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Statement on Teaching
 As a lecturer in Higher Education, I endeavour to make a positive impact in the lives of my student. In doing this, my teaching philosophy is grounded in the principles of innovative organisational stewardship (Mumford et al., 2007). In delivery my teaching practice, I ensure collaboration, inquiry-driven learning atmosphere with my students (K2). I recognise the importance of blended learning and facilitate hands-on, minds-on, and technology-integrated experiences that encourage shared sense-making and problem-solving. This approach aligns with McWilliam’s (2009) concept of “meddler-in-the-middle,” where the teacher actively engages alongside students in the learning process. 
In my line of teaching duty as a Lecturer in the university setting, I recently delivered the BMIH 6001 (Contemporary Themes in the Hotel and Hospitality Sector) module in an online format and encountered challenges in maintain student active engagement. To enhance collaboration and participation, I used the “Breakout Group” feature on Teams. This feature proved highly effective in fostering a more interactive learning environment, leading to deeper engagement and more meaningful class discussions and problem solving. I also establish discussion forum sections on Teams (Chakraborty, and Muyia Nafukho, 2014; Dixson, 2010) (A4). These sections enabled students to ask questions on a range of topics. I actively respond to student questions and clarify issues through the discussion forum, ensuring timely and clear explanations. Also, I develop supplementary recordings on specific areas of difficulty to enhance student understanding. For example, to help students’ understanding of work breakdown structure for an assignment, I created a concise and simplified work break down structure and explained it using relevant real-life examples (A2, V3). 
Knowing my students by their individual names is crucial to my supporting them. In the classroom, I do different ice breakers, such as each student introducing themselves, engaging each other by their names and constantly looking up their names as shown on the Teams’ platform before addressing the student in class. Where and when I get the student name pronunciation wrong, I always ask them to mention their appropriate name pronunciation. These help me to learn student names (Middendorf  and Osborn, 2002). Additionally, I strived to interact with my students outside the classroom through activities organised by my Department and the Student Society Union, which enabled me to get to remember their names (A4). It is fulfilling to witness the enthusiasm and sense of pride students display when they see their names acknowledged in course delivery or outside the classroom. This demonstrates that getting to know the person you are teaching inspires learning (Bates, 2023). To support my student learning and development, I employ a combination of formative and summative feedback strategies. My assessment methods are intentionally varied, ranging from individual/group class presentations, quiz, exercise, active class participation, to take-home assignments-to accommodate different learning styles and preferences. Over the years, this inclusive approach has consistently enhanced student outcomes. Rather than relying solely on formal university feedback surveys, I actively seek student input during daily and weekly lectures. I regularly invite students to reflect on the day’s topic and suggest ways the course might be improved. This ongoing dialogue has proven to be highly effective; recent student evaluations indicate that this practice has significantly increased engagement, boosted their confidence, and positively impacted overall academic performance (A3).
The focus of my teaching is on understanding and relevance, and not on recall or memory. I therefore subscribe to a process-based rather than a product-based style of evaluation because I think such an approach challenges and motivates students. Specifically, I practice a collaborative writing process that involves self-reflection of one’s own work in order to make changes before final submission. This process helps my students to learn to find their voice, to understand the importance of writing and editing. I believe in the value of whole-person education and mentorship in education. In view, one of my goals is to ensure that my teaching does not only impart academic knowledge, but also evidence love, respect and professionalism. When I go on an educational excursion or field trip with my students, I carry along snacks to share with them. And when I am on the same team with students during consultation days, open days or education information days, I suggest to them that we have lunch together. In this case, as a leader, I model for them ways of caring genuinely, acting appropriately and living responsibly (Best, 2008) (A3, A4).
In conclusion, My aim is to help students in becoming well-rounded professionals who can connect their academic learning to real-world challenges, using their knowledge to address and solve societal problems.
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Evidence of 40 Hours of Teaching 
I have completed 40 hours of teaching in Higher Education, as shown in the teaching hours log (Appendix A). 

10 Minute Micro-Teaching session with reflection
I delivered a 10 minute micro-teaching session that was observed by a peer. The observation report, along with my personal reflection on the experience, is presented below.
Record of micro-teaching
	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice. 

	 Teaching/Support preparation [A1: Design and plan learning activities/programmes] 
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods.  
 

	 Comments  
 
Ernest Wavei gave a microteaching session on current difficulties in the hospitality sector, with a focus on the integration of Artificial Intelligence (AI) in the hotel industry. The session was well-organised, beginning with an overview of how AI is currently reshaping service delivery and operational efficiency in the hospitality industry. This introduction lay the framework for a more in-depth look at the technology's complex impact.

Ernest demonstrated the benefits and limitations of AI adoption with clear images and compelling text. Key benefits such as improved consumer personalisation, simplified check-in operations, and predictive analytics were balanced against concerns about job displacement, data privacy, and the decline of human engagement in guest services. A practical, interactive component enables attendees to evaluate real-life case studies from prominent hotel companies, fostering critical discussion about balancing innovation with ethical and experiential considerations.


 
 
 
 
 
 
 



	 Teaching   [A2: Teach and/or support learning.] 
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods.  

	Comments  
The microteaching session was carefully planned and executed, with a clear focus on teaching efficacy and student involvement. The introduction established a deliberate tone by tying the session to broader current hospitality concerns, particularly the growing influence of Artificial Intelligence, reflecting Ernest Wavei's emphasis on the digital revolution of hotel operations. The curriculum flowed logically and was well-paced to keep learners' attention, taking into account their prior exposure to industry trends.

Visual tools like slides and real-world case materials improved clarity and comprehension, catering to a wide range of learning styles. The introduction of an interactive assignment encouraged active involvement while reinforcing theoretical concepts through practical application. The seminar ended with a succinct review and ideas for further research, which helped to solidify knowledge. Communication was effective throughout, and the facilitator and students had a solid relationship, which encouraged open discussion. Overall, the session achieved its learning objectives and demonstrated a careful alignment of teaching methods with content and learner needs.

 
 
 
 
 
 
 
 
 

	Effective Learning Environments [A4:Support and guide learners/V1 Respect individual learners/diverse groups of learners] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students. 
  

	Comments  
 
 
 The microteaching session created an inclusive and engaging learning atmosphere in which everyone felt encouraged to contribute. A welcoming and respectful classroom atmosphere was established early on, promoting open dialogue and valuing diverse perspectives—particularly important when exploring contemporary topics like the integration of AI in hospitality, which may be perceived differently across cultural and experiential backgrounds.

Throughout the session, there was a visible degree of attentiveness and willingness to participate, both in the group discussion and the interactive activity. The activity was created to be both accessible and relevant, allowing learners from diverse academic and industry backgrounds to participate effectively. Student replies exhibited inquiry and reflection, demonstrating active involvement with the topic matter.

Individual learning needs were observed and addressed, with explanation provided as needed to ensure that no one fell behind in grasping crucial topics. The teaching method acknowledged learners' varying knowledge levels and promoted reciprocal learning through peer engagement. Overall, the session was successful in providing a supportive environment in which participants felt appreciated and intellectually stimulated.
 
 
 
 



	Assessment [A3: Assess and give learners feedback for learning]  
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students. 

