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All school curriculums for children are different. Section one of the assignment compares the Foundation Phase, the New Wales Curriculum and the Te Whriki approach in New Zealand. The welsh Government (2014a) states that the Foundation Phase was developed to ‘improve the life chances and outcomes of all children in Wales’. It was introduced in September 2010 to encourage children to be creative and imaginative, which makes learning more enjoyable and effective say the Welsh Government (2015d). According to Miller (2012) the Foundation Phase was developed because the Welsh Assembly Government (2003) were concerned that children aged four and five years old were receiving formal education and this was having a negative effect on the children’s motivation to learning. According to Taylor et al. (2016) there were concerns that teachers introduced  formal learning too early and the young children are not ready for it which could result in some children underachieving, especially in reading and writing, these children could lose confidence and will not want to learn (National Assembly for Wales, 2003).  However, Taylor et al. (2016) states that the Foundation Phase does not completely take formal teaching out of the curriculum as children still have to do numeracy and literacy outcomes. This is because as Kingston and Siraj (2017) state the National Assembly for Wales (NAfW) (2001) says that the Foundation Phase was developed to raise numeracy and literacy skills in children and to promote the welsh language and traditions in Wales.   The Welsh Government (2015c) states that the Foundation Phase is linked to higher school attendance, higher attainment, improvements in literacy and it has a positive impact on children’s learning, well-being and behaviour. According to Waters (2016) the Foundation Phase  was developed to strengthen the curriculum for children aged three to five years old, to develop desirable outcomes for children’s learning before compulsory school age and to focus on the National Curriculum for Wales Key Stage 1 for children aged five to seven years old. Taylor et al. (2016) states that the Foundation Phase was developed to be an experiential play-based learning approach for children aged three to seven years old. It was developed to raise children’s achievement; enhance children’s positive attitudes to learning; address children’s developing needs; allow children to benefit from educational opportunities; help children become active citizens in their communities (NAFW, 2003). The ideas for the Foundation Phase have come from the Te Whriki approach in New Zealand and Reggio Emilia approach in Italy (Maynard et al, 2013). However, the Foundation Phase is different to those approaches because it involves key skills and outcomes for children to develop in literacy and numeracy by the time the child reaches the end of the Foundation Phase at aged seven years old.

According to Donaldson (2015) the Foundation Phase has seven areas of learning, these are personal and social development; language, literacy and communication skills; mathematical development; welsh language development; knowledge and understanding of the world; physical development and creative development. The New Wales Curriculum will have six areas of learning, these are expressive arts; health and well-being; humanities; languages; literacy and communication; mathematics and numeracy and science and technology (Donaldson, 2015). According to Wainwright et al. (2018) the Foundation Phase is influenced by the Reggio Emilia approach from Italy, the Te Whriki approach from New Zealand and Forest Schools from Scandinavia. The Ministry of education (2017) states that the Te Whriki approach was one of the first curriculums developed for early childhood. There are four principles in Te Whriki approach which are the foundations of the curriculum. These are empowerment, holistic development, family and community and relationships. The principles work together with five strands which are the five areas of learning, these are well-being, belonging, contribution, communication and exploration. There are goals that help support children’s learning and development across the strands and learning outcomes that help with planning, evaluation and assessment of the children’s progress. The Ministry of Education (No date,a) says that the principles of the  Te Whriki approach is to empower children to learn and grow. Children learn through relationships with others, places and objects and so the wider family are a part of the curriculum. The Ministry of Education (No date,b) states that the Te Whriki principles and learning outcomes are based on sociocultural theories from Vygotsky, the idea is that human development is a social and cultural process. According to The Ministry of Education (2017) Te Whriki is based on Vygotsky’s ideas that learning and development happen when there are relationships with people, places and things.  In the Te Whriki framework during play children find out about different roles and identities by interacting with others. According to the Ministry of Education (2017) the Te Whriki approach in New Zealand has eight areas of learning, these are English; the arts; health and physical education; learning languages; mathematics and statistics; science; social sciences and technology. They also have key competencies in thinking; using language; symbols and texts; managing self; relating to others and participating and contributing.
