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Supporting your discussion with theory, practice, and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical).
	Target 1
	Make explicit links between the points suggested in literature and your own research decisions – I have made links between theory and literature to support my decisions throughout.	

	Target 2
	Proof- read your work carefully to avoid minor errors – I have committed to finishing my assignment with sufficient time to proof-read my work on multiple different occasions. 

	Target 3
	Read peer-reviewed journals rather than relying on internet sources – I have ensured I have explored peer-reviewed journals based upon the topics within the assignment and used them where appropriate
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Part 1
Pupil progression within teaching and learning is paramount (Davidson, Kempton and Thoung, 2015). The Curriculum for Wales (CfW) (Welsh Government (WG), (2022a) has recognised learner progression as integral to learning, placing it at the centre of the Curriculum. The CfW understands that for all individual pupils to make progress at a pace suitable to them, assessment plays a fundamental role. Donaldson (2015) in his review ‘Successful Futures’, reviewed the previous curriculum and assessment roles within Wales and concluded a heavier focus upon holistic development and well-being was needed. The CfW (Welsh Government, 2022b) supports the holistic development of pupils, delivering a broad and balanced education, rather than solely focusing on intellectual development. This can be displayed through the creation of six Areas of Learning (AoLE) and the progression steps within, in particular, the introduction of the Health and Well Being AoLE. This assignment focuses on an intervention to support the emotional development of a pupil through a vertical transition. It can be argued that pupils with higher levels of well-being generally achieve higher academically within schools (Gutman and Vorhaus, 2012). Although outdated, evidence can show that schools with programmes in place to support pupil’s emotional and social skills have an 11 per cent gain in attainment and improvements in pupil behaviour (Durlak et al.,2011).
When conducting any research, it is paramount to be ethical. BERA (2018, p.21) states the importance of confidentiality and anonymity when conducting research. In conjunction to this, it is imperative to recognise ‘Article 16’ within the United Nations Convention on the Rights of the Child (UNCRC) (UNICEF, n.d), which also acknowledges a child’s right to privacy. Therefore, to ensure the protection of the pupil discussed throughout this assignment, a pseudonym of ‘Tom’ has been given. The school has also been given a false name of Ysgol Mynydd Cymru (YMC) for the same reasons of confidentiality. Tom is a seven-year-old boy currently in year two. Tom ‘s class teacher has become increasingly concerned for his well-being and engagement within the classroom since his father became incarcerated, one month ago. Class observations have shown a change in his behaviour subsequently having a negative impact on his attainment since this transition. He is experiencing frequent outbursts of anger in class; is reluctant to engage in any class or group work and become socially withdrawn. Despite persistently offering Tom the opportunity to discuss his feelings, he has remained reluctant to share any information. Due to these observations, it has become apparent an intervention to support Tom’s emotional development is required to develop his ability to communicate, understand and manage his feelings. Following a meeting with Tom’s mother, class teacher, Headmaster, and the Emotional Literacy Support Assistant (ELSA), it was concluded that the most appropriate intervention for Tom’s needs is Emotional Literacy (EL) sessions with the ELSA. 
An ELSAs are teaching assistants that have received specific additional training from educational psychologists to support pupils to understand and regulate their own emotions whilst respecting the emotions of others (ELSA Network, 2017a). ELSA support allows pupils to develop a respectful and nurturing relationship with the ELSA, where they feel safe to speak about their situation. It allows them to develop new skills and coping strategies to enable them to experience greater success (ELSA Network, 2017b). 
To support Tom’s emotional development through this transition, a One Page Profile and support plan have been completed (see part two). A One Page Profile (OPP) allows for personalised education support, efficiently allowing practitioners to gather key information about a child to understand the best ways to support them (Welsh Government, 2015). The OPP was constructed by Tom with the assistance of the ELSA, Miss Jones, enabling him to have his own voice in his learning experience. This personalised approach links strongly with Article 12 within the UNCRC, regarding respect of the child and pupil voice (UNICEF, n.d). This will allow all practitioners supporting Tom to recognise what is important to him and how to support his needs. In conjunction to the creation of the OPP, a support plan was devised to act as a ‘road map’ for the EL intervention, identifying the learning objectives and content of the sessions that will be undertaken within the intervention to support Tom’s needs. As previously mentioned, a meeting was held with all relevant stakeholders to discuss and consider Tom’s circumstances, needs, relevant intervention and intended outcomes. Parental engagement and pupil voice within a child’s education is essential. Barnardo’s Cymru (2014) reiterate the importance of parental involvement in school particularly those with children with incarcerated family members. They emphasise the importance of seeking feedback and advise from the parents