assess my understanding of the lesson.

	Links to previous learning: Build upon the previous week's lesson, where structures, buildings, and bridges were introduced.

	Curriculum coverage (AoLE/Strand/Descriptions of learning)

 This lesson will draw on three areas of learning experience.

1. Science and Technology
2. Languages, Literacy, and Communication.
3. Expressive Arts.

Linking to the What Matters Statements strands, 

•Expressing Ourselves through Languages is Key to Communication.
•Creation Combines Skills, Knowledge, Drawing on the Senses, Inspiration, and Imagination.

 And the development of the Principles of Progression, 

•Increasing Effectiveness as a Learner.
•Increasing Breadth and Depth of Knowledge.

	Thinking Skills

Several, principles, tools, and strategies to promote the development of thinking skills will be drawn upon throughout the lesson, as noted below. 

Assessment for learning strategies and the principles of developing thinking across the curriculum will be utilised.

Thinking principles

•Activating Prior skills, knowledge, and understanding 
•Forming Opinions and making decisions.
•Evaluate own learning and thinking.

Tool/ strategy

•Mind mapping.
•Thumbs.
•Group work.
•Traffic Lights. 
•What would you do differently next time?
	Literacy (LNF)

Working towards progression step 3. 

Literacy: Speaking 

•I can contribute to group discussions in different roles, taking responsibility for completing the task well. 

Literacy: Listening

•I can listen to others’ ideas/presentations and understand that they may have a different perspective to my own, in order to respond appropriately.

Literacy: Writing

•I can write legibly and fluently

	Numeracy (LNF)

Geometry focuses on relationships involving shape, space, and position, and measurement focuses on quantifying phenomena in the physical world.

Working Towards Progression Step 3 - I can estimate and measure length, capacity, mass, temperature, and time using appropriate standard units.  

	Digital Competence (DCF)

	Y Cwricwlwm Cymreig (the Welsh Dimension)
This lesson lends itself to being taught in Welsh or bilingually. Thus, there is an opportunity to develop the linguistic aspect of Y Cwricwlwn Cymreig. 

· Using the Welsh language with access for all.

· Recognising that there are many different levels of fluency in Welsh.
	Global Dimension

Global Citizenship:

Gaining the knowledge, skills, and understanding of 
concepts and institutions necessary to become informed, active, responsible 
citizens.

	



	Time

	Session activities, organisation, and management
	Assessment for Learning (strategies and opportunities)

	10mins
	Introduction
	MIND MAP

· What did we learn last week?
· What do you already know about bridges?

THUMBS

· Whole Class Feedback to establish if all pupils understand the task at hand. 

· Any questions?

TRAFFIC LIGHTS
· How did the lesson go for you?

· What would you change next time?

	
	Mind Map ‘Bridges’ 
· What do you know about Bridges?
· What did we learn last week?
· Whole class feedback. 
· Contribution from each pupil. 
· Encourage answering in a medium of choice (English, Welsh, or drawing).
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	




	
	
	

	
	
	

	
	
	

	
	Main activities

· Place pupils into groups of 4. (consider space and accessibility for ALN Pupils). Put more able and talented into a group together.   

· Describe the activity: work in groups to design a poster and build a bridge. 

· In groups build a bridge from any materials provided and complete the worksheet in a medium of choice, describing how to build the bridge and the reasoning behind chosen materials and shape. 

· Test Bridge using toy car.

· Estimate and then measure the length, width, and height of the bridge.

· If More able and talented pupils require additional challenging tasks, request they build a supportive bridge between tables, or test weight-bearing ability or their creation. 

· ALN pupils ensure full participation and access to all chosen materials.

· The pupil with mobility problems: ensure all required materials are within reach and there is enough space to allow them to join in with the group. 

· The pupil with autism: One-to-one TA will support to ensure full participation, and to encourage social and independence skills.
	
Resources and Key Vocabulary

Key Vocabulary

· Design
· Construct
· Group work
· Communicate
· Self-assess


Preparation of classroom 

· Arrange tables into groups friendly arrangements, if possible. If inappropriate consider the seating arrangement of ALN and the more able and talented pupils.

· Print off worksheets and self-assessment traffic light cards.