 The Welsh Government (2015c) states that one of the main elements of the Foundation Phase was the improved child to adult ratios, however this was the biggest cost. The Welsh Government (2014a) states that the introduction of the Foundation Phase in Wales meant there was an increase to the adult to child ratio in early years settings and in reception class. This increased to one adult to eight children, however, teachers, advisors and inspectors agree that it can be changed to one adult to ten children without it effecting the quality of learning. In some cases, however, there may be a need for more adults in the class, for example if there are children with special educational needs or children who have English as an additional language. In years one and two the ratio is one adult to fifteen children. These ratios are supported by teaching assistants (TA) who help with the planning and assessment processes in the Foundation Phase. However, there are concerns that TA’s do not have the language and literacy skills to help young children in their learning. Another main cost was the training of the extra teachers and TA’s (Taylor et al, 2016). According to the Welsh Government (2015c) twenty-eight per cent of schools said they had funding issues to meet the adult to child ratio.  
The Welsh Government (2015b) suggests that it should develop and enhance the Foundation Phase and encourage schools to implement it. Gov. Wales (2015) states that in 2014 the Welsh Government asked Donaldson to review the curriculum in wales. Donaldson visited around sixty schools and nursery settings where he was told by children that they felt the curriculum is out of date especially in digital and technology skills. The children said they want lessons on life skills, career advice and health and well-being, they want lessons to be fun and interesting and not just there to help them pass assessments. The teachers told Donaldson that they would like more of a say on how and what to teach in the curriculum. The four purposes of the new curriculum are to have ambitious capable learners; enterprising, creative contributors; healthy confident individuals and ethical, informed citizens. There will be six areas of learning, these are expressive arts; health and well-being; humanities; languages, literacy and communication; mathematics and numeracy; science and technology. There will also be literacy, numeracy and digital competence taught cross curriculum. This will be new curriculum is for children aged between three and sixteen years of age in Wales. According to Aubrey and Riley (2017), Neill (1953) was influenced by Freud who suggested that if children have freedom in their development and education children will be happy and will learn at their own level. Noddings (2002) cited in Aubrey and Riley (2017) suggests that the curriculum relies too much on standardised tests and attainment, it needs to be more personalised to meet the individual child’s needs, Dewey agrees that the curriculum should be more personalised. Holt (1982) agrees that the testing of children in schools prevents them from learning as they are frightened of failure.  Miller et al. (2012) suggests that the curriculum should be based on what is known about the child ns the child’s interests.   According to the Welsh Government (2020a) the new curriculum involves the schools designing their own curriculum and assessment arrangements, by using the guidance and resources in the national framework. By designing their own curriculum schools can base it on what the child is interested in and on the child’s individual needs. 
The Welsh Government (2015b) states that the Foundation Phase was developed to provide a play based experiential approach to teaching and learning. Bruce (1991) cited in Abbott and Langston (2006) calls play a learning mechanism. Abbott and Langston (2006) states that play is important for learning, it helps children become competent learners, it helps them develop communication and listening skills and to be creative and imaginative.  Froebel says that play is the most serious way of learning as it helps children to understand their lives, ideas, feelings and relationships (Abbott and Langston, 2006). According to Wickstrom et al. (2019) Piaget (1951) suggested that play has a developmental sequence. Tal et al. (2008) and Ginsburg (2006) cited in Wickstrom et al. (2019) says that play supports children’s learning including socio-emotional skills and academic learning. Pellis and Pellis (2007) cited in Gibson et al. (2017) states that unstructured play helps children develop independence as they choose their own play and make decisions and experience the consequences of their own actions. According to wainwright et al. (2018) the Welsh Government recognise that play is important as it helps children become self-aware and to develop socially and intellectually (Department for Children, Education, Lifelong Learning and Skills, 2008). However, in the Foundation Phase the meaning of play has not been defined clearly. Beckley (2012) states that Froebel (1826) believed that play is the ‘purest, highest and most natural form of learning’. Wainwright (2016) states that the Foundation Phase is play-based and that children learn through first hand experiential activities (Department for Children, Education, Lifelong Learning and Skills,  2008) in indoor and outdoor play environments, using play resources that are natural and manufactured with adults and other children (Maude, 2010). Through play children learn about the world and their place in it.    The Ministry of Education (2017) states that the Te Whriki approach is primarily a play-based curriculum where the children learn through exploration, communication and representation, through these children develop an interest in literacy and mathematics.


