Critique of reflective practice 2000

The purpose of this assignment is to provide a critique of reflective practice using academic sources.  In order to achieve this, there will first be a definition of reflection and some insight into why it is useful to practice reflection in teaching.  This will be followed by a brief discussion on the works of John Dewey and the five stages of reflection associated with Dewey, leading onto a discussion and critique on the work of Donald Schön using arguments from various academics.  Another model which will be briefly discussed will be Rolfe’s minimal model and the influences shared from Borton’s works before critiquing David Kolb’s reflective model. 
[bookmark: _Hlk515316926][bookmark: _Hlk515317056][bookmark: _Hlk515197602]Reflective practice can be defined as thinking about or reflecting on what you do and is linked to learning through experience (Robins et al., 2003).  It is a concept introduced to professional roles in the 1980s it has become fundamental to the position of teaching and learning (Jasper, 2003 p.2).  The purpose of reflection is to allow the professional to “challenge their assumptions of everyday practices and critically evaluate their responses to situations” (Finlay and Gough, 2008 p.5).  According to Jasper (2003 p.1), reflective practice is essential for learning to take place.  Furthermore, in teaching; reflective practice underpins the knowledge and understanding that can be gained from experiences gained in the classroom (MacNaughton, Hughes and Smith, 2007).  Reflective practice is considered essential for continued professional development in teaching.  Using reflective practice in teaching helps the teacher keep up to date with all the latest trends in teaching and evaluate what works well in their classroom (Jones, 1995).  Brown (2017) points out that all too often, student teachers undervalue the importance of reflection for improving their own practice.  However, progression can only develop if critical reflections take place in the first instance.  
The term reflective practice originates from the works of John Dewey.  Dewey (1933 p.118), the founder of the experiential learning theory, argued that by recalling an event, self-questioning, and analysing the outcome; action can be taken in the future to change the outcome or “actions can be directed with foresight”.  Dewey (1938) implies that reflection has five-stages of thinking; (1) suggestions, which is where the mind works to finds solutions; (2) intellectualisation, this step is how a situation is turned into a problem that needs to be solved. (3) Hypothesis, the time for observation and gathering factual information, (4) reasoning, where the mind tries to apply logic and strategies to solve the problem. Finally, (5) testing the hypothesis, this is where the validation or failure occurs (Dewey, 1933 p.107).  Although these stages are not in a set order or sequence, it’s more of a continual process whereby the stages intermix.  The advantage here is that reflection will help an individual learn from their failures as well as their successes (Doll, 2008).  Whilst much credit can be given to Dewey, who fully realised the complexities of learning and the theory of reflective practice; it was not until the works of Donald Schön in the 1980s did reflective practice amongst teaching professionals to gain popularity (Lyons, 2010).
[bookmark: _Hlk515196052][bookmark: _Hlk515208780][bookmark: _Hlk515297861][bookmark: _Hlk515209614]Schön (1983) defines reflective practice as “the practice by which professionals become aware of their implicit knowledge base and learn from their experience”.  Although Donald Schön drew on some of John Dewey’s ideas; Schön (1983), presented reflection as having two characteristics: reflection on action and reflection in action.  Using teaching as an example; reflection in action suggests that quick thinking in a classroom combined with the teachers’ reaction will change the outcome of a situation. For example, the teacher recognises that the learners are not understanding a topic, so the teacher’s reflection in action will change the way the topic is approached to help the learners understand (Newman, 1999). Reflection on action occurs when the lesson is over and the teacher revisits the situation using deeper thinking and analysis.  The teacher may consider what aspects the learners did not understand, what caused the situation, and why the teacher chose one option over another.  However, the teacher’s responses will depend on their own knowledge and experience of classroom environments (MacNaughton, Hughes and Smith, 2007).  Schön (1983), trusted that by utilising both reflective styles the aim was to connect feelings with theory and seek to create new understandings that will form future actions. In the words of Schön:
[bookmark: _Hlk515209731]The practitioner allows himself to experience surprise, puzzlement, or confusion in a situation which he finds uncertain or unique. He reflects on the phenomenon before him, and on the prior understandings which have been implicit in his behaviour. He carries out an experiment which serves to generate both a new understanding of the phenomenon and a change in the situation. (Schön, 1983, p.68).
[bookmark: _Hlk515210572]Schön (1983) argued that in order for teachers to cope; rather than just follow fixed procedures, teachers need to draw on their experience and the theory behind reflection to aid quicker thinking and improvisation.  
[bookmark: _Hlk515267601][bookmark: _Hlk515268037][bookmark: _Hlk515271097]However, Finlay (2008), opines that whilst many have been inspired by Schön and his reflective models; there are many criticisms.  For instance, Eraut (1994 p145), finds fault with the reflection in action theory by explaining that when time is short, the teacher must make rapid decisions, therefore, the opportunity for reflection is limited.  Furthermore, such time constraints may jeopardise the quality of reflection making the process ineffective. Boud and Walker (1998), argue that Schön’s model lacks critical elements; for instance, the model does not take into account any emotions which may manifest at the time.  Furthermore, Usher et al (2004) adds to the argument of Boud and Walker (1998), pointing out that Schön’s method is unreflexive, typically rigid with no scope for adaptability, signifying that it cannot be adapted to account for emotions. Meanwhile, Ekebergh (2006), points out that it is not possible to be able to reflect in the moment as implied by the reflection in action method.  To achieve real reflection the person needs to be removed from the situation and be able to reflect retrospectively.  Moon (2005), opines that reflection in action is unattainable, concluding that behaviours in the moment are based on decisions made from previous reflections.  Finlay (2008), points out that based on the level of criticism to Schön’s methods; questions need to be asked as to why it has been adopted and applied to education and professional roles in the first instance.  
