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Section 1: Evaluation of a Reflective Practitioner (2396 words)
Introduction 
According to Kuknor and Bhattacharya (2022), Nishii and Leroy (2022), Gómez-Hurtado et al. (2021) Ferdman and Prime and Riggio (2020) a person with a vision, who actively promotes diversity, equity, and inclusion within their workplace or community is known as an inclusive leader. Kuknor and Bhattacharya (2022), Nishii and Leroy (2022), Gómez-Hurtado et al. (2021) Ferdman and Prime and Riggio (2020) explain and agree that this kind of leader, regardless of their background, skill level, or challenges faced, acknowledges and appreciates the distinctive qualities and achievements of every individual. 
Roberson and Perry (2022), Nishii and Leroy (2022), Gómez-Hurtado et al. (2021) Ferdman, Prime and Riggio (2020) agree and suggest that leaders who are inclusive are dedicated to fostering an atmosphere in which all individuals are valued, enabled, and capable of thriving. Roberson and Perry (2022), Nishii and Leroy (2022), Gómez-Hurtado et al. (2021) Ferdman, Prime and Riggio (2020) continue to explain that inclusive leaderships display cultural knowledge, empathy, and a thorough awareness of the systemic barriers that may hinder achievement and involvement. 

Nishii and Leroy (2022), Ashikali, Groeneveld and Kuipers (2021), Ferdman, Prime and Riggio (2020) believe that through the encouragement of transparent communication, teamwork, and continuous education, inclusive leaders guarantee that different viewpoints are not only accepted but also essential to the process of making decisions. Kuknor and Bhattacharya (2022), Nishii and Leroy (2022) Ashikali, Groeneveld and Kuipers (2021) and Roberson and Perry (2022) imply that inclusive leaders are skilled at recognising and overcoming biases, putting inclusive policies and practices into practice, and campaigning for resources and support networks that cater to the needs of all individuals. 

Roberson and Perry (2022), Kuknor and Bhattacharya (2022), Nishii and Leroy (2022) Ashikali, Groeneveld and Kuipers (2021) state that inclusive leaders encourage others to promote inclusivity and make contributions to a more equitable and encouraging community by their actions and attitudes. Kuknor and Bhattacharya, (2022), Óskarsdóttir et al., (2020) and DeMatthews et al., (2020) believe that regardless of each child's unique challenges, inclusive leadership is essential to fostering an environment where all children are able to thrive. 

A scenario of an inclusive leader's experience working with a three year old child who has speech and language difficulties will be carefully evaluated in this section. In order to identify opportunities and obstacles to inclusive leadership in each of these areas, the evaluation will centre on the interactions that the inclusive leader has with professionals, families, children, and the community. 
Roth and Worthington (2023), Saeedi et al. (2022) Tohidast et al. (2020), and McCoy et al. (2020) suggest that it would benefit the child to have a session with the Speech Language Therapist at least twice a week for speech therapy. Del Pezo and Stefanny (2022), Álvarez Rojas (2022), Al-salahat, Alhameed, and Khdair (2020) Yang (no date) imply that play-based exercises aimed at enhancing his vocabulary, sentence structure, and pronunciation may be included in these sessions to help support the childs speech and language development. They also discuss how, the therapist may try to improve the child's cognitive and listening abilities. They state that they may do this by implementing visual aids in the early years setting, such storyboards and image schedules, to help the child to understand their daily tasks and routines.

Working with Children
Opportunities:

Individualised Support Plans (ISP) development
Judge et al. (2023), Mbanda et al. (2021) Ní Bhroin and King (2020) Swain, Eadie and Snow (2020) explain that putting in place an ISP, that is customised to the child's individual needs offers an organised approach of supporting the development of their speech and language. Judge et al. (2023), Mbanda et al. (2021) Ní Bhroin and King (2020) Swain, Eadie and Snow (2020) discuss how using picture cards, visual aids, and augmentative and alternative communication (AAC) tools are a few examples of specific methods that can be included in this plan to help the child communicate more effectively and feel less frustrated. 
Judge et al. (2023), Mbanda et al. (2021) Ní Bhroin and King (2020) Swain, Eadie and Snow (2020) also suggest that this type of individualised approach could be updated over time in response to the child's development, guaranteeing that the support is still accessible and appropriate. 