Section 2. 
According to Davies and Hamilton (2018) the intention of the Foundation Phase was a curriculum involving active learning, play and the outdoors environment, not assessments (DCELLS, 2008). However, in 2013 the National Literacy and Numeracy Framework was brought into the Foundation Phase to formally assess children (Organisation for Economic Co-operation and Development, 2014; Donaldson, 2015).
The Welsh Government (2017b) states that observations are important in the Foundation Phase to gather evidence to assess how much progress children are making; practitioners should observe and listen to the children to gain this evidence. Observations should be carried out indoors and outdoors to get a picture of the whole child. The Welsh Assembly Government (2009) states that by observing children practitioners can assess what skills the children are developing and to help identify any difficulties the child is having. Observing helps to plan activities and build a holistic picture of each child. Beckley (2012) says that assessments are important to record the children’s progress and development. As children develop at different rates they can be grouped according to their development. Observations can be linked to learning areas showing how the child has developed (Clarke (2008) cited in Beckley (2012). Beckley (2012) suggests that observations are vital to learn about the child’s likes, dislikes, skills, attitudes and personalities. The Welsh Government (2014a) recommend that assessment of younger children should only be in the form of observations and that standardised assessments would be better placed at aged five and seven. 
According to the Welsh Government (2017b) formative assessments concentrate on the child’s achievements and how they can move forward. The practitioner will need to understand the success criteria to be able to establish the child’s position and plan to support the individual child to develop specific skills. This should support the child’s interests and encourage development where the child struggles. Summative assessments use the Foundation Phase Outcomes to assess children’s learning. It is not designed for everyday use and a single observation should not be marked against the outcomes as it will not provide enough information. A range of evidence is needed to assess this way. 
The Welsh Government (2017bn) states that it is important to recognise that children  need time to settle in to their new class and that it is an anxious time for them, therefore assessments carried out should be in the form of  unobtrusive observations, these will need to be done in the first six week of the child starting at the settings to form a baseline assessment, however there is no method for recording observations, it is up to the setting to arrange this. The Welsh Government (2020b) states that effective transition is important when a child moves to a different setting or class. Recognising the needs and ensuring the well-being of the individual child is an important part of the process, information from assessments should be shared between practitioners when the child moves. According to the Welsh Government (2014b) there is not a consistent approach to assessing child development across Wales, this means that there are missed opportunities for early intervention when children transition from one setting to another. However, there is an assessment tool to use in all early years settings in Wales. The Welsh Government (2015b) states that the Foundation Phase Profile is an assessment tool to use in the Foundation Phase. It assesses children’s skills by using observations and assessments in the four areas of learning. The Welsh Government (2015e) states that the Foundation Phase Profile was introduced in September 2015 to help teachers make baseline assessments on children’s development as they enter reception year at school. This profile provides a consistent method for recoding children’s progress. However, Donaldson (2015) says the Welsh Government knows that there are weaknesses in the assessment framework as it is not understood well by practitioners. The Welsh Government (2017b) says the Foundation Phase Profile helps with early identification of developmental delay, additional learning needs and special educational needs ensuring that the children who need additional support receive it. The Profile is made up of skills ladders in the areas of learning. Settings can use their own methods to record evidence, all the practitioners should help in recoding and carrying out observations. There is no set amount on how many observations to carry out it is up to the setting to decide how many are needed for the induvial child. The National Literacy and Numeracy Framework was introduced to raise standards in children’s literacy and numeracy skills. Practitioners are required to assess children’s literacy and numeracy in the curriculum and prepare a report for parents on their child’s progress. Information about their child’s progress should be shared with parents, either in statutory annual reports or an informal discussion. The Welsh Government (2015c) suggests that parents should be given more information about the statutory numeracy and literacy assessments that children are given in year two of the Foundation Phase. 