	Comments  

Formative assessment was implemented using inquiry and an interactive exercise, allowing for real-time evaluation of student comprehension. Open-ended questions promoted critical thinking, whereas immediate response aided clarification and contemplation. Clear instructions and attentive monitoring during the activity guaranteed that students remained interested and got advice. Although there was no formal summative assessment, the session effectively assessed progress and reinforced learning through natural approaches.
.

	Core Knowledge   
The lecture exhibited a thorough understanding of current hospitality trends, specifically the impact of AI in the hotel industry. Ernest successfully communicated complicated concepts in a clear and accessible manner, ensuring that learners understood both the potential benefits and challenges of AI integration. The learning material was current and up to date, demonstrating a thorough awareness of industry advancements, and it was applied to real-world scenarios that spoke to the learners' experiences and interests.


	Comments  
 Great! Here's a structured and professional peer feedback paragraph that incorporates all the elements you listed, tailored to a microteaching session. You can adjust the subject or presenter as needed:

The microteaching session displayed excellent subject understanding, including relevant content and current examples. A combination of direct instruction and interactive inquiry facilitated active involvement and engagement. Learning tools, such as visual slides and video clips, improved comprehension while catering to various learning styles. A quick evaluation activity, such as a reflective inquiry or quiz, was useful in consolidating key concepts and assessing knowledge. However, additional usage of MS Teams' interactive capabilities, like as breakout rooms for small group conversations or polls for real-time feedback, may improve engagement.

Would you like this adapted for a specific presenter or topic?

 
 

	Professional values 
 Ernest fostered an inclusive and inviting atmosphere, encouraging every student to engage. The session was designed around evidence-based teaching approaches that are congruent with current best practices in higher education. Incorporating more structured options, such as smaller group activities, may improve overall participant involvement.


	 Comments  
 
 Ernest showed clear regard for learners by creating an inclusive and inviting environment. This helped to create a good learning environment in which students felt comfortable participating and expressing their opinions. 
Active participation was effectively fostered using a variety of instructional strategies, such as questioning approaches and collaborative activities that facilitated student connection and engagement. 
Evidence-informed approaches: The session reflected the use of evidence-based teaching practices; however, explicit references to scholarly literature or pedagogical theory would strengthen the session's academic foundation and demonstrate deeper critical engagement with educational frameworks.

 

	Examples of good practice:  
  
  
  
Action points:

Ernest carefully described the objectives of the microteaching session at the outset, ensuring everyone understood what they were expected to accomplish by the end. This provided a clear direction for the session and encouraged learner engagement.


	For Observee 
Write a short statement to address area of activity [A5]. Describe how this observation will enhance your practice 

Examples of Good Practice Ernest clearly described the session objectives, ensuring participants understood the learning goals. He also included a number of interactive elements, such as Q&A, which effectively promoted active involvement and learner engagement.

Action Points Improve time management to cover all material and interactive activities, allowing for effective delivery and participant reflection.
.

	  
 
Peer Observer Jaliya de Silva                                    Date   22/04/2025
  
  
  
Overservee  Ernest Wavei                                           Date     22/04/2025
PGCert PARTICIPANTS 
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets. 
  Micro-Teaching Reflection
The micro-teaching session is a valuable experience that offered meaningful insights into my current teaching approach in the university setting, particularly in relation to the areas of teaching plan and learner activities (A1, A2). This demonstrates that I always treat my students as able, valuable and responsible individuals and ensure that all lessons lead to cooperative and collaborative engagement in the learning process (Bates, 2023). Positive feedback highlighted the significance of clearly defined and measurable learning objectives, as well as the impact of a structured introduction and thoughtfully planned teaching and learning activities, with respect for students (V1). This affirmed my ability to engage students and my understanding of the importance of purposeful lesson planning in setting expectations and guiding students effectively through the session. One of my key strengths identified was the use of interactive elements, such as, question and answer segments, which successfully fostered active participation and student engagement (V2). These interactions not only encouraged deeper understanding but also helped maintain student interest and motivation throughout the session. This is in line with incremental theory where I endeavour to help my students to adopt growth mindsets which in turn would help them become learners who would welcome challenge and work (Aubrey and Riley, 2019).
 
Despite, feedback also pointed to an area of improvement, specifically time management. It is noted that while interactive elements were valuable, insufficient time was allocated for some content and activities, potentially hindering comprehensive delivery and student reflection. In response, I will take a more pragmatic approach in future sessions by carefully allocating sufficient time for each learning component during both the planning process and teaching stage. That is, I will designate time for both content delivery and interactive engagement, ensuring that no part of the session feels rushed or overlooked. By implementing this structured time allocation strategy, I aim to enhance both the effectiveness of content delivery and more opportunities for student interaction and reflection (Bates, 2023). This will support deeper learning and aligning with core knowledge (K1, K2). 


















Reflective Report of a Teaching Intervention Cycle
Introduction
Since I started my teaching career in Higher Education in 2022, my teaching philosophy has been grounded in the development of inclusive, supportive, and transformative learning environments (Biggs et al., 2022), as respect for diversity has been an integral part of my life. My education and teaching in Higher Education span across Ghana, Egypt, Hong Kong, and UK, countries known for diversity. This enhanced my multicultural awareness and intercultural competencies.  Guided by Socrates’ critical assertion that “the unexamined life is not worth living” (Bates, 2023 p.9), I am committed to continuous critical reflection on both my teaching practice and students experiences, with the aim of identifying challenges and implementing meaningful interventions. This reflective reports on my teaching intervention informed by Driscoll (2007) supported learning model, which involves describing the experience, analysing it, and taking informed action to enhance future practice. Relevant academic literature is integrated throughout the report to substantiate the approach and ensure alignment with the PSF23. The report presents the identified issue/problem, outline the intervention taken, and evaluate its impact, and offer concluding reflections.  