Promoting understanding and empathy among other students
According to Hayes, O'Toole and Halpenny (2022), David-Carlson and Dobson (2020), Jalón et al. (2020) and León-Jiménez et al. (2020) the implementation of empathy and communication-based activities can have significant effects on how students interact in the classroom. Hayes, O'Toole and Halpenny (2022), David-Carlson and Dobson (2020), Jalón et al. (2020) and León-Jiménez et al. (2020) discuss how buddy systems, role-play, and storytelling may help the child's peers to learn and understand their challenges and learning helpful way of engaging with them. Hayes, O'Toole and Halpenny (2022), David-Carlson and Dobson (2020), Jalón et al. (2020) and León-Jiménez et al. (2020) continue to suggest that by encouraging a sense of belonging and encouragement among peers, these initiatives can help create an inclusive classroom environment that benefits all students. 

Obstacles:

Time and Resource Constraints
Lambrecht et al. (2022), Bambara and Kern (2021) Timmons et al. (2021) and Schaack, Le and Stedron (2020) state that resources and time may be restricted when implementing and maintaining an efficient ISP. Lambrecht et al. (2022), Bambara and Kern (2021) Timmons et al. (2021) and Schaack, Le and Stedron (2020) agree and discuss that in busy early years settings, it can be difficult to ensure that approaches are carried out consistently and that regular monitoring occurs. DeJarnette and Wegner (2020) suggest that finance for additional resources, such AAC tools and staff professional development, may also be necessary although it's not always easy to access.
Social interactions and peer responses
According to Febriantini, Fitriati and Oktaviani (2021) DeJarnette and Wegner (2020) and Tohidast et al. (2020) children might find it challenging in the beginning to understand and adjust their communication, which could result in feelings of social isolation. According to Febriantini, Fitriati and Oktaviani (2021) DeJarnette and Wegner (2020) and Tohidast et al. (2020) discuss how an inclusive leader and practitioners must continue dedication in commitment and empathy in order to overcome early challenges and build meaningful support from other students.

Working together with Families
Opportunities:

Establishing Robust Partnerships with the Parents
Epp (2024), Basson (2021) and Tyson (2020) suggest that including the childs parents in planning and execution of their child's ISP could help to build a collaborative partnership, and helps them ensure that they feel their child is receiving support and involvement in their education. Epp (2024), Basson (2021) and Tyson (2020) explain that building a trusting relationship is facilitated by practitioners ensuring that there is open communication and regular meetings organised. Epp (2024), Basson (2021) and Tyson (2020) continue to discuss how giving parents resources and strategies to use at home can help establish a reliable support system for their child, encouraging growth in a range of scenarios. 

Educating and Including Other Parents: 
McGregor (2020), Hyter and Salas-Provance (2021) imply that arranging workshops and educational sessions discussing delays in speech and language helps increase other parents' understanding and awareness. McGregor (2020), Hyter and Salas-Provance (2021) suggest that this aims to diminish any stigma or misconceptions and encourages the development of a community that is supportive of the child and other children in the community that many have additional learning needs. McGregor (2020), Hyter and Salas-Provance (2021) continue to discuss that through workshops and educational sessions parents can voice their worries and ask questions, which can help to promote a sense of collaboration and community. 

Obstacles:

Resistant parents or anxiousness
Fidler and Bala, 2020; McCabe, Yeh and Zerr, 2020; Stivers and Timmermans, 2020 suggest that out of concern that their own children's needs may be jeopardised, some parents might be against the adjustments needed for supporting the other child's development.
Fidler and Bala (2020) McCabe, Yeh and Zerr (2020), Stivers and Timmermans (2020) continue to suggest that careful communication and assurances explaining that inclusive methods benefit all children, are necessary to handle these worries. Fidler and Bala (2020) McCabe, Yeh and Zerr (2020), Stivers and Timmermans (2020) also discuss how parents fears about their child's development and inclusion may also cause the them to feel anxious, which may negatively impact their mood and cause stress. In these circumstances, giving appropriate understanding and encouragement is essential (Fidler and Bala, 2020; McCabe, Yeh and Zerr, 2020; Stivers and Timmermans, 2020).