in how support within the school can be tailored and strengthened; how school’s policies can be devised and can advise how schools can better support parents and children in similar situations. Good practise of parental involvement can be shown by Lansdowne Primary school. They have identified that engaging families in their children’s education is key to developing pupil’s well-being. They emphasise that by developing effective relationships with families, the school can intervene early when difficulties, like Tom’s, arrive (Estyn, 2017). The school also contacted an outside organisation, the National Information Centre on Children of Offenders (NICCO). This is an organisation that aims support professionals that work with offender’s children and their families in Wales and England (NICCO, n.d). NICCO was contacted due to the school having insufficient experience with families suffering effects from imprisonment, seeking advise on how YMC can best support Tom and his family will allow all involved to have the best possible support. The COPING project (2010-12) used a child-centred, multi-agency approach to investigate the mental health of children affected by imprisonment to enhance knowledge of their vulnerability to emotional problems (Gampell, n.d). Research from this project showed that schools did not always have sufficient knowledge and understanding to enable them to provide pupils and families with the appropriate support, hence the decision to contact NICCO. Families Outside (2017) is another organisation that aims to support families affected by imprisonment, they reinforce that this is a traumatic event that can affect families significantly, from housing to finance and mental health. They recognise the substantial affects this can have for a child, children are often left with feelings of shame, anxiety, anger, and grief. 
The transition Tom is currently experiencing is referred to as a vertical transition. Vertical transitions constitute a significant change to a child’s typical daily routine (Rhondda Cynon Taf County Borough Council, n.d).  Although it should be noted some children cope remarkably well with change, for others, even the slightest change can be an extremely difficult and stressful experience (Plummer, 2010, p.16). Tom is recognised as at risk to Adverse Childhood Experiences (ACE). Bourse (2020) defines ACEs as an extensive list of childhood experiences that cause stress potentially leading to trauma. The ACE Tom is currently experiencing is parental incarceration, although, it was also disclosed during the meeting with his mother that Tom has been exposed to extensive alcohol abuse prior to his father being incarcerated. Bellis et al (2013, p.81) identify a set of ACES, including Parental Incarceration, that can be associated with lifelong outcomes such as poor health, unemployment, and involvement in violence. Although, within this study, it is recognised that the impact of ACEs developing into poor life outcomes increases with the number of ACEs experienced. The Prisoner ACE Survey (2018) shows that 33% percent of prisoners surveyed had experienced incarceration as a Household ACE themselves (Public Health Wales, n.d). Public Health Wales (2015) conducted a study into the association with ACEs and the mental well-being of adults in Wales. The study found that one fifth of respondents were classified as having low mental well-being. Moreover, toxic stress from ACEs can affect the ability to form relationships, regulate emotions and impair cognitive functions, potentially having a significant implication on the child’s ability to engage in school (NHS Health Scotland, 2017).  The information and statistics displayed confirm that early intervention is crucial in minimising and preventing the effects of ACEs that could consequently be transferred into adulthood. Although not directly related to children with ACEs, the Mind over Matter report (2018) identifies the importance of early help and intervention in primary schools to support the emotional well-being of pupils. The report justifies that by secondary school there is a risk that opportunities to develop coping mechanisms and emotional resilience have been missed (Children, Young People and Education Committee, 2018). It is recommended that building children’s resilience, it can have a strong protective effect against mental illness in both those with ACEs and without (Hughes et al, 2018). The EL intervention aims to intervene early to build Tom’s resilience, aiming to minimise the long-term effects he could potentially face. 
Erikson’s (1950) model of psychosocial development provides an overview of how humans develop emotionally and socially throughout the duration of life. He advocates that from infancy to adulthood, an individual’s personality will develop in a predetermined order over eight stages. A crisis will arise in each stage, how an individual manages this crisis is of great significance. According to Erikson’s, Tom is currently in stage four, facing the Industry vs. Inferiority crisis. Within this stage, it is said that a child’s peer group will gain greater significance and become a major source of self-esteem. The child should begin to feel the need to win approval by demonstrating competencies valued by society and develop a sense of pride. If children are encouraged and reinforced during this stage, they begin to feel industrious. Although, if the initiative is not encouraged, if it restricted by parents or teachers, the child would feel inferior. Feelings of inferiority often lead to children doubting their abilities and therefore often fail to reach their own potential (Mcleod, 2018).  At current, it is apparent that Tom’s emotional development and well-being are acting as a barrier to his willingness to become socially involved with his peers subsequently prohibiting him having success in this stage. This accentuates the necessity for Tom to receive emotional support. Similarly to Erikson’s theory (1950), Piaget also attaches an age range to his Stages of Cognitive Development (Pound, 2006, p.37). This method of thinking can be criticised by the structure of CfW, where levels have been replaced with progression steps, allowing learners to progress at an individual pace (Welsh Government, 2022c). Donaldson (2015, pp.53-54) argues that learning should be on a continuum, indicating that development should not be assessed against age and levels.