Rolfe’s minimal model asks three questions; What? So what? Now what? Rolfe, Freshwater and Jasper (2001 recognise that the final question offers the most influence for reflection.  The what question refers to an occurrence or an emotion; for example, describe what happened, how it made you feel, and how you responded.  The ‘so what’ question refers to what you may have learned from the situation, in the way of thoughts, attitude and actions.  Finally, the ‘now what’ question relates to how you would do things differently and identify what you need to do to improve the outcome in the future (Brown, 2017).  	
Rolfe’s model is based on Borton’s developmental model, which also asks the same three questions over different levels of reflective experience, the higher the level, the deeper the reflection (Borton, 1970).  Similarly, Driscoll (1994) also utilises the same model for his model of reflection; however, there is the addition of trigger question in between each stage for easier interpretation for the novice reflective practitioner.  The model is straightforward to follow, equally easy to remember and is an excellent introduction to reflective practice.  Mcclean (2013), credits that this reflective model is ideal for the novice reflective practitioner, for brief written reflections which are less than 500 words, and for reflections that are not focused on a specific event or experience.  However, some claim it is too complicated and has not got the scope for in-depth analysis that other models do.  Furthermore, although this model was first developed to be used for educators, it has since become more popular within the medical profession (Brown, 2017).  
Learning theorist David Kolb was profoundly influenced by John Dewey and created a reflective model based on experiential learning and focuses on the transformation of information into knowledge. According to Kolb (1984), learning is a pattern or a cycle which consists of four stages.  If entering the phase called reflective observation; this is where the learner watches or observes things being done. Using teaching as an example, this would mean a student teacher observing another teacher in a classroom and learning how to teach and command a class.  The next stage, abstract conceptualisation – thinking; is when the student teacher starts to analyse their ideas and gain a solid understanding of how to teach.  This will be followed by the active experimentation or planning stage. This is where the student teacher starts to plan for their own teaching experience, so gathering knowledge, designing class activities for instance. This will then lead to the concrete experience or ‘to do’ stage, this is based on the skills gained from activities or doing things; such as teaching the class (Kolb, 1984).  
[bookmark: _Hlk515318026]The benefit of Kolb’s model is that there is no end to the learning and that the cycle will continue; furthermore, it doesn’t matter which part of the cycle the learner enters first, the outcome remains the same as long as the learner stays on the cycle (McLeod, 2010).  Subsequently, Kolb’s model of experiential learning and reflection has become well established within adult learning since it considers the intricacies of classroom learning while being able to understand the different learning styles and needs of the adult learner (Bergsteiner, Avery and Neumann, 2010).
However, Jeffs and Smith (1990) concurrently criticise Kolb's cycle by pointing out that all four stages could happen simultaneously and that it does not pay sufficient attention to the art of reflection; a concept also shared by (Boud et al, 1985). Furthermore, the model does not account for cultural experiences and that creating stages interferes with the flow of thinking (Akella, 2010).  Moreover, thinking back to Dewey (1933) and the complexity of the learning process; Smith (2001) argues that by trying to contain such complexity into stages will eventually create problems since learning depends on the individuals’ motivation, interest in the topic, and what they will gain from it.  Nevertheless, Kolb’s model still has an influential impact in the education sector.
Reflection models all share aspects that are influential to the professional practice of teaching and each model has its own set of weaknesses; however, reflection itself has some limitations.  For instance, Bisson (2017), argues that understanding the reflective process can be quite difficult and not all practitioner will understand the process.  Furthermore, practitioners may have difficulty in deciding what model is best to use and which experiences to reflect upon.  Davies (2012), also points out how student teachers may fear criticism or judgement in their reflection, not to mention how time-consuming reflection can be.
Upon conclusion, reflective practice can be defined as thinking about or reflecting on what you do; furthermore, reflective practice is essential for learning to take place. Reflective practice underpins the knowledge and understanding that can be gained from experiences gained in the classroom and is considered essential for professional development and keep up with the latest methods of teaching.  Although John Dewey pioneered the first reflective model, it was not until the works of Schön (1983) did reflection in a professional capacity become popular.  However, as seen, some models are more suited to teaching over others.  Kolb’s reflective cycle allows teachers to enter the cycle at any stage and as long as the cycle is completed appropriate learning will have taken place.  Furthermore, Kolb’s model of experiential learning and reflection has become well established within adult learning when compared to the other models.  However, reflective practice in its self has limitations which will impact how and what is reflected upon and suggesting that effective reflection is only as effective as the person carrying it out.
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