Problem/Need for Intervention
Last term, I taught four different classes weekly, with a total class enrolment of about 120 students. Managing large, diverse cohorts posed both logical and pedagogical challenges (Scribner and Donaldson, 2001), particularly when striving to maintain high levels of individual engagement and support. Nonetheless, I remained committed to my role as a lecturer. I taught two modules, Contemporary Themes for the Hotel and Hospitality Industry, and Hotel Placement Research Project, for my undergraduate students and supervised graduate students thesis at the University of Wales Trinity Saint David (UWTSD) within the International Hotel Management Programme (IHM). UWTSD, as a Higher Education Institution, promotes a student-centred approach to teaching and learning (Spowart and Turner, 2021). 
The IHM discipline serves as a microcosm of the broader institutional commitment to academic excellence and professional development. The university encourages thoughtful planning and structuring of learning activities, the effective facilitation and delivery of teaching sessions, and the implementation of appropriate assessment and feedback strategies (Abd Hamid, 2024). As a result, the content of the Contemporary Themes in the Hotel and Hospitality Sector module allows students to explore pressing global issues affecting the hospitality industry, with an emphasis on sustainability, innovation and ethical business practices. The learning activities were structured to promote critical engagement with these themes through class discussions, research, and project-based learning. These pedagogical approaches (Boss and Larmer, 2018) encouraged students to apply their knowledge in realistic scenarios, fostering deeper understanding and problem-solving skills. 
However, in the course of the Contemporary Themes for the Hotel and Hospitality Industry  module teaching delivery, I note that some of my undergraduate students were becoming less curious, they seem to have a harder time with the task of learning and engagement in class. I also realised some students feeling hesitant to participant in class activities due to English being their second language, pointing out a significant language diversity in my class (Guerra, 2015; Moloney and Saltmarsh, 2016). Further, I observed that challenges of learning appeared to be consistent with some of those combining with their study with work and family. Although I have been actively providing guidance to my students and fostering a supportive environment from the outset, the most frequent informal question that I was getting on the first three weeks of lecture from students was “what can I do to pass?” Reflecting on these concerns, my heart sunk, but then I realised that some of these students focused on getting just answers to passing their class tasks. And it dawn on me that some of the students placed premium on the product rather than on the process of inquiry. So, I made a decision to radically change my teaching practice for the benefit of my students (Biggs et al., 2022). Thus, I recognised the need for a more flexible and supportive teaching and learning cycle (Driscoll, 2007). I challenge myself and redesigned my teaching practice in line with Socrates believe that education is the kindling of a flame rather than the filling of a vessel (Bates, 2023). In view, I wanted my students to own their voice, so I turned most of my classroom over to my students. This is in line with incremental theory where I endeavour to help my students to adopt growth mindsets which in turn would help them become learners who would welcome challenge and work (Aubrey and Riley, 2019).
The hospitality industry, in particular, is characterised by rapid technological advancements, shifting consumer behaviours, and global socio-economic challenges (Aksoy et al., 2022). As such, it is imperative that teaching practices not only convey current knowledge but also cultivate the skills and attributes that will equip and empower students to navigate and lead within this fast-paced industry. As noted by Biggs and Tang (2011), effective pedagogy in higher education should extend beyond transmission of knowledge to support the growth of critical thinking, creativity, ethical awareness, and interpersonal competencies. My teaching intervention was designed with this broader educational mission in mind, equipping students with both the intellectual and practical tools needed for success in the hospitality sector and beyond. The intervention approach embraces a more engaged, reflective, and student-centred paradigm. It recognises that excellence in teaching involves not just what is taught, but how it is taught, why it is taught, and who the learners are. This aligns with the argument that the “crucial outcome of efforts to improve teaching is not just that students think the teaching is better (though that is nice to know), but that they are more engaged with their studies, both in terms of the quantity and quality of engagement (Fry et al., 2015 p.205). 

Teaching Intervention
Based on my students learning problem identified above, I decided to design both structured and flexible teaching practice, using group discussions, no wrong or right answer in my class, and engaging all students in my class, as I encourage all students to talk or contribute to class discussions, informed by UK and Higher Education policy (Fry et al., 2015). The implementation of my teaching intervention cycle, aligned with the UK Professional Standards Framework for teaching and supporting learning in Higher Education (UKPSF), which plays a pivotal role in shaping pedagogical practices within higher education (Fry et al., 2015). As a nationally and widely adopted benchmark, the PSF23 provides a comprehensive framework for maintain and enhancing professional standards in teaching and learning support (Sterling et al., 2023). This framework is particularly valuable for guiding academic staff in the design, delivery, and evaluation of effective educational practices that respond to the diverse and evolving needs of students in higher education sector relating to areas of activity, core knowledge, and professional values. These areas collectively provide an integrated approach to effective teaching. By mapping the intervention cycle against these dimensions, the teaching intervention implemented at UWTSD demonstrates a robust, evidence-informed, and learner centred pedagogical strategy (Biggs et al., 2022). The intervention was specifically carried out within the International Hotel Management (IHM) discipline and sought to address the particular learning needs of undergraduate students enrolled in my modules: Contemporary Themes in the Hotel and Hospitality Sector and Hotel Research Project. 
My teaching intervention aligns with the three main psychological theories relevant to education and learning theory: behaviourism, constructivism, and humanism (Aubrey and Riley, 2019). Behaviourism theory argues that behaviour can be predicted, measured, and controlled, implying that learning simply occurs due to stimulus and response (Baum, 2004; Wallace, 2008 cited in Aubrey and Riley, 2019). Constructivist theory believe that meaningful knowledge and understanding are constructed by learners. Constructivism has two elements which trigger learners’ construction of knowledge and understanding. First, cognitive constructivism which enables new knowledge to be analysed in relation to what the learners already know. Second, social constructivism which contends that the crucial aspect of effective learning is social interaction, emphasising language and discourse as well as learners background in the construction of learning (Wallace, 2008 cited in Aubrey and Riley, 2019). Humanism theory proposes that education should focus on the needs of the individual learner, and should develop their personal and emotional growth (Petty, 1998). The need for my teaching intervention emerged from Behaviourism theory where I observed my students behaviour and identified their learning needs as indicated in the problem statement. The Constructivism and Humanism theories  then pointed out the nature of teaching interventions based on the problem. 
 To resolve my students learning difficulties, I give them case studies and let them drive the conversation. I create the student centred learning environment to make my students do not feel uncomfortable to make mistakes or are not afraid that their failure to grasp my teaching content will result in ridicule or humiliation, aligning with humanism theory (Baum, 2004). I let my students read difficult primary source materials, they ask and answer essential questions, and they solve difficult challenges. I always accept that mistakes will happen in my class and treat all mistakes as learning opportunity and encourage my students to constantly question what me, and they, are saying or doing (Bates, 2023). On Teams, I give my time and attention to each individual student in order to draw the potential in each student to the fullest extent possible. This action is in line with contemporary theories dimensions and processes of learning: content, incentive, interaction and acquisition (Illeris and Ryan, 2020). To unravel practical hotel industry challenges, I simulate or replicate the hotel industry environment in the classroom (Tas, 1988) and students act as hotel employees and guests and attend to hotel issues of seasonality and risks management in the hotel sector. I do not direct them towards an answer I want to get. Instead, I allow then to work together to construct meaning and draw their own conclusions from the challenges that I put before them. This pedagogy is grounded in inclusion-all voices are encouraged and valued (Cook-Sather, 2022). I always say to my students none of us is as smart as all of us. As students discuss on a topic, I track their data and show them how they can improve their next conversation, which aligns with principles of brain research (Tokuhama-Espinosa, 2015). This principle is significant because when student do the work they learn. In this view, I try to minimise interference and let student learn the dynamics of interaction to solve practical hotel problems (Baum, 1990). I challenge my students to engage in conversations. 
Within the context of the intervention, ongoing reflection was built into the cycle through regular feedback sessions, peer observations and student evaluations (Ashwin et al., 2020). These mechanisms enabled me to make timely adjustments, enhance learning outcomes, and ensure the relevance of instructional content in my teaching practice. So, I also utilised communication from my students formally and informally as tools to gauge their participation and comprehension of the topic taught in class and identify areas of inaccuracies and confusion (A2). And then I clarify students inaccuracies and concerns via the email. To remind students and inspire engagement outside the classroom, I ensure that I provide lecture notes and supporting materials to students  about 7 days ahead of my class session. I explicitly specify requirements, including specific sections for reading and in-class quiz or group discussion. These strategies help students in being fully prepared for the class and looking up unfamiliar statements and words ahead of the class, and also enhance students active participation  and maintain their interest in the module (A4, V2, K2). To ensure inclusivity and supportive learning environment, one effective teaching and learning intervention I implemented was the establishment of clear and collaborative ground rules at the outset of the class. These guidelines were designed to promote mutual respect, encourage active participation, affirm the value of each student’s contributions, and emphasise that can share their perspectives without fear of humiliation and shaming (V1) (Biggs et al., 2022). By explicitly communicating that all ideas and perspectives  are welcomed and that there are no ‘wrong answers’ in our discussions, I sought to create a safe space where students felt confident to express their thoughts without fear of judgment or criticism (Baum, 2004). The intervention was particularly important in a diverse classroom setting, where students come from varying cultural, educational, and personal backgrounds. Recognising and respecting these differences was essential in supporting equitable engagement. The ground rules were co-created with students to enhance ownership and accountability, ensuring that they reflected the collective values of the learning community. Regularly revisiting these expectations throughout the module reinforced a classroom culture based on openness, trust, and inclusion. These encouraged students to freely express their thoughts in class, which help them improve by learning from their mistakes, embracing uncertainty,  embracing their unique perspectives, and embracing challenges (Brookfield, 2015). 
In addition, as part of my ongoing commitment to fostering an inclusive, student-centred learning environment (Biggs et al., 2022; Fry et al., 2015), I took the initiative to implement a series of targeted teaching and learning interventions aimed at increasing student interaction, confidence, and academic development (A2, A3). Through a combination of digital collaboration tools such as, games and videos, and a carefully staged theory and oral assessment design, the interventions empower students, promote inclusivity, and support holistic skill development. In assessment, I adopted a staged assessment design. This approach involved two distinct but complementary assessment components: a written coursework assignment and an oral presentation. Each stage contributed 50% towards the final module grade. The rationale for this design was to provide students with multiple opportunities to demonstrate their understanding and to develop a wider range of academic and professional skills. The written coursework enabled students to develop critical thinking, research, and academic writing skills, while the oral presentation focused on organisation, communication, and the ability to articulate arguments effectively in a professional setting. By combining these two assessment modes, I was able to offer a more comprehensive evaluation of students’ abilities and better prepare them for the demands of the contemporary hospitality industry (Fry et al., 2015).
Recognising the importance of interaction and community-building in the learning process, I initiated the creation of Microsoft Teams groups and breakout rooms for my students. The primary aim of this intervention was to create a more interactive, collaborative, and welcoming environment where students could engage freely beyond the constraints of the physical classroom. By providing a digital space for students to share ideas, resources, and experiences, I empower students to take greater ownership of their learning journey and to foster peer-to-peer support networks (V2). In my Teams class, I always treat my students as able, valuable and responsible individuals and ensure that all lessons lead to cooperative and collaborative engagement in the learning process (Bates, 2023). This proved highly effective in nurturing an inclusive culture. Students used the platform not only to collaborate on group projects and discuss lecture content but also to share relevant reflections, questions and answers, thereby promoting engagement in learning (V2). Importantly, this intervention demonstrated that building a culture of inclusivity must be embedded systematically into the learning environment (Aubrey and Riley, 2019), rather than relying on isolated or one-off initiatives. In this era of technology, digital collaboration tools will remain a feature of my teaching strategy, supporting the development of professional communication skills and digital literacy. Furthermore, to promoting collaboration, Further, I directly enhance students’ public speaking, communication, and reading skills during in-class activities. I do this by inviting individual students to read aloud excerpts from my PowerPoint slides during lectures and group discussions. In the process of reading from the student, when students encountered unfamiliar terminology or complex phrasing, I offered respectful guidance on pronunciation, drawing attention to key vocabulary and correct usage. For instance, in one of my lessons on technology innovation in contemporary hotels, some students could not pronounce the acronym “AI” (Artificial Intelligence) correctly, as they kept saying “IE”, but I intentionally and respectfully pronounced it correctly a few times and then and ask other students and those students to mention “AI” again. After a few attempts, they were able to get the correct pronunciation. This technique engaged students actively with the learning material, helped build confidence in public speaking, and provided opportunities for immediate, formative feedback on pronunciation and delivery. This is not only supported language development but also built a more supportive classroom atmosphere where making mistakes was seen as a valuable part of the learning process (Bates, 2023; Baum, 2004). 
While the intervention proved highly beneficial for student development, it significantly increased my workload, particularly in terms of providing detailed, specific, and constructive feedback to every student. Striving to offer individualised feedback that was meaningful and actionable required substantial time and emotional investment, often leaving me feeling physically and mentally drained. At one point, I considered adopting a different assessment strategy to manage my workload more efficiently. However, through engaging further professional development and reflective practice, I stayed motivated to supporting students’ critical reflection and problem based learning, critical evaluation, formative assessment (Campbell and Norton, 2007). This reinforced my commitment to a continuous teaching intervention cycle engagement. Although my teaching intervention workload was demanding, but the long-term impact on student learning outcomes and confidence made me delighted. 