Differing Beliefs and Perspectives from Parents
Neubauer et al. (2021), Fidler and Bala (2020), Cioè-Peña (2020) discuss how parents may have different views and expectations regarding inclusion and assistance for children with additional learning needs. Neubauer et al. (2021), Fidler and Bala (2020), Cioè-Peña (2020) imply that for the leader, maintaining a balance between these varied viewpoints and ensuring inclusivity can be difficult.

Collaborating with Professionals: 
Opportunities: 

Collaboration with professionals
Sylvan et al. (2024), Gustafsson, Steinwall and Korhonen (2022), and Carlin (2022) imply that developing effective strategies adapted to the child's need is made possible by collaborating with speech-language specialists and muilti-agency professionals. Sylvan et al. (2024), Gustafsson, Steinwall and Korhonen (2022), and Carlin (2022) suggest that the knowledge and perspectives these professionals contribute, improves the support offered within the early years setting. Sylvan et al. (2024), Gustafsson, Steinwall and Korhonen (2022), and Carlin (2022) agree that frequent multi agency collaboration guarantees that the child's ISP is based on current, efficient procedures and current research. 

Staff Training and Professional Development 
According to Li et al. (2022) and Fernández-Batanero et al. (2022) offering training on how to support children with speech and language delays can enable staff members to confidently implement effective strategies into practice. Li et al. (2022) and Fernández-Batanero et al. (2022) believe that practitioners that receive regular training help guarantee that they are up to date on current support techniques and strategies. Li et al. (2022) and Fernández-Batanero et al. (2022) also imply that establishing an atmosphere of continuous growth and development is advantageous to the whole community and encourages professional development overall.

Obstacles: 

Communication and Coordination Difficulties
Gustafsson, Steinwall and Korhonen (2022), Dovigo (2021) and Brodin and Renblad (2020) believe that effective communication and organisation are essential when collaborating with outside agencies. Gustafsson, Steinwall and Korhonen (2022), Dovigo (2021) and Brodin and Renblad (2020) discuss how it can be difficult to ensure that all parties are in agreement, working towards the same objectives. Gustafsson, Steinwall and Korhonen (2022), Dovigo (2021) and Brodin and Renblad (2020) imply that a child's development might be negatively affected and confusion could arise from poor communication or irregular implementation of approaches. 

Resource Restrictions
Mason-Williams et al. (2020), Sancar, Atal and Deryakulu (2021) state that financial restrictions or availability may limit accessibility to professionals and opportunities for professional growth. Mason-Williams et al. (2020), Sancar, Atal and Deryakulu (2021) suggest that effective utilisation of resources and possible campaigning for extra funding may be effective to help guarantee that all staff members receive equal, correct training and support, ensuring they can best support the children in their setting.

Maximising Community Opportunities

Increasing Community Awareness
Hyter and Salas-Provance (2021), McGregor et al. (2020) and McGregor (2020) disscuss that in addition to the early years setting, an increasingly inclusive and encouraging atmosphere can be created by planning fundraisers and educational programmes on speech and language delays. Hyter and Salas-Provance (2021), McGregor et al. (2020) and McGregor (2020) believe this could help foster awareness among the community and aims to decrease stigma's. Hyter and Salas-Provance (2021), McGregor et al. (2020) and McGregor (2020) imply that by working together with speech therapy professionals and community health organisations, it can help families access more resources and support, forming a network of support and care.

Setting up a Support network
Frederick et al. (2020) Mcgregor (2020) discuss how forming support groups for families facing similar challenges, can enable the exchange of knowledge and ideas. Frederick et al. (2020) Mcgregor (2020) suggest that families could benefit from this, by feeling less isolated as a result of the sense of collaborative support and encouragement these kinds of networks help to foster. Frederick et al. (2020) Mcgregor (2020) continue to share that by encouraging an atmosphere of honesty and respect for one another, the community may encourage inclusive behaviours that benefit all children and families.