It has been understood by academics (Bandura 1971; Goleman,1995) that how children develop their understanding of emotions, and the management of emotions impacts significantly on their learning. The Welsh Government (n.d) have recognised that good well-being is fundamental to both learners’ progress and achievement. They state that good physical, psychological, emotional, and social well-being need to be experienced to thrive and engage successfully within education and society. Laevers (1976) sees emotional well-being as the root to involvement. He also proposes that children that have poor emotional well-being will find it difficult to fully engage and concentrate in activities and interactions with others. He developed the Leuven Scale of Well-being and the Leuven Scale of Involvement for practitioners to assess pupil’s emotional well-being and involvement to then alter planning and recognise when intervention is needed. Using the Leuven Scales, it became apparent that Tom is currently showing signs from the category ‘extremely low’ on the Well-being scale and in the category ‘little activity’ for the involvement scale (Allen and Gordon, 2011, pp.28-30). To recognise progress with Tom’s emotional development and involvement, Tom’s class teacher will utilise this method, observing Tom’s behaviour and involvement each week and present the results in the weekly meetings noted within the support plan. 
The theories of Bandura (1971), Goleman (1995) and Laevers (1976) previously discussed emphasise the importance of holistic development within children. Holistic teaching and learning are embedded in the CfW, with the four purposes being a shared vision for all (Welsh Government, 2022). Although the EL intervention focuses heavily in promoting ‘healthy, confident individuals’, the four purposes are not divisible, and schools should work to develop pupil’s holistically using the four purposes as a guide to curriculum design (Welsh Government, 2022). Steiner (1996) advocates the holistic approach to learning, focusing on developing the whole child, centring education around individual needs and strengths. He articulates that education should have an integrated approach, that physical, emotional, cultural, spiritual, and intellectual needs should be of equal importance. Steiner education also places heavy emphasis on the importance of well-designed learning environments to children’s learning (Allen and Gordon, 2011, pp.37-40). This is evident within the school’s ‘rainbow room’, which is designed to provide a safe, nurturing, and calming environment for pupils. The World Health Organisation and UNICEF (2021) recognise the importance of an emotionally safe space where students feel comfortable for pupils with poor emotional wellbeing. They convey that a nurturing environment that encourages learning is crucial. Although this is easily implemented within a space designed for a minority of pupils with specific needs, like the ‘rainbow room’, this could be a criticism to Steiner’s approach. This could become more complex in terms of implementing this in a classroom of many pupils with diverse needs. 
Tom is currently in a period of uncertainty experiencing a great deal of change within his home life, subsequently affecting his emotional development. Although not directly linking to education, Maslow’s (1943) Hierarchy of Needs Model identifies that physiological and safety needs must be met for one to meet their social needs such as friendship, belonging and esteem needs, these include self-respect, confidence, and respect of others (Allen and Gordon, 2011, p.57-58). Tom currently is unable to feel secure and experience stability due to sudden loss of the presence of his father. Supporting Maslow’s (1943) Hierarchy of Needs Model, Bronfenbrenner’s ecological systems theory (1977) views child development as a complex system of relationships affected by various levels of their surrounding environment. He identifies the immediate environment, such as parents and peers as the microsystem and states that these relationships are the most detrimental to a child’s development. At current, Tom’s microsystem has experienced significant changes, with the absence of his father. Within the support plan, a session is planned with focus on identifying Tom’s ‘support circle’. By allowing Tom to identify and analyse his support circle, it will enable him to understand the importance of healthy, strong relationships and communication, and the impact this can have in making him feel safe and secure. Thus, contributing to the four purposes of the CfW, becoming ‘healthy, confident individuals’ (Welsh Government, 2022d). Seligan (2011) formed the PERMA Model, within this model he recognises the importance of positive emotion and Relationships to greater well-being (Madeson, 2017). To build upon positive emotion, Kok et al (2012) highlights the impact of positive social connections and spending time with significant others on our well-being, reinforcing the decision to highlight and reinforce the importance of a ‘support circle’ to Tom.