Teaching Intervention Impact
My teaching intervention implemented marked a turning point in my teaching and reflective practice as a responsive, relational and student coach. The intervention shaped me and my students understanding of collaboration and active engagement (Bates, 2023). As an outcome, for example, I often hear my students responding to group conversations using phrases and statements such as, ‘I disagree with your point’, ‘could you show me some textual references to back up your points.’, ‘I agree to a large extent but...’, ‘I respect your view, but what I seek to say is…’  This exemplifies that my students have relearnt how to be curious (Valachis et al., 2009), how to find their own voice and how to drive their own learning (Baum, 2004). I avoid shaming, blaming and yelling in my class. So, my teaching intervention allowed my students to step up and find their voices, enhancing the individual’s maturity, vocational dimension, and familiarity with professional practice (Busby & Gibson, 2010). 
Over the course of the semester/term. I observed a marked improvement in students’ willingness to volunteer for speaking tasks, as well as increased fluency and confidence during formal presentations. Encouraging verbal participation proved particularly beneficial for international students and those for whom English is a second language, helping to level the playing field and promoting a more inclusive learning environment, as they exhibit contemporary theories dimensions and processes of learning: content, incentive, interaction and acquisition (Illeris and Ryan, 2020). I came to better appreciate the long-term value of detailed feedback as a critical component of learning cycle (A3).
At some instances in class, students reported feeling more connected to both their peers and module content and engagement levels increased noticeably by more than 50%, particularly among those who were initially hesitant to participate in the general classroom discussions. This supports the argument that, students are inspired to study practical content of relevance to them (Prince and Felder, 2006). I have made efforts to support all students and create an inclusive learning environment by utilising different strategies and guidance (Biggs and Tang, 2011) and put in best efforts to increase participation. The successful outcome of my teaching intervention motivates me and my students (Petty, 2011), and I continue to teach my students to aim high and use coping strategies when things do not work out as intended, and should not disengage in learning (Gilbert, 2002). 

Conclusion
The teaching interventions I implemented was cyclical (Driscoll, 2007), and have contributed significantly to building inclusive, interactive, and student-centred learning environment (Biggs et al., 2022). These interventions align with supporting learning, engaging students, and assessing and giving feedback (A2, A3, K2), and embodying core professional values such as respect for individual learners and commitment to inclusivity (V1, V2). Through the teaching intervention, I have improved student engagement and confidence, and also enhanced my teaching practice. The teaching intervention underscores my commitment to student-centred learning and continuous professional development. Moving forward, I aim to further embed collaborative learning strategies across my teaching practice to ensure that every student feels empowered and contribute meaningfully to their learning and the world of work. 
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3 Observations - 1 by you and 2 of you – aligned to the PSF23
In alignment with the UKPSF23, three observations have been presented, each accompanied by a short reflective paragraph integrated within the respective observation form. These include: (1) an observation conducted by me, (2) an expert observation of my teaching practice, and (3) a second expert observation of my teaching practice. 