Obstacles:

Community Resistance and Misunderstanding
According to Klatte et al. (2022) Lev, Clark and Starkey (2020) Smythe, Adelson and Polack (2020) out of fear that it could take time away from other priorities, some community members could be against or misunderstand initiatives to provide support to children with speech and language difficulties. According to Klatte et al. (2022) Lev, Clark and Starkey (2020) Smythe, Adelson and Polack (2020) suggest that campaigning and raising awareness on additional learning needs is essential to address this challenge and help the community over come it, therefore helping the community gain a better understanding and develop their knowledge. According to Klatte et al. (2022) Lev, Clark and Starkey (2020) Smythe, Adelson and Polack (2020) believe that eliminating misconceptions and encouraging acceptance can be an ongoing challenge that calls for consistent work and involvement. 

Limited Community Resources
Gregory (2020), Stenman and Pettersson (2020) suggest that in remote or underprivileged communities, in particular, the accessibility of community resources and support services may be restricted. Gregory (2020), Stenman and Pettersson (2020) argue that for families to receive the help they need, strong partnerships along with campaigning for more funding are essential to overcome this barrier.
Critical Reflection
Evaluating the inclusive leader's role in this situation emphasises the value of a holistic approach that takes into account the individual needs of the child, their family, the professional team, and the community as a whole. Effective campaigning, teamwork, and communication are all crucial to inclusive leadership, as is the capacity to overcome challenges.

Summary 
Supporting a child similar to the child in this scenario is both challenging and rewarding for the inclusive leader. The leader may ensure that all of the children have the support that they need to succeed by consistently improving their methods through the implementation of a critical and reflective approach. In addition to responding to the child's individual needs, effective inclusive leadership involves creating a supportive, knowledgeable, aware, and empathetic community environment. The inclusive leader can promote an environment where each child feels respected and included by working together, educating others, and campaigning on their behalf.


Section 2: How The Welsh Government Foundation Phase Framework  Enables Inclusive Leadership in Early Years Provision (1105 words)
Welsh Government (2015) Graham (2020), Mitchell and Sutherland (2020), and Kenny, McCoy and Mihut (2020) state that a variety of regulations and professional guidelines supporting inclusive leadership and ensure that every child in Wales has access to high-quality education and care, regardless of their background or individual needs, establish the foundation for early years provision. They suggest that the Foundation Phase is one such policy that highlights inclusive leadership.

Welsh Government (2015) Graham (2020), Mitchell and Sutherland (2020), and Kenny, McCoy and Mihut (2020) explain that the Foundation Phase serves children in Wales from the age of three to seven. They discribe that it strongly emphasises play-based learning, holistic development, and child-centered learning. They imply that in order to foster children's physical, emotional, social, and cognitive growth and establish the foundations for future learning and wellbeing, it strives to provide a rich and engaging learning environment.

Principles of Inclusive Leadership:

Child-Centered Approach
Greaves and Bahous (2021), Barriage (2021), and Welsh Government (2015) explain that the Foundation Phase framework supports an approach to education that places a strong emphasis on each child's individual needs, interests, and abilities in order to inform planning, presentation and explanation of tasks, and assessment. They discuss how every child's unique support and holistic development are given top priority by inclusive leaders, who make sure that each child feels appreciated, supported, and involved in their learning experience.

Inclusive Practices
Nishii and Leroy (2022), Ferdman, Prime and Riggio (2020) and Welsh Government (2015) explain that within the Foundation Phase framework, inclusive leadership comprises fostering an environment that values diversity, respects individual differences, and provides equal opportunities for every child. They convey that a variety of inclusive practices are embraced by inclusive leaders, including adapting teaching techniques, resources, and environments to suit a range of pupil preferences, learning styles, and abilities.
Nishii and Leroy (2022), Ferdman, Prime and Riggio (2020) and Welsh Government (2015) they continue to discuss how the framework places a strong emphasis on the significance of reducing barriers to learning, and involvement in order to ensure that every child has equal access to learning opportunities and experiences. They suggest that by working together with parents, professionals, and the larger community, inclusive leaders continuously identify and aim to eliminate inclusion barriers such as those that are physical, sensory, or communication-related. 