Supporting Bronfenbrenner’s theory (1977), Bandura (1973) also highlights that children have access to various people that have influential impact. He articulates that behaviour displayed from these influential models, such as family members, friends, and teachers, is observed and imitated by children. For the imitating process to take place, he proposes four steps that must be pursued. These steps have been labelled attention, retention, reproduction, and motivation. The child must observe and encode the behaviour shown and be able to retain it. For the modelled behaviour to convert to imitation the child has to have the motivation for the behaviour to be turned into action Process whereby the child has adopted the attitudes and values of the person they are imitating is labelled identification. Within his theory he acknowledges the importance of good role models and confidence building when modelling (Allen and Gordon, 2011, pp.53-54). The use of an ELSA within Tom’s EL invention aims to provide Tom with a positive role model, allowing him to imitate and adopt the positive attitudes displayed to him. Vygotsky (1978) supports Bandura and this approach within the EL intervention. His theory surrounding the Zone of Proximal Development utilises scaffolding and a More Knowledgeable Other (MKO) to support a child in reaching their full potential. Vygotsky also distinguishes that language plays a key role in child development, talking with adults about experiences is essential to developing awareness of diverse ways of thinking and interpreting their experiences and emotions (Pound, 2006, p.40-41). Activities identified within the support plan aim to reiterate the importance to Tom of using language to communicate his feelings. A strategy to aim to encourage Tom to express worries is the use of a worry monster. Pontnewydd Primary school show good practice of this, expressing that by using this strategy it has proved beneficial in encouraging their pupils to share their feelings more freely (Estyn, 2022). 
Although the use of EL interventions is evidently supported by a vast amount of theory and literature, it could be criticised due to not being a whole-school approach. Pupils are expected to leave the classroom, multiple times a week, potentially having a negative effect upon abilities to develop strong relationships with his peers (Farrell and Ainsworth, 2002, p.102). Cadoxton Primary School found that pupils that were involved within their ‘nurture’ intervention outside the classroom, often never ‘graduated’ from this intervention, needing nurture throughout the day not just at designated times. They also found that by providing pupils with a ‘nurture room’ where pupils were about to eat, drink and be individually supported, when pupils returned to mainstream class full time, it did not reflect that of the ‘nurture room’. Staff at the school considered this and dedicated to applying the same philosophy to all classrooms, not just a designated room. Clase Primary School recognise the importance of not only providing emotional support within an intervention for those struggling but promoting emotional well-being of all pupils. They created an inclusive approach called ‘cwtsh in the classroom’ a variation of their nurture provision outside the classroom, ‘cuppa at the cwtsh’. This inclusive approach develops pupils’ resilience and coping strategies through routines such as breathing exercises and developing pupils’ knowledge on emotional development (Estyn, 2019). 
After extensive research into the cost of ELSA training, it has become apparent that the cost fluctuates from county to county, but through comparing costs it is evident that the cost for this training is high, with the duration of training spread across five-six days. As an example, Octavo Partnership offer this training over five days, at £650 per member of staff (Octavo Partnership, n.d). This could potentially pose a barrier to accessing this training depending on school funding. An additional barrier to this specific training could be the cost of supply for the designated members of staff to attend this training. 
To conclude, the evidence provided throughout emphasises the importance of emotional development and the impact of ACEs, in particularly parental incarceration, on pupil’s progress, involvement and attainment within education and wider society. Thus, the decision to intervene early and provide Tom with EL sessions with an ELSA. EL interventions are a widely re searched intervention, supported by the work of Maslow (1943), Steiner (1996) and Vygotsky (1978). Implementing the intervention using an ELSA, ensures Tom receives support from a practitioner that has received additional specific training relevant to his situation. Moreover, this highlights an improvement that could potentially be implemented to further support pupils and families suffering the effects of the imprisonment of a family member. This could be to educate all practitioners, not just specific members of staff, more thoroughly on the topic. As previously mentioned, this was highlighted within the COPING project (2017) as an area of development for schools. This could potentially be implemented by providing all staff with additional training surrounding difficult situations, such as the one presented. This would ensure all staff in the school environment are more knowledgeable on the topic, allowing for a broader body of support for pupils and families. This would also enable teachers to provide further support to pupils day-to-day within the mainstream classroom. This could possibly be put into effect by contacting Barnardo’s, who work in partnership with Her Majesty’s Prison and Probation Services. Barnardo’s offer workshops for professionals in England and Wales to develop practical skills and knowledge to better support families and pupil’s experiencing the effects of a family member being imprisoned (NICCO, n.d). Although, it should be noted that the cost for this additional training is unknown, potentially possessing a barrier to this solution depending on school funding. 