Gov. wales (2015) states that assessments are tests, tasks and exams that show where children are progressing and where they need extra help. They also show how the school is doing and where it needs to improve. During Donaldson’s curriculum review in 2014 teachers told him that the assessment arrangements were not supporting the children’s learning. Donaldson’s report suggests that the Welsh Government need to develop an assessment and evaluation framework that does not rely on tests that fail to reflect the curriculum.  The Welsh Government (2017a) states practitioners need to develop the knowledge and skills to carry out assessments effectively. Assessments in the new curriculum are designed to be available and appropriate to all learners in Wales. It will include new assessment arrangements including computer based personalised assessments.  The Welsh Government (2020) says that the purpose of assessments in the new curriculum is to support children to make progress, to reflect on the child’s progress and reflect on group progress. Reflecting on a child’s progress allows practitioners to plan for future learning and provide any additional support that is needed. Assessments should develop a holistic picture of the child, including their strengths, any areas that need further development and any barriers to learning. Assessments should not be used to make a one-off record of the child’s development. Assessments are an ongoing process that is carried out on a day to day basis. According to Donaldson (2015) the curriculum recognises that children progress at different rates. In the new curriculum Phases and key stages should be taken out of the curriculum to improve children’s progression. Progression should be recorded on progression steps for each individual child. Teacher assessments that are carried out should have a purpose, there should be a clear reason to carry out the assessment and a plan should be made for the results. Different assessment techniques should be used such as observations, oral and written questioning, individual and group tasks, quizzes, tests and essays and projects, this can include role play, experiments and drawing. However, these assessments are not always reliable as teachers may mark differently (Donaldson, 2015). 
According to Pack (2015) during Te Whriki’s Learning Stories Assessment approach the teacher watches and listens to the children playing, the teacher may take photographs and write notes. With these the teacher will create a story about what she saw and share it with the children and their families. The story is a positive one showing the children’s strengths and good ideas. A story is easier for parents to understand than numbers, scores and check lists of skills. When writing the story the teacher will look for child initiated play, that the child has a plan in mind for, that the child engages with others or with objects in play. This kind of assessment has many benefits for children. By listening to the child the teachers shows that she values the child’s ideas. Through Learning Stories the child reflects on his own learning, and as a group they can participate in each other’s stories. For children whose first language is not the one spoken in the setting it can empower them to tread their story to a caring teacher. Learning Stories are important to the children because it is personalised to the child it helps to build up the child’s self-esteem, it also allows teachers to communicate with parents who do not speak English (Carr and Lee,2020).   Learning Stories Assessments involves sustained shared thinking. According to Purdon (2013) sustained shared thinking is when two or more individuals work together to problem solve and evaluate activities to develop and extend the understanding (Siraj-Blatchford et al, 2002). According to Blaiklock (2008) Learning stories can be made during ant time throughout the day, during any type of activity or experience and is suitable for children of any age. Learning Stories can capture children’s experiences, however, there has not been any large -scale evaluations on it to show that it is a practical and effective way to assess children. Children’s assessments should show changes in the children’s learning over time; however, the Learning Stories guidelines do not provide teachers with information on how to show the children’s progress in learning (Carr, 1998). 