Resources

· Pens
· Wipe dry pens
· Pencils
· Rulers
· Rubbers
· Colouring pens
· A4 or A3 Paper
· iPad
· Computer

For ALN pupils, an iPad or computer for their group to complete the worksheet may be a preferred medium to encourage participation and easier contribution towards their group's poster. 

Bridge

Any material suitable for constructing a bridge, for example:
· Cardboard
· Paper
· Glue
· Lego
· Building bricks
· Toilet roll tubes
· Sticky tape
· Pipe Cleaners
· Straws
· Plastic cups
· Toy Car





	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	Plenary
	

	
	
· Traffic Lights

what did we learn today?
How did we learn it?

Reflection:

Feedback for each group. What would you have done differently if asked to do the task again?
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	



Rationale Script

Introduction 
Planning a lesson is an intricate process, that requires knowledge and understanding of policy, strategy, and the curriculum to establish a successful and effective plan. The Centre for Teaching Excellence, 2023, describes a prosperous lesson as one that integrates three components, "learning objectives, learning activities, and assessment to check for student understanding". The United Nations Convention of the Rights of the Child (UNCRC) (1989), Article 28, states “every child has the right to education”, therefore, children should have the opportunity to develop all aspects of personality and harness their talents to achieve their full potential. (Save the Children, 2023). Teachers should support pupils to become respectful citizens, that understand the rights of others. This notion is a shared vision that the Curriculum for Wales (2020), four purposes set out to achieve by supporting children to become “ambitious, capable learners, ready to learn throughout their lives”. (Welsh Government, 2020). 
Here eight key components of a lesson plan will be discussed, including justification of the highlighted resource and exemplar activity, the importance of a starter activity, the inclusion of assessment for learning strategies (AFL), group work, the role of additional adults within the classroom, the use of differentiation, learning objectives and plenaries, will also be considered.


 Resource
Sample Activity: Thumbs
Resource Reference: Mike Gershon Website: Free Resources: Whole Class Feedback Guide. 2023. 
How it would be Taught within the Classroom: This lesson plan utilises the thumbs-up strategy, it is an informal formative assessment strategy to gauge learners' knowledge retention. Where pupils will be asked to indicate thumbs up, in the middle, or down as to their understanding of the main activity before undertaking it, following an explanation and description of what is required. This will allow the teacher to establish whether all pupils are ready and happy to start the activity and feel that they can complete it and meet the learning objective or need additional support.