It is widely recognised that teaching quality and school leadership are crucial factors in raising student achievement. For practitioners to implement the best educational practise, continually expanding knowledge and skills is paramount (Mizell, 2010, p.3). This is evident with the reading and research undertaken in this assignment, showing a commitment to professional learning (Welsh Government, 2018). A Professional standard related to the topics discussed and intervention suggested could perhaps be ‘Pedagogy’, where the teacher is expected to “consistently secure the best outcomes for learners through progressively refining teaching, influencing learners and advancing learning” (Welsh Government, 2018). To further support my own professional development, I will continue to develop and expand my own knowledge by continuously conducting further research into aspects where I feel knowledge lacks. 
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What people appreciate about me:
· Popular 
· Funny 
· Kind
· Helpful
· Hardworking












Interests/things I love:
· I love anything to do with football. My favourite team is Man United, and my favourite player is Ronaldo
· Spending time with my family, I have 3 younger sisters, but I like to play with my brother the most, he is in year 4
·      










What is important to me:
· Having friends that like to play with me, especially those who play football with me and let me go in goals
· Being listened to, I don’t like being interrupted 
· Being trusted to complete tasks for the teacher, such as taking the register to reception and collecting the photo copying
· To have a stable and safe person who I can rely on
· To be involved in decisions that affect me 
· Allow me to have space when I need it
