(1) PGCert tHE OBSERVATION -PSF 2023 conducted by me

[image: ]
	Details of the Observation 
	

	Observee

	Natalie Brailsford

	Practice Advisor / Expert peer observer

	Ernest Wavei

	Date of the Observation 

	22 April 2025

	Campus / Location 

	Online

	Date, Time, Duration

	20 January 2025

	Subject Speciality 

	Contemporary Themes in Hospitality

	Type of activity 

	Lecturing 

	[bookmark: _Hlk100153154]This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities/programmes
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
Natalie gave a lecture on the contemporary issues in hospitality with a focus on industry responses for shocks and recovery. The class was well-organised, beginning with an overview of what constitute shocks and risks in the hospitality industry. This introduction lay the foundation for  a more in-depth look at the potential and actual risks in the hospitality industry.

Natalie mentioned and explained clear examples of risks emergence in the hospitality setting with clear images and text. Risks include financial, safety, uncertainty leading to lose of staff, customers, business shutdown. COVID-19 is one key example of risks and shocks that shutdown business operations, created social distancing across the globe with more than 250 million confirmed cases. Most hotels globally suffered unprecedented shocks and negative effects during the acute stages of the COVID-19 pandemic. This practical, interactive component enables learners to evaluate real-life case studies from prominent hotel organisations, fostering critical thoughts and discussion. 









	 Teaching   [A2: Teach and/or support learning through appropriate approaches and environments.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
The lecture was carefully planned and delivered. A clear focus examples regarding the subject matter and student involvement. The introduction provided a ground to appreciate the types of risks and their level of severity and impact within the hospitality context. This shows Natalie’s emphasis on the nature and influence of risks on hotel business. The curriculum flowed logically and was well-paced to keep learners' attention, taking into account their prior exposure to industry trends. 

Incorporation of images, figures, and real-world examples enhanced clarity and understanding, serving the learning needs of the diverse students. The introduction offered an interactive task with theoretical support, which encouraged students involvement. The lecture ended with a recap and ideas for further research, which helped to solidify knowledge. There was effective communication throughout the session, and the lecturer and students had a good relationship, which encouraged open discussion. Overall, the teaching successfully met its learning objectives, reflecting a thoughtful alignment between instructional methods, course content, and the diverse needs of learners, 











	 Effective Learning Environments [A4:  support and guide learners /V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
The teaching session successfully fostered an inclusive and engaging learning environment where all students felt encouraged to participate. A respectful and welcoming atmosphere was established early, promoting open dialogue and valuing diverse perspectives in discussion risks and shocks in the hospitality industry.
It was observed that students were attentive and showed enthusiasm of engagement in the class. Relevant examples and questions were presented. Students contributions reflected active listening and engagement in the topic. The teaching approach recognised and accommodated varying levels of prior knowledge, encouraging collaborative learning. Overall, the class was intellectually stimulating environment where learners were empowered and respected to engage meaningfully with the topic. 









	Assessment [A3: Assess and give feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
Formative assessment was provided based on inquiry. This enables a practical and theoretical examination of students understanding. The lecturer asked open-ended questions, which stimulated learners critical thinking. The instructions provided were clear and guidance offered to students. There was no formal summative assessment, but the facilitator assessed progress. 

	Core Knowledge  
· K1 How learners learn, generally and within specific subjects 
· K2 approaches to teaching and or/supporting learning appropriate for subjects and levels of study.
· K3 Critical evaluation as a basis for effective practice.
· K4 Appropriate use of digital technologies / resources.
· K5 requirements for quality assurance, enhancement and  implications for practice 


	
Comments 
The lecture demonstrated a vivid understanding of industry responses for shocks and recovery, using several major crisis, such as COVID-19, War conflicts, Wild fires, Ebola, Terrorist attacks in America, Europe and Asia, among others and their effect on the hospitality industry. A combination of direct teaching and interactive moments were incorporated to establish clear topic discussion. The teaching materials were current and involved both theoretical and practical concepts, which drew on learners experience and real-world examples.
Despite, providing in class quizzes and breakout room sessions during the lecture could have enhance engagement and active learning among students, hence improving participation and engagement.


	Professional values
· V1 Respect for individual learners /diverse groups of learners
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3  Use scholarship, research or professional learning, or other evidence informed approaches as the basis of effective practise.
· V4 respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
There was an inclusive and respectful atmosphere, which encouraged engagement as well as evidence informed approach. For example, Natalie demonstrated respect for students during the session, which inspired their interest and engagement. The lecture was organised in line with professional practices in higher education. Using more structured breakout sessions or groups has the potential to improve students involvement and engagement. 




	Examples of good practice: 
 Natalie carefully described the lecture objectives and employed both practical experience and theory to deliver the lesson. This provided clear focus and understanding for students. The lecture approach showed good direction and encouraged student participation. 
 
 
Action points: 
Improve question and answer management to get most students talking as well as time management to cover all teaching materials to ensure clarity. 

	For Observee

Write a short statement to address Area of activity [A5]. Describe how this observation will enhance your practice.
Through my continuing professional development, I actively seek new ways to enhance my teaching practice, ensuring it remains dynamic, inclusive, and responsive to learners’ needs. The feedback from my teaching observation has given me valuable insights, which I am already applying to create even more engaging and supportive learning experiences. 

	

Observer Natalie Brailsford                                                Date  23 April 2024
 
 
Observee  Ernest Balutie Wavei                                       Date  
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.

Short Reflective Paragraph on My Observation Experience
Participating in the teaching observation is an incredibly valuable experience that deepened my understanding of my teaching practice. It offered me a fresh, objective perspective on how teachers methods were received by students and highlighted areas where there could be further engagement and inclusivity. I found it particularly affirming to see the strategies I had put in place, such as encouraging open dialogue and fostering respectful atmosphere, being practiced by an expert peer observer (Bates, 2023). At the same time, the observation feedback encouraged me to reflect on how I could better pace my sessions and use questioning techniques more strategically to stretch students’ critical thinking skills, as Natalie employed a constructivist approach where students interact to gain new knowledge (Aubrey and Riley, 2019). This experience reinformed the importance of ongoing self-evaluation and adaptability in teaching. It reminded me that small adjustments, informed by observation and feedback, can make a significant difference in student experience and learning outcomes. Moving forward, I am committed to continuously refining my practice to create even more impactful learning environments.  



The following forms are the two expert peer observers who conducted evaluations of teaching/lecturing:
(1) PGCert tHE OBSERVATION -PSF 2023-Expert peer observer of my teaching practice
 
[image: ]
	Details of the Observation 
	

	Observee

	Dr Ernest Wavei 

	Practice Advisor / Expert peer observer

	Natalie Brailsford 

	Date of the Observation 

	22nd January 2025 

	Campus / Location 

	Online 

	Date, Time, Duration

	22nd January 2025 
9am – 11.30 am 

	Subject Speciality 

	BMIH6001 Contemporary themes in the hotel and Hospitality Sector

	Type of activity 

	Online taught lecture 

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities/programmes
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
The preparation of slides and activities was meticulous and well thought out, ensuring the content was engaging and highly relevant to the current contemporary themes within the hospitality industry. The selection of themes demonstrated a strong understanding of the module and student requirements, with clear objectives guiding each aspect of the lesson. The organisation of content was information and presented in a logical flow that made it easy to follow and encouraged active participation.
The choice of teaching and learning methods reflected an inclusive approach. A variety of methods were used to recognise different learning styles, fostering deeper understanding and retention of the content. Group activities were especially effective in promoting engagement and collaboration, while visual aids complemented the teaching to enhance understanding. The balance between instructor-led delivery and student-centered activities created a dynamic learning environment.



