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Introduction to Transition
Aims
The intended purpose of this handbook is to help, early childhood practitioners navigate the different areas that occur within children's transitions. This handbook will examine what is implied by the term transition, the adult's role, as well as, the child's needs, the learning environment and how that can affect one’s transition. The importance of collaboration, and the practical interventions that we as practitioners can use to support transition and accommodate the need of the child in order, to meet the preferred outcomes. 
Throughout this handbook it is also explained the skills and knowledge necessary to support children's development whilst still planning smooth and gradual transitions (Ferguson, 2020) It will also examine some of the theories related with transitions in the early childhood setting specifically focusing upon the transition that takes place when starting a nursery school or flying start at the age of 3.
What is Transition?
“Transitions are milestone events for children and have a definite effect on their development”, Early Years Matters (2018). A transition, according to Schlossberg, is any event or non-event that results in altered relationships, routines, assumptions, and roles. It is crucial to highlight that perception plays a significant role in transitions when an event, or non-event, occurs. A transition can only be defined by the person who is experiencing it. (Ferguson, 2020)
Going to a new setting for the first time, moving to another, starting school, or moving into a new class are all seen as normal parts of a child's life among many people. (Gunning, 2020) Transitions, on the other hand, are significant events in the lives of children and have a significant impact on their development. Early Years Matters (2018).
Although, they are perceived as an exciting time of change, as well as times of different progression and advancement through new opportunities for the children.  Yet, it can trigger times of uncertainty, when the surroundings are different, the expectations and procedures differ from what they perceived on 'normal’, and the faces are new. Transition is critical for every child and is not a one-time event that merely 'happens.' Transition should indeed be regarded as a process rather than an event involving children, practitioners, and parents all at the same time. Transition has been compared to as a continuous journey rather than a point of arrival upon arriving or experiencing a change within one's life. Early Years Matters (2018).
Prior to the 1990s, transitions investigation focused mainly on a 'one-point' event for instance, the first day of school. But transitions are now viewed as a process shaped by social frameworks, involving children, practitioners, and parents all at the same time. 
According to the researchers, there are two types of transition situations: horizontal and vertical (Vogler et al., 2008; Firth et al., 2009).
Horizontal transition refers to the less formal changes that can occur in children's lives and routines on a daily basis. This is where, for example, children travel between numerous sectors of their lives. Whether this is, going from home to the childcare setting each day, or playing outdoors freely with friends, to the upon entering nursery sitting on the mat for a structured activity with a childcare practitioner.  In each circumstance, children must interpret what is expected of them in each circumstance. Flying Start – Annex (no date)
Vertical transitions are significant changes in a child's daily routine, such as beginning formal childcare or beginning school for the first time. This guidance is mostly concerned with vertical transitions. Rhondda Cynon Taf (2021)
Horizontal transitional events, on the other hand, shape children's experiences of vertical transitions that may have an impact on that individual well-being. This must be taken into account during the settling-in process, when children are trying to adjust to behaviour which have been introduced and consequently expected of them based upon, each situation or activity.  This involves being able to adjust and identify associated rules. An example of which is, attempting to put on an apron when painting, the ability to acknowledge that they have to share toys when playing. Sitting down to eat rather than walking around with it in their hand like they may do at home. The rule of coats has to be hanged not thrown on the floor and left, as well as, acknowledging where to hang coats, whilst in nursery. If a child is unfamiliar of the rules or norms of the environment, they may be unable to access learning opportunities as they would be focusing upon learning the rules rather than exploring the new environment. Flying Start – Annex (no date)













Role of the Adult
Frobel belief is a setting should be a place where children may develop at their own pace while being encouraged to take on and experience new opportunities, whilst being surrounded by supportive adults. Children, according to Froebel, are energetic, curious, and creative learners who learn best during exercise, play, conversation, and self-reflection. They flourish when they are emotionally stable and have deep ties with others, such as family and the larger community. Tovey H (No Date)
Freedom with guidance part of Frobel’s belief and, consists of allowing a child to climb with support if requires whether, it is ensuring furniture such as cupboards are secured to the wall. Rather than, saying no when asked due to this risks the adult may associate with climbing. Consequently, this encourages learning through self-activity and reflection and therefore a child being able to assess the risks rather than an adult automatically saying no. Knowledgeable and nurturing educators are all consistent with a Frobel educational setting and essential when a child in the early years of life and starting a nursery where they begin to explore and form their own unique personalities. (Bruce T, 2011)
Froebel opposed the teacher-led education tradition, which saw children as passive learners. He was a firm believer in education through participation and exploring one’s surroundings. Frobel seen a child's early life as the most formative, and play was deemed as the most influential factor of their development especially during transitioning into nursery. Tovey H (No Date)
Nevertheless, Dowling (2014) belief is when the child starts nursery school. That child will have to build new relationships with strangers. Dowling explains that it is understood that young children require access to a familiar adult throughout transition.  