How to support me:
· When I become distressed allow me to use my ‘time-out’ pass or please send me to Miss Davies, she makes me feel safe and can calm me down
· If I get angry or stressed whilst completing a task, please reassure me that making mistakes is okay and support me with the task
· Praise me when I contribute to class and complete my work. This makes me feel more confident
· Understand that sometimes my ‘outbursts’ are my way of dealing with my emotions
· I need help to understand and explain I how I feel sometimes. Encourage me discuss my feelings
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Pupil Support Plan – Tom

Tom is a pupil currently in year 3, this intervention has been put in place to support his emotional and social needs through a significant transition in his life. Tom’s father has recently been incarcerated. A meeting with Tom’s mother, his class teacher, and the Emotional Literacy Support Assistant (ELSA) has been held prior to this intervention to gain an understanding into what Tom already knows about the situation. Tom understands where his dad has gone but Tom’s mother has chosen not to address the reasons for incarceration with Tom. Tom is aware that his father will be away from home a while.

The table below outlines the planned activities for Tom to undertake with the ELSA that aims to support Tom’s emotional development. These activities will be held within the school in the ‘rainbow room’ and run by a teaching assistant that has been trained as an ELSA, Miss Jones. 

All activities have been planned in collaboration with Tom’s class teacher, Miss Davies, so she is aware of his ongoing development and progress. An informal meeting between Miss Jones and Miss Davies will be held each week to discuss his progress, aspects that Miss Davies may need to be aware of and ways in which Miss Davies can further support Tom within the classroom can be established.

This intervention will begin as a six-week programme, weekly reviews of progress will be discussed via meetings with Miss Jones and Tom’s mother. This will be reviewed at week six and depending on the progress made, another six-week programme can be continued if deemed appropriate. This meeting will be held with Tom’s mother, headmaster, class teacher and the ELSA.

The intervention will begin with a single 30-minute session on week one and two, then two 40-minute sessions a week from week two onwards. 
AoLE – Area of Learning and Experience
WMS – What Matters statement
PS – Progression Step







	Week
	Activity/ Learning Objective
	Links to the Curriculum for Wales 2022

	1
	Introduction
The sole purpose of this session is to be able to start to get to know one and other and develop trust between the child and practitioner
- general conversation to get to know each other
- Both the child and practitioner to create an ‘About me’ sheet with general information about themselves
e.g.
I am 6
I have 3 dogs
I like going to the park
my favourite food is...
	AoLE 
Language, Literacy and Communication 
Four Purposes
Healthy and confident individuals 
WMS 
Expressing ourselves through language is key to communication
PS2
- I can ask and answer questions and exchange ideas and information
- I can explain information and share ideas, opinions and feelings using relevant vocabulary 


	2
	Start to address feelings and emotions surrounding the situation

Inform the learner that the purpose of this intervention is to talk about what has happened with their dad.
- Discuss with the child what they think has happened and how it has made them feel
- Ask them to write how they feel in colours they think correlate with the feelings
- Allow the learner to explain why they have chosen that colour for the feeling and why they think they may feel this way

Validate their feelings, explain that its ok to feel all these feelings. We are going to learn how we can manage and deal with these feelings in these sessions

	AoLE
Health and Well- being 
Four Purposes
healthy, confident individuals
WMS 
How we process and respond to our experiences affects our mental health and emotional well-being
PS2
- I can understand how and why my thoughts, feelings and actions change in response to different experiences.
- I can notice and communicate my feelings
- I can reflect on my experiences



	3
	Feelings of Grief

Help the learner understand the feeling of grief and why their feeling it. Explain that this is a normal feeling

Write the word ‘grief’ on an A3 piece of paper, create a spider diagram with the child surrounding grief.
- Explain what grief is and why we feel it 
- feelings surrounding grief
- who does the grief affect

	AoLE
Health and Well- being 
Four Purposes
enterprising, creative contributors
healthy, confident individuals
WMS 
How we process and respond to our experiences affects our mental health and emotional well-being
PS2
- I can understand how and why my thoughts, feelings and actions change in response to different experiences.


