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[bookmark: _GoBack]Before beginning this assignment, which is intended to reflect upon and critically evaluate the experience gained from a micro-teach session, as well as applying additional focus and academic critique of the emergent technologies used during the aforementioned session; it is perhaps timely and relevant to firstly examine the process of reflection as an aid for learning, the position and historical significance of reflection as innately human philosophical concept, and also how reflective practice could specifically aid the professional development of a practitioner working within the field of Higher Education. In addition to these areas of study, there will also be opportunity to examine relevant Welsh Government policies and recommendations that deal explicitly with this area, and also attempt to draw connections and comparison between all mentioned topics of discussion. 
Why do we as humans reflect? And to what ends are the processes of reflective practice a useful and professionally enhancing tool for educators? Reflection as a philosophical concept, in human terms, can possibly be best exhibited, in Western Philosophy at least, by Plato in his Allegory of The Cave. Plato uses his narrator Socrates to tell the story of prisoners who are chained up within an underground cave from childhood. Throughout this period of imprisonment, and due to the manner in which they have been restrained, their only form of stimulation is to look directly forward at a stone wall at the back of the cave. They are also aware of a fire burning somewhere behind them, and also their rear, they can hear that there are other humans going about their business, on a road which is hidden behind a curtain wall, and they are able to see images that are projected through the curtain onto the cave wall in front of them, through the light generated by the burning fire. Without any context, or any form of education, the prisoners interpret this unknown world in various ways; that is until the point where one of the prisoners somehow escapes, and turns to look at the fire behind him, which is usually interpreted as representing illumination and enlightenment (Plato, Emlyn-Jones and Preddy, 2015). The light burns his eyes after the many years of staring at the darkness of the cave wall, and he wishes to return to the darkness and avoid the pain of this new world. With time though, and through a bearing of a certain level of pain, he is then able to take stock of his surroundings. Firstly he is only able to look comfortably at the images that are shrouded in shadow, but, again with time to adjust, he is able to progress to being able to look at all manner of objects, and finally the sun itself. The allegory of the cave is usually seen as an extended metaphor, which can be related to both the process of education, and also to the concept of reflective practice, which can be summarised by stating that that knowledge which is gained through the senses alone is no more than opinion, and in order to have real knowledge, we must gain it through philosophical reasoning (Plato, Emlyn-Jones and Preddy, 2015).  
Within the specific context of education, reflection and reflective practice can possibly be best described as ‘the deliberate, purposeful, metacognitive thinking and/or action in which educators engage in order to improve their professional practice’ (Sellars, 2017).  The Welsh Government defines reflective practice as the ‘process of thinking through professional issues, problems or dilemmas, which do not have an obvious solution’ (Department for Education and Skills, 2015). To further investigate the critical requirement for reflective practice in teaching, there are two luminaries within the field of educational theory that must be addressed, namely John Dewey and Donald Schön. Dewey’s model of reflective practice posits the opinion that reflective thought was an ‘active, persistent, and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it and the further conclusions to which it tends’ (Dewey 1933). This could possibly be interpreted as asking the practitioner to constantly challenge their assumptions, as a method for professional growth. Schön’s model of reflective practice described the reflective process a “dialogue of thinking and doing through which I become more skilful’ (Schön, 1983). Both models however require the practitioner to reflect ‘on-the-spot, in the here-and-now, and the products of their reflections are immediately put into practice in a continuous and spontaneous interplay between thinking and doing, in which ideas are formulated, tested and revised’ (Rolfe, 2014). 
Personal reflection on Micro-teach and use of emergent technologies.
During my last few years of employment I have been working as an Employability Coach, for a company operating within the third sector called Rathbone Training. My duties have mainly including the production, delivery, or adaption of employability geared learning modules, which themselves focused mainly on improving a variety of an individuals’ employability skills, with the intended purpose of assisting to, in the short-term, secure employment within their chosen field; and in the long-term, maintain that employment. This focus on ‘soft skills’ allowed me to push for an enhanced focus on communication skills, which is an area of both personal interest, as well as an increasingly important aspect of the modern employability skillset. Communication skills, or a lack thereof, are often cited by employers in 2018 as problematic area with regards to recruitment (Hurrell, 2015), and I wanted during this first micro-teach to use my existing knowledge and experience gained from this time of my own employment, and to deliver a lesson based around the concept of communication. To begin this process I began by looking through my previous work in this field, and looking at the different ways that I have taught communication skills over the past few years. The main difference however was that the micro-teach session was scheduled to last thirty minutes, and the vast majority of the lessons that I have taught since graduating have been much longer sessions. My initial reaction was to see this as an easier process, as in that I would be simply able to adapt my previous work, shorten it, and then that would then give me the basis from which to work from. Unfortunately, this turned out to be much more difficult in practice than in theory, and it was quickly apparent that I would be required to look at producing a standalone lesson from scratch, which would fulfil the requirements on which I was being marked. The other main initial problem was the consideration of the existing understanding of the audience. Most of the audience would be comprised of Post Graduate students, and through conversations I’d had with my peers who were to make up my ‘class’, I was aware that most of them had studied some form of communication skills during their undergraduate degrees, and we’d also attended a lecture which discussed communication skills the week previously. It was at this point of the process of preparation that I decided to instead focus on a specific section of communication skills, namely non-verbal communication, which was not covered within the previous lecture.  I had decided to use a mixture of resources, which would be presented through the use of Microsoft PowerPoint. I am familiar with the application and felt confident that I would be able to produce a lesson of a reasonable visual standard at least. PowerPoint as presentation tool could be said to have become ‘ubiquitous as an instrument for lecture presentations’, and as a result its ‘pervasiveness and importance in higher and other forms of education, PowerPoint pedagogy has been subject of much research’ (Wanner, 2015). PowerPoint however, is not without its critics, with criticisms ranging from ‘charges that it reduces the analytical quality of presentations to a claim that it inhibits presenter–audience interaction’ (Driessnack, 2005). At present, and for this particular situation, I felt that it was the most appropriate tool at my disposal, and would enable me to present my lesson in a way in which I felt comfortable. In practice the lesson went reasonably well, however there are clearly areas in which I need to improve, namely in my delivery. Feedback from both my peers and lecturer emphasised my speech pattern as being too rapid, and that will be something that I will be working on improving over the next year of my studies and teaching placements. Additional areas for improvement were also mentioned, including to ensure that I ask for feedback from the activity to ensure that learners feel engaged, and that their efforts are worthwhile and valued also. 
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