Collaborative Collaboration
Helm, Katz and Wilson (2023) Hayes, O'Toole and Halpenny (2022)  and Welsh Government (2015) suggest that to enhance the holistic development and well-being of children, inclusive leadership within the Foundation Phase framework places a strong emphasis on collaboration among early years practitioners, teachers, support workers, parents, and outside agencies. They imply that by actively including parents in decision-making processes and acknowledging them as partners in their child's learning journey, inclusive leaders can successfully build and maintain strong relationships with families. Furthermore, they discuss that inclusive leaders collaborate with outside agencies such as with specialists in the fields of health, social care, and speech and language. This helps to offer holistic support and resources to children who have extra needs or challenges. They believe that by working together, we can make sure that children get the support they need to meet their needs and achieve their full potential. 

Critique
Evans (2022), Power, Newton and Taylor (2020) and Sinnema Nieveen and Priestley (2020) state that although the Foundation Phase framework fosters fair access to care and education for all children and contains inclusive leadership principles, they agrue that there are several aspects in which it may be unsuitable or encounter limitations in its implementation, for example;

Resource Distribution
Evans (2022), Power, Newton and Taylor (2020), Sinnema Nieveen and Priestley (2020) and Paseka and Schwab (2020) suggest that sufficient funding, staff members, and training are crucial for the successful implementation of inclusive methods in early childhood education. They suggest that resource limitations, however, can make it more difficult for settings to invest in staff development and training, or to offer individualised support for children with additional learning needs. They believe that securing enough resources to fulfil the many needs of children in their setting can be difficult for inclusive leaders, especially in places with high rates of deprivation or restricted access to outside resources. They state that in order to overcome these resource limitations, financing must be strategically distributed, more resources must be campaigned for, and creative strategies to make the most of already existing resources must be implemented.

DeMatthews et al. (2020) and Mitchell and Sutherland (2020) agree and suggests that for inclusive environments to be established and children's unique needs to be supported, inclusive leadership depends on the knowledge, abilities, and attitudes of early years practitioners. However, they also state that different environments may offer different opportunities for high-quality professional development, which could result in differences in practitioners' ability to successfully apply inclusive strategies. Hayes, O'Toole and Halpenny (2022) suggests that in order to guarantee that staff members have the information, abilities, and self-assurance necessary to help children with a variety of their needs, inclusive leaders are essential in promoting opportunities for staff members to receive continuous professional development and training. They imply that staff development is an investment that improves the quality of early childhood education and enhances the ability of settings to encourage inclusive leadership.

Equity and Access 
Hue (2022), Knight and Crick (2022) and Wainwright et al. (2020) suggest despite the Foundation Phase framework's goal of promoting equal opportunities for all children to care and education, differences in outcomes and access may remain, especially for children from underprivileged or disadvantaged families. They imply to guarantee that all children have equal opportunity to develop, inclusive leaders can actively address systemic obstacles to inclusiveness, such as poverty, prejudice, and cultural biases. Bodrova and Leong (2024), Fuentes, Zelaya and Madsen (2021) and Knight and Crick (2022) say in addition, inclusive leaders are essential in creating a sense of acceptance and belonging where children of all ages, cultures and abilities feel appreciated, included, and respected. They believe it takes continuous efforts to eliminate biases that exist, encourage diversity, and acknowledge each child's unique abilities and accomplishments in order to promote a society that embraces everyone.

In conclusion, the Foundation Phase framework in Wales emphasises child-centred approaches, inclusive practices, and collaboration, offering a solid foundation for fostering inclusive leadership within early years settings. Even though the framework supports the values of equity and inclusivity, its implementation faces difficulties due to a lack of funding, opportunities for professional growth, and structural barriers to participation and access. In order to address these issues, promote change, and create an environment where every child can flourish and discover their full potential, inclusive leaders are essential.