Practitioners should provide opportunity for children to express their concerns and ask questions. Often, children's anxieties revolve around practical difficulties. As well, as new emotions that are released when a child is begin nursery and being away from their carer longer than they have beforehand it may all be new and perceived by a child as overwhelming. Throughout the transition process, all adults must provide an atmosphere that is sensitive to each child's need whilst providing, encouragement to explore and try something new. Drake J (2006)
Building Relationships
Relationships between parents and practitioners that are strong set the groundwork for a smoother transition. A genuine conversation with parents offers information to the practitioner, as well as possibilities to enhance ideas and educational experiences inside the environment in order to ensure that upon entering the child feels welcomed and supported.  Additionally, parents find comfort in their relationships with people who care for their child, while children find straightforward, visible talks between major adults to be very soothing as they can see that there a bond between the people who care for them.  Separation anxiety affects both parents and children, and warm interactions between practitioners and family members play a vital role in easing this process. Patel A (no date)
Routines
Creating a routine in nursery is essential within keeping to a structure as much as possible so that the child knows what to anticipate when they arrive at the nursery an example of this is designated snack times. (Pacey, 2016)
Getting to know one another during the transition stage helps within, learning about the child's likes and dislikes. Their routines at home whether it is, a certain time when they tend to need the bathroom or a period that they use to take a nap. Through knowing such information, it allows the practitioner to not only to make the child feel at ease as much as possible but, also allows the routine of at home to be compared to what is expected at school such as, the lack of nap times. Through this the practitioner and parents can work together to reduce the need of taking naps through gradually reducing them or removing them. (Pacey, 2016)
Role Models
To be a positive role model is something that all adults involved in the care of children can do. Bandura thought that children, even at a young age, may learn a variety of new abilities just by observing and listening to others around them, as Keenan, Evans, and Crowley (2016) also proposed. Adults may set a positive example by leading a healthy lifestyle, constantly showing respect, being thoughtful, using appropriate language, and being kind and compassionate to others.
Keyworkers
Regardless of how frequently a child attends nursery. They may have a key worker. They are particularly concerned with the child's growth and well-being and create activities to meet their individual learning needs and requirements. Just Be Kids (2021)
During the settling in time, children often form natural relationships with team members, and through this a key worker may be chosen upon who the child formed the initial attachment with. The key worker is in charge of reporting the child’s growth and development as well as offering parents and the child with advice and encouragement. Just Be Kids (2021) According to Article 12 of the United Nations Convention on the Rights of the Child, children should be included in decision making and always be listened to. Welsh Government (2015).







The Needs of The Child
The fundamental start to addressing a child's needs is to recognise that each child is an individual, and as such, their needs are as well as each child is unique and can never be compared to one another. To be able to care for a child as practitioners, we must first get to know the child, one ‘s personal preferences, how they perceive events or how they see each situation or person, and what their interests are. Dowling's (2014).
Maslow divides his work into five distinct needs, beginning with the most basic need which must be fulfilled and progressing to the most complex. Marlow depicts these demands in a pyramid structure, with those judged less vital at the top and those deemed most essential at the bottom of the pyramid, which must be satisfied before going up the pyramid. The physiological demands, which are basic necessary for human existence, are required first to progress up the pyramid; these include food, shelter, clothes, and warmth; without them, it is doubtful that a child will progress to the next step, which is protection and safety of oneself. Hence why, without an environment where a child feels safe and secure, this may cause instance where they refuse to cooperate and eat. McLeod S (No Date)
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Harlow, belief is similar to the work of Maslow with there being a foundation required in order to the to effectively transition into nursery and develop. As the Harlow’s and Maslow both believe in a child feeling comfort with those who surround them Contact comfort refers to the child's craving for physical proximity and touching. Contact comfort is thought to be the basis for attachment. The Harlow’s' research revealed that children had both social and physical demands. Children require a stable basis where they may feel comfortable. They can build the confidence they need to move out and explore their environments by starting with this foundation. (Harlow, 1958)
Bowlby's Theory: John Bowlby established the notion of attachment theory, building on the work of Harlow and others. He described attachment as a child's affectionate link or bond with their main caregiver (Bowlby, 1969). In order for a child to transition into nursery effectively a bond is required to be formed with those adults who are going to be around them, on a regular basis and become their caregiver during nursery time. in order for their need to be met which effects there, social, and emotional development. Furthermore, Bowlby suggested that this attachment relationship is extremely powerful and lasts throughout one's life. He suggested a healthy relationship between parent and child using the notion of stable basis (Bowlby, 1982). A secure base is a parental presence that provides a sense of safety to the child as he or she explores the surroundings.
On the other hand, according to Freud, children build stronger attachments to others of the same gender as them. The id is a mentality in which all of our instincts and urges, including those of life and death, are present at birth. The urge to survive, whether via relationships created with caregivers or the need for comfort, is the life instinct. This is the drive that is essential for survival in order to acquire food, warmth, and many other places that are required to be sought during childhood, and when they have not learned the abilities to protect themselves, they rely on others. Freud (1938)
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