1. Justification of Resource and the Importance of the Exemplar Activity 
 Exemplar Activity: Thumbs Up: Whole Class Feedback. 
Whole class feedback is considered a highly influential aspect of assessment for learning. It is a tool that allows teachers to discover the level of understanding of all their pupils in an organised and time-effective manner. McGill, (2010), advocates that teachers should utilise a multitude of feedback techniques, to ensure the reduction of teacher workload and the provision of assessment for pupils to act upon. Bandura's Social-Cognitive Learning Theory (1997), bases its ideology on reciprocal determination, therefore suggesting that learning is the product of personal, environmental, and behavioural factors. Thus, environmental factors such as the quality of teaching, and the deployment of appropriate assessment for learning strategies that, will enable teachers to provide high-quality lessons are vital, as this will then, in turn, provide pupils with the ability to progress in their learning. (Zimmerman, 2000). 
The use of the thumb's strategy is a formative assessment technique, whereby a question is asked, and pupils provide feedback as to their level of understanding. Burns, (2021), designates that the use of whole class feedback, enables teaching staff to become responsive to pupils' needs, and recommends for best practice, “whole class feedback must be sharply focused on deepening learning towards a known goal”. 
Black, Harrison, Marshall, and Dylan (2007), also noted that feedback, including that of peer or self-assessment, is a crucial component within the assessment process, which when correctly deployed, formative assessment strategies can have a positive impact on learning. If a pupil were to show thumbs down or sideways, the teacher can then note that they may require additional support in the area the pupil has highlighted, and task the teaching assistant to support them. In addition, this questioning and feedback method, allows pupils to self-assess and help to shape their learning. Skinner (1948) suggested that learning should be staged, and learners should only progress to the next stage when they have fully understood and grasped the previous. (Mcleod,2018). Here the use of the thumb's strategy within this lesson plan will indicate to the teacher, whether their pupils are ready to commence the next stage of the lesson or require additional explanation. (Roberts, N.d). 
Furthermore, whole class feedback allows both teacher and pupils alike to uncover aspects of learning in need of improvement, how the technique can be mastered and supports the development of self–regulation. Gershon (2022), asserts that this type of strategy can bring about an understanding of "how knowledge and understanding can accord more closely with reason and logic, that which is already known, how the gap can be closed between where the student is and where the teacher, curriculum, the school can help them get".
2. Value of Using a Starter Activity
The use of a starter activity is an important aspect of lesson planning. They can provide a focus and establish an understanding that learning occurs throughout the lesson and begins immediately. Furthermore, it provides teachers with the opportunity to introduce the theme of the lesson or recap previous sessions. (Tips4teaching, 2013). A successful starter activity will engage every pupil within the classroom, offering pace, interaction, and challenge, to focus attention and draw interest from the outset and be inclusive to all. (Hartwell,2020). 
Mind mapping has been selected as an appropriate starter activity for this lesson, whereby the teacher will introduce the topic, which here are bridges, and ask pupils to contribute towards the map, any words, phrases, shapes, or pictures they associate with bridges. The teacher will then convey these to the board to create the map. Every child can be encouraged to respond and contribute, in a medium of their choice, whether this is English, Welsh, or a drawing. The resulting mind map can indicate to the teacher, pupils' current knowledge and understanding, as well as gaps and areas of learning concerning the given topic that is yet to be understood and require consolidation. 
Additionally, it also allows the pupils to discover what they have learned, know, and would like to know. Thus, supports the development of the Welsh Progression Code's (2021), overarching principle, Increasing Effectiveness, whereby pupils can begin to comprehend the relationships between the breadth and depth of their knowledge and utilise them in the shaping and application of that knowledge. (Welsh Government, 2021).To establish this Estyn (2022) recommends that all educational settings should "prioritise approaches to assessment that deepen teachers' understanding of pupils' learning and their progress" and therefore should "embed systematic opportunities for pupils to develop their skills in evaluating and improving their own and peers' learning".
3. The Inclusion of Assessment for Learning Strategies
Assessment for Learning (AFL) strategies employ an approach to learning that utilises received feedback to improve pupils' outcomes. It can provide a more holistic learning experience for pupils from which they can become more confident learners, equipped with the knowledge of what is expected of them and the standard. From this pupils can develop their thinking skills, to create an understanding of what their current level of knowledge is, what it is they want to achieve in their learning, and how they are going to achieve it. (Welsh Government,2020). Black, Harrison, Marshall, and Dylan (2007), suggest that AFL is a key concept for educational settings to promote learning and increase overall standards. Indicating that a collaborative approach is a way forward for the development of effective AFL strategies. 
 Estyn’s 2021, document ‘Lesson Objective: General principles’, recommends that “teachers should design learning experiences that they consider to be the most appropriate for the learners in the class and the learning objectives they wish them to achieve”. More and Able and Talented Wales (2013), also notes that lesson structure should reflect principal teaching skills, therefore, should display effective explanation and clear definition of learning objectives. AFL strategies can assist in highlighting gaps within learning and progression so that teachers can provide appropriate support and activities that will get their pupils on a progressive path and the next level in the learning journey, this will in turn help to establish their zones of proximal development. (Cambridge Assessment, 2023). Strategies such as Thumbs act as pitstops for the teacher to determine and monitor whether their pupils are on their way to reaching the lesson's objective and expected progression step.
Furthermore, it will enable pupils to discover their level of understanding, whether are they comfortable and ready to move on, or do they need extra support. Thus, supports the Increasing Effectiveness principle, as set out in the Welsh Progression Code (2021), whereby as learning develops and progresses, individuals can become more effective learners where social and work-related skills are concerned and state that “this includes identification of their next steps in learning and more effective means of self-regulation”.