Section 3: Encouraging Inclusive Leadership in Early Childhood Education: An Individual Perspective (729 words)
I am passionately committed to encouraging inclusive leadership in early years settings because I am a strong supporter of inclusive education and I recognise the significance of diversity (Fuentes, Zelaya and Madsen, 2021; Ardoin and Bowers, 2020; Ainscow, 2020). Being inclusive is not simply a catchphrase; it is a core principle that influences how we educate and teach the next generation (Croft and Brown, 2020; Spandagou et al., 2020). 
I would like to discuss my ideas on how to promote inclusive leadership in early childhood settings and establish environments where each child feels included, supported, and valued in this blog post.
Above all, an inclusive leadership approach begins with a perspective. It is about appreciating and celebrating diversity, acknowledging the individuality of every child, and cultivating a climate of acceptance and inclusion (Van-Knippenberg and Van-Ginkel, 2022; Roberson and Perry, 2022). As early childhood educators, we have a significant influence on how children view themselves and their attitudes (Rahimah and Koto, 2022; Gjelaj et al., 2020). We may instill in children the qualities of empathy, respect, and inclusion from an early age by setting an example of inclusive behaviours and attitudes in the early years setting (Goldstein and Michaels, 2021; Jaber, 2021; Neary, 2020).
Setting a high priority on partnership and collaboration is one of the most essential strategies for helping to foster inclusive leadership (Kuknor and Bhattacharya, 2022; Ferdman, Prime and Riggio, 2020). In order to promote children's holistic development, inclusive leaders may recognise the value of collaborating closely with families, other professionals, and the larger community (Kuknor and Bhattacharya, 2022; Ferdman, Prime and Riggio, 2020). We can develop significant knowledge into each child's background, culture, and specific needs by forming close relationships with parents and families of the children in the setting. This enables us to adapt our strategies to suit each child's individual needs (Paccaud et al., (2021); Kelty and Wakabayashi, 2020; Ambert, 2020).
Furthermore, inclusive leadership involves creating areas that are welcoming and easily accessible to every child, regardless of their differences or abilities (Davis and Elliott, 2023; Criollo-C et al., 2021; Scavarelli, Arya and Teather, 2021). In order to support children with a range of learning styles, preferences, and needs, an inclusive curriculum must be established, teaching techniques must be altered, and relevant resources must be made available. It also involves developing warm, inclusive spaces with features such as adjustable seating, sensory-friendly environments, and inclusive play areas (Killen and O'Toole, 2023; Helm, Katz and Wilson, 2023).
Additionally, inclusive leaders place great importance on their own and their employees' continual professional growth and training (Roberson and Perry, 2022; Milner, 2021; DeMatthews, Serafini and Watson, 2021). Being inclusive is a journey rather than a destination, and it calls for continuous education and development. Through funding opportunities for professional development which focus on diversity, equity, and inclusion, may improve practitioners understanding, knowledge, and self-confidence in supporting children with a range of needs and backgrounds (Cuyjet, Cooper and Howard-Hamilton, 2023; Harrison-Bernard et al., 2020; Lin, 2020).

Additionally, proactively tackling discrimination and bias in our settings and communities is an important element of inclusive leadership, campaigning for equal opportunities and address issues of inequity. This could entail exposing myths, campaigning for anti-bias education, and setting up platforms for open discussions on diversity and inclusion (Shore and Chung, 2022; Easterbrook and Hadden, 2021; Ainscow, 2020). 
Finally, courage, resilience, and a willingness to take chances are necessary for inclusive leadership (Denney 2021; Marques, 2021; Vera et al., 2020). It is not always simple to create inclusive environments, and we may come across criticism or disagreement along the way. But by adhering to our principles and beliefs, we may motivate positive change and significantly improve the lives, wellbeing and development of the children and families that we support (DeMatthews, Serafini and Watson, 2021; Óskarsdóttir et al., 2020).
Summary
Through collaboration and continuous educating, we can build inclusive societies that value diversity and empower children to realise their full potential. Early childhood practitioners have the ability to change the course of history and create a more inclusive society. I hope that this blog has inspired practitioners and other professionals to rise to the challenge and take advantage of this opportunity to change things. We could all benefit from a more positive and inclusive future if we work together. 
Thank you for reading.
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