	
	Create a ‘coping skills wheel’

Identify individual ways the child could cope with their feelings and being overwhelmed 
e.g.
- ask to go and see miss Jones
- colour in my mindfulness colouring book
- count to five and take deep breaths

Use a template of a wheel and write in each ‘slice’ their coping mechanism
The child can colour and design the wheel

Explain that they can keep this with them throughout the school day to remind them of their coping mechanisms and carry out any of them out whenever needed

	AoLE
Health and Well- being 
Four Purposes
enterprising, creative contributors
healthy, confident individuals
WMS 

How we process and respond to our experiences affects our mental health and emotional well-being
PS2
- I am beginning to notice when I need help to manage my feelings

	4
	Worries – Worry Monster

Discuss any worries the child might have and why they have these worries. Explain the importance of sharing worries with others.

Allow them to write any worries they might have down on notes and fold them up and put them into the ‘worry monster’
	AoLE
Health and Well- being 
Four Purposes
healthy, confident individuals
WMS 
How we process and respond to our experiences affects our mental health and emotional well-being
PS2
- I can notice and communicate my feelings.
-I am beginning to notice when I need help to manage my feelings.


	
	Who is my support circle?

Talk about the child’s support circle – who can you rely on to support you, who makes you happy, who can you tell your worries too? Who makes you happy? 
E.G., friends, teachers and family

Get the child to draw a picture of each member of their support group and label their good qualities, how they support them and why they’re important to them 




	AoLE
Health and Well- being 
Four Purposes
enterprising, creative contributors
WMS 
Healthy relationships are fundamental to our well-being.
PS2
- I can recognise when I feel safe in my relationships and I can communicate when I do not feel safe


	5
	Memory Box
Create a box that they can fill with things they’d like to show/share with their parent on arrival home.
e.g. school work, extra-curricular achievements, photos
- They can fill the box throughout the time they’re away from the parent

- Talk about what things they’d like to put in the box to show their parent on arrival back and why they would like to show them

- Talk about how it makes them feel their parent will miss these things happening and their feelings about showing them when their home
	AoLE
Health and Well- being 
Four Purposes
enterprising, creative contributors
WMS 
How we process and respond to our experiences affects our mental health and emotional well-being
PS2
- I can reflect on my experiences
- I can notice and communicate my feelings.

	
	Writing a letter to send to their parent
(Permission has been granted from the child’s mother to complete this task)

Compose a letter for the child’s father
- provide a template and assist in the writing
- discuss what they want to include
e.g. what they’ve been doing in school, what they miss doing with them, anything they’d like to say

The letter will be given to the child’s mother to send to the father.

	AoLE
Health and Well- being 
Four Purposes
healthy, confident individuals
WMS 
How we process and respond to our experiences affects our mental health and emotional well-being
PS
- I can, with support, focus attention on my perceptions and thoughts
- I can notice and communicate my feelings.



	6
	Identifying progress made

Reflect on the past six weeks with the child, discuss:
- How they felt before starting these sessions
- how they felt each week
- what they have learnt each session
- how are we going to use what we have learnt going forward

Draw and complete a timeline of this information to represent the progress that has been made so far
	AoLE
Health and Well- being 
Four Purposes
enterprising, creative contributors
healthy, confident individuals
WMS 
How we process and respond to our experiences affects our mental health and emotional well-being
PS3
- can reflect on the way that past events and experiences have affected my thoughts, feelings and actions
- I can anticipate how future events may make me and others feel
- I can understand how and why experiences affect me and others
-  can recognise the benefits of being able to focus attention on my perceptions and thoughts and know that I am developing my self-awareness.


	
	Sharing what has been learnt with others

Invite Mother in for the child to walk her through their ‘timeline’ to share the progress made
	AoLE
Language, Literacy and Communication
Four Purposes
healthy, confident individuals
enterprising, creative contributors
WMS 
Expressing ourselves through languages is key to communication
PS2
- I can explain information and share ideas, opinions and feelings using relevant vocabulary.
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