4. Group Work
Group work is an important aspect in the development of thinking, social, literacy, and communication skills, that allows pupils to build confidence and express themselves, both creatively and in opinion. According to Piaget (1936), "learners must engage in some manner of cognitive restructuring of new materials, to learn them, co-operative learning is key to facilitate this". (Salvin, 2003, p.6). Likewise, the Welsh Government Principles of Progression for Languages, Literacy, and Communication (2019), articulates that "learners build on basic language skills that allow them to develop the ability to successfully navigate a variety of communication challenges". The consideration of classroom climate is also crucial to establish the notions of value and inclusion. 
Pupils who can demonstrate cooperation, collaboration, and respect, will become effective learners both as individuals and as part of a group. Constructivism indicates that when learners are active participants in group work, working with a peer or teacher, they become more capable of constructing new meanings. Furthermore, Vygotsky (1934), noted that children perform better when given a group task as opposed to working on their own. (Welsh Government, 2010). 
The main activity for this lesson requires group work and collaboration to meet the learning objective and produce a successful piece of work. Each group is required to produce a completed worksheet, describing the methodology behind their chosen materials and design, then build and create their bridge, before finally, testing using a toy car, estimating, and measuring the height, width, and length of their creations. Enabling pupils to develop in three areas of learning experience, science and technology, languages, literacy and communication, and mathematics and numeracy, working towards achieving progression step 3 within these dimensions. (Welsh Government, 2020). All aspects of which demand full participation from all members of the group, in both the decision-making and creative processes. Piaget (1936). highlighted the importance of physical experiences, in suggesting that individuals need to experience hands-on environments to build dynamic structures, stating that “the operations originate from actions and the actions bear upon the object”. (Pollard, 2014, p.38).  
Research has shown that employers want candidates who exhibit excellent team and group work skills. (Beebe and Masterson, 2003, cited in Burke, 2011, p.88). Therefore, promoting the development of such skills from an early age is important, Wasley 2006, cited in Burke 2011, supports this by suggesting that pupils who have had the opportunity to work collaboratively, go on to achieve better outcomes and are more likely to pursue higher education. This is a notion the Welsh Government (2020) seeks to encourage and promote within the four purposes of the Curriculum for Wales, which aims to “support our children and young people to be, ambitious, capable learners, ready to learn throughout their lives”. Moreover, Estyn’s’ Pupil Participation Best Practice Guide (2016), indicates that in educational settings that have successful pupil participation, pupils have had the breadth of opportunities to participate, contribute and influence decisions associated with their learning. Such opportunities provide pupils with the ability to develop skills that will allow them to become active citizens within society.

5. The Role of Additional Adults in the Classroom

The role of additional adults within the classroom is of a multifaceted nature. They work alongside and with the teacher to ensure the correct preparations are undertaken to provide pupils with an enriched and engaging learning experience that meets the needs of all pupils and the learning objective. (Montessori Guide, 2022). Research suggests that having additional adults within the classroom has the ability to positively influence learner motivation, confidence, and autonomy. (Wilson et al., 2003, cited in Fanning, 2022). Where pupils received active encouragement and support within their learning, it can assist learners to become more autonomous in their learning process. 
Teaching assistants and one-to-one expedite the participation and inclusion of pupils with additional learning needs and support these pupils to learn and progress alongside their peers. An ideology that is at the forefront of the Well-Being and Future Generations Act (2015), is to establish a more equal Wales, "A society that enables people to fulfill their potential no matter what their background or circumstance". (Welsh Government, 2015). Furthermore, they can help to identify problems, for example, a struggling pupil or a pupil who requires additional challenge to progress, and support emotional, behavioural, or social development where necessary. The UK Teacher Standards (2011), states that “teachers must deploy staff effectively, so they can ensure they are fully prepared, are able to help track learners’ progress and teach to their needs and to highlight areas of progression, as well as any difficulties any pupils may be having”. (UK Government, 2011). 
It is important that teachers give any additional adults within the classroom clear guidance as to the learning objective, responsibility, and what the focus of their role during the lesson will be so that the right support is provided to pupils. This lesson has two pupils identified as ALN, one pupil with autism requiring a one-to-one, and the other with mobility problems. This lesson has tasked the additional adults to support these pupils to fully participate in the classroom activities. The main activity utilises group work, so here their role would be to ensure accessibility to resources and assistance where required. Furthermore, the TA has also been tasked with ensuring that the pupils designated as more able and talented are provided with additional challenges and differentiation of tasks if needed.
Webster and De Boer, 2019, indicate that where high quality and thorough preparation and planning is undertaken there is a direct correlation with improvement in outcomes. Where additional adults are in place it offers the opportunity for teachers and assistants to collaborate and plan effectively, particularly where ALN pupils are concerned, as the provision of the correct amount of support is vital to prevent, over-dependence upon their support. The Teachers Union (NASUWT) (2018), asserts that “the fundamental purpose of planning is to support effective teaching in the classroom”. Furthermore, The Welsh Government document titled ‘An Introduction to the Professional Standards for Teaching and Leadership’ (2017), recommends that to "enable effective pedagogy, the teacher should take every opportunity to work productively with all their partners in learning to extend professional effectiveness".