The Welsh Government (2017c) states that teachers play a central part in children’s development, helping them achieve their best. Teachers are often the first to notice when a child is not developing and must address the issues to prevent the child getting worse. According to Waters (2016) the role of the adult in the Foundation Phase is to play an active role in children’s play and to provide environments to support children’s play and build on the child’s interests. Wood (2004) cited in Waters (2016) suggests that in the Foundation Phase the practitioners need to be proactive in designing the environment and respond to the children’s interests. Aubrey and Riley (2017) states that Maslow suggests that for children to learn the adult must ensure that the child’s physiological needs are met, the child’s holistic and basic needs need to be met for the child to be able to learn. Maslow’s theory (1987) suggests that the need to belong is essential for self-worth. Therefore, the role of the adult is to ensure that the child feels like they belong by listening and responding to each individual child’s needs, a child who feels that the adult does not care will give up trying. Children need to be encouraged and supported to learn. The adult should provide learning experiences that challenge the child, this will help the child develop a high level of self-esteem. Children with high self-esteem are more likely according to Maslow’s theory achieve self-actualisation and maximise their potential. However, Maslow believed this self-actualisation will not happen while the child is in education therefore the adult should set the foundations for self-actualisation to happen later in the child’s life. Waldman (2009) cited in Aubrey and Riley (2017) states that the National Foundation for Educational Research says that in primary schools the role of the adult is to enhance children’s vocabulary by having one-to-one teaching or teaching in small groups. Children should be listened to while reading and then given the opportunity to discuss with the adult what they have read, this will enhance the child’s vocabulary and increase their confidence. 
The Ministry of Education (2017) states that in Te Whriki approach the main role of the adult is to encourage children’s learning and development through thoughtful and intentional pedagogy. The adult needs to have knowledge about children’s learning and development and play-based curriculums, be able to support the cultural diversity of all children and engage with parents. They also need be role models for language and learning for health and well-being. 
According to Tierney (2013) Green, Johnson, Kim and Pope (2007) question if assessments are fair for all children. According to Abbott and Langston (2006) the Education Act 1981 states that children with special educational needs must be able to be educated with their peers in mainstream school and be able to join in all activities wherever possible. The Organisation for Economic Cooperation and Development (OCED, 2017) states that the curriculum aims to be inclusive to ensure that all children get an education regardless of their age, ability and any special educational needs, practitioners and teachers need to ensure that this happens, however many teachers struggle to assess children’s learning needs.  The Welsh Government (2015d)  and the Welsh Government (2015a) states that Under the United Nations Convention on the Rights of the Child (UNCRC) article 28, 29 and 30 all children have a right to education that develops their personality and talents no matter what their age, disability, gender, race or religion is. The Welsh Government (2017b) Although the Foundation Phase Profile is designed for all children and to help identify special educational needs and additional learning needs the profile does not have enough detail to assess these children. Practitioners may need to use bother appropriate assessments and seek advice from other professionals.
The Ministry of Education (2017) says that Te Whriki is an inclusive curriculum for all children, no matter what their gender, ethnicity, ability, learning needs, family structure, socio-economic status and religion. 







Section 3.
Using the outdoors as a learning environment.