	 Teaching   [A2: Teach and/or support learning through appropriate approaches and environments.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
The session started with a clear introduction that set the tone for the class. The objectives of the lesson were stated effectively, and links to previous sessions provided through a recap and quiz. The acknowledgment of students' prior knowledge was evident, by answering the questions asked, encouraging participation.
The presentation was clear, with ideas communicated in an easy-to-follow manner. Complex topics were simplified without losing their depth, catering to varied levels of understanding. The pacing of the session was well-balanced, neither rushed nor overly slow, maintaining students’ focus throughout Ernest’s enthusiasm and genuine interest in the subject were apparent keeping students engaged. This positive attitude created a motivating environment where learning felt purposeful.
Reinforcement techniques were skilfully integrated, helping students retain key points. Summaries and examples were provided at regular intervals, ensuring concepts were revisited and understood. Constructive feedback encouraged active learning and further development. The class concluded with a concise summary that effectively encapsulated the main points covered. A preview of future topics gave students a sense of direction and continuity. Guidance on follow-up work was clear and practical, supporting ongoing learning.
The lesson’s aims and outcomes were achieved successfully, as demonstrated by the students’ understanding and active participation. The teaching methods were well-suited to the subject matter and the audience, with a balanced combination of direct instruction and interactive activities that promoted meaningful learning.




	 Effective Learning Environments [A4:  support and guide learners /V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
The online class fostered an inclusive and engaging environment, encouraging active participation and collaboration. Dr Ernest created a welcoming atmosphere that made students feel comfortable sharing their thoughts and ideas, establishing a sense of community despite the virtual format.
Student engagement was active with involvement in discussions and tasks. The use of interactive methods like breakout rooms, and Q&A sessions helped maintain attention and interest. Students approached tasks and were supported by clear instructions and timely guidance that ensured successful completion of groupwork and discussions.
Learning challenges were addressed effectively through proactive solutions, such as additional explanations and alternative approaches. Dr Ernest demonstrated sensitivity to diverse learner needs by offering tailored support to accommodate varying levels of understanding.
Dr Ernest’s respectful and empathetic attitude toward students fostered trust and positive rapport. This approach, along with effective teaching methods, ensured learning outcomes were met while promoting a growth-focused environment.


	Assessment [A3: Assess and give feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 

The use of overhead and direct questions, accompanied by follow-up questions, effectively ensured understanding and ensured active student engagement. By employing this question-and-answer technique, Dr Ernest was able to assess comprehension dynamically, providing formative feedback and reinforcing learning in real time. Summative assessment examples further demonstrated the ability to evaluate overall progress and understanding. Clear instructions and structured class management supported students in staying focused and organised. This approach created a productive learning environment while promoting critical thinking and ensuring the lesson's objectives were met.



	Core Knowledge  
· K1 How learners learn, generally and within specific subjects 
· K2 approaches to teaching and or/supporting learning appropriate for subjects and levels of study.
· K3 Critical evaluation as a basis for effective practice.
· K4 Appropriate use of digital technologies / resources.
· K5 requirements for quality assurance, enhancement and  implications for practice 


	
Comments 
Dr. Ernest has effectively addressed the following core values: (K1) demonstrating a strong understanding of how learners engage with content, with the contemporary themes module. (K2) He has employed thoughtful approaches to teaching and supporting learning that are well-suited to the chosen themes and appropriate for level 6 study. (K3) His emphasis on critical evaluation has provided a solid foundation for refining and improving the student’s written work. (K4) Dr. Ernest has successfully integrated digital technologies and resources to enrich the learning experience and accommodate diverse learner needs. (K5) Additionally, his attention to quality assurance and enhancement requirements reflects a commitment to upholding high standards and continuously improving teaching practices. This comprehensive approach demonstrates Dr. Ernest's dedication to fostering effective and inclusive learning environments.




	Professional values
· V1 Respect for individual learners /diverse groups of learners
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3  Use scholarship, research or professional learning, or other evidence informed approaches as the basis of effective practise.
· V4 respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
Dr. Ernest has demonstrated an excellent commitment to professional values. He has shown great respect for individual learners and diverse groups within the class (V1), creating an inclusive environment where all students feel valued. His dedication to promoting engagement, equitable learning, and opportunities for all students to achieve their potential is evident through encouragement of all students (V2). Dr. Ernest has effectively utilised scholarship, research, and evidence-informed approaches to ensure high-quality and effective research practice for the student’s required conference paper assignment (V3). Additionally, he has shown an ability to respond thoughtfully to the wider context of higher education, adapting his practices to meet its evolving demands (V4). Through collaboration with others, he has also enhanced teaching and learning practices, demonstrating a strong commitment to continuous improvement (V5). His efforts reflect a holistic and inspiring approach to higher education.



	Examples of good practice: 
 Dr. Ernest demonstrated several examples of excellent teaching practices during the online class. His use of interactive techniques, such as direct questions and follow-up prompts, encouraged active student engagement and deeper understanding. He maintained a positive and inclusive atmosphere, ensuring all learners felt comfortable contributing to discussions. His clear instructions and organised class structure guided students through the material confidently, while his attentiveness to individual challenges and adaptive responses showed genuine care for learners' progress. These practices highlight Dr. Ernest's commitment to fostering an engaging and supportive online learning environment.
Action points: 
· Dr. Ernest could incorporate more tailored follow-up activities that address individual learner needs and abilities. For instance, offering personalised feedback or creating small group discussions during online sessions can help cater to diverse learning styles and promote deeper understanding.
· To further enrich the learning experience, Dr. Ernest could explore additional innovative digital tools, such as interactive platforms or gamified learning apps, to increase engagement and provide varied ways for students to grasp complex concepts effectively. This would also support diverse groups of learners and foster creativity.



	For Observee

Write a short statement to address Area of activity [A5] .Decribe how this observation will enhance your practice.

	Observer ....Natalie Brailsford ....................                                                  Date  25/01/25
 
 
Observee  ......Ernest Balutie Wavei...............                                                 Date 10/02/25
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
 Short Reflective Paragraph on my observation experience.
The observation provided valuable insights into both the strengths of my teaching practice and areas where I can improve. One of my key strength lies in creating a positive and inclusive learning environment where students feel seen, supported, and encouraged to engage. I create a dialogue between me and my students where I ask leading questions and guiding my students to discovery based on critical thinking and enquiry (Bates, 2023). The positive comments implies that I follow the constructivism approach (Biggs et al., 2022) because my teaching is not a matter of transmitting but engaging students in active learning, and building their knowledge of what they already and do not know. This helps effective learning and understanding, which enhances the way students see the world. This is especially important in online teaching, where fostering connection can be more challenging. By integrating real-life examples and contextualised content into my lessons, I aim to bridge the gap between theory and practice, making learning more accessible and meaningful. Furthermore, my commitment to professional values, such as, inclusivity, and student-centred approaches, reflects my broader dedication to supporting student understanding and development. 
Despite, this observation also highlighted an opportunity for growth: enhancing student engagement through innovative tools. I come to appreciate the potential of incorporating gamified learning applications and other interactive platforms to further energise the online classroom. Embracing these tools can foster greater participation, motivation, and enjoyment. Reflecting on this feedback has reminded me that teaching is a dynamic and evolving practice, and I am inspired to continue exploring creative strategies that meet the diverse needs of my learners while deepening their engagement and success.