6. Differentiating Tasks
Differentiating tasks within the classroom allows teachers to tailor lessons to meet the individual needs of all pupils and challenge them at an appropriate level. Designing a lesson that takes a 'one size fits all' approach will not provide pupils with the support they need, whereas one pupil may thrive another may struggle. (Roberts, N.d). Twinkl (2023), describes differentiation as, "the changing of context, delivery, or methods of learning to ensure every child learns in a way that is suitable for them". Every pupil is unique in their learning process; thus, their needs are diverse, which is only exacerbated where ALN pupils are concerned. ALN pupils require tailored methods to help them succeed and develop. This lesson has two pupils with ALN, for the pupil with mobility difficulties, the influencing factor to their learning is the accessibility of the space and resources, where lack of could impact their ability to learn. Thus, the development of tasks that enable this pupil to participate fully is crucial. Furthermore, the pupil with autism who has a one-to-one in place may require more time, explanation, and support to complete the task at hand, and therefore their progression may be slower than their peers. Scaffolding may be required here, whereby, extra support can be given, to that the pupil can achieve the task as independently as possible. Therefore, the next time they are asked to complete a similar task they can do so with less support. (Roberts, N.d).  It is also important to note that the more able and talented pupils may progress quickly and complete the task before the rest of the class, therefore, the provision of an additional more challenging task, should be provided, to allow them the progress in their learning. The Equality Act (2010) asserts that teachers be accustomed to the act and how it should influence curriculum design and states that “teachers should be encouraged to think about the ways they teach, so they do not inadvertently discriminate against any pupils”. (UK Government, 2013). 
This lesson offers several strategies to provide differentiation of work, the activities set within the plan will provide pupils with the ability to explore their senses, every child has different talents and abilities, whether it be, drawing, writing, or reading, some are confident whereas others are more reserved. (Twinkl, 2019). Taking this into consideration, this lesson aims to harness individuals' abilities and encourage them, for example, the introductory activity, involves the use of a mind map, where the pupils are encouraged to respond in a medium of their choice, if they are comfortable using Welsh they can, or they feel a shape or picture would convey the idea this is encouraged also. Allowing this type of response will also help the teacher to develop tailored tasks for their pupils. Gardner (2012) suggests that pupils should be provided with opportunities that are hands-on, multi-sensory, and promote learning. Furthermore, where teachers support pupils to take more responsibility for their learning, "learning itself becomes established as an explicit and critical focus of the classroom talk”. (Gardner, 2012, p.37). 
Moreover, this lesson will utilise differentiation within the main activity, whereby support strategies and extension activities will be provided, for example, pupils will be required to fill in a worksheet, to indicate how their group went about the building and construction of their bridge. Before beginning the task, the teacher will explain and show an exemplar worksheet and 'one I built earlier' to show the pupils what is required. Bandura (1961) suggested that individuals learn through imitation and identification and effective modeling requires "attention, retention, reproduction, and motivation". Here the teacher is demonstrating the task and the standard required, from this, pupils can then apply this to their work. (Communication Theory, 2014). The More able and talented pupils will be tasked with a high word limit, whereas ALN pupils will be given the opportunity to complete their work on an iPad or dictate if they prefer. An extension activity will be provided in the form of two challenges, should pupils complete the first before time is up, they can move on to the second.