One of the four main features of the Foundation Phase is the use of the outdoors for learning (Wainwright et al, 2018).  According to Waters (2015) for children in the Foundation Phase the outdoors should be a part of their daily lives. However, MacQuarrie (2018) states that there is little evidence that outdoor learning being in the curricular has increased the amount of outdoor learning happening in settings. According to Dolan (2016) the outdoor curriculum was influenced by Steiner, Froebel and Montessori (Bruce, 2012). Outdoor play was the central element of Froebel’s philosophy. Montessori developed ideas for outdoor sensory play using natural materials. Steiner suggests that the outdoors should be used for informal play and formal curriculum learning. Louv (2010) suggests that there is a link between lack of outdoor space and ‘nature deficit disorder’ which includes physical and emotional disorders, depression and obesity. The Wales Council for Outdoor Learning (2018) states that for outdoor learning to have a positive impact on children it needs to be frequent, continual and progressive. According to Davies and Hamilton (2018) in 2011 Estyn noticed that many settings used the outdoors environment but did not use it for reading, writing, welsh language and creative skills.  According to Ernst (2014) educational theorists Froebel, Dewey, Montessori, Rousseau, Malaguzzi and Steiner all recognised the importance of children experiencing nature for their development, these can be grassy area or paved playgrounds (Elliott, 2020; Wilson, 2012).   Learning outdoors has many benefits to children. Alsubaie (2015) suggests that teachers who use the indoors and outdoors as classrooms boosts children’s achievement and improves negative behaviour that has been observed in multicultural classrooms. Blatchford (1989) cited in Gibson (2017) states that it is important that schools provide opportunities for unstructured outdoor play so children can develop independence. Malone (2008), Nicol, Higgings, Ross and Mannion (2007) Rickinson et al (2004) and Waite (2011) cited in Merewether (2015) suggest that outdoor spaces help develop children’s academic, physical, social and emotional skills. Many social spaces are outdoors, Bruner (1986) suggests that learning is a social activity. Yildirim and Akamca (2017) states that learning should happen through activities both indoors and outdoors. Learning outdoors stimulates children’s senses, helps children develop scientific skills and learn new words. According to Stone and Faulkner (2014) being outdoors increases physical activity and helps prevent weight gain. The outdoors also helps develop motor skills and social development. Davies and Hamilton (2018) say that some argue that the outdoors has so much benefit for children that learning indoors is not sufficient to educate them (Waite, 2011). Cooper (no date) states that the benefits to children of outdoor learning environments are that it improves physical and gross motor development, it improves nutrition, eyesight, academic performance, it promotes cognitive development as the outdoors stimulates the brain. and self-confidence, lessons symptoms of ADHD and improves concentration. It also teaches children about ecosystems, food systems and environmental processes. The Welsh Assembly Government (2009) states that being outdoors helps children develop physically, socially, creatively, culturally and personally. The outdoors benefits children’s health and fitness by having the space to run, jump and skip and by using toys such as bikes and slides that cannot be used indoors. It also allows children to experience nature, such as how the weather changes and how things grow. Outdoor learning gives children the opportunity to assess and take appropriate risks there should be resources available which the children should be responsible for looking after, such as bikes, ride-ons, slides, equipment for digging and planting.  According to Waite (2010) learning outdoors gives children a deeper level of learning (Laevers, 2010).
However, there are also many barriers to outdoor learning. Davies and Hamilton (2018) states that when the Foundation Phase was first introduced many settings did not have a suitable outdoor environment (Siraj-Blatchford et al, 2006).  Waite (2010) suggests that learning outdoors can feel unnatural for some children and practitioners, however many children enjoy the variety in their learning (Lord, 2006).  Schools concentrate on the core subjects which does not leave time for outdoor learning. Ernst (2014) suggest that some practitioners may not associate the outdoors with learning and may not recognise the opportunities available to children through outdoor learning. Davies and Hamilton (2018) suggest that there is a lack of training in Wales for practitioners on the outdoors learning environment (Estyn, 2011) but when training has been given there is a positive change in the practitioners attitude, more interaction and a better understanding of the children. During my own experience of working in the Foundation Phase setting I have noticed that practitioners do not like taking the children outside when it is raining, they tell the children that they cannot go outside in the raining. If children keep hearing practitioners say this, they will eventually learn that they should not go outside in the rain. This is Bandura’s (1977) social learning theory and Skinner’s operant conditioning theory which suggests that people learn new information and behaviours from observing others (Chavis, 2012). The Welsh Assembly Government (2009) states that many settings will not take the children outside in the rain, but it is a multi-sensory experience which provides learning opportunities for the children. Going outside in the rain provides life skills such as how to keep warm and dry. Children who go outside in all weathers are more robust. According to Davies and Hamilton (2018) there are concerns that when the New Curriculum comes in that the use of the outdoor classroom will be reduced.
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