(2) PGCert tHE OBSERVATION -PSF 2023-Expert peer observer of my teaching practice
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	Details of the Observation  
	 

	Observee  
 
	Ernest Wavai

	Practice Advisor / Expert peer observer 
 
	Scott James

	Date of the Observation  
 
	28/04/2025

	Campus / Location  
 
	Online

	Date, Time, Duration 
 
	

	Subject Speciality  
 
	Contemporary Themes

	Type of activity  
 
	Lecturing

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice. 


 
 
	 Teaching/Support preparation [A1: Design and plan learning activities/programmes] 
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods.  
 

	 Comments  
The PowerPoint slides are well-organised and visually clear, making it easy for students to follow along with the key concepts. The content is presented in a concise and structured manner, ensuring students can grasp the main ideas without feeling overwhelmed.

Incorporating visuals, such as graphs and charts, is particularly effective in simplifying complex information and providing a more tangible understanding of abstract concepts. This approach encourages student engagement and aids in retaining the material being taught.

Overall, the use of these visual elements enhances the overall learning experience, making it more interactive and accessible for all students.

 
 
 
 
 
 
 
 



	 Teaching   [A2: Teach and/or support learning.] 
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods.  

	Comments  
Teaching Methods and Resources
Using diagnostic tools in the session was a great way to connect theory to real-world practice. This made the concepts more concrete and showed students how to apply what they were learning.

Ernest also made good use of online tools like digital handouts. This helped clarify the material and gave students something to refer back to later.

Student Engagement and Communication
While the communication between Ernest and students was respectful and professional, there could have been more opportunities for interactive engagement. The lecture was more focused on the instructor speaking, which may have limited chances for students to actively participate. Adding discussions or hands-on activities could make the session more dynamic and encourage more student involvement.

Aims and Learning Outcomes
The learning outcomes were clearly achieved, with students showing a strong understanding of diagnostic methods. This was especially clear in their thoughtful contributions during discussions. Their ability to apply what they had learned suggests that the teaching methods were successful in helping students meet the learning objectives.




 
 
 
 
 
 
 
 
 
 

	Effective Learning Environments [A4:Support and guide learners/V1 Respect individual learners/diverse groups of learners] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students. 
  

	Comments  

Creating an Inclusive and Engaging Learning Environment
Ernest effectively created a professional and respectful atmosphere within the online  classroom environment, fostering a positive environment for learning. The students appeared engaged and attentive throughout the session, with a high level of participation observed during discussions. The use of diverse technologies helped to support students' comprehension and cater to different learning styles.

Ernest demonstrated strong awareness of individual learner needs, adapting the content to ensure it was accessible and relevant for all students. However, there were moments when student engagement could have been further enhanced through more active participation or interactive activities. While the lecture structure facilitated the presentation of complex content, incorporating more opportunities for student interaction could have encouraged a deeper level of understanding and allowed learners to apply the material in a more practical context.

Student Attitude and Class Participation
The students responded positively to the class, with their attention and participation levels remaining high throughout the session. Ernest displayed a respectful and encouraging attitude toward all learners, creating an environment in which students felt comfortable contributing to discussions. However, there was room for improvement in fostering more dynamic interactions. Encouraging more questions, group activities, or peer-to-peer discussions would likely have increased the overall engagement and further supported students in grasping the subject matter.

Identifying and Addressing Learning Needs
Ernest demonstrated an understanding of the potential challenges students may face in grasping complex diagnostic techniques. While the content was presented clearly, a more proactive approach to identifying and addressing any learning difficulties, such as through more direct student feedback or alternative explanations, could help ensure that all students are supported in their learning journey.

 
 
 
 
 
 
 
 



	Assessment [A3: Assess and give learners feedback for learning]  
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students. 

	Comments  

Assessment and Feedback Practices
The session included a formative assessment, where students analysed and discussed diagnostic tools. This gave a good idea of their understanding. However, there wasn’t a summative assessment (like a final test or project) to evaluate overall comprehension. It might be helpful to add this type of evaluation at the end of future sessions to better gauge how well students have grasped the material and how effective the lesson was.

Question and Answer Techniques
The Q&A section, though short, was helpful in clearing up key points and addressing any confusion. The questions were well-thought-out and encouraged students to think critically and engage with the material. However, giving more chances for Q&A throughout the lecture could help students process the information better and ask questions when needed.

Class Management and Instruction Delivery
Class management and instructions were clear and efficient. The lecture was well-structured, and the transitions between sections were smooth, which helped students stay focused and follow the content. Offering extra help or clearer instructions for students who may need it could further support those who learn differently.


	Core Knowledge   
· K1 - how learners learn, generally and within specific subjects  
· K2 - approaches to teaching and/or supporting learning, appropriate for subjects and level of study  
· K3 - critical evaluation as a basis for effective practice  
· K4 - appropriate use of digital and/or other technologies, and resources for learning  
· K5 - requirements for quality assurance and enhancement, and their implications for practice

	Comments
  
K1 - How Learners Learn: Ernest showed a strong understanding of how students learn. The lecture content matched current industry standards, helping students relate theory to real-life situations. To improve the learning experience even more, it would be helpful to include different methods that cater to various learning styles. 
K2 - Approaches to Teaching and Supporting Learning: The way the lecture was structured made complex ideas easier to understand. However, to get students more involved, adding a variety of teaching methods could make a big difference. Interactive activities like small group discussions, case studies, or live polls could help create a more engaging and inclusive environment, especially for students who learn better through hands-on or group work. This would keep students interested and reach different learning preferences.
K3 - Critical Evaluation for Effective Practice: Ernest did a great job showing how theory connects to real-world practice. However, to encourage deeper learning, it would help to give students opportunities to evaluate the material on their own. Activities like group debates, peer reviews, or problem-solving exercises could help students engage more deeply with the content and improve their critical thinking skills.
K4 - Appropriate Use of Digital and Other Technologies: Ernest used presentation tools and digital handouts effectively to support learning. However, there’s room to make things more interactive by using extra digital tools, like online polls, quizzes, or collaborative platforms. These tools would make the online learning experience more dynamic, allowing students to interact more and get instant feedback on their understanding, making the whole experience more engaging.
K5 - Quality Assurance and Enhancement: The session followed good practices for effective teaching and student engagement. However, you could get regular feedback from students on how well the teaching methods are working and make adjustments as needed. 

 
 

	Professional values 
· V1 Respect for individual learners/ Diverse groups of learners. 
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential. 
· V3 Use scholarship, Research or professional learning? All other evidence informed approaches as a basis of effective practice. 
· V4 Respond to the wider context in which higher education operates, recognising implications for practice. 
· V5 Collaborate with others to enhance practice. 