7. Learning Objectives 
The inclusion of learning objectives is an essential part of any lesson plan, as it allows the teacher to convey what they want their pupils to have attained by the end of the lesson. Mitchell and Manzo (2018), describe learning objectives as, “the provision for a focused mindset for pupils engaging in the content”. A learning objective should communicate what pupils should be able to achieve and therefore apply, from the teaching and support they have received. It should act as a continuance from previous sessions and take consideration of abilities as well as, what can be accomplished in the timeframe of the lesson. (O 'Clair, 2017). Additionally, learning objectives improve pupils understanding, provide structure and define focus. (Orr, Csikari, Freeman, and Rodriguez, 2022). Donaldson, 2015, p.76, denotes the characteristics of effective formative assessment as effective planning and clear and concise purpose. This lesson's objectives aim to develop collaborative working, thinking, and communication skills, harness creativity, and promote self-assessment, through the use of AFL strategies that will assist children to progress through and achieve the abilities set out within progression step three of the Welsh Curriculum. Allowing pupils to "gain the knowledge, skills, and understanding of concepts and institutions necessary to become informed, active, responsible citizens", as denoted in the global dimension of the task. (McGough and Hunt, 2012). 
 Furthermore, the outcomes of lessons and thus whether the objective has been achieved can assist teachers to construct a greater understanding of what strategies, activities, and assessments would be most effective moving on. (O' Clair, 2017). Twinkl (2023), recommends that learning objectives should be “SMART, specific, measurable, attainable, relative, and timely”. Moreover, Estyn, 2022, effective approaches to assessment that improve teaching and learning document recommends that"to ensure teachers use assessment information to adjust their teaching to support and challenge all pupils appropriately”.
8. The use of Plenaries in the Classroom
The use of a plenary can assist the teacher and pupils to analyse and evaluate what has been learned and achieved in the lesson. Whether the learning objective has been effective and thus learning consolidated. From this, a greater understanding of what works, where gaps have been highlighted, and areas that required further learning can be uncovered. (Twinkl, 2023). Additionally, the use of a plenary can facilitate both teacher and pupils' comprehension of accomplishment, as well as offer the opportunity for reflection or reinforcement of the learning undertaken within the lesson. (Main, 2022).  Here the importance of metacognition is highlighted, pupils become more effective at retention and transference of knowledge when they are encouraged to articulate what they have learned and the process behind it. ( George Mason University, 2023). 
Plenaries offer the opportunity for whole class feedback, thus, providing the teacher with an indication of all pupils understanding in a time-efficient and engaging manner.  At the same time, pupils can reflect upon their response and therefore what they have learned, which will guide them and the teacher where, and what the next step in their learning progression should be, and whether the success criteria have been attained. Thus, offering a context for the learning and linking both prior knowledges, that is what they already know and have learnt, to future learning. (Smith, 2019). Individuals create an understanding of their surroundings via the use of concept building, from this they can then develop these concepts to create an understanding of learning and people, which in turn they can use to communicate with others. (Marsh, 2008). Plenaries can facilitate this by developing a concept, Bloom's Taxonomy (1956), which identifies fundamental learning levels to remember and understand. Plenaries support the development of these levels by allowing pupils to explain ideas and concepts, as well as recall the lesson's learning and develop the concept of self-assessment. (George Mason University, 2023). 
This lesson utilises self-assessment traffic light cards (Resource: Twinkl,2023), to determine their understanding of the lesson’s topic. Pupils will be presented with cards displaying three coloured traffic lights, red, I don’t understand, amber, it’s not easy, but I'm beginning to understand, and green, I really understand. Pupils will be asked to tick which colour best represents their understanding of the lesson. This strategy does not only help to develop autonomy and self-assessment but provides the teacher with an understanding of their learning and possible avenues for future lessons. (Twinkl, 2023). 

Conclusion
A successful lesson plan synthesizes the curriculum and learning with knowledge and pedagogy to achieve specific outcomes within the learning process. Where pupils and teachers alike are able to develop a more conscious understanding of the ‘how’ and ‘why’ of learning and thus their impact on the development of effective strategies an improvement in outcomes and attainment has been noted. (Gardner, 2012).
Lesson planning should therefore be considered a highly influential factor in effective teaching and thus a fundamental component of professional practice. (Teachers Union, (NASUWT, 2023). Lesson planning and thus the development of curriculum should encompass and be in pursuit of the four purposes, for the development of successful teaching and learning strategies. “It is not simply what we teach, but how we teach and crucially, why we teach it”. (Welsh Government, 2020). 
(4032 words). 
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