	Comments  
 
V1 - Respect for Individual Learners/Diverse Groups of Learners: Ernest showed a respectful and professional attitude toward all students, creating a positive and inclusive classroom. Everyone was treated with equal importance, and there was a clear effort to make sure all students felt valued. To improve inclusivity further, encouraging a variety of viewpoints during discussions would be helpful. Giving every student a chance to share their thoughts would make the class more dynamic and ensure diverse perspectives are heard.

V2 - Promote Engagement, Learning, and Equity of Opportunity: The session was designed to encourage active participation and gave students a chance to engage with the content. However, adding more interactive technologies like live polls, quizzes, or collaborative platforms could boost engagement and give every student more opportunities to contribute. This would help ensure all learners, regardless of their background or learning style, have an equal chance to participate and reach their potential.

V3 - Use of Scholarship, Research, or Professional Learning: Ernest successfully included current theories and industry techniques, showing a commitment to staying updated in the field. This allowed students to connect theory with real-world applications. To further improve, it would be helpful to include the latest research and developments in Contemporary Themes. Drawing from recent studies and industry reports would keep the course fresh and aligned with current trends.

V4 - Responding to the Wider Context in Higher Education: Ernest effectively connected theories to the real world by using industry examples. This helped students understand how their learning applies in practice. Moving forward, adding more case studies and examples of current challenges and opportunities in the industry would better prepare students for their future careers and make them more competitive in job applications.

V5 - Collaborating with Others to Enhance Practice: Collaborating with colleagues or industry professionals could improve the module/ Ernest practise even more. By sharing ideas, resources, and best practices, Ernest could bring in new perspectives and refine teaching methods. Engaging with industry experts would also keep the course relevant and offer students valuable networking opportunities.


	For Observee 
Write a short statement to address area of activity [A5]. Describe how this observation will enhance your practice 

	  
 
Observer Scott James                                                                                             Date 28/04/2025
  
  
  
Overservee  Ernest Balutie Wavei                                         Date 28/04/2025    
PGCert PARTICIPANTS 
On completion of the peer observation reports for each module,  compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets. 
A Short Reflective Paragraph on My Observation
The observation offered me a thoughtful lens through which to reflect on my teaching practice, highlighting both affirmations and areas for further development. It was encouraging to see that my respectful and professional demeanour was recognised as a strength-core values that I believe are essential to fostering a safe and inclusive learning environment (Biggs, 2023). I strive to support students’ diverse learning needs by using visual aids that helps simplify complex concepts and make content more approachable. In addition, my use of diagnostic tools has enabled me to connect theoretical ideas to real-world applications, reinforcing active engagement and demonstrating my ongoing commitment to understanding how students learn best (Fry et al., 2015). 
Equally valuable was the suggestion to collaborate more with industry professionals. This feedback reminded me of the importance of staying connected to evolving professional practices and broadening my perspective dialogue and shared experiences. Moving forward, I am motivated to diversity my teaching practice further (Illeris and Ryan, 2020). 
Collaboration demonstrates incremental theory where I will endeavour to help my students to adopt growth mindsets which in turn would help them become learners who would welcome challenge and work (Aubrey and Riley, 2019), and minimise if not eliminate entity theory point out that, where people think their intelligence is fixed and unchangeable- possessing fixed mindsets where they give up, stay clear of difficult tasks, and blame others (Aubrey and Riley, 2019).



3 CPD events – reflection – showing how they have contributed to your development relevant to the PSF23
Continue Professional Development (CPD) reflection-1 TED Talk on the topic “Education Reimagined: Student-led Learning” watched on YouTube.
Watching and reflecting on the TED Talk “Education Reimagined: Student-led Learning” has enabled me to appreciate continue professional development in my role as a lecturer (V1, V2). The TED talk has tremendous impact on my teaching practices, student engagement and professional development (K1, V2, A2). 
The TED talk emphasised the criticality of transformative teaching, calling for a shift away from the inflexible instructional practices from the past to student-centric and led learning with technology integration (V2, K4). Combining human touch with digital dexterity in the classroom create time and space for teachers to work directly with small groups and individual students meeting their specific needs (V2, K4). Giving students more opportunity in the classroom was a key knowledge emphasised (K1), letting students be builders of meaning rather than just consumers of content. In this case, when teachers act more like coaches than lecturers, it makes student learning more personal and active involvement. Utilising student-led learning can improve student performance (Serra et al., 2023). It has inspired me to building relationships with students, not just delivering content, to help students develop resilience and versatility in a rapidly changing world. I will intentionally enhance my ability to listen, observe, empathise, response and build strong relationships with students to facilitate teacher-leaner model in the classroom. I will explore the idea of “passing the baton” to students where students are given more responsibility to rise to the challenge (A4). To this end, students will build confidence by doing more on their own. 

Continue Professional Development (CPD) reflection-2 “Pedagogical Innovation Training” webinar.
I recently participated in an online webinar on pedagogical innovation, organised by EUNICE European University. Pedagogical innovation is a new way of teaching, which heralds a change driven by a transitory adaption to pedagogical objectives and the new student profiles, shapes itself progressively through a multi-level and multi-impact process linked both to the audience and the discipline, and aims to improve quality, make the subject understood and foster success (Walder, 2014). The webinar explored several forward-thinking approaches in higher education, including virtual exchange initiatives, blended learning teaching model, active learning strategies, and unpacking internalisation. One of the key takeaways was the emphasise on tailoring academic pathways to align with individual student needs, aspirations, and long-term goals. This leaner-centred approach stood in contrast to the more traditional university model.
Reflecting on this experience through the lens of the UK Professional Standards Framework (PSF 2023), the session aligns particularly with areas of design and plan learning activities (A1) and  develop effective learning environments and approaches to student support and guidance (A4). The ideas presented encouraged me to consider how I might further personalise learning within my own teaching practice. Additionally, the session contributed to my understanding of core knowledge of appropriate methods for teaching and learning in the subject area (K2) and how students learn (K3), particularly in diverse and internationalised settings. It has inspired me to explore strategies that make learning more flexible, inclusive, and responsive to individual student needs. 

Continue Professional Development (CPD) reflection-3 “Learning to Teach in Higher Education” authored by Paul Ramsden, Routledge.
Paul Ramsden book “Learning to Teach in Higher Education” has been a transformative guide for me as an early career academic, considerably shaping my understanding of higher education teaching practices. As I ponder on the essential lessons from this book, numerous important thoughts emerge, affecting my pedagogical approach and enhancing my effectiveness as an educator (K2). 
Paul book emphasised a global shift to a new way of creating and using knowledge to solving problems, sensitive to individual needs, striving for quality as well as quantity (K1). I have learnt that, in the 21st century universities, excellence teaching is required as an institutional marketing tool. According to Paul, teaching is one of the most delightful and exciting of all human activities when it is done well and that it is one of the most humiliating and tedious when it is poorly done. This suggest that learning should be a dialogue between student and teacher. Paul argue that teachers can improve teaching by studying their students’ learning-by listening to and learning from their students. From this point of view, I have learnt that the application of knowledge consist in students apprehending and discerning phenomena related to the subject (K3), rather than what they know about it. Excellent teaching equates excellent student learning, hence teaching aims to make student learning possible (A1, V2). Reflective and inquiring approach are necessary conditions for approaching teaching (V3, K4). 
References
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